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Element 1
Reflection is the thought process of looking back on a situation, thinking about it, even when it does not have an obvious solution learning about it drawing conclusions and applying new knowledge when revisiting the experience (Reed and Canning 2010) Appleby (2010) suggests reflection as ‘The ability to think critically and creatively.’
Reflective practice is a skill required in many professions not only early years (Lindon 2010). The idea of reflective practice within early years is not a new concept Dewey (1933) was amongst the first to write about reflective practice, Dewey(1933) believed that practitioners need to interact with their environment in order to learn from their experiences. Dewey (1933) identified the importance of reflective thinking highlighting three features of reflective thinking as open mindedness, responsibility, and wholeheartedness. Practitioners that are openminded are willing to accept that their practice can be developed considering other viewpoints (Hallett 2013)
Schon (1983) followed the theories of Dewey and further influenced reflective practice in the early years. Schon (1983) defines reflective practice as the process by which professionals become aware of their knowledge base and learn from experience. Bridestock (2014) and Barr and Tagg (1995) suggest that learning to learn is a crucial skill and that practitioners need to accept responsibility for their own learning. Reflection is part of the process that assist practitioners improve and gain further knowledge.
Welsh Gov (2015) Reflective practice guidelines support that reflective practice is beneficial in any occupations, it involves asking questions with a view to improve. To become a reflective practitioner there are different stages from describing, comparing, and evaluating. Many reflective models have built on the work of Dewey and Schon, most are cyclical and provide opportunity for the practitioner to revisit experiences and feelings to gain a deeper understanding. (Welsh Gov 2015)

There are many models of reflection for practitioners to use to develop their reflection skills, the use of a model supports the practitioner through the stages to make improvements and develop a deeper understanding. This an evaluation of two reflective models Kolb (1984) and Rolfe et al (2001)
Kolb reflective model (1984) is cycle based on experiential learning through four stages, practitioners reflect on their own experience whilst moving through the stages. Whereas Rolfe et al (2001) is based on practitioners asking themselves three key questions. Both models offer a structure to follow and a means to organise practitioners thinking Ghaye (2015) supports the use of a reflective model as a tool where thinking is structured and organised.
 Robbins et al (2003) supports that reflective practice is a tool that facilitates practitioners to identify their knowledge and personnel philosophies and the dynamics within the setting more deeply. Practitioners that engage in the reflective process of reflection not only provides the practitioner with a  personal resource that can be accessed in other similar contexts, but it is also a tool that empowers the individual who uses it.(Robbins 2003) 
 New or inexperienced practitioners would benefit from using both models as Pacey (2016) suggests a barrier to reflection is time, both models provide a step by step approach to support the practitioner as a tool for effective time management. Heyler and Jenkins (2000) suggest that practitioners need to have prior understanding of Kolbs theory to fully understand the structure and stages of Kolbs model of reflection (1984). Rolfe et al (2001) model of reflection is based on three self-explanatory questions which enables ease of use.
 Venninen et al (2012) suggests that reflection should not be superficial, deeper reflection is required to support practitioners to develop their pedagogy. Rolfe et al (2001) incorporates levels of reflection and support practitioners to become reflexive in practice. Colwell (2019) suggest that the purpose of reflection is to develop a deeper understanding through critical reflection leading practitioners to become reflective. This view is supported by Schon (1983) theory of reflection-in-action this reflection is experienced hands on or also called ‘thinking on your feet’. The practitioner makes decisions in the moment while considering their key values. Secondly, reflection-on-action this type of reflection is operated either side of immediate actions considered thoughtfulness.
In contrast although Kolbs model (1983) facilitates reflecting on experience it could be argued that the reflection is superficial with no referral to critical thinking (Lifelong learning 2017). Kolbs model could also be referred to as single loop as it views events as a problem to be solved through different techniques, without considering the cause. On the other hand Rolfe et al (2001) encourages practitioners to focus on the root cause and question assumptions known as doble loop learning, this is a more critical, creative approach (Play Wales 2018)
 Lindon (2010) suggests reflection-on-action can be undertaken individually with your own thoughts, however reflective practice is best supported when undertaken with peers and colleagues Rolfe et al (2001) model supports practitioners to consider perspective of others. Pacey (2016) suggest practitioners evaluate their interactions with children, colleagues and parents. Nutbrown (2012) and Sylva et al (2004) support that by practitioners reflecting on their interactions they are able improve the quality of care by engaging in sustained shared. Evidence suggests that there is a significant link between the quality of care and children’s outcomes. (Sylva et al 2004)
Whereas Kolb (1984) model of reflection is limited to the viewpoint of the individual undertaking the reflection. This can be viewed as a disadvantage as Hallett (2013): Revan (2011) suggest that practitioners will have agency of change and improved practice through engaging in dialogue, sharing experiences and supporting colleagues to overcome barriers. White (2004) and Wieringa (2011) Further support practitioners’ development of reflective practice, as mean to develop focussed thinking which will enhance self-knowledge and understanding.
Within the early years profession practitioners need to be reflective in order to adapt and fulfil changing roles. Within the CIW inspection framework continuous professional development is a legislative requirement (Welsh Gov 2018). Both models facilitate practitioners to reflect on daily practice and develop future provision to provide high quality provision.




Element 2- Briefing Paper
	What is Reflection?
· Oxford (2020) describes reflective as ‘being able to think deeply about things’ ‘thoughtful’ (Oxford 2020)
· Appleby (2010) suggests reflection as ‘The ability to think critically and creatively.’
· Reflection is a process that encourages practitioners to learn from experience and move on to the next with a deeper understanding through sharing information with others.(Enfield and Strasz 2011)
· Heyler and Price (2015) suggest that reflection is a skill which is taught and benefits a wide range of professionals.
· Pacey (2016) supports that reflective practice in early years facilitates practitioners to take an unbiased view of individual practice, acknowledge and celebrate your strengths. Early Years practitioners that accept responsibility for their own learning and that reflection will benefit them develop through improved practice. Through acknowledging success and weaknesses in practice facilitates learning and professional growth to continually improve the quality of the provision. (Pacey 2016)

Why is reflection important?
Reflection supports early years practitioners to develop a relation between self- identity, personal agency, and work (Billett 2011). A reflective practitioner can change roles or approach in response to situation and needs of the individuals within the Early years setting. Play is complex- the variety of play behaviour varies depending on the needs and experiences individual as well as the physical environment, there is no one approach to suit all. Practitioners themselves will be influenced by on their own experiences and knowledge this is supported by Play Wales (2018)
Play Wales (2018) suggest that reflecting on practice will:
· Enhance the skills of the practitioner and support growing confidence and motivation.
· Support Early years practitioners to develop practice setting targets to meet professional development needs.
· Through reflection practitioners will achieve better outcomes for children within the setting by ensuring the needs of the individual are met by providing an appropriate, engaging environment with suitable resources.
· Parents and carer benefit through increased confidence in the care that is being provided is of high quality and responsive, constantly improving.



How to Reflect
Dewey (1933, cited in Lindon, 2012) identified the three characteristics or attitudes of people who are reflective as: open mindedness, responsibility, and wholeheartedness.
A good starting point for reflection is to attempt to see the world from anothers perspective,Schoon (1983) and Dewey (1933) believed reflection is an important aspect in identifying  a problem with the aim of changing it and improving provision.(Hallett 2013)
Schon (1983) Defines reflective practice through two main strands reflection-in-action and reflection- on – action.
Reflection-in-action Schon (1983) suggests this a process of thinking on your feet as professional thoughtfulness. The reflection is hands on and require practitioners to make choices in limited time while considering their key values. (Lindon 2010)
Reflection-on-action (Schon 1983) suggests that this type of reflection takes place before or after immediate action. Manen (1985) describes this as ‘anticipatory reflection’ and ‘retrospective reflection’.  Reflection-in-action may be completed individually as a thought process. However, reflective practice is best supported through discussion with colleagues to extend the practitioners knowledge. (Lindon 2010)
Lindon (2010) suggests that reflection facilitates practitioners to rethink and reorganise mental maps considering new information and experiences supported by Piaget theory of assimilation citied in Lindon 2010.
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For more information visit: : https://www.cambridge-community.org.uk/professional-development/gswrp/index.html



Barriers of Reflection
Soni and Presswood (2018) suggest that practitioners new to reflection may focus on identifying negative aspects as way of improvement. While it is important to develop areas of weakness, practitioners need to focus equally on success. Reflective practitioners celebrate their strengths and skills, considering the impact on the children in their care and their families (Pacey 2016)
Play Wales (2018) suggest that taking time to reflect before, during and after a play session is vital in order to continuously improve provision.
Reflection and reflexivity are essential for responsible and ethical practice, yet there have been arguments against it. One is lack of time (Copeland et al. 1993) Hedburg (2009) suggests that packed curriculars of constant activity make time to reflect a luxury.
Play Wales (2016) identifies barriers to reflection as; -
· Honesty- Reflective practice requires self-criticism which can be emotionally challenging.
· Fear – A reflective practitioner needs to think deeply asking themselves difficult questions. Identifying that practice requires improvement can be difficult and should be viewed as strength h in identifying and meeting the individual needs of the child supported by UNICEF (No date)
· Absence of suitable models and support. Reflection without opportunity to change and develop may lead to negative feeling of an individuals’ practice. For reflective practice to be effective practitioners need opportunity to discuss and compare practice with colleagues through open dialogue to receive support and encouragement.
Lindon (2010) suggest that less experienced practitioners require support overtime to develop their reflective practice. Becoming an effective and considerate practitioner requires individuals to recognise their preferred methods of learning. 








 



Benefits of Reflection
‘Reflecting on practice underpins the work of early years practice.’ (Reed and Canning, 2010)
‘If children experience high quality early education and care, this can have a lasting, positive impact on educational outcomes and more…. We know that high quality provision matters, and that poor and mediocre provision will not benefit children’.  (Nutbrown, 2012)
· Reflective practice supports practitioners to share best practice and draw upon each other for support. Venninen et al 2012 suggests that reflective and open dialogues between colleagues is integral to the improvement of working practice and pedagogy.
· Soni and Presswood 2018 state reflective practice is the process to improve service as an integrated element of early years pedagogy. It aims to have a positive impact on children, by ensuring their individual needs are met, as well as on parents, who are reassured that the quality of the provision is high, supported by UNICEF(No date). Staff also benefit by becoming more confident in their abilities, which in turn boosts motivation and job satisfaction. (Soni and Presswood 2018)
· Lindon (2010) suggests that reflective practice is described as thoughtfulness about an individuals’ practice and that of individuals within a setting. However, the use of active reflection about practice can facilitate colleagues to challenge external sources such as local government or statutory requirements to improve service level. (Lindon 2010)
· Welsh Government (2018) The Foundation Phase Pedagogy supports reflective practice encouraging practitioners to observe and assess children’s engagement, identifying and assessing areas of provision that work well and identifying areas of weakness. Facilitating individual to follow their interest and develop a sense of agency within the setting supported by Montessori 
Reflection can be used effectively to build positive relationships between parents and other professionals, by sharing ideas, practice and success professional are able to work collaboratively to make improvements providing quality service for children and their families tailoring their experience to meet the individual needs of the child. (Pacey 2016)
Welsh Gov (2016) Inspection guide for child minding, day-care and open access play states Inspectors will evaluate; -
· Early years practitioners are involved in assessing outcomes of their own performance reflecting on what they do on a daily basis.
· Show a clear link between reflective practice and maintaining and improving the quality of the service 
· Strengths and areas for development are recognised and action is taken to maintain and improve practice and implement change
· Providers/leaders/practitioners are reflective and open to new ideas; are willing to try out different ways of working and to share their knowledge with others. (Welsh Gov 2016)
Welsh Government (2016) suggests that all staff undertake CPD- Continuous professional development an ongoing process to facilitate the ongoing process of learning, enabling practitioners to recognise current strengths, and improve current knowledge.



















Element 3 – Reflective Log
	Disgrifiad byr o’r gweithgaredd (dim mwy na 50 o eiriau
Brief description of the activity (no more than 50 words)

	Sand and Water play with a group of 4 children 2-3 year children.
The sand is dry and a bucket or water place for the children to experiment with mixing the two materials together. 


	Nod/Amcan y gweithgaredd                                          Aim/Objective of the activity

	· To development manipulation skills through the materials to support fine muscle coordination. 
· Language development
· Understanding of concepts in and under
· Focus and attention skills – eye contact.
· Develop the children’s critical thinking skills


	Eich rôl chi                                                                   Your role

	· To prepare the activity, ensuring suitable resources are available for all the children
· To engage the children in the activity by making it fun and being enthusiastic
· To engage in sustained shared thinking, asking questions such as ‘what would happen if?’
· To support the children to explore the materials, being creative and experimenting
· To observe, pause and reflect to facilitate child led play and support when required.


	Agweddau cadarnhaol – pam?   Sut gellid datblygu’r rhain ymhellach?
Positive aspects – why?  How could these be developed further?

	· The children were excited and engaged in the activity
· The activity enabled the children to develop their fine motor skills through manipulations, using tools, pouring skills
· The children were able to experiment with the water and sand mixing them together.
· The children were able to name the materials and explore the texture naming them.


	Agweddau heriol – pam?   Cysylltwch a’ch arfer eich hunan.                                       Challenging aspects – why?  Link to your own practice.

	During the activity one child was excited and disrupted the other play, snatching utensils. I supported her by positioning myself near to here modelling how to play, ensuring she had access to the utensils without disrupting the other children. As I praised her during the activity, she became less exitable and more focussed on using the materials successfully.


	Pa wybodaeth wnaethoch chi arddangos?                              
What knowledge did you demonstrate?

	I demonstrated an understanding of the activity and how it could be used to engage the children in sustained shared thinking. I was able to demonstrate an understanding of the children’s individual needs and support them appropriately.


	Pa sgiliau wnaethoch chi arddangos?                                       
What skills did you demonstrate?

	· Organisation skills for room preparation and resources.
· Time management


· Patience, allowing children to process their thoughts before responding.
· Observational skills
· Reflection in action as I was able to adapt the activity to meet the needs of each child
· Reflexive practice, responding and adapting to meet the needs of all the children
· Effective communication with all children



	Pa werthoedd wnaethoch chi arddangos?                                 
Which values did you demonstrate?

	I valued the needs the of the child ensuring a qualitative approach. I was able to follow the ethos of the setting ensuring a child centre approach. I value the importance of facilitating discovery play to support the development of critical thinking skills. 



	Beth allai cael ei wneud yn wahanol yn y dyfodol?  Pam?
What could be done differently in future?  Why?

	The activity was a success, next time the activity could be undertaken outdoors on a larger scale to promote further discovery.























Element 4 Personal Development Plan

	Area for further development  (provide further details)
	Why?
	How?
	Who/Where?
	When?

	PGCE 
Teacher Training
	Future career
	Application to be made online through UCAS
	https://www.swansea.ac.uk/education/postgraduate-study/pgce/
Application to Student finance Wales re funding.
	Oct 2020

	New Curriculum 
	Up to date practice
	Inset day
	Parkland Primary 
Staff Training
https://hwb.gov.wales/curriculum-for-wales
https://curriculumforwales.gov.wales
	Sept 2020

	Operational Plan/ Risk Assessment
	Response to Covid 19
	Online via teams meeting
	Parkland Primary 
Staff Training
	Sept 
2020

	First Aid 
	Statutory requirement
Current certificate expire 03/2021
	Training Course
	Family Information Service Training Booklet
	Feb 20121
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