Managing Behaviour Essay
Geraint Radford

Behavioural management is a well-researched and widely studied topic. This essay will explore the literature available and aim to describe the management of non-desirable behaviours and explore the causes and factors that may be underlying the student behaviours, in addition, the government and institutional frameworks will be researched.

Professional educators are required to create a positive and engaging learning environment and inclusivity and equality of opportunity should be presented to each student.  

The research based within this essay will be linked to current professional standards where “pedagogy is paramount” (Addysg, 2018) to effective learning, to ensure that the topics remain relevant and appropriate to effective and desirable teaching practices. 

Educators who are working withing the post compulsory sector will be working with individuals from various walks of life. Increasingly, there are larger numbers of adults entering education and this poses many different challenges for teachers because “mature learners often feel marginal and face diverse obstacles in colleges/universities designed around traditional student roles” (Keengwe, 2022).

Misbehaving and disruptive behaviours can range from aggressive tendencies, lack of participation, lack of attention or regular interruptions. There are unwanted behaviours that may be presented to teachers that are not necessarily “bad”. Students who are very interested in learning, and display enthusiasm may interrupt often, and this could result in a classroom environment which is not ideal for effective teaching.
There may be several reasons for pupils to present unwanted behaviour within a classroom. Occasionally, a learner’s disruptive actions may be influenced and affected by the educational environment or past teacher experiences. However, it could also be that the behaviours are brought on via compounding external factors outside the classroom.

 According to Marlow’s hierarchy of needs, a lack of financial resources could be factor of consideration when as teacher is faced with a disruptive learner because if one’s basic needs -such as food and sleep- are not met, effective learning cannot be achieved ((Pichère et al., 2015). During times economic stress and hardship, adults could be distracted from their learning and may require additional support.

Learners with additional learning needs may present unique challenges for teachers.  adequate support and effective communication is essential to maintain student engagement within the classroom. In accordance with Welsh government guidelines, people who are 25 years old or under are given an IDP to support the learner and to provide key information to teachers so they may be able to properly support each student, on an induvial, tailored plan (2023).

There could be additional influences upon student behaviour such as mental and physical health factors, educational institutions have a duty to provide safeguarding for their students. University of Wales trinity Saint David has appointed “…a Lead Designated Officer with overall responsibility for safeguarding”, educators must be trained and equipped with sufficient knowledge and understanding of government and institutional procedures in order to provide adequate and appropriate support.

Effective teaching and behaviour management is reliant upon appropriate communications, one theory that explores effective communication is describes as transactional analysis, the aim of which to form adult to adult dialogues between individuals, this could be applied within the educational and classroom settings as means of influencing a learners, and one’s own, emotions to clearly communicate their feelings and opinions, whilst maintaining emotional regulation with the absence of bias and ego.

Transactional analysis could be conducted under what is know as the functional model in which a teacher can adopt appropriate “gestures, words, voice tones, body postures, facial expressions, attitudes…” (Lapworth et al., 2011)  as a means to influence the behaviour of the students, thus one aims to achieve a balanced and desirable form of behaviour, to maintain a healthy learning environment. In theory, people assume different emotional standpoints when engaging in communication, for example if one is expressing their words and displaying traits such as “sorrow, separation distress, love, excitement, joy and anger” (Lapworth et al., 2011) they are said to be communicating from the role of a child, because the emotions are not regulated or under control.

To address this, an educator must adopt the role of an adult, although the adult and child roles are presented in several ways.
In the example of presented above, it could be appropriate for a teacher to engage with the student with a parental approach.  Lapworth and Sills explain that this is achieved by addressing the emotional needs of the learner, coupled with the appropriate verbal responses and body language. These are said to include “behaviours and attitudes that are encouraging, concerned, caring, loving, giving, accepting, comforting, understanding, as well as constructively critical, usefully advising, caringly controlling, appropriately boundary-setting.” (Lapworth et al., 2011) 

Transactional analysis can be effective and this methodology, when used appropriately, along with complimentary behavioural management methods, can support educators to manage behaviour in accordance to the professional standards set by national governments.
In Wales, good professional standards are underpinned by 5 key factors, they are:

· Pedagogy
· Innovation
· Collaboration
· Leadership
· Professional Learning

With Pedagogy being emphasised as a driver to support the key factors, educational institutions are held to high standards where leaders are expected to ensure that “learners are encouraged to play a full part in the school community, sharing care and responsibility for others” (Gov.wales) with aim of building reliance for each student within the classroom. Resilience, which can be defined has “been widely adopted to signify the capacity to cope, learn and thrive in the face of change, challenge or adversity” (Estyn, 2020) and coupled with a person-centred teaching practice, can be supported by pedagogy and behavioural management tools, as well as efficient support and knowledge of policies and procedures relating to safeguarding, financial support and help to maintaining student well-being. Person centred teaching is actively promoted within Welsh guidance, likely because “learner-centred approach to education has long been recognised as one of the most powerful approaches to foster students’ deeper engagement and lifelong learning” (Castro et al., 2020) thus allowing learners to carry their skills and resilience throughout their lifetime.

Student engagement models vary, Jeanne Gibbs proposed and introduced the concept of the tribe methodology to promote student engagement and inclusivity by adhering to practical and emotional principles that include “Attentive Listening, the Right to Participate, Mutual Respect, and Appreciation”, with the aim to create “Inclusion, Influence and Community” withing the classroom environment. (Educational facilitators: Tribes 2020). The tribes method promotes learners to engage with teacher to form a collaborative learning environment built upon respect and individualism. The tribe model also reflects the professional practices provided by Welsh government.

Student engagement has been shown to affect the outcomes of their learning journey, and with the increasing use of technology withing the classroom environments, mobiles phones and electronic devices may a contributing factor. For example, society is discouraged from using their mobile device whilst driving, relating to they distract the driver’s attention. 

Withing the classroom, it could be argued that technology can detract a learner’s attention from the teacher or material. Educators may require that devices are set to silent to manage this disruption, and therefore students may opt to use text messages as a substitute, studies have shown that “Although texting is considerably more covert than actual telephone conversations, a growing body of literature suggests that it is equally problematic.” Educators working within the post 16 sector may face problems when managing the complex needs of adult learners who may be reliant upon their devices to manage factors outside of their control. Transactional communication methodology and a respectful approach would be vital to ensure that the overall classroom environment remains positive. Educators must remain up to date with current legislations and be prepared to signpost learners to the appropriate services to ensure the safety of the student, teacher and educational institution.

Part Two

I conducted two observations which cover both aspects of my usual teaching practice, they include classroom-based education and location work.


Lecturer A was presenting to a group of 13 students of mixed ages and ability.
The topic lecturer A conveyed to the learners explored the power of social media and how, as photography and media students, they can use social media to assist a well-known charity. The module is set with a brief which is directly linked to the charity and the students are provided with a real-world task, as opposed to a theoretical task. This appeared to generate excitement in most of the group as they are generating industry experience. In accordance to professional practice, expressing high expectations from the students was achieved via the module design.
 The lecturer arrived early and prepared the room. The tables and chairs were arranged in “u” shape to direct attention to the front of the class which allowed students to have clear view of the lecturer and screen and allowed the group to engage with one another. Throughout the presentation, lecturer A managed student engagement by asking thought provoking questions relating to their experiences with and of social media, students were encouraged to participate in discussions. 

The information was supplemented with easy-to-follow graphs, to me this assisted with conveying complex information in a simplified way. Lecturer A has a friendly and approachable demeanour, these traits are sought after from a teacher, and I believe the students genuinely felt connected with and have respect for the their lecturer. 

Lecturer A can maintain professional boundaries. During the discussions a student began to discuss their personal life, sharing private topics that were unrelated to the course that may have created complications had the lectured continued to engage. Lecturer A respectfully changed topic and brought the content back to the module criteria, without embarrassment. This reminded me of Jeanne Gibbs model, in which Gibbs suggests there are no negative behaviours, and each student is valid and acceptance from the cohort is encouraged.

Lecturer A is passionate about his field, the passion translated through the presentation to generate interest within a topic that could be perceived as “dull/boring” within the context of the adventure aspects of the course.
Professional standards, person centred teaching and inclusivity were achieved by allowing the students to discuss their aspirations and goals, which were, appropriately validated and linked to the project.
Students were encouraged to collaborate and share ideas, which supports professional practice and is underpinned by teaching pedagogy and a positive learning environment.

Lecturer B Conducted their session at Llanelli Wetland Centre, the group had consisted of 15 learners of mixed ages and ability.

The lecturer was on location early and awaiting the arrival of his students.
The lecturer positioned the group near a large window, allowing for natural light and a quiet space. This had been a good location as the lecturer was able to address everyone and see their faces in a low light environment. This appeared to be good practice and the students were sat comfortable and able to pay attention.
Shortly after the learning environment changed because a coach of young children descended upon the space. The educators leading the children did not attempt to maintain control of the children and the interruption made it challenging to hear the lecturer as he was explaining the module handbook and lesson aims. 
Critically, it would have been simpler for our group to change to the café area as the space was bright and far quieter and would have made it simpler for the students to understand what is expected from them.


The workshop was taking place outdoors therefore before allowing the students to begin capturing images and footage of the wildlife, the lecturer offered creative ideas and insights relating to the behaviour of the subjects. Throughout, lecturer B was asking questions relating to camera functions and I believe this was an application of formative assessment to formulate an idea of the skill level of the group so the lesson content could be tailored to everyone present and their specific needs.

During the practical workshop, the students were encouraged to experiment, and the lecturer emphasised that the session is meant to be relaxed and informal. I observed the students and I noticed that some of the learners who lacked self confidence were visibly happier after being reassured.
Blooms taxonomy came to mind, the lecturer was addressing the basic needs of the students, supporting their emotional wellbeing and placed them at ease which could allow them the opportunity to be creative.

The lecturer then stood back and allowed the students to spend time exploring, through discussion, lecturer B explained to me that the space away from the lecturer can relax the students. 
Body language and communication are key to managing behaviour, the lecturer was showing confidence in the students by given them free time and space, validating the “informal and fun” context which was provided to the students earlier.

As the learners became confident, the lecturer was providing on the spot feedback, observing the student and anticipating any issues that may arise. It was clear to me that Lecturer b was highly skilled as a practitioner and was offering valuable insights to the students.

Professional standards had been reinforced by scaffolding students’ abilities, The lecturer was giving each student individual tasks that were relevant to their skill and interests.

This module is shared between myself and Lecturer B, having observed both lecturers I am able to critically reflect upon my own teaching.

During my session, I had a blend of practical and presentation style teaching.

Managing student behaviour became challenging during a large group workshop, on location with 17 students.
The group had been a mixture of two different year groups and there was a diverse range of ability and age.

The session was contextualised as a module introduction and the activities were to support creativity and to inform the students of the camera techniques and design thinking skills that would be required to complete the module.

We met on location and once I had confirmed use formative assessment via the register that each student was present, I then introduced myself and discussed the plan for the day. “promoting positive learning habits and behaviours” is relayed within the professional practice guidelines, with this in mind I described the tasks and photography skills the students were to required to learn,  and related them to the module task to ensure the students felt there was value to the information. My concern had been that the illusion of “free play” would have created a barrier to student engagement via the devaluation of the experience. The learners are required to fulfil a brief for a well know organisation therefore I believed it was vital they were incentivized.

My photographic skills and in-depth subject knowledge allow me to accurately tailor information to each student according to their current skill levels. My experience within this field allows to anticipate any potential challenged the students are likely to face and to include technical exercises within the lessons that will alleviate pressure further in the module.

The challenge was ensuring each of the students felt included and comfortable, with a large group it was difficult and in hindsight, better preparation and planning from myself would have been beneficial.
One student who is highly advanced and working professionally, had expressed an interest in teaching to my mentor and colleague therefore I facilitated this experience and supported the student to cover the basic camera settings with the less experienced member so of the group.
This was pre discussed with the course director and proved to be a positive action as the learners were familiar with the student and respected my approach to the situation. Removing ego and having adult to adult discussions is key to transactional analysis and I believe there was no reason not to allow this situation to develop.
During the session, the learners were engaged and enthusiastic. Overall, the session was well received, the students achieved beautiful images. My intention was to develop the creative thinking skills of the student. The higher order skills (according to blooms taxonomy)  such as planning, design thinking and problem solving are required to complete the brief therefore it was important that this had been addressed early in the module as the module will last just one term. I’d hoped that laying the foundations for higher order thinking skills, and allowing the mistakes to happen under the guise of free time would remove anxieties and pressure from the students. 

A better understanding of behavioural management techniques under these conditions would serve my teaching practices well and I intent to develop these skills further,



















Appendices

Teacher Observation Form  
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	Teacher 
 
	Lectuer A 

	Date 
	 
20/2/23 

	Group 
	 
 

	Topic/Context 
	The power of social media within the photo industry 

	Notes on the lesson: 
	

	Lesson introduction. Lecturer A arrived early to ensure the room was prepared. PowerPoint, style. The layout is promoting engagement, learners in groups facing the lecturer. clear explanation of lesson plan, lecturer asking questions and awaiting a response. This maintains engagement and interest.  
presentation included scientific graphs, simple to follow, clear visuals and concise delivery. Group is  made of approx. 13, learners are engaging well with good questioning. Questions linked to aspirations.  Group discussion is encouraged, students who are keen on social media are offering advice. Lecturer is promoting collaboration and team work via open discussion. Lecturer A is part of the group, close to the students which appears to assist with engagement of dialogues. Inclusive practices are supported  
 
 
 
 
 
	 

	 
 
 
 

	What I have learned: 

	 	 
Good commination skills are key to delivering complex information. Lecturer A used body language, questions to hold attention. Their demeanor was friendly and engaging which appeared to make the student want to engage. The presentation would have been tricky for me to deliver as it it outside of my comfort zone. Lecturer A has undertaken vast amounts of research to inform the students, they had confidence in the knowledge which assisted to retain student attention and added value to the information.  
 
 
 
 
 
 
 
 

	Targets to improve my own practice (mapped to professional standards): 

	Undertake research into topics that are outside of my usual practice.  Although I can see my own teaching style has positive traits, similar to lecturer A, My approach is to be engaging and 	 enthusiastic about the topic to 	 maintain student attention and 	 engagement. Person centred
teaching is displayed by lecturer A, is similar to my natural approach and with time will become more efficient. 


 



Teacher Observation Form  
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	Teacher 
 
	Lectuer b 

	Date 
	 
7/2/23 

	Group 
	 
 

	Topic/Context 
	Location workshop, photographing wildlife Llanelli Wetlands 

	Notes on the lesson: 
	

	Module introduction, meet and greet and workshop to assess the student’s ability whilst allowing them freedom to explore their practice. 
 
 
	Lecturer B conducted module introduction in a quiet space, near a window for natural light. Space became occupied with loud children. Lecturer B  has not acknowledged volume, difficult for learners to hear and understand the module requirements. 
 
Students are being patient, obviously difficult to hear. 
 Outside, learners are being briefed on cameras, techniques. Some appear concerned, lecturer B provided reassurance that today is relaxed, informal and is an ice breaker for the students. This raised mood. 
 
Students are left to work independently/ groups as they desire. 
 
Lecturer is linking the content via delivery to the module, providing context and value to the information. Clarifying the module aims, this is helping provide clarity after the introduction earlier. Double checking the students know is expected.  
 
Lecturer is offering tips, advice, actionable simple camera techniques. blooms taxonomy comes to mind, scaffolding comes to mind, gradually building confidence. Students are engaged with their practice and having fun! When fun happens so does learning. 
 
 

	What I have learned: 
	

	Scaffolding techniques, small actionable skills, Lecturer had promoted free play and creativity. Allowing space to grow, no pressure and included positive feedback. Constructive feedback to student work in real time 
	 

	highly valuable as they can correct or amend. 

	Targets to improve my own practice (mapped to professional standards): 

	Personally, I would have moved 	 the group to a quitter area at the 	 offset as communication was 	 challenging as this is less of an 	 inconvenience that the loudness.  Much of what was delivered is very similar to my own practice. Seeing the lecturer linking to scaffolding is very helpful. Attentive to each 	 
student, providing relevant tasks, pushing technical limits where applicable. 
 


 













Action Plan
Individual Action Plan relating to Managing Behaviour Module
	Student:
	Geraint Radford

	Topic:
	PCET ACTION PLAN. 

	Current Stage:

	Confident with subject delivery within my field.
Subjects outside of my field need more research if I intend on delivering such materials.
Some knowledge of behavioural management tools and policies.
Availability and free is challenging with my professional working life, I need to revaluate my current goals and plans for the future.

	1st point:
(summarise the 1st point)
	study the modules contained within full photography prospectus to identify areas that require further research.  Reconsider my own goals and evaluate if this line of teaching will be feasible, owing my professional working life.

	2nd point:
(summarise the 2nd point)
	I can speak with my mentor and PCET teaching practitioner to identify possible avenues solutions to my work/life/teaching balance.
Research further into various behavioural management methods, legal frameworks and government guidance.

	Time Frame
	Immediately. Further reading and behavioural management resources are required for me to fully understand proper procedure.
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