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[bookmark: _Int_fbqbwN2t]“Using the pupil profile given identify how specific aspects of the child's development could be met within an educational setting. Underpin this with references to relevant theories, research and examples of excellent practice.”

[bookmark: _Int_3wTmArmi][bookmark: _Int_y75djFn4]Teachers understanding child development is vital in an educational setting to promote positive and inclusive learning experiences. With having this understanding, the teacher will be able to identify the diverse needs within the class and recognise where some may need additional support. A holistic approach to child development (Welsh Government, 2023) recognises that developing the child as a whole, cognitively, emotionally, and physically, is significant. Holistic development is central to the Curriculum for Wales (Welsh Government, 2023), intending to produce healthy and confident individuals, ambitious and capable learners, enterprising and creative contributors, and ethical and informed citizens as per the four purposes of the Curriculum for Wales. It is the role of the teacher to support children's holistic development (Welsh Government, 2023) by having a concrete understanding of how children develop, which should be applied in daily practice and to encourage children to explore and challenge themselves.
[bookmark: _Int_GKSe7sBI]Ella's profile reveals that she is experiencing difficulty in developing her language and communication skills, for example, the use of one-word responses. Jean Piaget's stages of cognitive development (Huitt and Hummel, 2003) suggest that Ella operates within the pre-operational stage for 2 to 7-year-olds. One characterisation of the pre-operational includes egocentrism, which relates to Ella as she struggles to understand the implications of her decisions on others. However, she may also be experiencing elements of the sensorimotor stage, which is classified as more infantile from birth to 2 years old, due to her dependence on adult guidance and support, as well as her reluctance to communicate her needs. Therefore, it is important to recognise that cognitive development is a complex process that may occur at different paces for each child, whereby they may operate within multiple stages simultaneously. Piaget believed (Al-Thani & Al-Thani, 2015) that language development is influenced by interactions with immediate surroundings and manipulation of objects. Piaget also believes children learn through independent exploration and discovery, with as little input from the teacher as possible. Considering Ella's need for adult direction, it is possible that Piaget's capitalisation on independence may not be a helpful approach for her currently. One way Ella could be encouraged to move away from this could be more individualised and supportive, based on the identified strengths and concerns in her profile. For example, Ella appears confused when given instructions, so she may find it helpful if the expectations of the task were laid out to her through pictures. Upon visitation to bridging school A, educators highlighted how some children have trouble understanding a task when instructions are given verbally and find it easier to comprehend what they should to be doing when they have a visual of it. When observing in the classroom tasks were often paired with “WAGOLLs”, which were models of “What a good one looks like” concerning the activity. Applying the use of WAGOLLs in Ella’s educational setting may be beneficial to her cognitive development; as Structural Learning (2022) suggests, they may encourage her critical thinking skills by encouraging self-reflection on her work. This idea of (Ó hEochaidh, 2020) a “scaffolded” learning approach is supported by theorist Lev Vygotsky, who thought that learning is a social process and children need to be presented with the appropriate instructions. What kind of instruction a child may need can be determined using Vygotsky’s Zones of Proximal Development. Vygotsky’s ZPDs (Shabani, Khatib, Ebadi, 2010) outline the learner's current development level in their prior development and which is the next in the sequence, achievable by collaboration and guidance. Ella’s occasional reluctance to share resources during play activities and conflict resolution is something that, in line with Vygotsky’s approach, could be aided by more knowledgeable others. MKOs (Ó hEochaidh, 2020) refer to how one child may have a greater understanding of one area than another, which can be used to facilitate learning. In Ella’s case, she could be paired with another child who actively displays good conflict resolution and problem-solving skills, who could model behaviours to her. Ella’s profile states that she has good listening skills and enjoys other children “taking care” of her, could be a positive learning approach for her.
Furthermore, Ella’s profile states that she is not always happy to separate from her mother in the morning, this could be related to attachment theory. Attachment theory, developed by John Bowlby, Structural Learning (2023), suggests that a child's emotional development is scaffolded around their relationship with primary caregivers. Ella’s profile implies that she may have an insecure attachment to her mum which could be limiting her emotional development. To support, the teacher could strive to form a close positive relationship with Ella and create a positive learning environment. Linking back to the previous discussion of having a well-structured teaching approach, introducing a morning routine may also be helpful to Ella’s emotional development. Reading Ella's profile, I noticed that she is developing an understanding of time and can recall what happened yesterday and what will happen tomorrow, this is something which could be capitalised on to aid her emotional development. For example, every morning, Ella could engage with a graphic-based schedule that breaks down parts of the day, from saying bye mum and what activities she would like to do during free play. Having this visual representation (ECLKC, 2023) may help Ella establish a better understanding of routine and time, and potentially develop her (Welsh Government, 2015) chronological awareness using words like “first” and “next” and events that have passed and what will proceed them. This may help Ella feel more in control of her environment and reduce anxiety when in school and leaving mum in the mornings. Involving Ella’s mum in this process may also help her, as mum’s modelled enthusiasm for the day's activities could help Ella feel more confident and excited going into the day. An area of this board could also incorporate a mood chart, which would encourage Ella to share how she is feeling that day and may help improve recognition of her emotions and self-expression. This could also reinforce the relationship between Ella and her teacher and help create a learning environment where she feels she can engage in conversations about her emotions and needs. When observing in class in bridging school A, before any activities or learning commenced all children were involved in a morning check-in, which gave the children an opportunity to share their emotions and talk about their home life or things they are looking forward to. The children were also presented with the opportunity to have “extended check-ins" where they could off-load any worries that they may have. This could also be a helpful practise to incorporate in Ella’s learning environment and aid her emotional development by encouraging positive relationships between herself, peers, and educators. 
When considering the best way to approach Ella’s physical development, it is important to remain mindful that we are not completely aware of her prior experiences in engaging in physical activities outside of school. For example, she may have spent a lot of time in a push chair and therefore be lacking the core strength to hop on one foot consistently. I think that having this child-centred approach to ensure high success rates will be crucial to facilitating Ella’s physical development, as her need for adult direction and supervision could potentially be consequential of a lack of self-confidence. This is symbolic with one the Welsh Government's four purposes of the curriculum for Wales (Welsh Government, 2022), by encouraging Ella to be a healthy and confident individual. Regarding the development of Ella’s fine motor skills, her profile highlights that she can hold a pencil with a ‘splayed’ four finger grip and scribble on paper. It is possible that Ella may benefit from fine motor activities, to improve her pencil grip. When at bridging school A, I was able to be a part of a fine motor skills activity where the children were engaging in an imitation activity and had to trace their name using a whiteboard pen on a laminated card. This activity could be adapted to accommodate Ella’s development, for example she could trace zig zag lines as she is unable to imitate a zig zag line. This could help her develop her fine motor skills by helping her understand how she needs to hold a pencil correctly and what motions are needed to imitate a zig zag line. Additionally, to better help the teacher gain an understanding of Ella’s fine motor skills, (Welsh Government, 2022) observation outside of the classroom may also beneficial. For example, at lunchtime how does Ella cut up food, peel fruit or do up her coat? This could help the teacher notice if when she is establishing a hand preference, and observations made (Welsh Government, 2022) should be well documented to assist planning of future learning experiences or environments. It may also be appropriate for the teacher to make Ella’s parents aware of any persistent developmental concerns and recommend the possibility of an evaluation from a qualified professional, as it is vital to remember that it is not the role of the teacher to diagnose but to provide suitable support. One way Ella’s gross motor skills could be developed is using Forest School. Forest School (Welsh Government, 2015) is a child-cantered learning process that focuses on the holistic development of children through hands-on experiences in the natural environment. Being in exposed to natural environments (Welsh Government, 2015) can be helpful to children’s physical motor development by giving them opportunities to participate in physical activities like jumping, balancing, or running. The use of Forest School could also be linked back to Ella’s cognitive development through activities like nature walks, where she could point and count to things such as birds or trees. However, due to Ella occasionally appearing unsteady on her feet and needing adult supervision, particularly outside, it could be argued that the (Fjørtoft, 2001) rough playscapes like woodland areas or rocky surfaces may not be the best option for Ella. 
To conclude, there are multiple pathways that Ella’s teacher can explore to help her development. I think the best approach to explore in terms of Ella’s development could be the use of the graphic based schedule. Having this clear outline of the day and what she is expected to do, could be extremely helpful to her emotionally and mentally overall. Having to leave mum in the morning can be an upsetting experience for Ella, and a driver of this could be a fear of the unknown and then a further fear of having to navigate this alone. Having her mum by her side to see the expectations of that day may also help Ella feel more secure in school, as if she sees a positive reaction modelled by a trusted adult, she may be inspired to feel the same way. I also believe that when this process of reviewing the day is repeated, it will become something that Ella will begin to look forward to and the apprehension that she is feeling when entering the school environment will dissipate over time.
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