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Student Name	Sharnelle Saint 	Project Title	Education for female coaches in football, within the club Porth Harlequins	
Project Aim (1)	The creation of a website to educate and inform female football coaches at AFC Porth. 
Objectives (3/4)	Objective 1 – Evaluate the different ethical implications in the project, consider the timeline for completion of this project and examine risks of this project.	Objective 2 – To consider theoretical perspectives on effective female coach delivery.	Objective 3 – To design a website for the storage of content to support female coach education at AFC Porth.





Contents Page 
Element 1 						page 2-15
Ethics form 						page 3-15
Section A 						page 4
Section B 						page 5
Section C						page 6
Section D						page 7-8
Section E						page 9-10
Section F						page 11
Section G						page 12-14
Section H						page 15
Element 2 						page 16-23
Literature review 					page 16-23
Introduction 						page 16 
Main body – pathway development 		page 17 
Coach development 					page 18
Coaching practice – fitness 			page 19
Team management 					page 20-21
Website design and delivery 			page 22
Conclusion 						page 23
Element 3 						page 24-27
Reflection 						page 28
Reference list 					page 29
Bibliography 						page 30
Appendices 						page 31






Element 1 - Individual Presentation (5 minutes – Online) 



Element 1 – Ethics Form (All Pages)
ETHICAL CONSIDERATIONS 
 
 
 
In order for research to result in benefit and minimise risk of harm, it must be conducted ethically. A researcher may not be covered by the University’s insurance if ethical approval has not been obtained prior to commencement. 
 
The University follows the OECD Frascati manual definition of research activity: “creative work undertaken on a systematic basis in order to increase the stock of knowledge, including knowledge of man, culture and society, and the use of this stock of knowledge to devise new applications”. As such this covers activities undertaken by members of staff, postgraduate research students, and both taught postgraduate and undergraduate students working on dissertations/projects. 
 
The individual undertaking the research activity is known as the “principal researcher”. 
 
Ethical approval is not required for routine audits, performance reviews, quality assurance studies, testing within normal educational requirements, and literary or artistic criticism. 
 
Please read the notes for guidance before completing ALL sections of the form. 
 
This form must be completed and approved prior to undertaking any research activity. Please see Checklist for details of process for different categories of application.   
 


























 


SECTION A: About You (Principal Researcher) 
	1 
	Full Name: 
	Sharnelle Saint  

	2 
	Tick all boxes that apply: 
	Member of staff: 
	☐ 
	Honorary research fellow: 
	☐ 

	 
	Undergraduate Student 
	​​☒​ 
	Taught Postgraduate Student 
	​​☐​ 
	Postgraduate Research Student 
	​​☐​ 


 
	3 
	Institute/Academic Discipline/Centre: 
	Sports 
 

	4 
	Campus: 
	IQ Building SA1 Campus  
 

	5 
	E-mail address: 
	2204577@student.uwtsd.ac.uk 
Sharnelle2004@gmail.com 

	6 
	Contact Telephone Number: 
	 
07789515023 

	 
	For students: 

	7 
	Student Number: 
	2204577 

	8 
	Programme of Study: 
	Sports Management  

	9 
	Director of Studies/Supervisor: 
	Andrew Thomas  


 
 
 
 
 
 
 
 
 
 
 
 
Where research activity is carried out in collaboration with an external organisation 
	10 
	Does this organisation have its own ethics approval system? 
	YES 
	​​☐​ 
	NO 
	​​☒​ 

	 
	 
If yes, please attach a copy of any final approval (or interim approval) from the organisation (this may be a copy of an email if appropriate). 
 


 














SECTION B: Details of Research Activity 
	1 
	Indicative title: 
	 

	2 
	Proposed start date: 
	 
	Proposed end date: 
	 

	 
	Introduction to the Research (maximum 300 words per section) 
Ensure that you write for a Non-Specialist Audience when outlining your response to the points below: 
· Purpose of Research Activity 
· Proposed Research Question 
· Aims of Research Activity 
· Objectives of Research Activity 
Demonstrate, briefly, how Existing Research has informed the proposed activity and explain 
· What the research activity will add to the body of knowledge  
· How it addresses an area of importance.  

	3 
	Purpose of Research Activity 
 
 
 
(this box should expand as you type) 

	4 
	Research Question 
 
 
 
(this box should expand as you type) 

	5 
	Aim of Research Activity 
 
 
 
(this box should expand as you type) 

	6 
	Objectives of Research Activity 
 
 
 
(this box should expand as you type) 



	 
	Does your research relate to one or more of the seven aims of the Well-being of Future Generations (Wales) Act 2015? 
	 
YES 
	 
NO 

	12 
	A prosperous Wales 
	​​☒​ 
	​​☐​ 

	13 
	A resilient Wales 
	​​☐​ 
	​​☒​ 

	14 
	A healthier Wales 
	​​☒​ 
	​​☐​ 

	15 
	A more equal Wales 
	​​☒​ 
	​​☐​ 

	16 
	A Wales of cohesive communities 
	​​☒​ 
	​​☐​ 

	17 
	A Wales of vibrant culture and thriving Welsh language 
	​​☐​ 
	​​☒​ 

	18 
	A globally responsible Wales 
	​​☒​ 
	​​☐​ 

	19 
	If YES to any of the above, please give details: 

	 
	
(this box should expand as you type) 


 
 

SECTION C: Scope of Research Activity 
	 
	Will the research activity include: 
	YES 
	NO 

	1 
	Use of a questionnaire or similar research instrument? 
	​​☐​ 
	​​☒​ 

	2 
	Use of interviews? 
	​​☒​ 
	​​☐​ 

	3 
	Use of focus groups? 
	​​☐​ 
	​​☒​ 

	4 
	Use of participant diaries?  
	​​☒​ 
	​​☐​ 

	5 
	Use of video or audio recording? 
	​​☒​ 
	​​☐​ 

	6 
	Use of computer-generated log files? 
	​​☒​ 
	​​☐​ 

	7 
	Participant observation with their knowledge? 
	​​☒​ 
	​​☐​ 

	8 
	Participant observation without their knowledge? 
	​​☐​ 
	​​☒​ 

	9 
	Access to personal or confidential information without the participants’ specific consent? 
	​​☐​ 
	​​☒​ 

	10 
	Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally or emotionally harmful / offensive? 
	​​☐​ 
	​​☒​ 

	11 
	Performance of any acts which may cause embarrassment or affect self-esteem? 
	​​☐​ 
	​​☒​ 

	12 
	Investigation of participants involved in illegal activities. 
	​​☐​ 
	​​☒​ 

	13 
	Use of procedures that involve deception. 
	​​☐​ 
	​​☒​ 

	14 
	Administration of any substance, agent or placebo? 
	​​☐​ 
	​​☒​ 

	15 
	Working with live vertebrate animals? 
	​​☐​ 
	​​☒​ 

	16 
	Procedures that may have a negative impact on the environment? 
	​​☐​ 
	​​☒​ 

	17 
	Other primary data collection methods. Please indicate the type of data collection method(s) below. 
	​​☐​ 
	​​☒​ 

	 
	Details of any other primary data collection method: 
 
 
 
(this box should expand as you type) 
	
	


If NO to every question, then the research activity is (ethically) minimal risk and may be exempt from some of the following sections (please refer to Guidance Notes). 
 
If YES to any question, then no research activity should be undertaken until full ethical approval has been obtained.  
 













SECTION D: Intended Participants 
If there are no participants then do not complete this section, but go directly to section H. 
 
	 
	Who are the intended participants: 
	 
YES 
	 
NO 

	1 
	Students or staff at the University? 
	​​☒​ 
	​​☐​ 

	2 
	Adults (over the age of 18 and competent to give consent)? 
	​​☒​ 
	​​☐​ 

	3 
	Vulnerable adults? 
	​​☐​ 
	​​☒​ 

	4 
	Children and Young People under the age of 18? (Consent from Parent, Carer or Guardian will be required) 
	​​☐​ 
	​​☒​ 

	5 
	Prisoners? 
	​​☐​ 
	​​☒​ 

	6 
	Young offenders? 
	​​☐​ 
	​​☒​ 

	7 
	Those who could be considered to have a particularly dependent relationship with the investigator or a gatekeeper. 
	​​☐​ 
	​​☒​ 

	8 
	People engaged in illegal activities. 
	​​☐​ 
	​​☒​ 

	9 
	Others. Please indicate the participants below, and specifically any group who may be unable to give consent. 
 
	​​☐​ 
	​​☒​ 

	 
	Details of any other participant groups: 
 
 
 
(this box should expand as you type) 
	
	


 
	 
	Participant numbers and source 
Provide an estimate of the expected number of participants. How will you identify participants and how will they be recruited?  

	10 
	How many participants are expected? 
 
	10 
 
 
(this box should expand as you type) 

	11 
	Who will the participants be? 
 
	C9ahes in training  
 
 
(this box should expand as you type) 

	12 
	How will you identify the participants? 
	Females wanting a career in coaching  
 
 
(this box should expand as you type) 


 
 
 
	 
	Information for participants: 
	 
YES 
	NO 
	 
N/A 

	13 
	Will you describe the main research procedures to participants in advance, so that they are informed about what to expect? 
	​​☒​ 
	​​☐​ 
	​​☐​ 

	14 
	Will you tell participants that their participation is voluntary? 
	​​☒​ 
	​​☐​ 
	​​☐​ 

	15 
	Will you obtain written consent for participation? 
	​​☒​ 
	​​☐​ 
	​​☐​ 

	16 
	Will you explain to participants that refusal to participate in the research will not affect their treatment or education (if relevant)? 
	​​☐​ 
	​​☐​ 
	​​☒​ 

	17 
	If the research is observational, will you ask participants for their consent to being observed? 
	​​☒​ 
	​​☐​ 
	​​☐​ 

	18 
	Will you tell participants that they may withdraw from the research at any time and for any reason? 
	​​☒​ 
	​​☐​ 
	​​☐​ 

	19 
	With questionnaires, will you give participants the option of omitting questions they do not want to answer? 
	​​☐​ 
	​​☐​ 
	​​☒​ 

	20 
	Will you tell participants that their data will be treated with full confidentiality and that, if published, it will not be identifiable as theirs? 
	​​☒​ 
	​​☐​ 
	​​☐​ 

	21 
	Will you debrief participants at the end of their participation, in a way appropriate to the type of research undertaken? 
	​​☒​ 
	​​☐​ 
	​​☐​ 

	22 
	If NO to any of above questions, please give an explanation  

	 
	 
 
 
(this box should expand as you type) 


 
	 
	Information for participants: 
	 
YES 
	NO 
	 
N/A 

	24 
	Will participants be paid? 
	​​☐​ 
	​​☒​ 
	​​☐​ 

	25 
	Is specialist electrical or other equipment to be used with participants? 
	​​☐​ 
	​​☒​ 
	​​☐​ 

	26 
	Are there any financial or other interests to the investigator or University arising from this study? 
	​​☐​ 
	​​☒​ 
	​​☐​ 

	27 
	Will the research activity involve deliberately misleading participants in any way, or the partial or full concealment of the specific study aims? 
	​​☐​ 
	​​☒​ 
	​​☐​ 

	28 
	If YES to any question, please provide full details  

	 
	 
 
 
(this box should expand as you type) 


 
 


















SECTION E: Anticipated Risks 
 
	 
	Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or the University, and the steps that will be taken to address them.  
 
If you have completed a full risk assessment (for example as required by a laboratory, or external research collaborator) you may append that to this form.   

	1 
	Full risk assessment completed and appended?  
	Yes  
	​​☒​ 

	
	
	No 
	​​☐​ 

	2 
	Risks to participants 
For example: sector-specific health & safety, emotional distress, financial disclosure, physical harm, transfer of personal data, sensitive organisational information 

	 
	Risk to participants: Injuries  
 
 
(this box should expand as you type) 
	How you will mitigate the risk to participants: ensuring that the coaches use the correct warmups  
 
 
 
(this box should expand as you type) 

	3 
	If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity, drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give details of the procedures to deal with these issues, including any support/advice (e.g. helpline numbers) to be offered to participants. Note that where applicable, consent procedures should make it clear that if something potentially or actually illegal is discovered in the course of a project, it may need to be disclosed to the proper authorities 

	 
	 
N/A 
 
(this box should expand as you type) 

	4 
	Risks to the investigator 
For example: personal health & safety, physical harm, emotional distress, risk of accusation of harm/impropriety, conflict of interest 

	 
	Risk to the investigator: Conflict of interest because if a family member wanted to join it could cause conflict 
Injuries  
 
 
 
(this box should expand as you type) 
	How you will mitigate the risk to the investigator: treat everyone the same no matter the relation  
Ensuring I am also doing the correct warmups  
 
 
 
(this box should expand as you type) 

	5 
	University/institutional risks 
For example: adverse publicity, financial loss, data protection 

	 
	Risk to the University: Data protection because names could get passed around the team and could possibly end up in the wrong hands 
 
 
 
 
(this box should expand as you type) 
	How you will mitigate the risk to the University: Asking for consent from people so I am not using their name on anything without them knowing 
 
 
 
 
(this box should expand as you type) 

	6 
	Environmental risks 
For example: accidental spillage of pollutants, damage to local ecosystems 

	 
	[bookmark: _Int_PTbEFJlQ]Risk to the environment: Damage to local ecosystems because training on a pitch could damage the pitch if we train on it when it is to wet or to dry 
 
 
 
(this box should expand as you type) 
	How you will mitigate the risk to environment: Make sure the pitch is suitable each time before doing the sessions if not then move the session to a different day 
 
 
 
(this box should expand as you type) 


 
 
	 
	Disclosure and Barring Service 

	 
	If the research activity involves children or vulnerable adults, a Disclosure and Barring Service (DBS) certificate must be obtained before any contact with such participants. 
	YES 
 
	NO 
 
	N/A 
 

	7 
	Does your research require you to hold a current DBS Certificate? 
	​​☐​ 
	​​☒​ 
	​​☐​ 

	8 
	[bookmark: _Int_V4xy04io]If YES, please give the certificate number. If the certificate number is not available, please write “Pending”; in this case any ethical approval will be subject to providing the appropriate certificate number. 
	 


 






































SECTION F: Feedback, Consent, and Confidentiality 
 
	1 
	Feedback 
What de-briefing and feedback will be provided to participants, how will this be done and when?  

	 
	Straight after the session progress or regression done within the session and if anything could be improved, I would tell them on the day straight after the session had finished 
 
 
(this box should expand as you type) 

	2 
	Informed consent 
Describe the arrangements to inform potential participants, before providing consent, of what is involved in participating. Describe the arrangements for participants to provide full consent before data collection begins. If gaining consent in this way is inappropriate, explain how consent will be obtained and recorded in accordance with prevailing data protection legislation. 

	 
	As these will be voluntary sessions I will advise all the participants that their name and signature will be taken and kept on me at all times so I know who will be attending that specific session on that specific day  
 
 
(this box should expand as you type) 

	3 
	Confidentiality / Anonymity 
Set out how anonymity of participants and confidentiality will be ensured in any outputs. If anonymity is not being offered, explain why this is the case.  

	 
	I would inform them that they will have to give over any personal details for medical reasons in case they got injured or we were using a specific allergen such as latex or hay fever I would also inform them that these details would be kept on a personal laptop that only I have access too 
 
 
(this box should expand as you type) 


 
























SECTION G: Data Protection and Storage 
 
	 
	Does the research activity involve personal data (as defined by the General Data Protection Regulation 2016 “GDPR” and the Data Protection Act 2018 “DPA”)? 
	YES 
	NO 

	1 
	“Personal data” means any information relating to an identified or identifiable natural person (‘data subject’). An identifiable natural person is one who can be identified, directly or indirectly, in particular by reference to an identifier such as a name, an identification number, location data, an online identifier or to one or more factors specific to the physical, physiological, genetic, mental, economic, cultural or social identity of that natural person. Any video or audio recordings of participants is considered to be personal data. 
	☐ 
	 

	 
	If YES, provide a description of the data and explain why this data needs to be collected: 

	2 
	 
Names and signatures for informed consent of who is volunteering  
Videoing some specific sessions for training purposes  
 
(this box should expand as you type) 

	 
	Does it involve special category data (as defined by the GDPR)? 
	YES 
	NO 

	3 
	“Special category data” means sensitive personal data consisting of information as to the data subjects – 
(a) racial or ethnic origin, 
(b) political opinions, 
(c) religious beliefs or other beliefs of a similar nature, 
(d) membership of a trade union (within the meaning of the Trade Union and Labour Relations (Consolidation) Act 1992), 
(e) physical or mental health or condition, 
(f) sexual life, 
(g) genetics, 
(h) biometric data (as used for ID purposes), 
	☐ 
	 

	 
	If YES, provide a description of the special category data and explain why this data needs to be collected: 

	4 
	 
(c) religious beliefs or other beliefs of a similar nature – to know what holidays are needed and to know what days they may not be able to make  
(e) (e) physical or mental health or condition – to know if they have any physical or mental health conditions so that I can be aware of their limits  
 
(this box should expand as you type) 


 
	 
	Will data from the research activity (collected data, drafts of the thesis, or materials for publication) be stored in any of the following ways? 
	YES 
	NO 

	5 
	Manual files (i.e. in paper form)? 
	​​☐​ 
	​​☒​ 

	6 
	University computers? 
	​​☐​ 
	​​☒​ 

	7 
	Private company computers? 
	​​☐​ 
	​​☒​ 

	8 
	Home or other personal computers? 
	​​☒​ 
	​​☐​ 

	9 
	Laptop computers/ CDs/ Portable disk-drives/ memory sticks? 
	​​☒​ 
	​​☐​ 

	10 
	“Cloud” storage or websites? 
	​​☐​ 
	​​☒​ 

	11 
	Other – specify:  
 
	​​☐​ 
	​​☐​ 

	12 
	For all stored data, explain the measures in place to ensure the security of the data collected, data confidentiality, including details of backup procedures, password protection, encryption, anonymisation, and pseudonymisation: 

	 
	Password protected files  
 
(this box should expand as you type) 


 
	 
	Data Protection 

	 
	Will the research activity involve any of the following activities: 
	YES 
	NO 

	13 
	Electronic transfer of data in any form? 
	​​☐​ 
	​​☒​ 

	14 
	Sharing of data with others at the University outside of the immediate research team? 
	​​☐​ 
	​​☒​ 

	15 
	Sharing of data with other organisations? 
	​​☐​ 
	​​☒​ 

	16 
	Export of data outside the UK or importing of data from outside the UK? 
	​​☐​ 
	​​☒​ 

	17 
	Use of personal addresses, postcodes, faxes, emails, or telephone numbers? 
	​​☒​ 
	​​☐​ 

	18 
	Publication of data that might allow identification of individuals. 
	​​☒​ 
	​​☐​ 

	19 
	Use of data management system? 
	​​☐​ 
	​​☒​ 

	20 
	Data archiving? 
	​​☐​ 
	​​☒​ 

	21 
	If YES to any question, please provide full details, explaining how this will be conducted in accordance with the GDPR and Data Protection Act (2018) (and any international equivalents, where appropriate):  

	 
	 
The use of personal phone numbers would be so I could contact them in case they get injured during the session or in case a session gets moved. 
 
 
(this box should expand as you type) 

	22 
	List all who will have access to the data generated by the research activity: 

	 
	Porth Harlequins and I  
 
(this box should expand as you type) 

	23 
	List who will have control of, and act as custodian(s) for, data generated by the research activity: 

	 
	 
Porth Harlequins and I  
 
(this box should expand as you type) 

	24 
	Give details of data storage arrangements, including security measures in place to protect the data, where data will be stored, how long for, and in what form. Will data be archived – if so how and if not why.   

	 
	It will be stored on a personal laptop that I own 
It will be held until the participants leave the organisation or session  


It will be held in the form of a list of questions such as name, dob, medical background, if they already have a DBS  
 
 
(this box should expand as you type) 

	25 
	Please indicate if your data will be stored in the UWTSD Research Data Repository (see https://researchdata.uwtsd.ac.uk/ ).   If so, please explain. (Most relevant to academic staff)  

	 
	N/A 
 
 
(this box should expand as you type) 

	26 
	Confirm that you have read the UWTSD guidance on data management (see https://www.uwtsd.ac.uk/library/research-data-management/) 
	YES 
	​​☒​ 

	27 
	Confirm that you are aware that you need to keep all data until after your research has completed or the end of your funding 
	YES 
	​​☒​ 


 
 









































SECTION H: Declaration 
	 
	The information which I have provided is correct and complete to the best of my knowledge. I have attempted to identify any risks and issues related to the research activity and acknowledge my obligations and the rights of the participants. 
 
In submitting this application I hereby confirm that I undertake to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice which is published on the website: https://www.uwtsd.ac.uk/research/research-ethics/  

	1 
	Signature of applicant: 
	 
	Date: 
 


 


Checklist: Please complete the checklist below to ensure that you have completed the form according to the guidelines and attached any required documentation: 
	​​☐​ 
	I have read the guidance notes supplied before completing the form. 

	​​☐​ 
	I have completed ALL RELEVANT sections of the form in full. 

	​​☐​ 
	I confirm that the research activity has received approval in principle 

	​​☐​ 
	I have attached a copy of final/interim approval from external organisation (where appropriate) 

	​​☐​ 
	I have attached a full risk assessment (where appropriate) ONLY TICK IF YOU HAVE ATTACHED A FULL RISK ASSESSMENT 

	​​☐​ 
	I understand that it is my responsibility to ensure that the above-named research activity will meet the University’s Research Ethics and Integrity Code of Practice. 

	​​☐​ 
	I understand that before commencing data collection all documents aimed at respondents (including information sheets, consent forms, questionnaires, interview schedules etc.) must be confirmed by the DoS/Supervisor, module tutor, or Academic Director. 


 
	RESEARCH STUDENTS ONLY 
[bookmark: _Int_wEPB6vkL]Once complete, submit this form via the MyTSD Doctoral College Portal at (https://mytsd.uwtsd.ac.uk). 
 

	STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit this form (and receive the outcome) via systems explained to you by the supervisor/module leader. 


 












Element 2 - Literature Review (3000 words) 
 Literature review  
 Introduction  
This literature review is based around the creation of a website to educate and inform female football coaches at AFC Porth. This review will include pathway development, coach development, coaching practice (fitness), team management and website design, and delivery. I will be looking into these topics as they are all going to be included in the results of this project I have been looking into. By looking into these I will be showing how pathway development helps with careers, coaching development as it will help to develop the coaches for the team, coaching practice to make sure that the coaches are up to standard for training the football team, team management so they are aware of what it is like to work as a team instead of individually and lastly looking into website design and delivery as for the final destination of this project I want to make a website helping future coaches in their careers.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
















Main body  
Pathway development 
This article shows the transition of a former professional football player into a coach whose emphasis is on positive development, helping athletes grow not only in sport performances but also personal and social skills that are valuable in sport and life. It investigates how this individual negotiated between the academic theories of coaching and the practical realities of coaching in professional football.   
The key point of this article is transition from athlete to coach; this transition requires redefining personal goals and values within the coaching role. Another key point of this article is the challenges in applying development focused coaching; professional football environments often priorities results, performance, and winning. Coaches trying to focus on athlete development must navigate competing pressures and negotiate support from organisations and stakeholders. Adaption requires balancing competitive demands with development goals. The last key point in this article is coach identity development; the article emphasizes that coach identity evolves over time. Key aspects of this evolution, moving from a player mindset to a mentoring and educational mindset. Develop confidence in applying theory in practice. Integrating personal values with professional coaching responsibilities.  
This article targets people who shape, study or practice coaching, particularly those interested in looking into the bigger picture of athlete development and the transformation from athlete to coach, and how theory and practice can be meaningfully connected in professional sport context.  
The key findings of this article are that coach identity evolves through practice. Transitioning from athlete to coach involves a significant identity shift. The coach gradually moved from a result oriented, player centered identity, to a mentor educator identity focused on athlete growth. Identity development was shaped by lived experiences more than by formal qualifications. Another key finding from this article is that coach education alone is insufficient; formal coach education provided useful concepts but did not fully prepare the coach for real world complexities. Informal learning played a more influential role in shaping coaching practice. The finding suggests a need for more practice-based and reflective coach education models.  
The author suggests there is more research to be done for this article and the areas they would like to look further into is more research on athlete to coach transition, the role of context and organizational culture, effectiveness of coach education programs and positive development in elite sport. 
 














Coach development  
This article is about the effectiveness of a structured coach development program, called Master, in enhancing the coaching practices of junior football coaches. The focus was on improving coaching behaviors that support skill development, engagement, and positive experiences for young players.  
The key findings for this article are the improved coaching practices, this is the coaches demonstrated better use of skill development techniques, feedback, and player centered approaches post intervention. Another key finding is enhanced coach confidence; participants reported greater confidence in applying new coaching strategies. The last key finding is positive player impact. Preliminary evidence suggested that improved coaching practices may enhance junior players experiences and engagement, though the study focused primarily on coaches.  
The key findings of this article are the improvement in coaching practices; coaches demonstrate measurable improvements in their coaching behaviors after the intervention. Another key finding in this article is enhancing coach confidence and knowledge; coaches show increased understanding of effective coaching principles and the practical application of these principles during sessions. The last key finding of this article is the potential impact on players, while not the primary focus, early indications suggested that improved coaching practices could enhance junior players experience, engagement, and development in football.  
The authors of this article see this pilot as a promising first step but emphasizes the need for larger, longer-term studies, direct player impact assessment, and investigation of the most effective components of coach development programs. 
 


























Coaching practice – fitness 
This article is about evaluating the effort of a coach development program (master coaching) on football coaching practices and player performance using a randomised controlled trial. Coaches were assigned to either the intervention or control group. The intervention aimed to enhance coaching behaviors, including planning, feedback, and player engagement, to improve player outcomes.  
[bookmark: _Int_RSitztx1]The key point of this article is improved coaching practices. Coaches in the intervention group showed better session structure, more effective feedback, and increased use of player centered methods. Another key point of this article is positive player outcomes; players under trained coaches demonstrated better skills, improved game performance, and higher engagement. The last key point is evidence of transfer, demonstrated that changes in coach behavior can directly impact player development, validating the competence of structured coach education. 
The intended audience for this article is sports scientists and researchers, coach educators and professional development specialists, football coaches and practitioners, sports policymakers and governing bodies and academic and applied psychology professionals in sport.  
The key findings of this article are that the coaches who underwent the master program showed improved coaching practices, such as better session structure, communication, and use of player centered techniques. Another key finding is that these improvements were associated with positive player outcomes, including skill development, game performance, and engagement. The last key finding is that the study demonstrates that targeted coach education can effectively translate into measurable benefits for both coaches and players.  
The author notes that while the pilot and RCT provide promising evidence, further large-scale trials are needed to build stronger evidence for the master programs of effectiveness across broader coach and player samples and diverse football contexts. 
 






















Team management  
This article is about a coach's management or leadership style that is a significant factor in the effectiveness of sports teamwork. It argues that the specific behavioral components of this style affect athletes' satisfaction, interpersonal team dynamics, and performance outcomes, making it a key area for both research and practical development in sport coaching.  
The key point of this article is that coach management style is central to a team's effectiveness; the article argues that the effectiveness of a sports team is strongly influenced by how the coach manages and leads the group. Another key point of this article is that leadership style influences team relationships, meaning that a positive management style is linked with healthier social interactions and cooperation. Overall, the article’s central message is that a coaches management style, through its various components, is a decisive factor in how effectively a sports team functions, influencing relationships, satisfaction, cohesion, and overall success.  
This article is targeted at an academic and professional sports science audience, with practical relevance for coaches and sport organisations. The way this article is structured clearly shows that this article is not aimed at athletes or the public, but for the ones involved in research, education, and applied coaching practice.  
The key findings for this article are the coaching style matters for team satisfaction, this means that the way a coach manages and leads is linked with team members’ satisfaction and interpersonal relations within the group, which are key contributors to how effectively a team works together. Another key finding is different behavioral components have impact, meaning this article suggests that multiple aspects of leadership behavior, including decision making approaches, communication, and motivational techniques. These play roles in shaping the quality of team functioning and performance. The last key finding from this article is implications for performance meaning a coach's management style is not just a background factor, it can positively or negatively influence athletes' attitudes, relationships within the team, and the team's overall outcome. 
While reading this article the main point that caught my attention was management style in multi-components. This was about the coach's management style, not a single behavior, but a combination of interrelated components including decision making styles, communication styles, motivational methods, emotional regulation and interpersonal behavior. These components show us that when they come together, they shape the team's working climate.  
This article has shown me personally that the way coaches the team will deflect on how the team performs and the outcomes for the team and the club. A positive coach will have a positive team, and it will make the atmosphere a lot better for everyone else.  
From reading this article, it suggests that further research is needed to examine specific components of coaching management style, their interaction with athlete and sport characteristics, and their long-term impact on team effectiveness, as well as how these findings can be applied in coach education and leadership development. 
This article examines the leadership characteristics among football coaches, aiming to identify how coaches behave as leaders and whether these behaviors vary according to factors such as education level and coaching experience within the context of Turkish football.  
The key point of this article is coaches display different leadership characteristics, this shows that football coaches vary in how strongly they exhibit different leadership behaviors, highlighting that leadership in coaching is not uniform across individuals. Another key point in this article is that leadership development is important in coach education. The findings in this article highlight the need for leadership training in coach education programs and encouraging coaches to reflect on and develop their leadership behaviors, not just technical or tactical skills. The last key finding of this article is the age and coaching certification are not major factors, the study found no significant differences in leadership characteristics based on coaches age and coaching certificates or license level, this suggests that leadership behavior is influenced more by experience and education than by age or formal qualifications alone.  
The intended audience for this article is researchers, students, and professionals involved in coaching or sport leadership, bridging theoretical insights with practical coaching applications.  
The key findings of this article are there are no significant differences by age or coaching certificate, this shows us that coaches did not significantly differ in leadership characteristics based on their age or whether they had specific coaching certificates. The second key finding was the education level; the author suggests that coaches with a high school education and high scores on the education and teaching subscale than those with a bachelor's degree this shows us that the author thinks this may reflect motivation to improve among less formally educated coaches. The last key finding was that experience influences autocratic behavior this shows us that less experienced coaches reported higher levels of autocratic behavior, suggesting they may adopt more directive leadership as they strive to establish authority and credibility.  
 
This article encourages future research to include larger and more diverse samples, examine leadership development over time, explore links between coach leadership and team/athlete outcomes, and use qualitative methods for richer understanding. These suggestions support both academic research and practical improvements in coach education programs. 





















Website design and delivery 
This article shows online design education specifically, a topic that has not been extensively studied, especially compared with general online learning in higher education settings. The author identified a gap in research on how design subjects, which traditionally depend on studio-based and hands-on interaction, can be effectively delivered and evaluated online.  
The key points in this article is the online learning in design education is under researched, proposal of an integrated framework for online design education, application and evaluation of the framework, importance of systematic integration, evaluation as an active learning component, student experience matters, and online is not just content delivery.  
The key finding of this article is that online design education works best when it systematically integrates educational values with functional features of the VLE rather than relying on simple content upload or discussion forums. Another key finding is evaluation must be designed as part of learning activities, not just an add on test or final project; this helps make assessment meaningful in the online context.  
In this article, it indicates that the author wants to do further research on this topic and look further into more empirical studies, broader comparative research, deeper exploration of assessment, and stronger links between pedagogy and technology. This positions the article as a starting point for ongoing research, rather than a final model for online design education. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 








 Conclusion  
Overall, the articles explored the complex and growing nature of coaching and education across sports and learning contexts. A main theme I noticed throughout was that effective coaching extends beyond technical knowledge or formal qualifications. However, they are shaped by firsthand experiences, relative practice, and the ability to adapt theory to real-world environments. The pathway development article shows that the change from athlete to coaches involves a shift in identity, values, and purpose where growth is necessary to show performance outcomes. This backs up the idea that the knowledge behind coaching develops over time through practice rather than education alone. Similarly, coach development and practice studies provide compelling evidence that a well-structured and highly cared for coach education program can highly influence coaching behaviors, confidence, and player outcomes. This research highlights the importance of physical based learning and shows that improvements in coach behavior can influence more players’ engaging, the skills development of players, and the performance. However, the writers of these articles note the need for longer and larger term studies. This emphasizes that coach development is an ongoing process rather than a singular study.  




















Element 3 – 5000 Word Document or 30-minute Video 
Female coaching education and information.
This website is to educate and inform female coaches in football. Female coaching education and information is dedicated to educating, supporting, and advancing female football coaches. Our goal is to advertise equality, build confidence, and create real life opportunities within football coaching. By doing this we hope to increase female coaches in football as it dropped by 6% in just 2 years, this website is to educate females on how to become a coach in hopes of increasing female coaching states. 
One of the most significant findings is the sharp decline in the percentage of female coaches, which had dropped from 44% in 2022 to 38% in 2024 – a 6% decrease over just two years. This decline highlights the ongoing gender disparities within the coaching profession, which UK Coaching is committed to addressing through targeted initiatives and partnerships aimed at tackling barriers and fostering more inclusive environments for women in coaching.
This coaching website is open to everyone that is wanting to become a coach, this is all about fair access to professional development offering everyone the opportunity to potentially becoming a coach for a football club. By gathering females for a coaching position in grassroots football, it could help to increase female participation in the sport, and the coaches could potentially become their role models as they grow within the club. 
This website is to open up an opportunity for anyone who would like to coach grassroots football, if the participant was a beginner coach hoping to build their career up to elite level coaching, or even an elite coach wanting to step down from their position and wanting to go into coaching the grassroots football. Anyone is welcome to participate in this. 
Our program (September – February)
September – create a budget, figuring out from the venue how much it is to hire the pitch. Also to charge the players the standard club cons. Also figure out how much all the promotional flyers will cost.
October – recruitment of female coaches, recruitment of volunteer female coaches through promotional videos on social media and flyers around the local area.
November – introduce to team, introduce coaches to the team through different icebreaker games over the weeks.
Start of November to mid-December – meetings with potential sponsors and Insurance companies, to participate and compete in local competitions and get resources required for training to promote the team to help assist with the costs of equipment and kit. Also to meet with insurance companies to assist with the fees required if something happened on pitch. 
December – introducing equipment, introducing the equipment provided by the club to the coaches and team.
January to February– booking games at Porth Harlequins rugby club for 2026-27 season, booking in the venue as to when the team can use the pitch for training and when they can use the pitch for home games. It would also mean speaking to other managers of teams that use the pitch as to when they do training and have home games. 
Resources 
Coaching guides 
How to connect with players before a training session – tell the players the aims of each session before you dive in. Explaining session aims is a fantastic way to connect with your team. At the start of each session, the coach gives an overarching aim. They also list several specific measurable statements linked to that aim. The coach and players can refer to these statements during the session, to see what progress is being made. The statements are usually set at various levels so everyone can experience success. This also makes it clear to learners what they must do to improve further. 
Why does it work for football training? Using the same approach in your session helps players understand what they are trying to do and how it can be achieved. This lets them take control of their learning. As a coach, it helps you plan too. By assessing whether the aim had been achieved, you know when it is time to move the learning forward. Plus, you can see how each player is progressing through the measurable statements – also known as differentiated challenges. This lets you can tailor your approach. You might want to use an individual challenge to stretch a player who is doing well, for instance. Or give extra support to someone who is making less progress. Finally, you can use the session aims as a chance to recap what was covered in the previous session, reigniting the curiosity that built up last time. 
How to make it appropriate for a training session. Remember, while it is important to cover the aims, you do not want to spend too long on it. The ball should be rolling for at least 70% of a session. Plus, we do not want players to feel like they are at school. With that in mind, here are five ways to introduce aims while keeping players engaged. 
1. Use an interactive whiteboard 
Try writing out the learning aim and differentiated challenges on a whiteboard at the start of the session. Players can read them when they arrive. Then they can think about which challenge to try first while playing in the arrival activity. At any point in the session, they are free to put their initials next to a challenge they feel they have achieved it. As the coach, this lets you see how your players think they are doing. You can ask each players specific questions too, about what they have achieved or are working towards. 
2. Try out technology 
Using a tablet or similar device opens even more possibilities. You could show your players an interactive view of the session plan as they arrive. Show any video clips of the practice they will be doing, to make it even easier for players to visualise what is being asked of them. Show video examples of professional players performing skills related to the session topic. 
3. Print your session plan 
Start with a printed cody of your plan on the wall or attached to your tactics board. When players arrive, they can read the session plan before starting the arrival activity. This saves time when you start the session, as everyone already knows what they are working on. 
4. Involve the parents 
Consider how you can get you players parents to help. When sending out matchday information at the start of the week, could you text or email your session aims too? On the drive to training, parents could discuss the theme with their children, so they know what will be covered before the session starts. 
5. Take inspiration from the professionals
Instead of simply saying, “We are working on shooting,” creatively involve your players in spelling out the aim. This will build curiosity into your session. For instance, try linking your aims with your players idols. Hold up a picture of Harry Kane or Leah Willamson. Then ask, “Looking at the picture, what do you think we are working on tonight?” Build on their responses, and start asking technical questions like, “What ways do they score?” or “What type of runs do they make?”
Leadership training materials 
The UEFA Women in Football Leadership Programme is designed for women in football who have the potential and motivation to progress into senior leadership positions within their organisation or are already in such roles. Participants work on and discuss aspects of leadership, while also focusing heavily on self-awareness and how this can support their career development. With the coaching included during the programme week, participants are challenged in both personal and professional aspects. The programme also provides a platform for exchange and networking between participants with a rich variety of backgrounds. 
Provide a learning platform for women who are already in football structures. This programme addresses the need for more female representation in football’s decision-making bodies across all levels of the game. The aim is to provide a learning platform for women who are already working within football structures at the member associations and confederations so that they can gain the knowledge and experience necessary for their development. 
Opportunities this could open to 
The FA and England Football Learning are committed to creating more opportunities for girls to play and for female role models to get involved in the game. As the Lionesses captured the hearts of an entire nation at the Women's Euro 2022, the time to inspire young girls and show them that they do have a place in the game is now. Whether it is at school, after school, at local clubs, or anywhere else. For girls to play, we need more volunteers, coaches, and role models to help deliver football and help the next generation fall in love with the game. Quite simply, we want to break down the barriers that currently exist. If you want to play an active role in your child's football experience but aren'tquite sure where to start, who to speak to or whether it's something you'd enjoy, then we want to give you the support, guidance and information you need to take the next step.
England Football Learning’s mentoring offer exists to support, encourage and challenge coaches to manage their own learning within their own specific cotext, helping them maximise their potential, develop their skills, recognise their attributes; and all towards them becoming the coach and person they want to be. Our mentors provide one-to-one face-to-face support for female coaches to break down barriers, improve their skills, and support players. 
By being a coach for grassroots clubs to start off with and learning more about it, looking more into it and doing more training online on different sites then coaching could lead you further up. The opportunities it opens for you could even stretch to elite level of training by getting the right resources and looking further into things. Grassroots football is just the beginning to a brighter future for coaches and players, opening the opportunities for elite level coaching or playing, it is just about building up the confidence and getting in touch with the right people doing the right training for it and being prepared for any obstacles that are ahead. 
Skills and qualities needed to be a successful coach 
1. Communication 
Communicate clearly. Whether you are transmitting information verbally, non-verbally (visual gestures or facial expressions) or in writing, ensure the people you coach understand the message. Communicate just one message at a time and, where possible, give an example to support your message. Do not assume that your participants know what you want. Say ‘please’ and ‘thank you’ when talking within your groups. This is a powerful way to establish rapport. Communicating with people you coach should be a dialogue not a monologue. Seeking to understand first is the key to great relationships and to great coaching. 
2. Questioning 
Encourage questions. Give your participants the confidence to ask why and challenge things. This could be challenging your thinking or your tactics or asking questions when reflecting after a session. This gets them into the habit of thinking creatively. Asking questions and being curious is the key to gathering more information about your participants. The more you find out about them, the more you will understand their individual wants and needs. Before a session and ‘pick-up time’ at the end of a session is an enjoyable time to do this. Taking time to understand and connect with individuals by embracing a person-centred philosophy is also a tried-and-trusted method for establishingrapport, as your participants will soon begin to feel you have their best interests at heart. 
3. Self-reflection 
Self-reflection is key to developing as a coach. There is a saying: Ten years of coaching without reflection is simply one year of coaching repeated ten times. Reflective practice is where you learn from information extracted from the past – after competition, a match, or a training session. Being wise after the event may not allow you to rewrite history, but it will help you prevent history from repeating itself. 
4. Knowledge 
We use information to learn, to help us solve problems, to aid our decision-making processes and to understand each other more clearly. If you are knowledgeable it feeds into being confident. A smart coach does not know everything. But they do know where to find it! Work out your gaps in knowledge and be proactive in seeking help. As a coach, you should embrace knowledge from other coaches and from other sports as everyone has different strengths and latest ideas that can only help you develop. 
5. Organising 
Do not be afraid of organised chaos. It does not have to always look pretty. Learning is not linear and does not take place in ‘boxes. Plan the detail of your sessions and consider the ‘what ifs’: establish how you will affect each player within your session and how you will achieve their outcomes. Sport and physical activity are an ever-changing environment. Participants, game developments, and facilities evolve. So, while muddy pitches and cold showers might have been deemed ‘character-building’ in the past, coaches are in the business of talent building and creating environments for enjoyment, learning, and self-improvement.
6. Enthusiasm 
No wants to turn up to a session and see a glum face. Projecting enthusiasm throughout a session is important as enthusiasm is contagious. Where you observe enthusiasm and energy, you will observe sun and enjoyment. Do not be too serious. Coaching is an enjoyable role to have, so enjoy it and look forward to each session you have with your participants.
7. Sense of humour 
This knowledge, derived from connecting with your participants, will help you adapt activities to fit people's skill level. Make a note of these, they can help with your reflections and planning. 
Having a good sense of humour is good as you can really connect with your team and instead of being serious the whole session you are coaching them for you could potentially have a laugh with them making the session more fun for everyone. 
8. Creativity 
Always allow your participants to be creative during training and never stifle that creativity. Children are naturally curious about their environments – they want to explore. Let them explore and feed their inherent curiosity and be explicit with this so it becomes infectious. Seek, encourage, reward. 
9. Active listening 
Listen to your athletes. No, really listen. Strain every fibre to hear what they are saying. Active listen is hard and tiring. Just like other skills it takes practice, so start practising now. Learn to listen to verbal and non-verbal messages, including body movements, gestures and tell-tale physical and mental signs of emotion and mood. Coaches have a valuable role to play in supporting people who are experiencing any type of personal problems, including mental health problems, bullying, or safeguarding issues. Talking is great medication. However, coaches will struggle to notice the subtle signs if they do not give their participants their undivided attention. 
10. Emotional intelligence 
The more you know your team and the better you are at interacting with them, the better you are going to be at coaching them. And fundamental to helping you accomplish this is your ability to understand and control your own, and other people’s emotions.

Contact details 
2204577@student.uwtsd.ac.uk
Tele. 07789515023



	


Reflection / Conclusion / Recommendations (key learning points) 
To conclude this project, personally the pitch was the easiest part of this project as finding out the background information about Porth Harlequins Rugby Football club was much easier than putting a website together. Element 2 I struggled with as I personally could not find put on the topics I have written about. 
Whilst researching it was shown that it is not easy to start up female coaching however, it is possible. It would take a lot of work to do but it could be achieved. By looking into “How to connect with players before a training session” I found that this is an easier understood technique than others I had found, England Football Learning put it into five easy different ways on how to keep your team interacting with yourself or other coaches. It shown there are many ways to keep the team engaged within the sessions, so they are fully prepared for the session and have some understanding of the session before they even turn up to the training session. 
Finding information out for element three was easier than I thought it would be. By looking at England Football compared to Wales I found England give certain information Wales did not so I thought it was better to use the information that gave more of a sight for female coaching and the steps of how to interact with the players so it is easier when it comes to doing it. 
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