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Develop a research proposal suitable for your client group (e.g. with young children or children or young people or those excluded, or within wider community settings or educational contexts)
Unravelling Toxic Masculinity: An exploration into what contributes to young boys’ (ages 7-16) perception and expectation of men in society.
This response will provide a detailed and cohesive plan of a proposed research project into ‘toxic masculinity’. First, there will be a brief outline of the personal experiences, existing literature and relevant theory that support the intentions behind investigating this topic, as well as the potential impact on professional practice that the research could have. Added to that, there will be an opportunity to present the adopted research paradigm and methodology, data collection tools and the ethical implications of the research.  Following this, an appropriate reflection can be made on the research process and its potential to improve the practice of the researcher in addition to other professionals. The selected title of the research is as above, “Unravelling Toxic Masculinity: An exploration into what contributes to young boys’ (ages 7-16) perception and expectation of men in society”. 
Significantly, the desire to pursue this particular topic came from the personal views and experiences of the researcher. Naturally, it is prevalent to mention this due to the ethical precaution of displaying academic honesty, that is, to acknowledge one’s bias and embrace a viewpoint from which to undertake the research (Carling, 2019; ALLEA (All European Academies), 2017; BERA (British Guidelines for Educational Research), 2018; Resnik, 2015; Macfarlane, 2009; Watts, 2008; Pring, 2004). With that, the researcher attests to spending the majority of their time in education as a closeted homosexual, rejecting societal and stereotypically ‘masculine’ norms and identifying more with female peers. For this, the researcher attracted hostility from a significant number of male peers and practically no hostility from female peers throughout their time in education. From the researcher’s perspective, this ‘toxic masculinity’ is the adoption of unhelpful male-stereotypes as well as the rejection and/or resentment of seemingly ‘feminine’ traits.  Evidently, young boys, in their limited capacity, are predisposed to meet these traits with hostility and/or aggression; further, it would seem that if there is no intervention to address this mentality during their development, it has an adverse impact on their perceptions and behaviour in later life. 
With this perspective, there was the motivation to investigate these phenomena further. Initially, the contemporary discourses do appear to coincide with the stance of the researcher; several sources concede that during childhood and adolescence, many men begin to foster and embody detrimental male stereotypes (Ford, 2019; Sexton, 2019; Smart, 2019; Elliot, 2018). To elucidate, the detrimental aspects of these stereotypes involves an unhealthy obsession with the self-sufficient upholding and preservation of emotional strength leading to a disconnect with emotional health (Plank, 2019) a refusal of support and later suicide (Schumacher, 2019; McKenzie et al. 2018; Milne, Tepper & Petch, 2017; Goyne, 2017). Although, despite these findings, the American Foundation for Suicide Prevention (AFSP) (2017) reported that in the United States of America (USA), women are more likely to attempt suicide as well report cases of depression, this would infer that toxic masculinity is not one of the biggest causes of male suicide and there are other factors to be considered. However, the World Health Organisation (WHO) (2018) published that males have a higher suicide rate globally, due to their tendency to use more violent methods thereby increasing their chances of success in suiciding; researchers suggest this is down to men being more susceptible to aggression, or simply having higher levels of suicidal intent (Harriss, Hawton & Zahl, 2005). Also, as mentioned, the literature on toxic masculinity suggests males are more likely to conceal any difficulties with mental health, potentially explaining why women report higher levels of depression. 
Furthermore, there is reason to suggest toxic masculinity can manifest itself as both non-sexually and sexually aggressive and violent behaviour (The Men’s Project & Flood, 2018). For example, though dated, data from 1980-2008 depicts that 77% of homicide victims in the USA were male, as well as nearly 90% of offenders (Cooper & Smith, 2011). Also, the National Intimate Partner and Sexual Violence Survey undertaken by the National Centre for Injury Prevention and Control (NCIP) (2010) posited that in the USA, 90% of sexual violence cases against women were committed by men in comparison with 93% of cases in the United Kingdom over the past 5 years (Crown Prosecution Service (CPS), 2015). Though it is conceded that sexual abuse committed by females is understudied (Friedersdorf, 2016), these statistics would indeed suggest that men are more likely to display aggressive and violent tendencies than women, further advocating for research into where these tendencies originate.
Significantly, potential origins have already been considered prior to conducting the study, one of the earliest being testosterone. Despite popular belief, there is currently little evidence to support the notion that standard testosterone levels have any impact on behaviour (Neave & O’Connor, 2009); one particular study appeared to reveal that in minority cases, the artificial introduction of excessive doses of testosterone may impact behaviour through the inducing of a manic state (Su et al., 1993). Though there is a significant gap in the literature surrounding this topic, there are currently no studies that have proven the human body is capable of producing enough testosterone to impact behaviour. Instead, it is more likely that these preconceptions and behaviours stem from external means. In the opinion of the researcher, these sorts of behaviours are likely to come from the representation of men in film, television and the media, peer influence and adult male figures present in the life of children and young people. 
So, this acknowledgement of existing research into toxic masculinity and its supposed impacts led to the development of a constructivist study that would aim to uncover when young boys begin the adoption of these unhelpful traits and perceptions and their origins. To do this, the study will take place in a primary and secondary school in Wales and would involve as many male participants as possible between and including the ages of 7 and 16 (Year 3 – Year 11). A variety of qualitative methods would be used to extract the perceptions and expectations that these children and young people have about men in society and further means will be used to identify the origins of these beliefs. In doing this, the data collected could be used to inform necessary evidence-based interventions containing relevant content and strategies, targeted at an age-group that require it most, ensuring the widest and most effective impact. Not only that, if necessary, the data could be taken to a wide range of companies, charities, policymakers, educational professionals etc. so that they are able to adapt and restructurer their systems to ensure children and young people are protected from the adverse impacts of toxic masculinity.  Further, should the data have an impact on professional practice and social policy, the literature would suggest that we would observe a potential decrease in the male suicide rate, the number of attacks committed by men and the number of men attempting to conceal mental illness. However, if the results are inconclusive, there is an opportunity to further research toxic masculinity and the struggles facing men in society or adapt the research design or question to elicit more accurate, reliable and relevant results. 
Unfortunately, the scope of the current research on toxic masculinity does not extend itself to the involvement of children and young people in the construction of its definition, nor does it seem to explore its origin (De Boise, 2019). Though the term ‘toxic masculinity’ appears to have emerged in the 1980s (Salter, 2019), only in 2019 have the American Psychological Association (APA) conceded that masculinity is harmful and have released guidelines on how psychologists can handle it (Pappas, 2019). As observed, a lot of the research and data surrounding men and toxic masculinity is frequently dated and focussed mainly on its impacts on adults and not on its origins and where it begins in children and young people. Therefore, one of the core aims of this research is to ‘extend knowledge and understanding’ (BERA, 2018, p.3) as well as the depth of research into children and young people’s perception of masculinity, their expectations of men in society, and when and where these perceptions and expectations originate. 
Additionally, this core research aim has been divided into smaller, achievable aims that once met will mark the end of the study and the overall completion of the core aim. Following the investigation and collection of data, one of the later aims of the research will be to analyse and identify patterns or consistencies in the perceptions and expectations of the participants (if any), if there any evident it would then be appropriate to research these further; the potential to be able to question participants further and to have identified core themes surrounding the perception and expectation of men in society will be a clear sign that this aim has been met. Later in the study, once all the data has been collected, a significant aim is to investigate and identify whether there is a correlation between the age of the participants and the responses that they give. As mentioned, this will be useful in being able to establish at which stage during male development do traits of toxic masculinity appear strongest, once it is established that there is or is not a particular age group to target any possible interventions at, it will be evidence that this aim has been met. Finally, one of the last aims of the research will be to identify where young boys perceptions and expectations of men originate and what contributes to the thoughts that they have; for example, it may be that some participants do not identify with male stereotypes and have helpful perceptions of men in society, here, there is an opportunity to identify what factors contribute to a more wholesome perception of masculinity. A significant indicator that this aim has been met will be the ability to meet the final aim of the study: to use the findings to offer an alternative or a solution to the adoption of unhelpful male stereotypes in children and young people, identifying the origin of toxic male traits will allow for an insightful strategy in how to effectively tackle this phenomenon. 
[bookmark: _GoBack]Additionally, both the aims and objectives have been inserted into the plan of ethical practice (below) to be submitted and approved by the relevant boards, highlighting the researcher’s understanding of the importance of conducting such research in an ethical manner (BERA, 2018, University of Wales Trinity Saint David (UWTSD), 2017; Resnik, 2015). Also, to aid in the conducting of the research and to support the researcher further in meeting the aims and objectives, the Ethics Form also contains specific research questions be answered throughout the project. 
Theoretically speaking, the paradigm that seems to align itself with this particular research design is the constructivist paradigm. For instance, it is generally conceded by research scholars that the ontological perspective of a constructivist paradigm is that reality is a construct of individuals in society and reality as we know it will differ depending on environment or circumstance (Grand, Von Arx & Ruegg-Sturm, 2015; Mertens, 2010; Cupchik, 2001; Crotty, 1998). In the context of the research question, the nature of the study is to uncover the reality that has been created for young males between the ages of 7 and 16. Epistemologically speaking,  the very notion that the nature of the study is to uncover and interpret the reality of others suggests further that this project correlates with the constructivist paradigm (Mertens, 2010; Neimeyer & Levitt, 2001; Crotty, 1998). 
So, with that, it seemed apparent that phenomenological methodology would be most appropriate in this context. The phenomenological perspective involves emphasising the importance of the lived experience, phenomenologists collect and examine the experiences of others, using them to extend understanding and knowledge of selected phenomena (Neubauer, Witkop & Varpio, 2019; Creswel, 2007; Groenewald, 2003; Lester, 1999). Here, the phenomena that has been selected is arguably ‘toxic masculinity’ and the actors, young boys; the researcher is intending to use the experienced reality of young boys to formulate an understanding of toxic masculinity. Further, it has been suggested that often researchers who undertake phenomenological studies have links to or have often experienced the selected phenomena themselves (Padilla-Diaz, 2015), as previously mentioned, this is the case for this project; this further advocated for the use of phenomenological research methods. Some examples of these methods identified by authors include: 
· Observations
· Interviews 
· Theme identification 
· Questionnaires 
· Focus Groups 
(Padilla-Diaz, 2015; Lester, 1999; Crotty, 1998)

As a result of this selection, it was prevalent to acknowledge the appropriate axioms that accompany this qualitative methodology. When designing the study, it was important at all times to consider its validity and how this would be upheld; this was considered extensively during the construction of the Ethics Form, manifesting itself through a dedication to academic integrity and honesty (Carling, 2019; ALLEA (All European Academies), 2017; BERA (British Guidelines for Educational Research), 2018; Resnik, 2015; Ochjieng, 2012;  Macfarlane, 2009; Watts, 2008; Pring, 2004). Also, as scholars have already posited in literature surrounding phenomenology (Padilla-Diaz, 2015, Lester, 1999), it will be important during the study to avoid vicarious generalisations surrounding responses and data, acknowledging the importance of the context and how the outcome could be different if the study was replicated elsewhere. As well, the research features the use of more than one means of collecting data (triangulation) in an effort to further contribute to the reliability of the data the study produces (Heale & Forbes, 2013). 
Therefore, with an adopted methodology, an appropriate research method could be designed, following the approval of the Ethics Form. Then, following completion and approval of the research proposal, it would then be suitable to identify a Primary and Secondary school in which the research could take place and establish contact with gatekeepers, providing them with a copy of the approved Ethics Form and a breakdown of the aims and objectives of the research. Once their consent to the research has been obtained, there will be an opportunity to establish a timeframe and dates in which the researcher will be present at the school. Following that, the researcher will request all relevant school policies and safeguarding documents, to further aid in ensuring the research is ethically sound and there is least risk to participants as is possible. 
Next, upon arrival at the school the researcher will request from the gatekeeper a list of all potential participants in the school and arrange a meeting with all year groups, introducing themselves and providing a brief explanation of the research and what it would entail. Then, potential participants will be provided with parental consent forms with a cover sheet outlining the research aims and objectives (bilingual and differentiated if necessary) as well as a date in which the researcher will be delivering a presentation and question and answer session for parents, staff and pupils. Also, on the letter will be the email address of the researcher and dates in which they will be on the school premises, so that parents/guardians have the opportunity to make alternative arrangements or make any queries. Importantly, no research will be able to take place until the researcher has given the presentation. 
After that, the researcher can hold year group assent meetings in a relaxed environment with another member of staff present to offer support where necessary. In these meetings, participants will be offered differentiated assent forms that outline the aims and objectives of the study; when their understanding has been sensitively clarified, participants can confidentially tick a ‘Yes’ or ‘No’ box to confirm their desire to participate in the study. Following this, collection of data can formally commence. 
Prevalently, before presenting potential participants with any resources, the researcher will collaborate with the appropriate educational professionals to ensure that the needs of all participants are met, encouraging inclusivity and optimum engagement. This would include ensuring that all communication with participants would be appropriately differentiated and adjusted to prevent any confusion or distress.
The chosen methods for the study would be focus groups, the use of observation/field notes to record the findings during the process, creative activities through which participants can express their expectations and perceptions during the focus groups and questionnaires, focus groups will take place in year groups. Furthermore, the design of the study is set up to allow participant responses to inform further methods of enquiry. So, in each focus group participants will first be asked to offer adjectives that they feel best describe ‘men’ and if possible, reasons for their choices, this starting activity is to gather initial thoughts that participants have of masculinity and begin their thought process for the next activity. Next, there will be an opportunity to use either clay or sketching (or another medium through which they feel they would be able to most effectively express themselves) to depict and label an adult male. While this is happening, participants will be made aware that the researcher will be making observational notes. Participants will be encouraged to talk and discuss their ideas, with the researcher asking questions about their work throughout. 
Following this focus group, the researcher will use the responses to create a follow-up activity that uses data collected from the first to encourage further thought surrounding the origin of their perceptions. This would be a worksheet that would follow the template of asking which males in their life they knew that matched the adjectives they gave and the types of occupations that would align with those adjectives. Finally, participants will be given a large list of adjectives and will be asked to circle the adjectives that they feel would not describe a man, this would be an effective way of establishing how participants perceive masculinity without forcing them to adhere to a particular route; for example, if participants wanted to leave the worksheet blank, they will be told beforehand they can do so. Finally, participants will be given a Likert Scale questionnaire with statements regarding masculinity (e.g. it is okay for boys to cry, boys have to be strong, I am able to speak to somebody when I am upset etc.), they will be asked to circle the answer that they identify most with and these will be collected by the researcher when they have completed them. 
After the collection of data, the final stages of the study would be to make any final observations and record them in the observational diary. Once this is completed, analysis of the data can begin, and observations and conclusions can be drawn. Then, if appropriate, there will be an opportunity to make recommendations on how society can make adjustments to combat any detrimental impacts of toxic masculinity. 
With regards to ethics, it is prevalent to note that while constructing the above research methods, there were numerous considerations made to ensure that the research would be ethically sound. Firstly, due to the researcher’s affiliation with the University of Wales Trinity Saint David (UWTSD), the study will comply with the University’s ethical guidelines (UWTSD, 2017) and will require an Ethics Form that is approved by a relevant committee. In addition, to further manage and mitigate risk, the researcher will also be complying with specialist external guidelines that outline appropriate conduct for undertaking educational research (BERA, 2018). 
Moreover, the ethical implications of involving children and young people in the research has also been considered, with the acknowledgement that it is a priority to ensure that any risk, distress or harm to participants is controlled or avoided completely (Ethical Research Involving Children (ERIC), 2018; Chowdhury, 2014; Alderson and Morrow, 2011). As well, the literature surrounding the involvement of children and young people in research posits that it must be absolutely necessary to do so and suggests alternatives be considered before proceeding (ERIC, 2018; Laws and Mann, 2014; Greig, Taylor and MacKay, 2013; Alderson and Morrow, 2011); significantly, the phenomenological nature of this research dubs any alternative impossible. 
Notably, it was recognised by the researcher that the children involved in the study who are under the age of 16 are unable (by law) to give informed consent (The British Psychological Society, 2014), hence the inclusion of parental consent forms. However, critically speaking, it was acknowledged that it could be considered exclusive should any child demonstrate assent but be unable to obtain consent. Likewise, refusing children that demonstrate assent the opportunity to participate may unintentionally disenfranchise them, as the United Nations Convention on the Rights of a Child (UNCRC) insists that children have the right to at least be heard with regards to decisions that affect them (United Nations, 1989). With that, though the researcher acknowledges the importance of adhering to the UNCRC, the plan of ethical practice specifies that the researcher will conduct the research legally, meaning in this case it was not possible. 
Additionally, the decision to offer a differentiated or bilingual cover sheet and consent form to parents stems from the researcher’s acknowledgement that parents must be able to give ‘informed’ consent; with guidance from the gatekeeper, the researcher can ensure that parents are given the best opportunity to decide whether they feel their child’s participation in the study is appropriate (Field, 2004), thereby minimising risks to participants. Similarly, the decision to sensitively clarify participant understanding before allowing them to tick their assent forms is to ensure ‘informed assent’. As well, the researcher deemed it to appropriate to allow this to happen confidentially and in a relaxed environment is so that participants do not feel coerced or pressured into partaking (Oxfordshire County Council, 2008). Though, upon reflection, the fact the researcher does not see what the participant ticks is irrelevant, considering their absence from the focus groups will make non-participators unidentifiable. Considering this, it emphasises further the importance of ensuring all potential participants are aware that it is entirely their choice regarding whether they participate or not and that is crucial that they do not feel they must participate. 
In relation to that, the researcher did consider including incentives due to the acknowledgment that they have the potential to increase engagement (Sugarman and Grant, 2004). However, as mentioned, this may result in reluctant participants who feel obliged or coerced into participating, therefore potentially increasing the chance of participants withdrawing or corruption of the data set (Hsieh and Kocielnik, 2016). As a result, this idea was dismissed.
Also, participants will be subject to regular well-being checks throughout the study as well as being asked to clarify whether they are comfortable with continuing. As part of the requirements of the ethical guidelines, the assent form participants sign at the beginning of the study will outline that they have the right to withdraw at any time, this is a reasonable expectation when it is also considered that consent is a process (The Research Ethics Guidebook, 2012). Significantly, the school will be provided with the contact details of counselling services and charities that would be able to support any participants impacted by any of the emergent themes of the study (e.g. bullying, physical violence, poor mental health etc.) and asked to display it in an accessible location. Participants will be made aware of these and reminded that the researcher values their well-being and safety before, during and after the study (Mitchell & Irvine, 2008).
As mentioned, participants will be producing physical data and the researcher will be keeping an observational diary. All data produced will be kept in accordance with the General Data Protection Regulations (GDPR) (Information Commissioner’s Office, 2018) and the diary will be kept on a password secured personal computer. In addition, there will be no need to take any personal information from participants other than their age, meaning that they will not be identifiable. 
In summation, this research proposal has been designed to identify how young boys (ages 7-16) perceive masculinity, the expectations they have of men in society and where these feelings originate. Though the results of the study would be limited due to such a small sample size and also the potential that toxic masculinity may manifest itself later than 16, it could offer an insight into how children and young people are responding to the society around them and the impressions that adults are intentionally or unintentionally giving them. Should the study identify that children and young people are harbouring unhelpful male traits, where they are originating and what age they start doing so, professionals will be able to intervene and make changes that (scholars would suggest) would benefit society as a whole in years to come. 
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APPLICATION FOR ETHICAL APPROVAL

In order for research to result in benefit and minimise risk of harm, it must be conducted ethically. A researcher may not be covered by the University’s insurance if ethical approval has not been obtained prior to commencement.

The University follows the OECD Frascati manual definition of research activity: “creative work undertaken on a systematic basis in order to increase the stock of knowledge, including knowledge of man, culture and society, and the use of this stock of knowledge to devise new applications”. As such this covers activities undertaken by members of staff, postgraduate research students, and both taught postgraduate and undergraduate students working on dissertations/projects.

The individual undertaking the research activity is known as the “principal researcher”.

Ethical approval is not required for routine audits, performance reviews, quality assurance studies, testing within normal educational requirements, and literary or artistic criticism.

Please read the notes for guidance before completing ALL sections of the form.

This form must be completed and approved prior to undertaking any research activity. Please see Checklist for details of process for different categories of application.  

Delete the Guidance Notes at the end of the form BEFORE submitting your application

SECTION A: About You (Principal Researcher)
	Full Name:
	Carwyn Davies

	Tick all boxes which apply:

	Member of staff:
	☐
	Honorary research fellow:
	☐

	Undergraduate Student
	☐	Taught Postgraduate Student
	☒	Postgraduate Research Student
	☐


	Faculty/School/Centre:
	University of Wales Trinity Saint David

	Campus:
	Carmarthen

	E-mail address:
	1600473@student.uwtsd.ac.uk

	Contact Telephone Number:
	07717751318

	For students:

	Student Number:
	1600473

	Programme of Study:
	MA Children and Young People: Health and Well-Being

	Director of Studies/Supervisor:
	Darrel Williams 



SECTION B: Approval for Research Activity
	Has the research activity received approval in principle?
	YES
	☒	NO
	☐
	
	Date

	If Yes, please indicate source of approval (and date where known): 
	Research Degrees Committee
	☐	

	
	Faculty Research Committee
	☐	

	
	Other: 

ECGE7004Q, Institute of Education & Humanities

	☒	07/01/20



SECTION C:  Internal and External Ethical Guidance Materials
	Please list the core ethical guidance documents that have been referred to during the completion of this form (including any discipline-specific codes of research ethics, and also any specific ethical guidance relating to the proposed methodology).  Please tick to confirm that your research proposal adheres to these codes and guidelines.

	The research will adhere to UWTSD Research Ethics & Integrity Code of Practice

	☒
	
The research will adhere to the UWTSD Research Data Management Policy. 
	☒

	
The research will be conducted within BERA (British Educational Research Association) guidelines – Ethical Guidelines for Educational Research, (2018).  

	☒

	The research will adhere to the General Data Protection Regulations (2018) (GDPR).
	X



SECTION D: External Collaborative Research Activity
	Does the research activity involve collaborators outside of the University?
	YES
	☐
	NO
	☒

	
If Yes, please provide the name of the external organisation and name and contact details for the main contact person and confirmation this person has consented to their personal data being shared.as part of this collaboration.

	Institution
	N/A

	Contact person name
	N/A

	Contact person e-mail address

	N/A

	Has this individual consented to sharing their details on this form?
	YES
	☐
	NO
	☐

	Are you in receipt of a KESS scholarship?
	YES
	☐
	NO
	☐

	Is your research externally funded
	YES
	☐
	NO
	☐

	Are you specifically employed to undertake this research in either a paid or voluntary capacity?
	Voluntary
	YES
	☐
	NO
	☐

	
	Employed
	YES
	☐
	NO
	☐

	Is the research being undertaken within an existing UWTSD Athrofa Professional Learning Partnership (APLP)
	If YES then the permission question below does not need to be answered.
	YES
	☐
	NO
	☐

	Permission to undertake the research has been provided by the partner organisation
	(If YES attach copy)
If NO the application cannot continue
	YES
	☐
	NO
	☐




Where research activity is carried out in collaboration with an external organisation
	Does this organisation have its own ethics approval system?
	YES
	☐
	NO
	☒

	
If Yes, please attach a copy of any final approval (or interim approval) from the organisation




SECTION E: Details of Research Activity
	Indicative title:
	
Unravelling Toxic Masculinity: An exploration into what contributes to young boys’ (ages 7-16) perception and expectation of men in society.


	Proposed start date:
	07/12/2019
	Proposed end date:
	24/01/2020

	Introduction to the Research

	Purpose of Research Activity

The research aims to collate and analyse the perceptions and expectations that young boys (ages 7-16) have of men in society and identify what has led them to these conclusions. 

This is to allow further investigations into existing research surrounding ‘toxic masculinity’ that proposes that men begin to manifest and adopt harmful male stereotypes at a young age (Ford, 2019; Sexton, 2019; Smart, 2019; Elliot, 2018). There is a suggested correlation between the adoption of these stereotypes and a number of unfortunate occurrences for men in later life. These include: 

1. Suicide (Goyne, 2017). 
1. Deteriorating mental health and well-being (Plank, 2019).
1. Aggressive and violent behaviour (The Men’s Project & Flood, 2018). 


	Research Question

How do young boys (ages 7-16) perceive men in society, what do they expect of them, and how have they reached this viewpoint?

Sub Questions

What is ‘toxic masculinity’? 

Where does ‘toxic masculinity’ start? 

What perceptions do young boys have of men? 

What expectations do young boys have of men? 

What has created these perceptions and expectations?

What has influenced these perceptions and expectations?

To what extent does film/television impact these expectations and perceptions? 

To what extent does home situation/environment/upbringing impact these expectations and perceptions? 

To what extent do peer groups impact these expectations and perceptions?

What do young boys think of these perceptions and expectations? 

How does this impact the way they perceive others?

How does this impact the way they treat others? 

How does this impact the way they perceive themselves?

How does this impact the way they treat themselves? 

Are there consistencies and/or correlations in their expectations and perceptions? 

What is society doing to challenge any unhelpful or harmful perceptions/expectations?

How can we use this information to benefit society? 



	Aims of Research Activity

1. Investigate the perceptions and expectations that young boys (ages 7-16) have of men in society. 

1. Uncover the source of these expectations and perceptions. 

1. Analyse any consistencies/inconsistencies in the perceptions and expectations and research further to find out why. 

1. Investigate ‘age’ as a factor and analyse the development of these expectations and perception (if any). 

1. Identify what leads young boys to these conclusions or what influences their expectations and perceptions. 

1. Using the findings, offer a solution/alternative to the adoption of these unhelpful stereotypes (if any). 


	Objectives of Research Activity
1. Approval of Ethics Form. 
1. Produce Research Proposal 
1. Approval of Research Proposal 
1. Obtain and establish relationship with School A (gatekeepers etc.) (Primary School in Wales). 
1. Obtain and establish relationship with School B (gatekeepers etc.) (Secondary School in Wales).
1. Produce research materials/resources (consent letter, questionnaires, cover sheets etc.)
1. Conduct research ethically (interviews, focus groups, questionnaires, drawings (creative methods) etc.)
1. Write-up data
1. Analyse data
1. Write-up analysis 
1. Draw conclusions/offer solutions

	Proposed methods

	Interviews/Focus Groups
I will interview groups of boys across KS2 and KS3 (ages 7-16) to ascertain their expectations and perceptions of men in society, ensuring I differentiate the questioning to the level of the child/young person. They will be told they can give as much or as little detail as they like. 

The setting that these questions will be asked in will be informal and I will make notes regarding their responses. The children/young people will not be forced, coerced or bribed into participating in the interview and no child will be interviewed without their assent/parents’ consent.

In the same environment, the children/young people will be given appropriate tasks/activities that allow them to creatively express their perceptions of masculinity, this may include but is not exclusive, ‘drawing and labelling a man’, giving their thoughts on pictures of men in the media and suggesting how a man might approach a given scenario. 

The children/young people will not be prompted or encouraged to answer/partake in any particular way. 

EXIT: The children/young people will be asked for their assent to be interviewed/partake in the focus group and will be asked at the beginning, middle and end of the interview if they wish to continue taking part. I will check on the children’s/young people’s emotional well-being regularly and no names will be used.  

I will offer relevant agencies/professionals to the class teacher/gatekeeper for them to display in an appropriate setting and signpost children/young people where and if necessary, ensuring to report any safeguarding issues to the class teacher/gatekeeper/safeguarding officer. 

Questionnaires  
I intend to create and administer a questionnaire regarding masculinity, as this will provide me with qualitative and quantitative data for my research. I will call upon training provided by the University in my second year of undergraduate study regarding the safe, effective and responsible construction of a questionnaire and have it checked by a University tutor before administration to parents/guardians. The questionnaire will be distributed physically to participants and then placed in a pool for analysis. The questionnaire will be constructed in a way that allows for both qualitative and quantitative data.  

The questionnaire will allow for both written and drawn responses and the wording will be differentiated depending on the age group. 

A detailed cover letter outlining the aims and objectives of the research cover (also differentiated) will accompany the questionnaire which will explain to the participant the reason for and nature of the questionnaire. The questionnaire will be distributed physically and then placed in a pool for analysis. The questionnaire will be constructed in a way that allows for both qualitative and quantitative data.  

EXIT: Before the participants administer their questionnaires, they will have the right to withdraw the responses; however, once I receive the participants response and it is added to the pool, there will be no fair means of identifying their response in order to return it to them, this will be explained in the cover letter.

Observation/Field Notes
 I will keep an electric diary of my findings which will be kept on a password-protected PC. This will contain any and all observations/responses that are relevant to the study so that they may analysed later. 

EXIT: The children/young people may request to see the diary at any time, and may at any time, ask for the observations to be removed/destroyed, this and the existence of the diary will be stipulated in the consent form. There will be an option on the consent form to ‘opt out’ of the observation diary via a tick box. 



Meet the Researcher 
I shall stipulate in the consent form and verbally explain to the participants that I will be available to give a presentation and take questions/have meetings on a particular date and time, so as to give the opportunity to allow for parents/children/young people class teachers to educate themselves further on the aims and objectives of the research. 

I will also provide an email address/phone number (on the consent form) so that parents may contact me with any questions or arrange a meeting for any other date. 



	Location of research activity


	School A (Primary School in Wales)
School B (Secondary School in Wales)

	Research activity outside of the UK

	N/A


	Use of documentation not in the public domain: Are any documents NOT publicly available?   

	NO
	☒

	
	YES
	☐

	If Yes, please provide details here of how you will gain access to specific documentation that is not in the public domain and that this is in accordance with prevailing data protection law of the country in question and England and Wales.



SECTION F: Scope of Research Activity
	Will the research activity include:
	
YES
	
NO

	Use of a questionnaire or similar research instrument?
	☒
	☐

	Use of interviews?
	☒
	☐

	Use of diaries?
	☒
	☐

	Participant observation with their knowledge?
	☒
	☐

	Participant observation without their knowledge?
	☐
	☒

	Use of video or audio recording?
	☐
	☒

	Access to personal or confidential information without the participants’ specific consent?
	☒
	☐

	Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally or emotionally harmful / offensive?
	☐
	☒

	Performance of any acts which may cause embarrassment or affect self-esteem?
	☐
	☒

	Investigation of participants involved in illegal activities?
	☐
	☒

	Use of procedures that involve deception?
	☐
	☒

	Administration of any substance, agent or placebo?
	☐
	☒

	Working with live vertebrate animals?
	☐
	☒

	Other primary data collection methods, please explain in this box
	☒
	☐

	Details of any other primary data collection method:

Focus Groups
	
	



SECTION G: Intended Participants
	Who are the intended participants:
	
YES
	
NO

	Students or staff at the University?
	☐
	☒

	Adults (over the age of 18 and competent to give consent)?
	☐
	☒

	Vulnerable adults?
	☐
	☒

	Children and Young People under the age of 18? (Consent from Parent, Carer or Guardian will be required)
	☒
	☐

	Prisoners?
	☐
	☒

	Young offenders?
	☐
	☒

	Those who could be considered to have a particularly dependent relationship with the investigator or a gatekeeper?
	☐
	☒

	People engaged in illegal activities?
	☐
	☒

	Others (please identify specifically any group who may be unable to give consent) please indicate here and tick the appropriate box.

	☐
	☒

	Other – please indicate here:


	
	



	Participant numbers and source

	How many participants are expected?

	An estimated 90 males, ranging from 7-16.

	Who will the participants be?

	
Males, ages ranging from 7-16. 


	How will you identify the participants?
	
I will ask the gatekeeper to identify participants for me, due to their access to school records that stipulate pupil genders. 

I will also ask to be made aware of any transitioning or transgender pupils who do or not do not identify as males. 






	Information for participants:
	
YES
	NO
	
N/A

	Will you describe the main research procedures to participants in advance, so that they are informed about what to expect?
	☒
	☐
	☐

	Will you tell participants that their participation is voluntary?
	☒
	☐
	☐

	Will you obtain written consent for participation?
	☒
	☐
	☐

	Will you explain to participants that refusal to participate in the research will not affect their treatment or education (if relevant)?
	☒
	☐
	☐

	If the research is observational, will you ask participants for their consent to being observed?
	☒
	☐
	☐

	Will you tell participants that they may withdraw from the research at any time and for any reason?
	☒
	☐
	☐

	With questionnaires, will you give participants the option of omitting questions they do not want to answer?
	☒
	☐
	☐

	Will you tell participants that their data will be treated with full confidentiality and that, if published, it will not be identifiable as theirs?
	☒
	☐
	☐

	Will you debrief participants at the end of their participation, in a way appropriate to the type of research undertaken?
	☐
	☒
	☐

	If NO to any of above questions, please give an explanation 

	Will you debrief participants at the end of their participation, in a way appropriate to the type of research undertaken? 

Only if requested. 



	Information for participants:
	
YES
	NO
	
N/A

	Will participants be paid?
	☐
	☒
	☐

	Is specialist electrical or other equipment to be used with participants?
	☐
	☒
	☐

	Are there any financial or other interests to the investigator or University arising from this study?
	☐
	☒
	☐

	Will the research activity involve deliberately misleading participants in any way, or the partial or full concealment of the specific study aims?
	☐
	☒
	☐

	If YES to any question, please provide full details 

	N/A












SECTION H: Anticipated Risks
	
Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or the University, and the steps that will be taken to address them. 


	Full risk assessment completed and appended? 

	Yes 
	☐

	
	No
	☒

	Risks to participants

	Risk to Participant:

1. The risk to participants is that they be involved in the research without their consent. 
 
 




1. There is also the risk that the children/young people might be overwhelmed or upset by the research at any time or for whatever reason 

1. There is a risk that the confidential data collected may be lost or exposed.


	How will you mitigate the Risk to Participant?

1. Therefore, I will ensure all consent procedures are in place by explaining this to the children/young people thoroughly. I will explain that they have the right to withdraw and can leave the research or express that they do not wish any data to be used, at any time. For example, I will ask the children/young people if I can use their responses and share my notes with them if they wish.  

1. To combat this, I will be sure to undertake frequent well-being checks and be sure to reassure the children /young people at all times and praise and thank them for their responses, fostering an inclusive and accepting environment.

1. To avoid this, all data protection laws will be adhered to and all information collected will be kept on a password-protected PC and destroyed after the research conclusion has been drawn and the results utilised.   

I will assume full responsibility for the safekeeping of the data, however, if a participant’s response is lost at the fault of the author or a third party, then the individual will not be able to be identified as no personal details are listed on the questionnaire.  
 



	If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity, drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give details of the procedures to deal with these issues, including any support/advice (e.g. helpline numbers) to be offered to participants. Note that where applicable, consent procedures should make it clear that if something potentially or actually illegal is discovered in the course of a project, it may need to be disclosed to the proper authorities

	
N/A


	Risks to investigator

	Risk to Investigator:

The risk to the researcher is that I may be accused of unprofessional/unethical practice. 


	How will you mitigate the Risk to Investigator?

I will manage this risk by ensuring that I am always adhering the guidelines and following my plan of ethical practice, being sure to frequently check my ethics form and ensure I have the approval to conduct the research in that particular way.

I will always comply with ethical, legal and professional frameworks, obligations and standards as required by the statutory and regulatory authorities, as well as the University's Research Integrity and Ethics Code.

	University/institutional risks

	Risk to University:

There should be no risk to the University if I manage the risk to the participant and researcher as detailed above. 
	How will you mitigate the Risk to University?
I will conduct the research and represent the results honestly. I will always comply with ethical, legal and professional frameworks, obligations and standards as required by the statutory and regulatory authorities, as well as the University's Research Integrity and Ethics Code.



	Disclosure and Barring Service

	If the research activity involves children or vulnerable adults, a Disclosure and Barring Service (DBS) certificate must be obtained before any contact with such participants.
	YES

	NO

	N/A


	Does your research require you to hold a current DBS Certificate?
	☒
	☐
	☐



SECTION I: Feedback, Consent and Confidentiality
	Feedback

	I will not be providing feedback to participants as it is not relevant to the research. If the participants request feedback from the response then I, as the author, will provide a summary of the data collected.  

	Informed consent

	Participation assent – children  
 I will converse with the class teacher and gatekeeper and inform them of the research I will be undertaking, providing reason and rationale behind the research. 

I will provide children with a differentiated assent form containing a tick box with both ‘Yes’ and ‘No’. Children will also be required to prove their understanding of the form either verbally (thumbs up, thumbs down) or in writing (depending on the situation). 

This will be an individual exercise so that children are encouraged to respond honestly with their interest and wellbeing in mind. Children will also be informed that they can approach me at any time to discuss their contribution to the research and explain whether they wish to participate and that they may withdraw at any point should they wish. 

Parental/guardian consent/16-year-olds  
 For parents/guardians, I will ask them to sign a document stipulating whether their child may or may not take part in the research. If they are not willing to sign the document, then I shall not use their child in my research. The consent form will include a box for parents/guardians to tick if they agree with statements such as: 

1. I confirm that I have read and understand the information sheet dated 20/01/2020 for the above study. 

1. I have had the opportunity to consider the information, ask questions and had these answered successfully. 

1. I understand that my child’s participation is voluntary, and I am free to withdraw them at any time, without giving any reason. 

1. I understand that any information given by my child may be used in future report, articles or presentations by the research team. 

1. I understand that my or my child’s name will not appear in any report, articles or presentations. I give consent for my child to participate in the above study.  

I will ask the gatekeeper if any parent/guardian or child will require a differentiated/bilingual cover sheet to ensure that their assent/consent is as ‘informed’ as possible.

Participants that are 16 will require a similar but slightly edited version of this consent form, again, differentiated. 

	Confidentiality / Anonymity

	I will ensure that no individual data (raw scores, individual identifiable performance outcomes) are made available to Schools/Parents etc. Only non-identifiable summary/aggregate data can be provided in this way.  
 
I will also place a statement on the consent form indicating that ‘your anonymity will be a priority and every practical precaution will be taken to disguise your identity.’. No actual names will be recorded and a code will be developed that is only understandable and accessible to the researcher. 




SECTION J: Data Protection and Storage
	Does the research activity involve personal data (as defined by the General Data Protection Regulation 2016 “GDPR” and the Data Protection Act 2018 “DPA”)?
	YES
	NO

	“Personal data” means any information relating to an identified or identifiable natural person (‘data subject’). An identifiable natural person is one who can be identified, directly or indirectly, in particular by reference to an identifier such as a name, an identification number, location data, an online identifier or to one or more factors specific to the physical, physiological, genetic, mental, economic, cultural or social identity of that natural person.
	X
	☐

	If YES, provide a description of the data and explain why this data needs to be collected:

	Gender – the study is surrounding the perception of young males. 

	Does it involve special category data (as defined by the GDPR)?
	YES
	NO

	“Special category data” means sensitive personal data consisting of information as to the data subjects’ –
(a) racial or ethnic origin,
(b) political opinions,
(c ) religious beliefs or other beliefs of a similar nature,
(d) membership of a trade union (within the meaning of the Trade Union and Labour Relations (Consolidation) Act 1992),
(e) physical or mental health or condition,
(f) sexual life,
(g) genetics,
(h) biometric data (as used for ID purposes),
	
	    X

	If YES, provide a description of the special category data and explain why this data needs to be collected:

	


	
Will the research activity involve storing personal data and/or special category data on one of the following:
	YES
	NO

	Manual files (i.e. in paper form)?
	☒
	☐

	University computers?
	☐
	☒

	Private company computers?
	☐
	☒

	Home or other personal computers?
	☒
	☐

	Laptop computers/ CDs/ Portable disk-drives/ memory sticks?
	☐
	☒

	“Cloud” storage or websites?
	☐
	☒

	Other – specify:

	☐
	☒

	For all stored data, explain the measures in place to ensure the security of the data collected, data confidentiality, including details of password protection, encryption, anonymisation and pseudonymisation:

	All data on paper will be kept in a locked file and on the researcher’s person at all times.  
 
All data will be kept on a password-protected PC.  

	All Data Storage

	Will the research activity involve any of the following activities:
	YES
	NO

	Electronic transfer of data in any form?
	☐
	☒

	Sharing of data with others at the University?
	☐
	☒

	Sharing of data with other organisations?
	☐
	☒

	Export of data outside the European Union or importing of data from outside the UK?
	☐
	☒

	Use of personal addresses, postcodes, faxes, emails or telephone numbers?
	☐
	☒

	Publication of data that might allow identification of individuals?
	☐
	☒

	Use of data management system?
	☐
	☒

	Data archiving?
	☐
	☒

	If YES to any question, please provide full details, explaining how this will be conducted in accordance with the GDPR and DPA (and/or any international equivalent):

	
N/A


	List all who will have access to the data generated by the research activity:

	The researcher, supervisor and module co-ordinator.

	List who will have control of, and act as custodian(s) for, data generated by the research activity:

	
The researcher.


	Give details of data storage arrangements, including security measures in place to protect the data, where data will be stored, how long for, and in what form. Will data be archived – if so how and if not why not.  

	
Participants that provide responses will have their data stored securely by the researcher. Once the data has been analysed by the researcher then it will be destroyed so that there is no physical, trace of the data. This process will also be in accordance to the Data Protection Act (1998).  
 
The data collection period will range from 7/01/2020 until 22/01/2020. Following 21/01/2020, there will no longer be a use for the data and all the data that will be destroyed at this point.  
 

	Please indicate if your data will be stored in the UWTSD Research Data Repository

	N/A

	Confirm that you have read the UWTSD guidance on data management 

	YES
	☒

	
	NO
	☐

	Confirm that you are aware that you need to keep all data until after your research has completed or the end of your funding
	YES
	☒

	
	NO
	☐


SECTION K: Declaration
	The information which I have provided is correct and complete to the best of my knowledge. I have attempted to identify any risks and issues related to the research activity and acknowledge my obligations and the rights of the participants.

In submitting this application I hereby confirm that I undertake to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice

	Signature of applicant:
	C.Davies 
	Date:
07/01/2020




For STUDENT Submissions:
	Director of Studies/Supervisor:
	Darrel Williams
	Date:

	Signature:
	

	



For STAFF Submissions:
	Head of School/Assistant Dean:
	
	Date:

	Signature:
	

	


Checklist: Please complete the checklist below to ensure that you have completed the form according to the guidelines and attached any required documentation:
	☒
	I have read the guidance notes supplied before completing the form.

	☒
	I have completed ALL RELEVANT sections of the form in full.

	☒
	I confirm that the research activity has received approval in principle

	☒
	I have attached a copy of final/interim approval from external organisation (where appropriate)

	☐
	I have attached a full risk assessment (and have NOT completed Section H of this form) (where appropriate)  ONLY TICK IF YOU HAVE ATTACHED A FULL RISK ASSESSMENT

	☒
	I understand that it is my responsibility to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice.

	☒
	I understand that before commencing data collection all documents aimed at respondents (including information sheets, consent forms, questionnaires, interview schedules etc.) must be confirmed by the DoS/Supervisor, module tutor or Head of School.

	☒

	I have deleted the guidance notes before submitting the PG2 for consideration






	RESEARCH STUDENTS AND STAFF ONLY
All communications relating to this application during its processing must be in writing and emailed to pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.
You will be informed of the outcome of your claim by email; therefore it is important that you check your University and personal email accounts regularly.



STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit  this form (and receive the outcome) via systems explained to you by the supervisor/module leader.

This form is available electronically from the Academic Office web pages: http://www.uwtsd.ac.uk/academic-office/
Application Process

All staff research projects and all research students must submit the Ethical Approval Form to the University Ethics Committee via the Academic Office (pgresearch@uwtsd.ac.uk).   Staff research directly in relation to personal study for taught undergraduate or Masters programmes should be submitted via the Faculty procedures explained below.

Taught masters and taught undergraduate research Ethical Approval Forms are considered within Faculties.  Faculties will provide details of the specific processes for this.  Where the Ethical issues within any single ethical application are of particular concern the Faculty will refer these to the University Ethics Committee.   Any student activity that involves the collection of primary data needs to undergo Ethical approval, this includes assignment work as well as dissertations.   
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