


There are several researched reflection models and tools for practitioners to consider for reflecting on practice. The following piece of work will be evaluating two reflection models, discussing the advantages and disadvantages of both models, comparing, contrasting and discussing how each of the tools may support effective reflection practice in the early years with supporting research. 

Reflecting on practice supports our professional development, we learn from our experience, by reflecting in depth on an experience, helps us to develop further and improve our practice.  According to Engestrom (1993)  when reflecting on practice, we are directing our engagement and commitment to change.  (Paige-Smith and Craft,  2011, p.16).   Early Years practitioners have an important role in supporting children’s development and providing high quality provision in a stimulating environment to supporting children to meet their full potential.  According to the Tickell (2011) report  and Allen (2011) review, children learn in an integrated way, whilst, formal direct teaching is important, it is important for early years practitioners to see their own development opportunities to extend their learning and development. (Cowell, 2015, p,86-86.). 

Gibbs (1998) reflective cycle model is a 6-step process to support how you can reflect on practice, the model is a cycle and allows for learning from experience over time,  leading to an accurate judgement. The model does not allow for ‘in-depth’ reflection.(Gibbs Reflective Model Explained,  2019).  Dewy (1933) draws to two conclusions when researching reflective practice, one being  in depth learning as ‘reflection action’, actions are critically considered, and justifications explored to support actions, what we would do differently and what have we learned from the experience, Gibbs model does not support the work of Dewy (1933)  and the work of Schon (1983, 1978) from Dewy’s early work.   (Paige-Smith and Craft, 2011, p,14).  Rolfe et al’s  (2001) model of reflective practice is a 3-step process, not so many steps to follow as Gibbs cycle, the model has 3 steps to consider when reflecting, ‘What’, ‘So what’ and ‘Now what’, this model is not a continued cycle learning process, however, compared to Gibbs model, Rolfe’s model allows for ‘in-depth’ reflection for the questions to consider in each of the 3 steps.  (Freshwater, Jasper, 2001).    Rolfe et al’s  (2001) model allows for more in depth reflection compared to Gibbs (1998) model and a model which could be  used in ‘Reflection in action’ making changes and learning from the experience.  (Paige-Smith and Craft, 2011, p.15).  Rolfe’s model is also much more simplified compared to Gibbs model of reflection.  

The process for in depth reflection requires time, Gibbs (1998) model has 6 steps and each process requires following, step by step, the model is described as a continued reflection tool, the tool is a cycle. (Gibbs Reflective Model Explained,  2019), however, criticism of the model is it does not allow for in depth level of reflection.  Welsh Government (2016),   document for early years and childcare practitioners’ for ‘Continued Professional  Principles’, states Welsh Government aims for a workforce to be highly skilled,  continually reviewing and reflecting on learning from our experiences, the advantages of Gibbs model is it being a continued cycle.  Miller-Young (2016) uses Rolfe’s et al (2001) model for reflecting on reflecting of learning in ‘Community Practice’, the article has embedded the 3-step model to reflect on community practice headings,  to understand the advantages of multidiscipline practice.   Miller-Young (2016) article suggests we do not have to use all 3 steps to reflect and the Rolfe (2001) model and it is more simplified compared to Gibbs (1998) model of reflection practice, it is not as a long process, advantages of Rolfe’s (2001) model is the model maybe more effective to use as it is flexible and accessible, however does not support continued learning. Hawkins and Rogers (2016) article ‘Tools for reflection’ explores video-based reflection within community practice, according to the finding of the report, Hawkins and Rogers (2016) state participants developed skills over time, learning and developing form observation.  Participants who were part of the study acknowledged they would require ‘time’ outside of the classroom to reflect on their practice which had been videoed, Rolfe’s (2001) model only had 3 steps and therefore a simpler model to understand and requires less time. The report findings concluded the benefits video-based reflection model, participants not only reflected on their practice of their own knowledge and skills, they considered the students feelings and observed their engagement.   According to Sylva, Melhuish, Sammons, Blatchford and Taggart (2004) review of Effective Provision of Pre-School Education Project (EPPE), one of the recommendation’s is staff ensure they have knowledge and skill of both curriculum and knowledge and understanding of children’s development, outcomes will lead to improvement in the child’s development and support practitioners continued professional development. 

Gibbs (1998) cycle has one step to reflect on ‘feelings’ and describes what to consider when reflecting on the experience.  This step is challenging to be open and honest to and acknowledging a change in practice is required to improve outcomes. According to  Bleach, (2014) article, ‘Developing professionalism through reflective practice and ongoing professional development’, participants learnt through evaluating their practice and action planning by analysing data, about themselves and their practice. Rolfe’s model does not go into in depth steps of feelings, according to Moyles (2001),  improvement in education depends on what a practitioner wants to change, led by their feelings.  (Bleach, 2014, p.195).  
 

This piece has discussed two evidenced based reflection models and how this impact on outcomes in Early Years practice. Reflective practice is a continuous process to support continued professional development.  Bleach (2014) states continued professional development leads to a quality in practice and within the setting.  Gibbs (1998) model is a longer step process that supports continued professional development.  Rolfe’s (2001) model is a simplified model and supports in-depth reflection. 









       REFLECTIVE PRACTICE IN THE EARLY YEARS 
The importance of  reflection practice in developing children’s experiences and impact on the quality of the service, research suggests, Siraj-Blatchford et al (2002), children thrive most when engaging in activities which prompt deep thinking (Paige-Smith and Craft, 2011, p.14). 
It is important for Early Years practitioners to continue professional development to further develop their skills and knowledge.  According to Vincent, Braun and Ball (2008)  often, practitioners stick to routine and their own knowledge and skills for ‘caring’; of children and not always acknowledging the benefits to continue learning and the importance for practitioners to reflect on their practice and ‘failing’ to reflect on their decisions.  (Cowell, 2015, p.89).  
It is important for to reflect as a group, the benefit of this type of reflection  led to better outcomes. According to Siraj-Blatchford et al., (2004) Sustained Shared thinking is when two individuals reflect together and understand the learning of the experience.  Salmon and Lucas (2011)  state “when thinking is valued, children are more likely to value thinking” (Cowell, 2015, p.48, p.49). This is supported by Paige- Smith and Craft (2011), for effective sustained early years practice, practitioners require reflecting own practice and possibly change their practice. 




What is Reflective Practice?
[bookmark: _Hlk42351822]Reflective practice is a skill to reflect on own actions and engage in an activity to support your own professional development, learning from experiences and making changes.  According to Schon (1983, 1987)) theory of reflection practice, which was built on Dewey (1933) early work,  Schon identified two types of actions;
· Reflection in Action, reflecting in the moment and adapting or making a change there and then. 
· Reflection on Action, reflecting after the activity, in depth, allowing time to reflect, taking action on how you can learn from the experience and making changes.  Schon’s identified ‘professional artistry’ professionals apprise their actions from their skills and experiences.  (Smith and Craft, 2011, p.15).


Dewy (1933) research of reflective practice,  ‘Routine Action’ , reasons for practice have not been in depth and reflect and change the situation as it unfolds. and ‘Reflective action’  reflect in depth, looking back on what happened after the experience and analyse why things happen and what could be changed to improve.  (Colwell, 2019, p.14).


Welsh Government made the United Nations Convention Rights of the Child (UNCRC) law in Wales in 2011. According to the Rights of the Children and Young People, Wales Measure (2011) ministers have a duty to ensure they consider the articles with due regard to legislation. For more information on the UNCRC;  https://www.unicef.org.uk/what-we-do/un-convention-child-rights/  When reflecting on practice in the early years, embedding  the UNCRC articles to ensure quality practice  and listening to children’s views and opinions  when reflecting is important to embed  practice. 
According to   Donaldson (2015), Successful Futures, the  review of the curriculum principles states the curriculum is to be inclusive,  an entitlement to high-quality education  and taking into the account of every child and young persons and those of parents and the wider community.   (Welsh Government, 2015).     For more information of Donaldson (2015) review; 
 https://gov.wales/sites/default/files/publications/2018-03/successful-futures.pdf 


[image: See the source image]
Gibbs (1998)  model, reflection cycle is described as  one of the complex models and has  6 stages, the model allows for continued professional development;

· Description – outline of the experience
· Feelings – how did you feel during the experience?  This stage is not in many of the reflective models, some practitioners may not feel comfortable in describing their feelings.
· Evaluation – what went well?  What didn’t go well?
· Analysis – identify in more depth the strengths and weaknesses of the experience, 
· Conclusion – what actions are to be made
· Action plan -  next steps, what can we change to improve the experience next time.
More information on models of reflection; https://libguides.cam.ac.uk/reflectivepracticetoolkit/models  

“WITHOUT DEEP REFLECTION ONE KNOWS FROM DAILY LIFE THAT ONE EXISTS FOR OTHER PEOPLE”
Albert Einstein, (2015) 

[bookmark: _GoBack]The Role of the Early Year’s Practitioner
[image: See the source image]
According to Houghton (2016) there are 5 key elements to consider when reflecting on practice in the Early Years;

· Relationships – Practitioners roles are important in supporting children’s learning and development, according to Bowlby (1907-1990) attachment theory is that secure adult–child attachments form the basis for children’s psychological well-being.  (Meggitt, 2006, p.164). Vygotsky (1896-1934) theory is that children’s experiences in education are more enhanced with support from adult’s and their peers.  (Meggitt, 2006, p. 160). 
· Environment –  The Effective Provision of Pre-School Education (EPPE), (2004) project report , identified the importance of the environment of quality and specific practices, page 5 of the report refers to the importance understanding in our practice, consideration of the child’s home environment, “What parents and carers do makes a real difference to young children’s development”.  (Sylva, Melhuish, Sammons, Blatchford and Taggart, 2004).  For mor information of the EPPE findings;   https://dera.ioe.ac.uk/18189/2/SSU-SF-2004-01.pdf 
· Pedagogy   - The adults considering the environment, resources and needs of the child in supporting learning, not just teaching.   According to Siraj-Blackwood (2009) pedagogy is in practice, learning through the provision and environment provided, the adult modeling, demonstrating and questioning and giving directions.  Practitioners responding to situations and experiences and making decisions in action, reflecting.    (Colwell, 2015, p.244).   Adults scaffolding children’s learning, practitioners supporting the learning, Bruner (b.1915).  (Meggitt, 2006, p.159).
· Direct Teaching – Donaldson (2015) review of the curriculum and assessment report, recommends; 
· teaching and learning should be directed to achieving the four curriculum All purposes.;  https://hwb.gov.wales/curriculum-for-wales/introduction/ 
· Teachers should apply the pedagogical principles identified in this report when planning their teaching and learning, to ensure that the activities relate directly to the curriculum purposes.
· Children and young people should have opportunities to learn from expertise and experience from outside the school.                 (Donaldson,  2015).    
· Assessment, Interactions and observing in play - This support reflective practice, gaining an understanding of the child’s play and when to engage to enhance the learning. (Houghton, 2016).  

Useful blog for further detail of the 5 elements; Houghton (2016);  Do you need to reflect on Early Years practice;  https://www.earlyyearsstaffroom.com/reflective-practise-aspects-early-years-important-reflect/ 
Welsh Government made the United Nations Convention Rights of the Child (UNCRC) law in Wales in 2011. According to the Rights of the Children and Young People, Wales Measure (2011) ministers have a duty to ensure they consider the articles with due regard to legislation. 
When reflecting on practice in the early years, embedding  the UNCRC articles to ensure quality practice  and listening to children’s views and opinions  when reflecting is important to embed  practice.  Donaldson (2015) review of the curriculum principles states the curriculum is to be inclusive, an entitlement to high-quality education  and taking into the account of every child and young persons and those of parents and the wider community. 
For more information on the UNCRC;  https://www.unicef.org.uk/what-we-do/un-convention-child-rights/ 







Summary;  








Reflecting in  practice supports a child’s development,  outcomes and supports practitioners continued professional development.  According to research and models of reflections for Early Years, these lead to quality learning environments and a knowledgeable and skilled workforce, learning from practice.  	

[bookmark: cysill]Reflective log;  
	[bookmark: _Hlk42540320]Brief description of the activity 

	Consultation event with childcare providers and all stakeholders on the proposed Childcare Offer Capital grants for the development of new childcare provision linked to the 21st Century School programme.  Sharing background information to support the decision of the Local Authority are  proposing and an opportunity for childcare providers to share their views on the Local Authorities proposals.


	Aim/Objective of the activity   

	Aim - To consult and inform, working in collaboration with the providers and partners of the Local Authorities proposal, listening to views and comments to consider before submitting the final bid to Welsh Government. 

Objective – for providers and partners to be informed of the proposals put forward by the Local Authority, share the background and findings to support the decision of the areas to develop childcare provision.  To share Welsh Governments guidance of the criteria to determine the decisions presented and for all stakeholders to be well informed, gathering the views of providers and partners for consideration before the final bid submission to Welsh Government.  



	Your role  

	To plan, organise and lead on the consultation by presenting the Local Authorities proposals and facilitating the meeting;

Work in collaboration with strategic leads and officers involved to plan the event;

· Booking venue – ensure venue is suitable, accessible and meets requirements such as numbers.  Layout of room, area for welcoming and signing into the event.  
· Risk Assessment;  I am clear of the Housekeeping and Fire Procedures – site visit prior to the event
· Buffet – request dietary requirements and allergies from attendees 
· Undertake Risk Assessment 
· Organise planning meeting with team supporting the event
· Budget – cost of venue and resources to support 
· Resources required – IT, tables, chairs, ensure all presentations are sent prior the event and allow time to test the set up.
· Plan agenda and allocated times
· Liaise with speakers, support with presentations and allocated times
· Write Papers and presentation  to support the event
· Invites  – Stakeholders 
· Work with the Childcare Team to identify best time and location of venue for providers to attend.
· Welsh translation of information shared



	Positive aspects – why?  How could these be developed further?  

	· Written and visual aids – presentation with slides of a brief overview and main headings to support the oral presentation presented and papers shared prior to the meeting, agenda of the event and overview of proposals.  The information was shared, however feedback from the event was it was shared the day before the event and not all attendees had the opportunity to read prior to attending.  

· Organisation – the event was very well structured; all the agenda items were addressed.  The venue was suitable for the large number of attendees attending and we planned time to ensure the sitting arrangements and main table for those presenting.  A welcome table with additional papers available to support the presentation was also available on entry if required.


· Presentation – I felt well prepared for give the presentation, a little nervous due to the number of attendees and strategic managers attending, however, I had read over notes and the visual aid of a PowerPoint kept the focus of my presentation.  Due to nerves, I sometimes talk quicker, and this is an area I need to further develop and gain confidence. I know my subject area and received positive response from managers and my team, however, I often doubt myself.  The more experiences I have of presenting will give me more confidence. 

· Communication – I am confident I can communicate in a calm manner, clear and adapt my skills to meet the attendee’s level of understanding.  Body language and facial expressions are also important when presenting.  I ensure I take pauses when required and my tone of voice is changed to highlight key messages/information across to the audience of the aim and objectives of the presentation.  Areas to develop, consideration for language used to ensure the audience understands. 


	Challenging aspects – why?  Link to your own practice.

	· Timing of Information shared prior to the meeting – many attendees commented the information was not sent early enough to give them opportunity to read prior to attending.  I had made the decision to give a day prior to attending, from our previous experience of holding events, too much information sent out often leads to poor attendance.  However, I would consider this feedback and send the information sooner to ensure they have a clear overview of the event, not given too much information to ensure good attendance. 

· Agenda item – question and answer time.  I had planned with the team supporting the event for a member of the team to host the question and answer time to the panel. This information had not been communicated to the team and I stepped in to undertake this role.  This was challenging as I was also on the panel. I had not prepared for the hosting of this part and some of the questions were challenging. 

· Team attendance at event – Members of the childcare team were reluctant to attend due to the event being held out of their working pattern.  Even though notice was given following the notice period for working evenings and weekend.  I did consult prior to the meeting to be flexible to individual needs.  It was apparent on the evening one member of the team was not happy attending and did not support the tasks agreed, which impacted on the wider team’s performance at the event and they raised their concerns.  I would ensure more consultation and planning is in place for future events with the team performing and reflecting time after the event will also allow for change and improve performance for future events. 

· Time – I had factored time at the end of the session for the team to evaluate and debrief/reflect, however the time planned was not enough and as it was getting late, the briefing/reflection time was not undertaken effectively.  I had not arranged planned time for the following day.  These stages are important to identify how we can improve on our experience and for future events I would ensure this time was factored in. 


	What knowledge did you demonstrate?

	· Knowledge and understanding of Welsh Government guidance and criteria of the programme was shared with the attendees to give a background of the funding bid being presented.  An overview of the how the research and evidence for developing more childcare and the demand for childcare in the areas of the Local Authority 
· Knowledge of the background and evidence to support the project bid.
· Knowledge of how to plan and prepare for an event.
· Good communication skills
· Understanding of the providers concerns and views 


	What skills did you demonstrate?

	· Good communication skills
· Delivery – working closing with the team I knew our audience and from scope of work prior to the event I identified some of the concerns and anxiety the childcare sector may raise/demonstrate.  I managed this by acknowledging this at the start of the presentation. 
· Leadership and facilitation skills - I took lead on the event and chaired the event.  By planning and setting an agenda and speakers, allocating time for each item supported my leadership and facilitation skills.
· Emotional management – managed personal feelings when being challenged on proposals and remained calm and professional.  Managed and supported when a heated discussion took place and I brought the focus back to the agenda/subject, acknowledging the views of both parties. 



	Which values did you demonstrate?

	I chaired the event and introduced the agenda that was sent to attendees prior to the meeting of information being shared and introduced the panel supporting the event.
An agenda item for questions and opportunity for the attendees to raise their views and opinions, to ensuring attendees had an opportunity to give their views and listened too.  
Leadership skills were also demonstrated to ensure there was ‘control’ of the discussions and the objectives of the meeting, at times this was challenging to ensure attendees were given an opportunity to interact, during the meeting  I acknowledged not all attendees would  have the opportunity to engage their views and I announced  at the meeting, not planned, that we would  send an evaluation out for the event and for providers to have the opportunity to share their views if it was not addressed at the event. 
Respecting views and listening, I ensured I remained calm and professional throughout, even when some discussions with panel member and the attendees become ‘heated’.  I did find this difficult to manage and to intervene as voices were being raised, an experience within my professional experience I had not experienced when being the chair.  I managed it in a calm manner, bringing the discussion back to the topic displayed on the PowerPoint, however I did begin to feel nervous and aware there had become a negative atmosphere in the room.




	What could be done differently in future?  Why?

	· More time to prepare for the event – there was pressure to organise this event due to timeline of the announcement for the opportunity for funding and a very tight deadline. Timeline was out of our control and we wanted to ensure we did consult with all stakeholders. 
· More information of the background and language in the report and papers shared to meet all attendees needs and understanding.  
· Debriefing of the event – I would plan a meeting with the team to reflect and learn from experience and to support professional development directly after the event. 
· Shadow a consultation event to gain more knowledge and experience when challenges are presented. 
· Improve communication in the planning stages and team roles to support events – follow up actions to confirm from reflection time. 
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Personal Development Plan; 
	Area for further development (provide further details)
	Why?
	How?
	Who/Where?


	When?

	Bachelor of Arts: Early Years Education and Care.

Complete the degree.
	Personal development, the degree is not required for my role.  I have been given opportunities by my employer to develop and upskill.  I did not have the opportunity to undertake a degree when I completed my education. 

I have developed my leadership and management skills, I wanted to enhance my knowledge and understanding of Early Years practice and as a my role leads the Early Years’ Service and I have the knowledge and skills to undertake my role, I wanted to enhance my knowledge and skills. 

	Enrol onto second year, level 5.   

Log onto my UWTSD to enrol for level 6.  

	University of Wales Trinity Saint David.

Attend weekly lectures in Cardiff.

Currently weekly online lectures via Teams, due to Covid -19. 

https://www.uwtsd.ac.uk/ba-early-years-care-practitioner-status/ 


	Complete level 5 December 2020 and enrol onto level 6 January 2021.

Ongoing to be completed by August 2021. 

	Refresh Solihull practice for Managers -Supervision model
	Professional, to support my service area and team to ensure they are supported with their delivery of services.  Opportunities to explore reflective practice in-depth                                                                                                     
This would enhance the delivery of the Solihull programme embedding the practice and delivering a service approach of working. 
	Delivered by local health board and offered to partnerships. 
	Book 2-day course with Local Health Board and book a training programme delivered within the region. 

Contact health lead by email to request and book course. 

Check if my attendance of the Solihull Approach 2-day Foundation training is still valid to undertake the Managers training.

The Solihull Approach promotes emotional health and is used by a wide range of professionals from different agencies to work with families. The Solihull Approach model provides professionals with a framework for thinking about children's behaviour that develops practice and can support effective and consistent approaches across agencies. 

https://www.professionaldevelopmenttraining.co.uk/management-training-in-solihull/ 


	Contact Aneurin Bevan University Health Board to confirm delivery of next training. 

	Microsoft Teams 
	Professional; develop my skills of the usage of Teams to engage with my service area and consult with partners effectively. 

Due to Covid-19 we are working differently and to ensure we can continue to deliver services effectively. 
	Online training – book on via portal, 
	Employer training – book onto organisations training portal, internal intranet and register on to training, request line managers permission, following the Local Authorities training request process. 

Overview:
Virtual introduction on how to use Teams and its function.
	May/June 2020

	The Way We Work / Have Difficult Conversations.
	To upskill and learn tools/techniques to hold difficult conversations I may have to undertake as
part of my role to achieve a successful outcome.
	Contact Workforce Development team 
	Course I was booked on was cancelled.  Employer organised, follow up to enquire if being re-arranged and request details of organisation who was commissioned to deliver if not being organised in house. 
	Autumn 2020

	Refresh Basic Safeguarding 
	Professional statutory requirement and all employees are required to undertake the training. 




	Online delivery through Local Authority training portal.
	Annual requirement and good practice.

Book onto my training portal, internal intranet and register on to training, request line managers permission, following the Local Authorities training request process.

Overview;
Basic Awareness Basic Awareness should include basic information about abuse, duty to report        and key contact information.   
  
	By June 2020

	Shadowing experience – School Admissions and finance 

	Professional 
development to gain further knowledge and understanding of the school admissions process and finance process. 

I would like to develop stronger links and develop effective systems to support the application /administration process for the Childcare Offer delivery – Childcare/FPN.

To get a clear overview of the processes and to see how we can improve communication to promote the offer across the Local Authority. 
	Discuss with my line manager as part of my Worksmart appraisal and Continued Development Plan.
	With employer, Education department.

Request opportunity via email to service manager of the school’s admissions team on approval from my line manager.

Allow enough time to ensure the learning experience meets my expectations to meet the aim and objective. 

	Discuss with new line manager when reviewing my work smart objectives and training development. 

Next Review June 2020

Complete by March 2021
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