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Introduction
The aim of this study is to design, conduct, and critically evaluate a close-to-practice examination of the role of transformative teachers in positively influencing learners, focusing on extrinsic rewards like Class Dojo and verbal praise within a year one classroom. The study will be undertaken in a large primary school in South Wales, where the latest Estyn report shows 643 pupils on roll aged three to eleven years, with 27.2% of pupils registered having English as an additional language (Estyn, 2023), this is significantly higher than the national average of 6% (Estyn, 2022). This research employs a case study approach to gain insights into the use of extrinsic rewards. However, its small scale and the inherent limitations of the case study method may restrict the broader scientific rigor and generalizability of the findings. Data collection will involve observation and interviews.
The research question is ‘How do children in a year one classroom experience extrinsic rewards?’ This research topic is particularly relevant due to the emergence of behaviour challenges in the classroom under study. The prevalence of behavioural issues has been significant enough to prompt changes in the traditional open-plan layout, leading to the closure of the interconnected year one and two classes. As a response to these challenges, the educational team within this phase has embarked on their own research project focusing on rewards, aiming to address behaviour concerns and foster positive behavioural outcomes (Knuska, 2024). Understanding behaviour dynamics within the classroom setting and exploring strategies to enhance learner engagement will be pivotal during placement, making this research topic highly relevant. 
Extrinsic rewards, such as medals for athletes and salaries for adults, are ubiquitous in various aspects of life. Gruman et al, (2017) highlights that schools are extrinsically motivated, using rewards as tools for managing behaviour and enhancing engagement for many years. This research aims to investigate the effectiveness of rewards in a year one classroom. 

Literature Review  
The effectiveness of using extrinsic rewards in the classroom is a topic of ongoing debate.  Extrinsic motivation, as described by Bainbridge (2012), involves using external rewards to encourage specific behaviours, originating from outside the individual. Brophey (2004) emphasizes that motivating children to learn effectively has been a central aspect of education for many years. Extrinsic rewards, such as Class Dojo and verbal praise, are commonly employed in primary schools but they are considered more effective when integrated into a broader classroom management strategy (Education Endowment Foundation, 2019). The behaviourist approach centers on rewards and motivation as fundamental components of behaviour, with children often driven to act in specific ways by the promise of rewards. In educational settings, learners are often encouraged to participate in lessons with the expectation of receiving verbal praise or rewards. This is reflective of Skinner's 1985 operant conditioning theory (Buxton-Cope, 2020), which posits that desired behaviours are reinforced through praise or rewards, leading to repetition. Thorndike echoes this viewpoint arguing rewards can promote desired behaviours and enhance the learning process (Mcleod, 2018).  While both Skinner's and Thorndike's research originated in the early 1900s and their theories are considered outdated, their influence remains prominently observable in many classrooms today.  Opposing this view is the constructivist approach who suggests that children need to be actively involved in the teaching process and then they will become more engaged (Charles and Senter, 2013). 
Furthermore, some scholars such as Deci, Koestner and Ryan (2001) argue that using extrinsic rewards to elicit specific behaviours in the classroom is harmful. Akin-Little et al (2004) agrees suggesting that extrinsic rewards might lead to a reduced drive to complete tasks once the reward is withdrawn. However, this is a viewpoint strongly contested by Cameron et al (2005) who argues that rewards can effectively promote behaviour and academic achievement with minimal negative effects. In light of this ongoing debate, it is crucial to examine the role of extrinsic rewards in educational settings.
Extrinsic rewards 
Extrinsic rewards have long been debated for their impact on academic performance, motivation, and engagement. The Education Endowment Foundation (2021) suggests that when used effectively, extrinsic rewards can promote positive behaviours. Burger (2015), Dadakhodjaeva (2017), and Robacker et al (2016) support this notion, highlighting strategies like Class Dojo as effective tools for enhancing productivity and fostering a positive classroom atmosphere. However, cautionary voices, such as Deci (1971), warn against relying too heavily on extrinsic rewards to shape behaviours. Despite this, the Department of Education (2024) recommends incorporating rewards into behaviour policies to reinforce positive behaviour’s.
Schneider et al. (2012) caution against extrinsic rewards in education, noting a potential decline in motivation over time. Lepper et al. (1973) found that while initially effective, extrinsic rewards can undermine intrinsic motivation. Similarly, Maggin et al. (2011) and Hine et al. (2017) observe that prioritizing rewards may reduce genuine learning engagement.
Class Dojo, a modern form of external reward systems, uses token economies in schools (Rutherford, 2009). Salen and Zimmerman (2003), explain it's considered a form of gamification, where learners earn dojo points by adhering to classroom guidelines. Studies by Derakhshan et al. (2020) and Halif et al. (2020) emphasize the role of motivation in enhancing learning outcomes. Therefore, extrinsic rewards like Class Dojo can positively impact motivation and academic performance.
Verbal praise is also frequently used as an extrinsic reward to motivate or engage children in the classroom. Maag (2001), highlights verbal praise as an inherent concept that arises naturally and as emphasized by Smith, (2017) it is an effective tool in moulding behaviours. Cameron and Pierce (1994), note that a positive reaction from a teacher can prompt motivation and engagement. If verbal praise can actively engage children Donaldson (2015) points out that leaning will be most effective.  Gable et al. (2009)  concurs, emphasizing the commendable role of verbal praise in enhancing classroom management. Similarly, Everett et al. (2005) and Leijten et al. (2016) agree on the positive impact verbal praise has on behaviour. More recently Hattie and Clarke (2018), suggests verbal praise is often unhelpful unless the praise is meaningful to the learner. 

Intrinsic rewards
Intrinsic rewards, as described by Ryan and Deci (2017), refer to the internal satisfaction experienced by individuals engaged in meaningful tasks. This internal gratification, according to Covington and Müeller (2001), serves as a powerful motivator that actively engages students in their learning. Gopalan et al. (2017) further support this notion, stating that individuals with high intrinsic motivation are inclined to complete activities because they find them enjoyable or challenging. This gratification is evident in the classroom when a child experiences a sense of accomplishment and pride after solving a challenging problem or completing a project they worked hard on. Deci et al. (2001) believes individuals who are internally motivated to learn tend to develop a more profound comprehension of new concepts. Both Dörnyei (2001) and Stipek (2002) agree, emphasizing that intrinsic motivation is closely tied to performing tasks simply for enjoyment. This enjoyment serves as the primary driver for learners to undertake activities. Although intrinsic rewards offer several strengths they also pose challenges. They require teachers to have a deep understanding of individuals motivations, making their identification and delivery subjective and potentially inconsistent. Intrinsic motivation, with its emphasis on internal satisfaction and personal gratification, forms the foundation for mastery-based learning, which prioritizes comprehension and intrinsic drive over external incentives.
Mastery
Mastery-based learning places emphasis on comprehension and intrinsic drive rather than external incentives (Education Endowment Foundation, 2021b), fostering the development of ambitious, self-motivated learners. These principles resonate with the new Curriculum for Wales (2022), which emphasizes learner empowerment and personalized learning experiences, also aligning with the four purposes of education in Wales as outlined in Successful Futures by Donaldson (2015). Although the movement to adopt mastery-based approaches in education systems gained momentum only recently, the concept of mastery learning theory is not new. Its practice was first outlined by Benjamin Bloom in the 1960s, claiming that learners can master any task under the right conditions (Kampen, 2019). Moreover, the internal satisfaction experienced through intrinsic motivation not only influences learning experiences but also resonates with the fundamental principles of mastery-based learning.

Explanation of case study
A case study is one of the most frequently employed methodologies in research. Cohen et al. (2018) describes a case study approach as qualitative method that involves gathering diverse data and perspectives to create a detailed understanding of a specific subject, providing rich insights into participants' experiences within a particular context. This approach allows researchers to explore the intricacies of a particular case in depth, providing a comprehensive understanding of the subject matter. Denscombe (2014) stresses that in case study research, the examined case already exists and is not artificially constructed. Thomas (2023) explains the purpose of a case study is to gain a rich, deep understanding of a case in detail which makes it well-suited for conducting small-scale investigations especially within the classroom, which make it ideal to understand how year one children experience extrinsic rewards. By examining the case within its specific context, researchers can uncover contextual factors that influence the subject being studied, providing valuable insights. 
Mcniff, (2013) and Yin R. (2018), highlight  the strengths of a case study approach as having the ability to delve deep and provide a rich, detailed, and holistic insight into cases. It allows researchers to explore real-life contexts, capture the dynamics of social processes, and generate hypotheses for further research (Cohen et al., 2018). Denscombe (2014) underscores another advantage of using case studies: the flexibility in data collection methods, allowing researchers to gather specific information tailored to their needs. This flexibility allows researchers to adapt their approach to suit the unique characteristics of the case, ensuring that relevant information is captured effectively. 
On the other hand case studies also pose weaknesses. Yin (2014) asserts that conducting case study research is a demanding task that heavily relies on the skills and expertise of the researcher. Furthermore, they often generate large amounts of qualitative data, which can be challenging to analyse. Yang (2022) highlights that case studies lack generalizability due to their narrow focus, often failing to examine a broad enough range of cases. Additionally, case studies are criticized for their bias towards verification, which entails a tendency to confirm the researcher's preconceived ideas (Starman, 2013). Hamilton (2019) points out a further weakness of case studies, suggesting that their emphasis on depth may limit the ability to generalize findings, thus potentially diminishing their value.  Recognizing these limitations can prompt researchers to address potential issues in their research design and implementation. One strategy for addressing these concerns is through the application of triangulation. As emphasized by Hassan (2022), case studies can utilize triangulation by incorporating multiple data sources to validate findings. This integration of various data types serves to strengthen the reliability and validity of the researchers' conclusions.
A case study approach provides a robust methodology for conducting research in a Year One class, by providing tools to gain deep insights into the experiences, behaviours, and engagement of young children in the classroom environment. For this case study, the participants are a random selection of children from a year one class. Out of twenty four consent forms sent out, fifteen were returned, indicating willingness to participate. To ensure a representative sample, a randomizer tool on Class Dojo was used to select three children for semi-structured interviews and the same three for observation. If the randomizer chose a child without consent, the process would continue until three consenting participants were identified. By using a random selection process and obtaining informed consent, this research adheres to ethical guidelines and promotes transparency and fairness in participant selection, as advocated by Bera (2024).

Research Methods
For this case study the chosen research methods were structured observation and semi-structured interviews. These methods were chosen because they were deemed the most appropriate method for the research question and the young age of the participants. The observation scale used for this study draws inspiration from the research conducted by Ferre Laevers and his team at Leuven University in Belgium, commonly referred to as the Leuven Scale. This scale is designed to assess the emotional well-being and engagement of young children during tasks (Learning Journals, 2021). This structured scale provides a comprehensive framework for assessing various dimensions of engagement. MacRae and Jones (2020) explain that the Leuven’s scale ranges from one to five, enabling educators to assess the extent of a child's engagement in an activity. Each level is accompanied by descriptors, with level five indicating the highest level of involvement and level one indicating the lowest. The Leuven scale descriptors were slightly adjusted to meet the exact requirements of the observation (Appendix B).
Due to the young age of participants, observation emerged as the natural choice for understanding their behaviours, a view shared by Smidt (2002) and Cohen et al (2016) who highlights it’s value as a method for examining children's behaviours in natural settings. Ciesielska et al (2018) states observation is a valuable research tool. Observation can provide valuable insights into how year one children experience extrinsic rewards, specifically how these rewards influence their behaviour and motivation. Furthermore, it provides direct observation of behaviour in real-time, captures naturalistic behaviours, and provides rich qualitative data. Observation also provides context for understanding how extrinsic rewards are implemented and how they impact children's behaviour and motivation within the classroom. It is flexible allowing for a dynamic exploration of the topic. During the observation session, children were discreetly observed from a natural position to minimize any potential alteration in their behaviour. However, it is important to acknowledge a limitation: the teacher's awareness of the observation might have influenced their dispensing of extrinsic rewards, possibly altering the typical dynamics due to the presence of a researcher in the classroom. This phenomenon, reminiscent of the Hawthorne effect, suggests that the knowledge of being observed can impact behaviour (Sedgwick and Greenwood, 2015), potentially affecting the way rewards are administered.
The observation was scheduled for a Thursday morning literacy lesson (Appendix A). This specific timing and context were chosen because it was an interactive lesson with opportunities for engagement which would provide the opportunity to capture spontaneous behaviour’s ensuring a comprehensive understanding of how children experience extrinsic rewards in their classroom. Before the start of the lesson, the three selected participants were identified and consistently observed over the forty five minute lesson. Systematic recording of children's behaviours and engagement levels allowed for in-depth insight into their responses to extrinsic rewards (Appendix C). This approach enabled an identification of any patterns over time, providing valuable data on how children experience extrinsic rewards in a year one class.
In order to gather additional data, semi-structured interviews were conducted with the three children who were observed during the study. These were undertaken directly after the observation, at a time when it caused least disruption to the participants. Semi structured interviews were selected because of the young age of the participants, as it provided a more engaging and comfortable environment for them to share their knowledge and experiences. Semi-structured interviews provide the advantage of flexibility in adapting questions to suit children's comprehension levels, thereby promoting effective communication. The meticulous crafting of questions using child-friendly language was essential to enhance communication (Appendix D), as emphasized by Bell & Waters (2014). Moreover, they were carefully designed to accurately capture the concept under investigation, aligning with Dikko's (2016) recommendation. This approach addresses the challenge highlighted by Gallagher et al. (2010) of ensuring participant understanding.
Given the participants' young age, it's reasonable to forego questionnaires, formal interviews or focus groups because such young children may have difficulties expressing themselves. Also, children of this age would be unable to either read a questionnaire or have the ability fill one in correctly.
Semi-structured interviews were conducted in a quiet, private space just outside the classroom. It was emphasized to the children that participation was voluntary, no extrinsic reward was offered for their time and it was highlighted to them that they were under no obligation to take part. This aligns with BERA (2024) and organizations like the NSPCC (2023), which emphasize the importance of ensuring children's safety and well-being in research settings. It was evident that all the children were already aware of the topic, as their parents had briefed them during the consent process. 
While semi-structured interviews were deemed suitable for this research, they come with limitations, the most notable being interviewer bias. Clark (2010) emphasizes that interviews are challenging to undertake with young children. Theobald et al. (2015) and Einarsdóttir (2007) also note young children often seek to please adults, potentially influencing their responses to align with perceived expectations. To mitigate this, participants were informed that the interview was part of a research project and had no bearing on the researcher. Additionally, given the young age of the children, questions were kept limited, short, and simple to prevent potential confusion or fatigue. Also, in line with the Department for Education (DfE, 2023) research guidance, participants were given at least ten seconds thinking time. 
Another challenge associated with semi-structured interviews is the time-consuming nature of data analysis. With just seven questions and three participants, the dataset was not extensive. A limited number of questions was used because of the participants' age, aiming to ensure the ease of comprehension and engagement during the interviews while also facilitating straightforward analysis of the results.
Combining structured observation with semi-structured interviews offers a more comprehensive understanding of children's experiences with extrinsic rewards, aligning Clark & Moss’, (2001) idea that observation can inform other methods such as participatory approaches. However, a limitation of this case study is the small sample size. With such a limited number of participants, there is a risk that confounding variables may influence the results. Unfortunately, due to the small scale of the study, there was no feasible way to overcome this limitation. However, the insights gained from this case study can still provide valuable contributions to the existing literature on the topic.

Data Presentation and Analysis Method(s)
Data presentation and analysis methods are crucial for understanding, communicating, and utilizing research findings effectively. By examining collected data, recurring patterns or themes can be identified, providing a deeper understanding of how children experience extrinsic rewards in a year one class.
During interviews, participants were asked a series of questions (Appendix D) such as ‘How do you feel when your teacher uses Class Dojo in your classroom?’ questions were designed to gather insights into the use of extrinsic rewards, particularly focusing on their impact on motivation, engagement, and behaviour in the classroom. Each question aimed to explore different aspects of children’s experiences regarding extrinsic rewards.
During the initial planning stage, the intention was to use a bar chart to visually represent the results. However, upon reviewing the data, the answers were remarkably similar, with the small sample size, the use of a bar chart might not effectively capture the results of the responses. As a result, it was decided to use a heatmap instead (Appendix E), as it proved to be just as effective in conveying the patterns and trends in the data while offering a clearer representation of the similarities among the responses. Additionally, a descriptive narrative accompanies the heatmap to provide context and interpretation of the findings.
The observation results revealed nearly identical reactions across all three children, with each displaying positive behaviour upon receiving a reward (Appendix F). Again, given the uniformity of the reactions, the use of a chart was deemed ineffective in highlighting any significant differences or trends in the data. Consequently, it was determined that a written explanation, supplemented by Leuven scale recordings and a statistical summary, would provide the clearest presentation of the findings.
The Leuven Scale was employed to capture reactions during real-time observation sessions (Appendix A). A comprehensive observation schedule utilized beforehand is available in the appendices (Appendix A). Results were documented using the Leuven Scale, with immediate analysis revealing discernible trends, negating the need for spreadsheet data entry. Visibly recipients consistently exhibited signs of pride and happiness upon receiving a reward, prompting adjustments in behaviour among peers hopeful for similar recognition. Similar reactions were noted in response to verbal praise. These observations closely echoed the insights gleaned from the semi-structured interviews.
A prominent theme that emerged from this case study is the children's affinity for extrinsic rewards, with both Class Dojo and verbal praise positively impacting their engagement, motivation, and well-being. To ensure the trustworthiness of the data analysis process, triangulation was employed, integrating semi-structured interviews and observations. Reflection, an integral aspect of educational case studies, aids in interpreting data, validating findings, identifying limitations and biases, and informs practice. Various models of reflective practice have proven successful in educational research including Brookfield (2017), Kolb (2014), and Gibbs (1998).  Kolb's model of reflective practice was undertaken due to its usefulness in educational research (Appendix G ).

Ethical considerations
First and foremost, ethical clearance was obtained from the relevant ethics committee before initiating any data collection activities or distributing consent forms to parents (Appendix H). This process aligns with the rigorous standards outlined in UWTSD's research ethics and Integrity code of practice (UWTSD, 2022) and Research and Data Management Policy (UWTSD, 2022a), as well as the guidelines provided by British Educational Research Association (BERA, 2018) and Education Workforce Council (EWC, 2023). To maintain participant autonomy and respect their rights, clear communication was maintained throughout the study. Parents were provided with a consent letter outlining the case study (Appendix H), and participants were explicitly informed of the voluntary nature of their involvement. They were assured that they could withdraw from the study at any point without needing to provide an explanation.
Furthermore, the process of gaining assent from child participants was carefully executed. Children were approached using straightforward and child-friendly language to ensure their understanding of the interview's purpose. Prior to conducting semi-structured interviews and observations, each participant was individually briefed on the process and reassured of their voluntary participation. This emphasized their autonomy in deciding whether to engage in the study. Throughout the data collection process, particular attention was paid to monitoring participants for any signs of distress. If any indicators were observed, the interviews would have been promptly halted to ensure the well-being of the participants.
Anonymity and confidentiality were also upheld as critical ethical principles . Participants' privacy was safeguarded by anonymizing their names and ensuring that data was recorded onto a password-protected university document. This measure was taken to maintain confidentiality and data security, in accordance with the standards outlined by by The Data Protection Act 2018, the General Data Protection Regulation (GDPR) guidelines and BERA (2024).
In summary, this study adhered to rigorous ethical standards by prioritizing clear communication, voluntary participation, participant autonomy, anonymity, and confidentiality. These measures were implemented to ensure the protection of participants' rights and well-being while mitigating potential biases in the research process.

Results / Analysis of results / Discussion
The results of the observation and semi-structured interviews reveal consistent positive responses from children to extrinsic rewards, such as Class Dojo points and verbal praise, in the classroom. Child 1 displayed enthusiasm and positive reactions to rewards, while Child 2 initially showed signs of restlessness but became attentive after redirection by the teacher. Both children actively participated in classroom activities and responded positively to rewards and praise. Child 3 also expressed excitement about earning rewards and demonstrated a strong motivation to participate.
The interview findings support the observations, demonstrating that all children find joy in receiving rewards and perceive them as motivators to put more effort into their learning (Smith, 2018). Furthermore, interviewing all the children was uncomplicated as they enthusiastically discussed Class Dojo, indicating their fondness for the platform. This ease of engagement during interviews is significant, as highlighted by Krahenbuhl and Blades (2006).
The results align with previous research emphasizing the important role of positive reinforcement in promoting desirable behaviours (Deci & Ryan, 1985). Additionally, the results suggest that extrinsic rewards play a significant role in shaping children's behaviour and motivation in the classroom. These findings have implications for teaching practice, highlighting the importance of incorporating positive reinforcement strategies into classroom management. Understanding the benefits of extrinsic rewards in shaping behaviour can help educators create a positive learning environment conducive to student engagement and motivation.
The results also align with existing literature on motivation and behaviour in educational settings, particularly behaviourism and social learning theory. Krahenbuhl & Blades (2006) suggest ideally children should exhibit desired behaviour’s without the need for extrinsic rewards, the findings underscore the nuanced nature of motivation and the varied ways in which rewards influence behaviour across different contexts.  
Reflecting on the research methods used, the combination of observation and semi-structured interviews provided valuable insights into children's experiences with extrinsic rewards. However, it's important to acknowledge the limitations of the study, including the small sample size and the potential for researcher bias. Future research could explore the long-term effects of extrinsic rewards on intrinsic motivation and academic performance, as well as examining a wider range of extrinsic rewards to supplement the insights gained from this study. Broadening the participant pool to include different age groups could also enhance the validity and applicability of the findings.
Based on the young age of the participants the research methods chosen provided the most effective means of data collection.  Combining these methods, the study was able to gather both qualitative and quantitative data, enriching the depth and breadth of the findings. This approach facilitated a holistic understanding of children's experiences with extrinsic rewards, considering both their observable behaviours and their verbal opinions.
On reflection, employing a triangulation approach through data collection methods such as observation and semi-structured interviews has enriched the understanding about children's experiences with extrinsic rewards in the classroom setting. Nonetheless, it is important to exercise caution due to the limited scale of this case study, which included only three participants and be aware that such research methods are subject to researcher bias, potentially impacting the reliability and validity of the results. Although the observation was conducted from a natural position, the teacher's awareness of being observed might have influenced their behaviour. Additionally, the presence of an extra person in the room could have also impacted the natural behaviours of the participants.
Future investigations could involve conducting a longitudinal study to explore how children's experiences with extrinsic rewards in the classroom influence their long-term intrinsic motivation and academic performance providing a better understanding whether the impact of extrinsic rewards on behaviour and motivation remains consistent or changes over an extended period. This case study focused exclusively on Class Dojo and verbal praise as extrinsic rewards because these were the only methods of reinforcement used in the observed class. For future research, a wider range of extrinsic rewards, including house points, stickers etc. could be examined to supplement the insights gained from the limited use of Class Dojo and verbal praise. Furthermore, conducting the observation at a different time of day or during a different lesson might offer a different perspective. Moreover, to increase the validity of future studies, it would be beneficial to expand the participant pool and conduct longitudinal research. By including a larger and more diverse sample size, and tracking participants' responses to extrinsic rewards over an extended period, researchers can gain a more comprehensive understanding of the sustained effects and potential variations in outcomes over time.  

Conclusion and recommendations
The methods chosen for data collection, including structured observation and semi-structured interviews, were deemed reliable within the context of the study. These methods allowed for systematic recording of behaviours and in-depth exploration of participants' perspectives, contributing to the reliability of the data collected. The findings from the study offer insights that are transferable to other similar environments. While the data uncovered may be generalizable to some extent, it's essential to recognize that the findings should be interpreted within the specific context of the study. As a case study, the nuances of the research setting and participant characteristics should be taken into consideration when applying the findings to other contexts.
In conclusion, the use of gamification in extrinsic motivation provides a modern twist on the traditional behaviourist approach, offering an interactive and engaging way to incentivize and reward student behaviour in the classroom. Furthermore, it is evident from both literature and the case study that verbal praise is also effective. By incorporating extrinsic rewards, including gamification elements like Class Dojo alongside verbal praise, into classroom management strategies, teachers may effectively motivate and engage students in a way that is both enjoyable and beneficial for their academic development. Also, exploring additional dynamics of extrinsic rewards, such as different types of rewards and cultural influences, and conducting longitudinal studies with larger participant pools, can further enrich our understanding of their effectiveness and implications for teaching practice. Through continued research and innovation, educators can harness the power of extrinsic rewards to create supportive and engaging learning environments that foster student success.
In the future, conducting a longitudinal study across various classes, could provide valuable insights into their effectiveness and implications for teaching practice. The case study research has deepened my understanding of student motivation and behaviour. Motivation plays a significant role in teaching-learning situations. In future teaching practice, I aim to integrate verbal praise alongside gamification tools such as Class Dojo to create an environment which positively influences learners. By implementing extrinsic rewards and conducting further research, I can continue to refine my understanding of extrinsic rewards and the impact on student motivation and behaviour, ultimately leading to a more effective teaching practice and positive learning outcomes in my classroom. 
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