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UNIVERSITY OF WALES TRINITY SAINT DAVID
CONTINUING PROFESSIONAL DEVELOPMENT SCHEME
FOR RECOGNITION BY THE HEA AGAINST THE
UK PROFESSIONAL STANDARDS FRAMEWORK

APPLICATION FOR FELLOW
(WRITTEN RECORD)

SECTION ONE:

	NAME
	
Dr Shehla Khan

	FACULTY/CENTRE/SCHOOL/
DEPARTMENT
	Institute of Management and Health 


	POSITION (E.g. Lecturer/Senior Lecturer/Principal Lecturer/Head of School/Other (please specify)

	
Lecturer

	ROLE (E.g. Lecturer/Programme Director/Admissions Tutor/Module Leader/Other (please specify)

	Level 4 Course Manager Skills for Work Place (Swansea)

Admissions Tutor
Personnel Tutor

Academic Champion of Enterprise

Module Leader
Developing Work Place Critical Thinking (Level 5)
Project Management in Work Place (Level 5)

Lecturer
Professional Career Development (Level 4)
Change Management and Stability (Level 7)

Co Supervisor PHD Students



	LENGTH OF SERVICE AT UWTSD
(Applicants must have at least one year’s service to evidence a CPD record)

	YEARS:   3              MONTHS: 3




	
APPLICATION FOR FELLOW

In your application for recognition as a Fellow of the Higher Education Academy (HEA), you are required to demonstrate fully how your continuing professional development allows you to meet the requirements for Descriptor 2, Fellow status, as outlined in the Guidance Handbook, relating to the Dimensions of the UK Professional Standards Framework (UKPSF), that is, Areas of Activity, Core Knowledge and Professional Values.

You should aim to include examples of your use of/commitment to relevant elements of the Professional Values and Core Knowledge throughout your account. Make clear how you apply appropriate Core Knowledge and how you demonstrate your commitment to appropriate Professional Values set out in the Framework.










	
General Principles to consider in preparing you application

· You will need to incorporate relevant subject and pedagogic research and/or scholarship in your approaches. How you evidence this will be dependent on the context in which you are working and the nature of the subject, discipline or profession in which you teach. 

· Ensure you provide reasons for the choice of activities you describe, and demonstrate that you reflect on your teaching practice and the students’ learning experience.

· Ensure that you explicitly incorporate how you have successfully engaged, where appropriate, in continuing professional development activity related to teaching, learning and assessment responsibilities. 

· The Assessment Panel recognises that there will be considerable variation in applications, reflecting differences in individuals’ experience, their job roles and contexts. The quality of your reflection is far more important than quantity.

· This application is a personal account so you should focus throughout on your own professional practice and decision-making.

· By applying to become a Fellow you will have the opportunity to:
· Think deeply about and thereby enhance the quality and effectiveness of your work in the area of teaching and supporting learning in HE.
· Gain national recognition for your role as a teacher and/or supporter of learning within the HE context



SECTION TWO:	Your reflective account of your Continuing Professional Development

The boxes below should be used to present your critically reflective (not descriptive) account of how your Continuing Professional Development (CPD) has enabled you to meet the UK Professional Standards Framework Areas of Activity.

For each of the Areas of Activity you should demonstrate why you chose to undertake the approach, activity or technique and show how they relate to developing learner understanding. Whilst directly addressing the Areas of Activity, you should demonstrate how you meet all aspects of the Core Knowledge and all aspects of the Professional Values and map these as appropriate.

Your application should show successful engagement in appropriate teaching practices related to the Areas of Activity, successful incorporation of subject and pedagogic research as part of an integrated approach to academic practice, and successful engagement in professional development in relation to teaching, learning, assessment, scholarship and, as appropriate, related academic or professional practices. The form will expand as you enter your information.

	A1:  Designing and planning learning activities and/or programmes of study (700 words)
Identify how you contribute to the design and planning of effective, valuable learning experiences

	Engagement in a variety of learning activities, at a variety of levels e.g.
· Micro: individual/one-to-one or small groups
· Mesa: module sessions, course or programme level
· Macro: policy, HEI, professional body level

	Evidence might include:
· Development and enhancement of session plans
· Identifying and planning different kinds of interaction with learners in various contexts
· Design or redesign curricula, modules or programmes
· Involvement in validation panels
· Use of individual’s learning materials by others (e.g. within/beyond own institution)
· Contribution to the creation of learning resource packs and computer-based or open learning materials or the development of virtual learning environments


	Write your evidence here


I have contributed to development, designing and enhancement of modules at various level on Skills for Work place programme (SKFW- day time) and Management and Leadership degree. I have been involved in the introduction of the program from its early stages, I was able to have a huge input in the creation of resources, learning materials and delivery, ensuring the content is reflecting on current issues and developments (K1). I have provided module evaluation information towards the external examiner reports as well as monitoring and maintaining the quality of the program (K6). The consistent module evaluations have shown positive engagement with the programs through the variety of andragogy adopted for the specific needs of the adult learners on this program (K3, K4; V2). This has encouraged the learners to be more responsible for their own learning by using a holistic approach, preparing them to be more ready to learn on their own, self-directed by motivation through the variety of teaching methods applied (Knowles et al. 2015).The results have shown high retention with a good number of students progressing from Cert HE to Degree program (K5).

I have aimed to make the sessions interactive by providing the students with ample opportunities to learn through application of theoretical knowledge with that of practical work experience in organisation via placements by being exposed to real life scenarios, With emerging technological platforms, I have utilised them and applied different methodologies in my designing of teaching to make use of the various teaching resources. This has enabled me to take the heutogical approach (Blaschke, 2012) by building the capacity of the students to prepare them for the new complexities of today’s working environment  and using the newer technologies to make video presentations, interactive blogs and conduct digital marketing and research (K2, K3, K4). Any learning design that does not take the necessary variety of learning methods will fail to engage the potential of the learners (Griffiths & Inman, 2017), hence my designing focussed on supporting the students professional and personal development through experiential learning. Following feedback is from a student who learnt project management tools and techniques, showing clearly how the learning has developed his practical skill to manage his own business: (K1, V4).

“I am starting my own Indian takeaway after learning about project management module and gaining confidence in my abilities, “called Raj kitchen @ Dockers”. Your teaching is fantastic, you have opened my eyes rather than just being good at cooking instead using this skill into business part!! I am implementing each & every steps you taught”.


By bringing in guest speakers, and experts from the industry I brought life to the topics being taught, I arranged visits and placement opportunities for students to local organisation so they could learn about standard practices in the real world of work. I have populated each moodle page for the modules I lead on, with videos, web links, journal articles, access to online books, video scribes and panopto videos to cater for the varied learning needs of the learners. I encourage students to use weekly blogs to share their learning by reflective entries as well as writing reflective pieces on interesting articles for those students looking to develop their understanding further (K4, K1, V2, V3, V4).

With teaching practices drastically changing from March 20, all classes shifting entirely online, I had to change my delivery style, and materials to keep the student engaged and connected with learning. Using various technological teaching platforms available via Microsoft Teams I delivered live classes as well as prerecording panapoto video as back up material for students who found it difficult to focus due to having distraction at home from their learning environments. Many students found it difficult to connect with online teaching initially, hence producing extra resources on moodle was adopted to give them extra support. I arranged 1-2-1 meetings, small tutor groups and adopting other practices to keep the learners engaged through these difficult times (Dicks, 2020). This is crucial to ensure that the learning experience that is being provided to these mainly adult learners is fit for the very quick changing labour market that will emerge from this pandemic crisis (K1, K2, V1). 





	A2:  Teaching and/or supporting learning (700 words)
Identify how you engage with learners, whether in groups or individually. These encounters may be in a wide range of environments such as classrooms, seminar rooms, lecture theatres, labs, learning support centres, offices, etc.

	Engagement in appropriate teaching and learning strategies including:
· Use of a arrange of teaching approaches and modes of delivery
· Use of relevant assessment approaches with a variety of groups
· Selection based on educational evidence and values
	Evidence might include:
· Lecturing, tutorial or seminar work
· Studio, clinical, laboratory or work-based teaching
· Distance learning
· Peer assessment of teaching and or teaching observations
· Student feedback/evaluations
· Reflective diary/blog
· Learning outcomes-related indicators (e.g. relevant session plans/module materials)
· Material from online training
· Learning activities supported through the VLE (Moodle)


	Write your evidence here

I use a variety of teaching methods to cater for the different learning styles. I choose appropriate teaching strategies, depending on the content of the module and the group dynamics of the class. The teaching is delivered in blocks of lectures, with supported tutorial session for smaller group discussions. I facilitate learning using the various means provided through the platform of digital technologies in a very fast changing environment. I have developed several tools to assist learners through distance education using the asynchronous tools through the web based teaching (Bronak, et al. 2008) providing a powerful learning environment to develop effective learning communities by removing barriers to learning for people from different backgrounds, through virtual platforms as well as face to face learning (K1, K3, V2, V3). I organise formal and informal feedback methods from students to gauge their input into the delivery of the modules, they undertake module feedback questionnaires at the end of each module training session as well as ongoing feedback in the class in relation to activities and tasks set for them. They are asked to do reflective learning and these are also used to measure their engagement with the learning and methods provided for them (K5).

I have presented the students with theoretical elements through lecturing and then given them group discussions, team tasks, poster competitions to embed and postulate the learning. Students have had opportunity to work through projects in groups to implement their learning into practice. I have formed partnership with local organisations so they can have real life taster sessions of implementing project management tools they learn in their modules enabling them to experience the theoretical principals in applied practices (K2, K3, V3, V4). This enables learners to practice their learning in a safe was by providing them with cognitive tools to formalise their knowledge.
 
The well developed and populated moodle pages provide learners resources to pre read, so discussions and practical exercises can take place in face to face teaching. I prepare online quizzes, set various online tasks to enable an interactive participation. I arrange for group tasks in lectures as well as using online teaching platforms and getting them to participate in break out rooms in Microsoft teams enabling them to learn from one another with positive outcomes of interactions and engagement. The students find this interaction with one another and peer to peer collaboration a very useful learning tool, by presenting and giving feedback to one another enhances their learning (K2, K3, K4, K5, V2). Due to the varied background of the adult learners I have in my classes, this peer teaching encourages them to increase and improve their communication skills, develop negotiation skills through resource sharing and support one another. I encourage a supportive environment to be developed in the class through making time for the students to get to know one another and myself, and develop a learning community together (V1). 

I believe guiding learners through a wide use of pedagogy, by developing essential academic skills, increase their critical thinking ability and acquire their disposition on various theories and models when looking at real life examples. The formal learning environment manifested in the collection of these strategies encourages learners to foster reflective practices and encourage exploration skills (Beetham and Sharpe, 2013). In one example, I encourage students to participate in a poster competition where they look at value led organisations and to create a poster demonstrating those values. The posters are then judged by other academics and winners are chosen based on their style and techniques of being able to express their knowledge (V3, V4, K2, K4, K5). The students have thoroughly enjoyed this process, due to the competitive nature of the task, they have flourished in their creative and research skills. These practices have guided me to apply different techniques to engage learner with different learning styles and to stimulate people from different backgrounds. 

Peer observations are used regularly to employ feedback opportunity on my teaching methods. All ideas and critiques are encouraged and valued as it feeds into improving and enhancing my teaching practices more. Along with the summative feedback from students, I use these evaluation methodologies to improve the effectiveness of my teaching practices. (K5, K6)





	A3:  Assessing and giving feedback to learners (700 words)
Show how your assessment strategies and activities are appropriate to learning experiences; your approaches to marking and moderation and how these approaches ensure that assessment is reliable and robust; and your approaches to feedback and the extent to which students are involved in the feedback process. The assessment may be formative or summative, formal or informal. 

	Engagement with appropriate assessment strategies including:
· Use of assessments relevant to learning outcomes
· Appropriate assessments for the student profile
· Engagement in formal quality assurance processes relating to assessment
· Selection and use of appropriate feedback mechanisms
	Evidence might include:
· Appropriately targeted assessment tasks
· Student evaluations
· Peer reviews
· Observation feedback
· Learning materials
· Moderation documents
· External examiner activity
· Innovative approaches to assessment and feedback
· Student responses to feedback


	Write your evidence here

The assessment process is created to provide an essential method of teaching strategy that encourages, inspires and motivates learners and has a positive impact on their learning. Authentic assessment assists in developing competencies required for the practical work environment, such as critical, creative, problem solving, effective communication, collaboration and lifelong learning skills (Ellis et al., 2020). I strive to make the formal assessments at the end of each module to include authentic elements to develop the necessary competencies for the current labour market. Having assessment based on wok placements opportunities gives them the necessary skills to map their learning with work related experience. Through delivering modules such as Professional career development, students are able to gain and be assessed on skills that enhance their employability skills: 

“I enjoyed learning how to develop professionally using methods such as transferring weaknesses into strengths through personal SWOT and learning relevant employability skills through developing a PDP. Making a job related CV has helped me to design my future Cvs and how to prepare for interviews. This has helped me to develop my confidence. Our lecturer was exceptionally brilliant in all aspects of our course”.

I use presentations, case studies, reports, blogs, reflective journals and poster competitions as different means to incorporate formative assessment. These different methods help the learners to develop in depth understanding of the knowledge gained through theoretical teachings by application to practical examples (V2, V4, K1, K2, K3).

At the beginning of each term, I go through examples for module assessments to assist their competence and develop appropriate research. In digital Skills module, many of the learners felt hesitant due to low IT skills, however I provided continuous learning assessment in form of weekly blogs which helped them to link the theory to practice and build their confidence in their own abilities. By the end of the module, the students were not only accomplishing digital market research but also establishing websites for their own enterprises (K3, K4, V1, V2, V4). Feedback from students have shown that they have found this module very beneficial in their private lives, as it has enhanced their entrepreneurial skills. One student stated that when the pandemic placed locked down conditions, he was able to transfer his business online via using the tools and techniques he learnt from this module and continue his business online.

I continuously review the modules and make changes to assessments and add practical elements to make it more relevant and appealing.  In the Critical thinking module, I get students to present a posters, critically exploring the values of organisations. The ability to share their learning with their peers assists with learning from the examples also embedding the knowledge. The feedback received by the students has been very positive in regards to this:

“..the critical analysis of a companies values, beliefs and attitudes gave me more of an insight to proceed in developing a culture in my own business, of values that would be upstanding and true to myself and would ruminate to everyone in my business. This would make me a successful, ethical and respected leader.” (K5).

Feedback is provided to students throughout their performance as it encourages them to actively shape their learning rather than just take the knowledge, hence the purpose of feedback is to offer ways in which learner can develop further (Smith & Williams, 2017).  I arrange draft submissions, to provide feedback as well as highlighting ways of further development of their work. Detailed feedback is given after final submission so they can establish confidence in their achievements and enhance their learning further (K3, K4, V3).

Formal feedback is also obtained by students at the end of each module for quality assurance and monitoring purposes. It also forms part of the external examiners report reflecting on the module evaluation. Informal feedback is also obtained throughout the academic year by asking students to comment on activities and topics discussed as well as the Student staff committee meetings which feed into quality enhancement and professional practices of the modules delivery and development. I also ensure to get colleagues to review my teaching through peer review, all their feedback is used to enhance my teaching practices (K5, K6). 





	A4:  Developing effective learning environments and approaches to student support and guidance (700 words)
This Area of Activity is about how you make effective use of both the formal and informal learning environment to facilitate learning. Show how your contribution to the design and development of learning environments has impacted positively on student learning and the practices you undertake to support learners including for example, tutor systems, advising, guidance and involvement in widening participation and inclusive initiatives and activities.

	Engagement with:
· Different media and technologies, both physical and virtual
· Different kinds of learners e.g. international, culturally diverse, special educational needs, disabled learners, home-based, full-time, part-time, etc.
· Different modes of learning e.g. distance-based, blended, work/practice-based, etc. 
· Personal and academic tutoring
· One-to-one advice
· Counselling

	Evidence might include:
· Reflective logs/diaries
· Peer review
· Formal and informal/unsolicited feedback from students and colleagues
· Observations of teaching/learning activities
· Evidence from electronic forms such as blogs and discussion forums

	Write your evidence here

I have students who are mainly adult learners from a diverse backgrounds. The SKFW program has participated in widening access to HE for specific disadvantaged groups such as Minority communities, women returners, and carers. The flexibility of delivery, school term times, enabled these groups to be able to attend classes. The recruitment drive was focused in areas where these groups would be able to access this information, i.e. mosques, ethnic shops. Extra study support was offered to learners with English being their second language (V1, V2). All these extra measures increased access and participation from these groups, as demonstrated below: 

“ being a mother of 4, with disability and caring for my parents, I am pleased to have this opportunity to compete my degree with help of amazing lecturers”. 

I create opportunities to get to know the student and to build a rapport, so we can establish a relationship of trust and understanding their specific needs. I plan a wide range of activities to get students to learn from one another about their cultures and celebrate differences. Students have presented celebrations such as Chinese new year, Eid, Ethnic wedding ceremonies (V1). In Level 7 MBA, I encouraged learners from different backgrounds to discuss cultural input in organisation’s culture and importance of managing diversity. I provide opportunities for the Adult learners to utilise their life experiences as they feel more engaged through reflecting on their own lived experiences and sharing those with others (Joseph, 2020). I incorporate a lot of discussions and activities in my sessions to encourage learning in informal manner. Opportunity to have class discussion allows room for clarification on any of the concepts that were difficult to understand during lecturing (V2). 


The Adult learner’s need flexibility due to their working lives as well as family commitments, and I ensure their specific needs are accommodated for. A varied approach to teaching is applied by using resources such as online platforms by using Blogs and discussion forms as well as getting students to link up with other learners using collaborative tools (i.e. Google docs, Microsoft streams presentations, etc.). These methods allow learners to share ideas and collaborate whilst developing professional research and digital skills (V4). Blogs help learners to create meaningful learning environment and can facilitate reflection oriented learning ((Yu-Chun et al. 2017) (V3, K4). The Moodle site for each module is populated by a plethora of resources, such as pre-recorded lectures, journal articles, links to e-books, Ted talks, video scribe videos etc (K1, K2, K3). Feedback from learner below:

“Throughout the pandemic I have to give a huge thank you to all the staff for supporting us through this difficult time and setting up online classes’ with great resources to help us to complete our modules’.

The delivery of modules is done mainly through face to face lectures, with weekly tutorials. The learners have 1-2-1 support during the assessment period. Since the pandemic, I have taught in a blended approach where it’s been possible. This was key in developing a relation through face to face teaching whilst being available online for those who were self-isolating or had caring responsibilities.  Being the Year Tutor, I provide advice and support through my mentoring role. For students not engaging or having issues, I offer support and counsel them through academic issues. If they require further support, I signpost to student support team. This support is crucial, especially for adult learners’ facing life changing issues over the period of their studies and it’s vital to have support to enable them to continue with their academic journey (K2, K3, V1, V2).

Built into each module delivery is formal and informal feedback. Learners are encouraged to complete online review forms and discuss in class ways of improving the learning for that module. I encourage learners to take part in Reflective exercises, some on their own learning journey and on the teaching practices. Reflection is often used in formulating professional skills (V4) and is used widely in traditional classroom contexts (Kellenberg et al. 2017). Peer observations are used to get feedback on teaching delivery through. I have always befitted form their feedback and have strived to improve my teaching as a result (K2, K5, K6).








	A5:  Engaging in continuing professional development, research and the evaluation of teaching and learning related professional development (700 words)
Show how your continuing professional development in your discipline and pedagogy, incorporation of research and scholarly activity, and evaluation of your professional practices supports and enhances learning. You should demonstrate explicitly connections between your research and/or scholarly activity and your professional practice, as well as how you evaluate the effectiveness of that practice.

	Engagement in:
· Self-reflective practice
· Proactive planning
· Participation in a range of activities to extend professional learning
· Successful involvement in/completion of relevant teaching-related qualification(s) 
· Presenting or participating in conferences on teaching and learning (often discipline specific)
· Attending workshops or training events
· Engaging in per observation or peer review of teaching
· Regular departmental meetings where the discussion is about learning and teaching issues
· ‘corridor’ discussions about teaching
· Bidding for and involvement in projects or research on teaching and learning
· Implementing new approaches
· Subject and other network activities
· Reading
· Visits to other institutions/organisations
	Evidence might include:
· Portfolios related to academic/professional development
· Reflective logs
· CPD records 
· Exemplars of proactive changes in teaching/supporting learning based on own learning and research/scholarly activity
· Evidence of changes in practice following engagement with initial and/or continuing professional development, including events, conferences, training, learning, seminars, workshops, etc.
· Conference papers/presentations/etc.
· Bid and project documentation

	Write your evidence here

Even though I had extensive experience in training adults, I had to quickly develop teaching in an academic environment in HE. I shadowed my colleagues and spent time learning from them one to one on use of teaching technologies. I covered essential modules and gained knowledge on University’s protocols and procedures. I peer observed my colleagues delivering their lectures and had my teaching observed so I could benefit from their feedback. After receiving feedback from my peers and students, I would self-reflect on comments and enhance my teaching strategies (K5). Experiential learning is one of the most effective learning tool for lecturers. Kolb’s Experiential learning strategy helps teachers to understand their strengths and address their weaknesses so they can become more capable through reflection (Laveena & Vijayakumari, 2017). (K2, K3, K4, V4)

I completed my PHD last year and I learnt an extensive amount of skills from the experience. It kept me up to date with current research in the field. It gave me beneficial knowledge and development of extensive research skills and experience which I use in supervision of my PHD students. I am currently learning from my co supervisor’s strategies to guide research students suitably (K2).

I have attended conferences and gained colossal amount of current knowledge. Attending the Enterprise Educators UK’s conference, enables me to learn best practice. On return I joined the UWTSD enterprise network and became an Academic Champion of Enterprise’. This year I participated in the IEEC Online conference and presented on Entrepreneurship and barriers of access, as a result I have formed partnership with Welsh Government office of Youth Entrepreneurship and will look to arrange presentation to my learners from them (K6, V3, V4).

I regularly join staff development activities and participate in wider department staff review and reflect events. I frequently attend program meetings and actively share ideas in development of the program through reflection on admissions, recruitment, delivery and retention. I have participated in meetings with the external examiner and showcased good teaching practices (K6). I mentor part time/ hourly paid lecturers who teach on Skills program on modules I lead on. I assist them in getting on to moodle, upload teaching resources, provide feedback on their assessment guidance and teaching resources. I help them with advice and support with any student issues or timetabling queries.  I have also assisted students on teacher training programs by allowing them to shadow my classes and offer feedback when they have delivered a session to my students (K5).

During the pandemic, whilst teaching online, I have joined a Pedagogy and Pancake club hosted by University of Lincoln through social media. It has provided me with many online resources and best practices that I have benefited and used in my online teaching (K4, V3). As it became difficult at times to engage with students online, with continuous muted mics and no cameras, the hints and tips from lectures from this forum provided ways in which I could connect with students through different techniques, encouraging engagements via chat forum and regularly adding comments via white board or commenting on material not related to course at the beginning of class to break the ice. These techniques assisted me greatly in getting my engagements levels high. I found these Pedagogical Skills helped me to balance academic activities so students can learn the necessary information. Pedagogical practices like these have promote active participation and enhanced the learning environment (Laveena & Vijayakumari, 2017) (K3).

I have used my wider networks to establish partnership working with UWTSD and invited organisations to host my students and gain practical project management experience. This has been vital practice for the students on this module as they have gained skills and knowledge in a wider context implementing the theoretical knowledge they have gained and recognised the effects in a professional practice (V4). In recent project I formed partnership with Dyfed Powys Police, and jointly we got my learners to conduct a research project in identifying barriers for marginalised communities in joining the police force. The research findings will be shared in the press as it highlights some good practice guidance that Police force can use to encourage more people to join the police force (K3).
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SECTION THREE:	Referees

Your application must be accompanied by two references from persons who are in a position to comment on your teaching and learning practices and achievements. 

The function of your Referees is to provide an informed peer review of your eligibility for Fellow, using their knowledge of your work and the context in which you teach and/or support learning. Referees are expected to authenticate your application by commenting directly on the content of your application and to make additional, relevant comments, as they wish.

Referees should be experienced staff and be able to comment knowledgeably, and from first-hand experience, on your current role and any other relevant activities recently undertaken. At least one of your Referees should either be a Fellow, Senior Fellow or Principal Fellow of the Higher Education Academy (HEA), or an appropriate experienced member of staff working for a UK Higher Education Institution (HEI). All Referees need to be familiar with the UKPSF.

Referees should be provided with a copy of the Guidance Notes for Referees – please speak to your mentor regarding this document.

	First Referee:


	Name
	Dr Margret Inman

	Job Title
	Assistant Dean 

	Faculty/Centre/School/Department
	Institute of Management and Health

	Email address
	margaret.inman@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?

Line Manager




	Second Referee:


	Name
	Brynach Heffernan

	Job Title
	Program Manager – Cert HE Skills for Work Place & BA Management and Leadership Degree

	Faculty/Centre/School/Department
	Institute of Management and Health

	Email address
	brynach.heffernan@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?

Colleague and Program Manager of program I lecture on












SECTION FOUR:	Endorsement from the Institution

You are required to provide an institutional endorsement which should come from a professional who has senior responsibility for professional development, learning and teaching within the institution, for example:

· Head of Personnel
· Head of Learning and Teaching
· Head of Academic Registry
· Dean of Faculty
· Vice Chancellor
· Senior Provost
 
	Institutional Signatory


	Name of Applicant
	Shehla Khan

	Name of Signatory
	Professor Wendy Dearing

	Job Title
	Dean

	Faculty/Centre/School/Department
	Institute of Management and Health

	Email address
	[bookmark: _GoBack]w.dearing@uwtsd.ac.uk

	
Dear Sir/Madam

Please sign below to confirm that you endorse the application for Fellow status recognition from the person named above:

[image: ]
Signature:_____________________________________Date:____31/03/2021________________________
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