	Activity Plan

	
Activity: Going on a mini-beast hunt followed by using recycled materials to create a mini-beast hotel.


	
Number of children: 8 children.

	
Age of children: 6 years old.
	
Number of adults: 2 adults for 7 children and 1 adult working 121.

	
Location: In the local woodland.

	
Preparation time: 2 hours.
	
Activity time: 3+ hours.

	

Resources: We will need:
· A first aid kit.
· Waterproofs for each child.
· Wellies.
· Register.
· Personal information folder with medical information and parents contact details.
· Mobile phone in case of emergency.
· Snacks and Water.
· Waste bag for any rubbish.
· Baskets for collecting sticks, mud, grass and other materials chosen by the children.
· Recycled materials, for example, plastic bottles, tins.
· Printed mini-beasts sheet.
· Clipboards for each child.
· Pencil for each child.
· Clay pots.
· Old unused bricks.
· Small planks of wood.
· Gloves.
· Small world play mini-beasts.
· Jars.
· Camera/ Ipad.




	

Aim/s of activity: The aim of this activity is to provide the children with the opportunity to engage in nature whilst making new discoveries of little creatures. Also, the importance of protecting and respecting all creatures.


	


Links to outcomes: 
· Using mathematical information through gathering information (ESDGC, 2008).
· Understand the variety of living things (ESDGC, 2008).
· Visit local woodlands to observe biodiversity, mini bugs (ESDGC, 2008).
· Dispose of used resources responsibly (ESDGC, 2008).
· Develop a sense of awe and wonder at the beauty of landscapes, habitats and living things (ESDGC, 2008).
· Well-being. 
· Asking for assistance when needed (The Foundation Phase, 2015).
· Knowledge and Understanding of the World.
·  Exploring and experimenting. Identify some animals and plants that live in the outdoor environment (The Foundation Phase, 2015).
· Physical Development.
· Develop gross motor skills. Control body movement. Develop sensory awareness. Become knowledgeable about spatial awareness and relationships such as behind, underneath, below, over, under and on top of.
· Creative.
· Explore and experiment with a variety of techniques and materials. Develop their understanding of planning, designing, modelling, modifying and reflecting.




	

Differentiation: I have carefully considered the environment and additional needs of the children. With this being an outdoor activity it provides the children who for example need more space than others the freedom to enjoy movement and enjoy nature in a way that makes them happy and comfortable.
I have provided gloves for children who are hypersensitive to feels and textures and dislike the feeling of dirt on their hands, meaning they are able to handle objects and take part in the activity without being upset.
I have printed larger print mini-beast sheets to help support children who struggle with smaller print, giving them the same chance to recognize the mini-beasts we are identifying in the woods.
I have given a 3+ hours timescale to allow for children with any additional needs to be able to enjoy and take part without having to feel rushed.
I have added small world play mini-beast figures, as some children might prefer to feel the small world play mini-beasts, also allowing children with visual imparements the option to handle these as opposed to having to look at the sheets.




	

Health and safety: Risk assessments need to be made prior to the activity and ticket off of the risk assessment sheet. On the day of activity, ideally an hour before a second risk assessment should be undertaken to remove any risk such as rubbish or dog mess that may have been left over night.
It is important to be aware of any allergies the children might have to insects or plants or hay fever as well as any other medical issues.



	

Role of adult/adults: The adults will be supporting the children and will scaffolding their learning, however, will not take a lead role in this activity. They will provide continuous support when the children need, ask or want it.
The adults will set up the resources before the activity and offer instructions at the beginning of the activity. The adults will take a step back and observe the children.


	

The activity:  This activity is taking a group of 8 children and 3 members of staff to the local woodland area. We will take waterproofs and wellies as it might be wet and muddy. The children will have printed mini beast sheets attached to clip board and a pencil. We will discuss with the children before leaving the risks involved and how to be safe whist in the woodland. We will explain to the children that we are going on a mini breast hunt using our sheets to tick off the mini beasts we find and if we find more than one of the same mini beast they can put two ticks next to the picture of that mini beast and at the end we will count them up. The children will be shown the materials we have brought and we will have a discussion about where the mini beasts might sleep, after the children have had a chance to think and give some ideas the adults will suggest creating a mini beast hotel. The adults will explain that after the children have been exploring and finding the mini beasts they can come and choose materials to use to create a mini beast hotel.
They will be guided into an area by the practitioners. The children will then be shown what we mean by looking for mini beast, the adult will look under rocks and behind tree trunks as an example of how the children might find the mini beasts. 
The children will not be put into groups, they will instead be allowed to decide for themselves to either work alone, with another person or a group or a member of staff to be with them. It is a child led activity, if the children do ask for help the staff member needs to be suggesting options to questions asked rather than answering questions and then allowing the children to continue independently. 
The adults should during this time be taking written observations and photographic evidence of the children doing the activity for evidence later on and to see what area of learning they are developing.
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RISK BENEFIT ASSESSMENT

	Location / Activity:
	Woodland
	Date:
	28/09/2020

	Assessor:  
	Rachel Hopkins
	Review date:  
	28/9/2021



The boxes in the table below will expand as you type into them; pre-entered text is simply for illustration.  You should delete irrelevant items and replace with text relevant to your circumstances.
Your overall risk rating – Low, medium or high – is based on your judgement about whether the BENEFITS of the activity or opportunity outweigh the RISKS.
	ACTIVITY
	How will young people BENEFIT from this activity?
	Possible hazards
	Who is at risk?
	PRECAUTIONS in place to reduce the risk of injury
	Overall risk RATING: L/M/H

	Walking to and from the woodland.
	Children will become aware of the importance of how to get to a destination safely with guidance.
They will have the opportunity of experiencing routes they may not be used to walking.
It is great exercise.
Children can discuss what they found with peers on route back.

	Risk of tripping or falling over.
Risk of loose dogs.
Risk of wondering off from path.
Children getting over excited and running ahead.
	Adult/
Child
	· Ensure all children have the wellies on correctly.
· Check for any obstructions along path that might be a trip hazard.
· Explain to children before leaving to not approach a loose dog and if they see one to point it out to an adult.
· Speak with children about the importance of staying together as a group and to not wonder off.
· Pair children up in twos to hold hands and walk together in a buddy system.
· Have adults walking ad front, in middle and at back of the children to ensure the children are protected and in sight.
	L

	Hunting for mini beasts.
	Independent learning, children can choose where to look and tick off as they go along.
Developing gross motor and fine motor skills.
Developing independence through child led learning.
Developing communication and vocabulary skills.
	Falling on uneven ground.
Wondering out of designated area.
Cuts or bruises from lifting rocks and wood to look under.
Dog mess.
Stranger danger.
	Adult/
Child
	· Explain to the children that they can explore the area but must stay within eyesight of the adults and within a set boundary.
· Choose an area with less chance of tripping hazards and speak with children about the risk of falling and how to avoid it.
· Have the first aid box nearby.
· Give example to children of how to lift rocks and wood carefully and how to put back down carefully without hurting themselves.
· Check for hazards an additional time when arriving at area. If there is dog mess remove carefully. 
· Tell children that if they see dog mess to not go anywhere near and to come get an adult to remove it.
· Explain to children the importance of stranger danger. To not go up to a stranger or to speak to one and if a stranger speaks to them to call out for a practitioner.
	L

	Making a mini beast hotel.
	Explore and experiment with a range of materials.
Learn the importance of using equipment and tools correctly and safely.
Using their imagination.
Developing confidence in their own ability.
Learn to reflect on their own work.
Learn about the importance of caring for creatures.
Opportunity to use natural materials such as mud, grass, sticks.
	Sharp edges on the collected wood or recycled materials.
Cuts from the materials.
Rubbish or other materials left by people in the natural environment.

	Adult/
Child
	· Check all of the recycled materials before the activity for any damage that may cause a cut to the children.
· Check the wood that the children collect and any other natural resources collected for splinters or sharp edges.
· Assess the area where the children will be using and collecting the resources for any rubbish.
· Remove any foreign objects or rubbish from the area.
· Explain to the children that if they find any rubbish to not touch it and to call an adult to remove it.

	L







Environmental Audit
	
	Mater / Nodwedd amgylcheddol Issue / environmental feature
	Niwed allai ddigwydd
Damage that could occur
	Sut i leihau y effaith negyddol  How to lessen negative impact 
	Adnoddau sydd angen 
Resources needed
	Pwy sy’n gyfrifol
Who is responsible 

	Going on a mini beast hunt.




	Standing on and squishing the bugs.
Collecting too many insects damaging the biology of the environment.
	Discuss with children the importance of putting the insects back where they found them.
Children being reminded to be gentle with the bugs.
Not collecting too many bugs.

	N/A
	All of the adults that are participating to reinforce discussed rules with the children.

	
Building a mini beast hotel.




	Over trampling of the same area.
Damaging trees or plants by snapping branches or picking leaves.
Squishing bugs that are underneath where the mini beast hotel is being built.
	Encourage children to use different areas rather than make several hotels in the one area.
Children to be encouraged to only use natural materials that are already on the ground not sticks or leaves that are on the trees.
Explain to children to be aware of where they are building the hotel and to check the ground for any mini beast that would be squished.
	N/A
	All of the adults that are involved.

	

Trampling plants and damaging environment. 



	Walking/running over same part of ground continuously causing damage to the grass and ground underneath.
Children might be tempted to pick rare or b looming flowers.
Snapping of leaves from tree branches or bushes.
	Explain to the children the importance to not pick bunches of flowers or to snap leaves from the tree branches or bushes.
Adults to model and guide the children to avoid walking on blooming flowers and growing plants.
If there is a natural path encourage children to use that rather than causing tracks through the untouched grassy areas.
	N/A
	The adults involved in the activity.

	

Rubbish.


	Rubbish left over from childrens’ snacks and drinks.
	Bring separate waste bags for the different materials of waste, for example one for food waste and one for plastic bottles.
Encourage that waste is taken home/ back to setting.
	Waste bags to take back to the setting.
	
All adults and children involved.












Evaluation.

The activity described in part 1 of the portfolio is a child led experience based in a woodland environment. The activity is a mini beast hunt and building of a mini beast hotel, with it being free flowing from the bug hunt to creating their own bug hotel when ready using the recycled and natural resources available to them.

The Early Years Foundation Phase (2015) acknowledges the positive effect which outdoor environment has on childrens feeling of prosperity, distinguishing how it supports all parts of childrens development and gives children the chance to build up a feeling of self-esteem, character and certainty to find and learn in a secure and safe, yet invigorating environment. 
The cognitive advantages of outdoor play within nature have been distinguished by different investigations and demonstrate that nature improves mindfulness, thinking, perception abilities, inventiveness, concentration and creative mind. Exploration has connected nature with physical advantages, including improved movement, feeling of equality and readiness and health benefits such as reduced sickness (White, 2004).
In a report by Estyn (2011) they found that teachers and practitioners were not making full use of the outdoor environment, however, this view was not agreed by NUT Cymru (2011) who said that schools are following the guidance set by Foundation Phase (2015) although they did state that some teacher and practitioners found difficulty in setting up and having the correct equipment. The National Trust have said that the concept of outdoor play is largely aimed at children being able to explore the natural world around them as opposed to having to stick to an activity that takes place in the outside environment. This activity is structured as in it has been created and there is a purpose and observation of development skills reached, therefor an improvement to this activity, in keeping with The National Trust, could be that the children are given less instruction and more freedom to explore the environment in the way in which they have chosen completely for themselves as an individual.
This activity takes into account the benefits of learning the outdoor environment holistically, otherwise known as ‘The whole child’ described by Froebel (1844). Froebels’ the whole child approach means that all aspects of the child’s development are to be considered these are the child health, physical development, emotional well-being, spiritual development, mental ability, social relationships and also their environment. The activity allows for the child to explore the outside environment whilst developing the skills set by Foundation Phase (2015). Whilst the activity has been put in place for the children they are not restricted by an adult led activity, giving them the freedom to use their imagination freely and reflect on what they have done and what they have learnt.
This activity allows for children to have extended time in the outdoor environment with it being a three hours plus activity. A study from The National Trust shows that on average children get no more than four hours a week in the outside environment, with studies showing that the benefits of being outside include a rise Vitamin D. Whilst handling and manipulating natural resources and materials can assist in the development of motor-skills and spatial awareness. Evidence suggests that exposure to the sun can also help with eyesight. Outdoor activities do not only provide physical benefits, children also receive a great mental boost.
The activity has an aim of children becoming aware of nature and the importance of protecting wildlife and plants. Through being able to recognize the living creatures and getting to know the important part they play in the ecosystem it encourages the development of empathy from the children for these living things (Waite, 2010)
The activity allows for the children to move around freely providing them the opportunity to develop and strengthen their gross motor skills, however, an improvement to the activity could be that the children are to try new ways of walking to the woodland such as skipping, hopping, jumping and so forth.  Statistics show that 3 in 10 children between the ages of two and 15 in England are classed as overweight or obese. If this trend of not spending time in the outdoors in children continues, by 2050 over half of the adults in the UK will be obese (The National Trust, 2012). In addition to an increase in obesity, research has found an increase in diagnosis of ADHD and ADD (Mitchell, 2006), furthermore Richard Louv (2005) has stated an increase in diabetes and depression, he calls this ‘an erosion of mental, physical and spiritual health’. Louv (2005) has diagnosed these conditions as ‘Nature Deficit Disorder’ which he explains as what happens when humans lose the connection with nature. Therefor with practitioners and teachers following the guidance set by The Foundation Phase, ESDGC and Curriculum Cymreig can give children essential time learning outdoors, as is the activity set out in section one of the portfolio.
The concerns for the health and wellbeing of children has been recognised within the Wellbeing of Future Generations (Wales) Act 2015 with the government establishing The Healthy and Active Fund which has been created with ‘understanding of the importance of increasing physical activity and improving physical and mental health and well-being’ (Welsh Gov, 2018) this is a £5.4 million pounds grant to support the community live healthier lives and become more active. Children who are not active have a higher chance of obesity in childhood and a higher chance of continuing to be obese in adulthood (Paediatrics, 2006), furthermore, with the trend of computer games and additional tv and internet channels available children are becoming more sedentary than they once were. This is where activities such as activity one are important to encourage that love of nature and the want to be outside. Studies by OFSTED have shown that children experiencing physical activities and healthy eating in schools are more likely to continue this when they are at home. This could be due to the endorphins that are released during the childrens activity. Endorphins create that happy feeling and is found to be addictive, which is not only great for the childrens physical wellbeing but also for their mind and mood (WHO, 2015). These outdoor activities producing the endorphins have shown that children learn more in depth whilst in that environment (Ofsted, 2018).


The adults taking part in the activity within the portfolio explain to the children where they are going and why and provide the children with a range of materials that they may or may not use, however it is important for the adult to then take a step back and allow the children to lead their learning. Child led approach meaning that the children can learn in the way that sparks their interest which compares with Piaget (1962) theory that children construct their own learning development through their interactions with the environment. Davis, Rea and Waite (2006) believe that “for some early years practitioners, provision of outdoor learning may simply be seen as a removal of barriers to children moving freely between inside and outside the classroom but not as a qualitatively different form of learning” in contrast Cutter-Mackenzie (2007) asks that there is a “delicate pedagogical balance of knowledge, values, and action,” . This activity is in line with what Cutter Mackenzie (2007) has stated should be the outdoor learning that the children are being provided with from the adults, there is an aim and a focus on the activity, however there is a pedagogical approach on the holistic experience provided and available to the children. There is an improvement to be made here, the children would have perhaps benefited from having loose parts within the recyclable materials that they would then have the opportunity to use their imaginations within the woodland environment with these loose parts making the experience a little more less structured in that they can choose what to do with their time in the woodland. However the activity does encourage the development of new skills through working with the recycled materials and naturally found material within the woodland to create the mini beast hotel from their own imagination as encouraged by the  American Academy of Paediatrics (AAP) who state that the best “toys” for children are simple things that develop new skills.
The possibility of risk is greater in an outdoor activity (Sandseter, and Kennair, 2011), however there is a research that supports a certain level of risk taking is beneficial to the development of the child. The activity does allow for a level of risk taking, for example, where the children need to lift rocks or logs to look for the mini beast, they will need to judge the risk by deciding is this rock going to fall once lifted, will they get a scratch or a cut from lifting the rock. The children may not have come into contact with bugs before this activity, therefor another risk for them individually could be will they bug bite them when they pick it up. They would have to decide if it is a risk and if they are going to proceed with that risk.
Regardless of the negative undertones of the concept, risk is appealing in numerous settings. Children enjoy to climb trees and take part in other forms of risky play to increase thrill. It may well be incredible fun, and frequently makes happy feelings of self control. Research shows that children additionally advantage from such exercises in long term and unexpected ways (Sandseter, and Kennair, 2011). Risk is described by Sandseter, and Kennair (2011) as ‘thrilling and exciting forms of play that involve a risk of physical injury. Risky play primarily takes place outdoors, often as challenging and adventurous physical activities, children attempting something they have never done before, skirting the borderline of the feeling of being out of control (often because of height or speed) and overcoming fear. Rather than the avoidance inducing emotion of fear, a more thrilling emotion is experienced. Most of the time risky play occurs in children’s free play as opposed to play organized by adults’
What these theorists are telling us is that risk within play is a necessity for the children to learn the skills of coping with potential unknown and potential harm and making personal decisions based on this.
If the activity had even less adult input then the children could possibly have more chance of making decisions on risk taking, however with the environment being in a public area and less known to the practitioners perhaps they would feel anxious about allowing that, which it seems from research that the reason that many children do not get the opportunity to take risks during play is that the adults do not feel comfortable with the chance that a child may get injured and the blame landing on the practitioner (Gill, 2012). 
Within the activity in section one of the portfolio it is advised on reflection that the adults in the activity allow for risk taking for the additional developmental benefits.










Reference list

AAP. (2019) Selecting Appropriate Toys for Young Children in the Digital Era. Available at: https://pediatrics.aappublications.org/content/143/1/e20183348 (Accessed: 23rd September 2020).

Ball, D. and Gill, T. and Spiegal, B. (2012) Managing Risk in Play Provision. 
Available at: https://d1wqtxts1xzle7.cloudfront.net/40573883/Managing_Risk_in_Play_Provision_Implemen20151202-13866-17y347u.pdf?1449066355=&response-content-disposition=inline%3B+filename%3DManaging_Risk_in_Play_Provision_Implemen.pdf&Expires=1601113708&Signature=dAwmmOk9AAbSFRMKcp6K1M6RjLriYJZ0IpPGtLA9H58D8tasxVqwX9G5J51AXjhn1aJzh7JOFcKnmaHsVp209ynn006rhm~MPQWbyjA2xUp2HBUsF1XpGEekohQzQbtUw~JEqVpejZEecn2k36NKql4o8xgEB1mNi8id6IcofzI1HXC0VbiTC36K01Wnj1NEHft1LlQnXmrdJ5pVoZQkWoKZbm5UzEX1NA7EPbBbiWn5viAMzMZPy9mkbcukjtJqKobPKir0v4Qj0In60WClKkUXQDmuTAx80bn~z2GMJUxYbqKSGy1Cyp-3ix0k1BJ~Xv7aZOYXOd5RjwpgkB72Mg__&Key-Pair-Id=APKAJLOHF5GGSLRBV4ZA (Accessed: 24th September 2020). 

Bilton, H. (2002) Outdoor play in the early years: Management and innovation. London: David Fulton.

Bruce, T. (2012) Early Childhood Practice, Froebel Today. London: Sage.

Bruce, T. (2015) The Routledge International Handbook of Philosophies and Theories of Early Childhood Education and Care. Abingdon: Routledge.

Bruycker. J. (2015) The Outdoor Curriculum in Steiner Education .  Available at: https://pyrites.org/files/9714/7681/7400/The_Outdoor_Curriculum_in_Steiner_Education.2015.06.01_WESTT_pdf.pdf (Accessed: 19th September 2020).

Bruner, J. S. (1972) Nature and uses of immaturity. American Psychologist, 27(8), 687–708. Available at: https://doi.org/10.1037/h0033144 (Accessed: 23rd September 2020).

Child in the city. (2018) ‘Children spend half the time playing outside in comparison to their parents’. Available at: https://www.childinthecity.org/2018/01/15/children-spend-half-the-time-playing-outside-in-comparison-to-their-parents/?gdpr=accept (Accessed: 18th September 2020).

Dempsey, J. D. and Frost, J. L. (1993) Play environments in early childhood education. In Spodek, B. (Ed.), Handbook of research on the education of young children. pp. 306-321. New York: Macmillan.


Duglan, S. (2015) ‘Enabling Environments: Outdoors - In full swing’. Available at:
 https://www.nurseryworld.co.uk/features/article/enabling-environments-outdoors-in-full-swing (Accessed: 19th September 2020).

Glover, A. et al. (2013) ‘Developing and Piloting a Baselining Tool for Education for Sustainable Development and Global Citizenship (ESDGC)’. Innovative Higher Education. 38, pp. 75-86. Available at: https://link.springer.com/article/10.1007/s10755-012-9225-0 (Accessed: 22nd September 2020).


Health and Safety Executive. (2011) ‘School trips and outdoor learning activities’. Available at: https://www.hse.gov.uk/services/education/school-trips.pdf (Accessed: 21st September 2020).

Hunter, J. et al. (2019) ‘Balancing outdoor learning and play: Adult perspectives of teachers roles and practices in an outdoor Classroom’. The International Journal of Early Childhood Environmental Education, 7(2), pp. 34. 
Available at: https://files.eric.ed.gov/fulltext/EJ1254849.pdf (Accessed: 22nd September 2020).
 
Icarus. (2014) Access to Nature: Inspiring people to engage with their natural environment. Pdf. Available at: https://publications.naturalengland.org.uk (Accessed: 20th September 2020).

Learning through landscapes. (2020) ‘The benefits of outdoor learning and play are far too important to forfeit, and by far outweigh the risks of an accident occurring’. 
Available at: https://www.ltl.org.uk/understanding-risk/ (Accessed: 17th September 2020).

National Trust. (2012) Natural Childhood. 
Available at: https://nt.global.ssl.fastly.net/documents/read-our-natural-childhood-report.pdf (Accessed: 20th September 2020).

NDFadmin. (2015) The Benefits of Walking for Children. 
Available at: https://novakdjokovicfoundation.org/the-benefits-of-walking-for-children/ (Accessed: 21st September 2020).

Nicholson, S. (1971) ‘The Theory of loose parts: how not to cheat children’, Landscape Architecture, 62, pp.30-34. 
Available at: https://media.kaboom.org/docs/documents/pdf/ip/Imagination-Playground-Theory-of-Loose-Parts-Simon-Nicholson.pdf (Accessed: 19th September 2020).

Ofsted. (2018) ‘Obesity, healthy eating and physical activity in primary schools.’ Available at: https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/726114/Obesity__healthy_eating_and_physical_activity_in_primary_schools_170718.pdf (Accessed: 23rd September 2020).

Ouvry, M. and Furtado, A. (2020) Exercising Muscles and Minds. 2nd edn. London: Jessica Kingsley Publishers.

Potts, R. P. and Martinez, I. G. and Dedmon, A. (1995) Childhood risk taking and injury: Self-report and informant measures. Journal of Paediatric Psychology, 20(1), 5–12. 
Available at: https://doi.org/10.1093/jpepsy/20.1.5 (Accessed: 23rd September 2020).

Pound, L. (2014) How children learn. London: MA Education ltd.


RSPB. (2020) Go on a bug safari. [Video]. 
Available at: https://www.youtube.com/watch?v=LPmTUKigs_4 (Accessed: 18th September 2020).

Sandseter, E. B. H. and Kennair, L. E. O. (2011) Children’s risky play from an evolutionary perspective: The anti-phobic effects of thrilling experiences. Evolutionary Psychology, 9(2), 257–284. 
Available at: https://doi.org/10.1177%2F147470491100900212 (Accessed: 3rd September 2020).

Sense. (no date) Making play inclusive. 
Available at: https://soscn.org/downloads/library/Play/making_play_inclusive-play_settings.pdf (Accessed: 20th September 2020).

Sirenfilms. (no date) ‘Introduction to the importance of the outdoors’ [Video].
 Available at: https://www.sirenfilms.co.uk/library/introduction-to-the-importance-of-the-outdoors/ (Accessed: 20th September 2020). 

Sirenfilms. (no date) ‘What does effective teaching look like at the little Forest Folks forest nursery’. [Video]. Available at: https://www.sirenfilms.co.uk/library/whats-does-effective-teaching-look-like-at-the-little-forest-folks-forest-nursery-2/ (Accessed: 20th September 2020).

Todt, D. (2017) ‘Louv, Richard. (2005). Last child in the woods: saving our children from nature-deficit disorder’. SCHOLE: A journal of leisure studies and recreational education, 21(1), pp.136-137. Available at: https://doi.org/10.1080/1937156X.2006.11949572 (Accessed: 19th September 2020).

Waite, S. (2010) ‘Teaching and learning outside the classroom: personal values, alternative pedagogies and standards’. International Journal of Primary, Elementary and Early Years Education, 39(1), pp. 65-82. Available at: https://doi.org/10.1080/03004270903206141 (Accessed: 20th September 2020).

Welsh Gov. (2003) Developing the Curriculum Cymreig. Available at: https://hwb.gov.wales/curriculum-for-wales-2008/subject-guidance/developing-the-curriculum-cymreig (Accessed: 20th September 2020).

Welsh Gov. (2008) ESDGC ‘A common understanding for schools’. 
Available at: https://hwb.gov.wales/api/storage/eaf467e6-30fe-45c9-93ef-cb30f31f1c90/common-understanding-for-school.pdf (Accessed: 18th September 2020).

Welsh Gov. (2015) Foundation Phase Framework. 
Available at: https://gov.wales/sites/default/files/publications/2018-02/foundation-phase-framework-revised-2015.pdf (Accessed: 18th September 2020).

Welsh Gov. (2017) The New Curriculum. Available at: https://www.crickhowell-hs.powys.sch.uk/wp-content/uploads/2017/08/A-New-Curriculum-for-Wales-The-Story-So-Far-072017.pdf (Accessed: 20th September 2020).

Welsh Gov. (2019) Implementing the Well-being of Future Generations Act. Available at: https://www.wao.gov.uk/system/files/publications/implementing_wfg_act_wg_0.pdf (Accessed: 22nd September 2020).

Welsh Parliament. (2003) ‘national assembly consultation
policy review of the welsh language in education
nut Cymru response’. Available at: https://senedd.wales/en/bus-home/archive-business/bus-first-assembly/1-ell/1-ell-policy-reviews/1-ell-policy-welsh-language/1-ell-welsh-lang-responses/Pages/ell-welsh-11.aspx (Accessed: 18th September).


White, J. (2014) Playing and Learning Outdoors: making provisions for high quality experiences in the outdoor environment with children 3-7. (2nd ed). London. Routledge.

White, R. (2004) ‘Interaction with nature during the middle years: Its importance to children’s development and nature’s Future.’ Available at: http://www.whitehutchinson.com/ (Accessed: 20th September 2020).

 World Health Organization. (2015) “Physical Activity: Factsheet No. 385.” 
Available at: http://www.who.int/mediacentre/factsheets/fs385/en/ (Accessed: 24th September 2020).










