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	Module Learning Outcomes 
(From module syllabus)

	Understanding role of constable 
· Evaluate the strategic drivers for professionalising policing and relevant policing and relevant national policing strategies

Maintaining Professional Standards 
· Critically explore the concept of integrity in a professional policing context
· Evaluate the strategic drivers for professionalising policing and relevant national policing strategies

Evidenced Based Policing
· Critically analyse evidence-based policing and ‘what works’ in policing
Communication Skills 
· Critically review methods for communicating and disseminating information in a policing context
Criminology & Crime Prevention 
· Critically evaluate crime prevention theories and strategies
Public Protection 
· Critically assess the impact of abuse upon victims
· Evolve professional strategies to deal with the impact of personal attitudes and values upon the investigation process
· Critically review the links between Serious and Organised Crime Groups and public protection issues
· Critically assess police strategies for dealing with public protection incidents
Digital Policing 
· Demonstrate a critical understanding of how to investigate complex internet-related crime and the impact of such crimes
· Understand procedures for obtaining and processing digital evidence in a policing context 
Counter Terrorism 
· Understand and explain the national counter terrorism structure
· Review and understand the insider threat in relation to counter terrorism

Response Policing 
· Critically evaluate public perceptions of response policing
· Critically evaluate response policing in the context of dealing with critical and major incidents
Policing Communities 
· Understand and employ relevant strategies and initiatives to deliver effective community policing
Policing the Roads 
· Understand and demonstrate knowledge of legislation and regulations relating to vehicles/drivers
· Understand and review professional practice in relation to roads policing pursuits











	
TASK DESCRIPTION



Students are required to complete a 5000-word essay under the following titles:

1000 words - Understanding the role of Constable/Maintaining Professional Standards
Critically evaluate the concept of ‘the professionalization of the police service’ considering how ‘Maintaining Professional Standards’ ‘ethical and inclusive’ and ‘Coaching and Mentoring’ approaches contribute to this.

Professionalism in the police has always been a concept that has been heavily critiqued and is often undermined. The emergence of professional standards departments came following a number of high-profile corruption scandals. (Raising the standards, 2006)
Alongside the setup of professional standard departments, the police code of ethics (2014) published by the college of policing, outlines the “principles and standards of behaviour we expect to see from police professionals”. These principles include a number that require officers to maintain a professional standard, such as being accountable, openness and integral. These standards offer a broad framework for all police officers to adhere too, ensuring across the county, policing operates to the same standard.  Further into this publication, the college of policing dissects the standards, one of which is acting with honesty and integrity. This principle is the first in the standards of professional behaviour expected of a police officer and states an officer will “Be honest and act with integrity at all times, not abusing my position.” (Code of ethics, 2014). This standard is fundamental to a police officer as, should this standard diminish, public confidence as a whole will diminish also. This mirrors Sir Robert Peel’s “Peelian Principles” of a police officer, produced in 1829. Of the 9 principles, one of which is to “maintain at all times a relationship with the public that gives reality to the historic tradition that the police are the public and that the public are the police.” (Definition of policing by consent, 2012) This principle is still upheld today as officers can only conduct their work with the consent of the public, without this consent, policing cannot exist.  
Secondly, the College of Policing (2014) outlines another code of ethic that is vital to a police officer is the act with equality and diversity. This requirement places emphasis on officers to “act with fairness and impartiality, whiles not discriminating unfairly”. 
This ethic will ensure officers remain inclusive and ethical towards all members of the public and colleagues they interact with. This creates a police force that still encompasses principle 7 of Sir Robert Peel’s principles (Sir Robert Peel's Policing Principles, n.d.). 
“To maintain at all times a relationship with the public that gives reality to the historic tradition that the police are the public and that the public are the police, the police being only members of the public who are paid to give full-time attention to duties which are incumbent on every citizen in the interests of community welfare and existence.”

Ethics is defined by Cambridge Dictionary (ND) as “a system of accepted beliefs that control behaviour, especially such a system based on morals”. This definition is relevant as each officer has a set of personal ethics and morals, however it is encouraged as a police officer that these are put aside and a set standard, such as those produces by the college of policing, and the original Peel principles, are still relevant and acknowledged.  
Coaching is defined generally as “Supporting a person at every level in becoming who they want to be. (International coaching community (ND). 

Within policing context, coaching is defined by the Police Superintendents Association (2018) as “support and guidance to maximise self-learning and development needs” while mentoring is defined as “sharing expert knowledge of a role or subject area to help others.” 
This provides relevance to police officers in 2021 as they are now required to carry out a degree alongside police work, in line with the 2025 policing vision in order to “standardise the learning provision across all forces, in particular the initial learning for newly recruited officers” (College of Policing, 2020). It is therefore fundamental new officer’s work alongside coaches and mentors from within the organisation, as well as partnership organisations from universities who lead the degree attainment. This raises extra policing challenges for new officers who, while attempting to learn the complexity of modern policing, are also required to study academically and produce academic work. 
This can have varied results, with wide criticism of the process, suggesting the public do not want degree trained officers, moreover they want caring and compassionate officers, behaviour of which cannot be taught or leant. One such criticisms comes from Former Police constable Norman Brennam, as cited by Geoff Maxted (2017), supports this notion stating “The only degree a police officer needs is a degree of common sense – they’ll learn on the job. The public don’t care about police having degrees. They want someone competent, caring and capable.
In contrast, the College of policing (2019) refute this, stating the framework “offers a positive student experience with the important of the tutor role supporting delivery”. 
This shows that while the educational framework holds mixed opinions the fundamentals of it surround mentoring and the ability for a tutor to be the driving factor towards positivity within modern policing.  

Overall, the presence of professional policing standards comes as the police become more accountable and accepting of public opinion. With media attacks and current global affairs damaging public opinion of police. The police functionality has not changed since the founding days of Sir Robert Peel, and it appears they remain as accountable as then in the face of public critique. AAs a result, professional standards take precedent as officers face criticism and reprimand from the media and public for any dissatisfactory behaviour. National Chair of the Police Federation, John Apter as cited in Politics Home (2020) supports this, noting the current socio-political climate allows “fair game” to attack policing, resulting in officers’ reluctance to use their powers through fear of public berating. This resulting in emphasis on police standards and code of ethics for new recruited officers in order to maintain a national ethical and professional standard. 
Coaching and mentoring also appears to have heightened attention with new officers regularly being tested within modern day policing. While becoming accustomed to the new powers and responsibilities vested in the role, they are required to study for an academic qualification that appears to attract widespread criticism and negativity. This challenge, alongside the challenge of policing within a global pandemic, at a time where police confidence and respect are at an all-time low, the importance of mentors and tutors appears evermore present for support and satisfaction. 
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1000 words - Community/Response Policing/Policing roads/Conducting Investigations /Digital Policing
Critically evaluate the role of the police in one of the following areas:
· Community policing (strategies and incentives)   

Community policing 

Community policing has been adopted as a community orientated policing style, like the old fashioned “Bobby on the beat” rhetoric of high visibility policing (Brogden and Nijhar, 2013). Community policing builds a bond between police and the community and increases public relations with law enforcement agencies. “Community-oriented policing not only strengthens the bond between police and the community but also enhances the public confidence and community cooperation.” (United Nations Police, n.d.). This relationship can assist police with identifying community issues and gathering crime intelligence. A good community and police relationship can also enhance public confidence and increase the likelihood of crime reporting, allowing officers to have a better understanding of local police priorities and issues.  
In conjunction with this policing style, Problem Orientated Policing [POP] can work closely with the community to identify problems and direct policing strategy in accordance with identified issues.  “Problem-oriented policing (POP) means diagnosing and solving problems that are increasing crime risks, usually in areas that are seeing comparatively high levels of crime” (Problem-Oriented Policing, n.d.). Engagement with the community can lead to crime prevention suggestions as well as local crime knowledge that may have been hidden from the policies view. Suggestions from local community members can come in the form of anonymous crime reporting or regular community meetings. Police and Community Together [PACT] meetings can be used to allow police and community members to meet face to face to discuss crime prevention and local issues. Lancashire Police (2021) defines PACT meetings as the “chance to speak to your neighbourhood policing team every month, have a say on how your neighbourhood is policed and monitor our performance.”.
These meetings can be vital for community engagement as well as ensuring members of the public feel listen to and that their issues are dealt with. Police can also use this opportunity to engage partnership agencies who may not usually provide a presence for the community. Some issues within a community cannot be dealt with by police, therefore using PACT to engage partners allows issues to be raised with appropriate agencies like local councils or health boards. 
When analysing crime, the Problem Analysis Triangle is useful to identify reoccurring problems and identify factors that can be changed to eradicate crime. This triangle works on a basis of three factors that allow crime to be committed. Arizona State University (ND) defines these as; “crime or disorder results when (1) likely offenders and (2) suitable targets come together in (3) time and space, in the absence of capable guardians for that target.” 
This triangle can be used to identify where measures can be taken to prevent crime. For example, the absence of a capable guardian maybe identified as a measure that can be implanted to prevent crime. This guardian may come in the form of CCTV, target hardening, neighbourhood watch schemes or regular police patrols. These measures may then be used to disrupt criminality, increasing crime prevention, and enhancing community safety. 
Such measures can work alongside the broken windows theory. This theory explores the notion that crime breeds crime, and that depreciation encourages criminality. It also explores the belief that if the public perceive an area to be run down or crime ridden, the area will become such. Ren, Zhao and He, (2017) cite this theory as “A community having a heightened perception of disorder, increased fear of crime and diminished community social control.” Therefore, if the police remain on top of disorder and “broken windows” by ensuring physical upkeep of areas and removal of visible crime like burnt out cars, broken bus shelters and visible signs of anti-social behaviour, this can be a factor in reducing crime and increasing public respect for areas. 
When solving problems in policing, a model of analysis that can be used is the SARA model. SARA offers a systematic structure to problem solving. This model can be used to direct decision making to identify problems along with an effective response to the issue. SARA is cited by college of policing (2013) as;
· Scanning 
This initial stage of the model identifies problems within the community as directed from community tensions and raised issues, along with crime statistics and trends. 
· Analysis 
Analysis stage is used to identify the factors that directed the problems identified in the scanning stage. This stage can direct policies and procedures to begin implementation of effective crime prevention. This stage will identify the reasons for police demands and the underlying causes of crime. 
· Response 
The response element of the SARA model is the stage where the plans identified in the analysis stage come into practice. This element could be a policing policy such as crime reduction tactics or local authority measures like CCTV or design out crime measures to reduce target vulnerabilities. Design out crime can be useful in practice and can include several physical features that, go undetected in the community but can, by their very presence, reduce crime. Examples of this can be extra cameras, heightened walls, better lighting and off-street parking. These examples could be used to prevent crime without the community recognising their implementations are to prevent repeat crime, as cited by design council (2011)
· Assessment 
The final stage of this model is the stage where the model is concluded. This stage requires the officer or police force carrying out the model to assess the success of the response. This can then be used to establish whether the response was successful or if the model needs to be repeated to find a more effective response. Overall, an effective response to crime problems can allow police to reduced call demand and improve police resources to response to emergency calls or other types of crime. This allows repeat community crimes like anti-social behaviour or other signal crimes too be eliminated thus reducing community fear and police demand drivers. Reducing demand can improve police productivity and remove repeat offenders or demand drivers. 
Overall, the SARA model can be used within community policing to identify, response and analyse crimes within the community to ensure an effective policing response to the issues that are effective local communities they police. This increases public confidence towards the police, therefore a better relationship. This relationship can be useful for both parties as the public will have confidence to report to the police and the police will gain intelligence from the community to fight crime. 
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1000 words - Information and Intelligence/Communication Skills
Critically evaluate the methods used by police in gathering information and intelligence, how information contributes to the ‘tasking and coordinating’ process and how information 
and intelligence is communicated. 

Police intelligence is a crucial part of police strategy, directing decision making and developing police knowledge of the community they police. The college of policing (2013) defines the important of intelligence gathering as “The collection, development and dissemination of intelligence allow decisions to be made about priorities and tactical options. 
This approved professional practice continues to cite how police collection of intelligence can be justified under a number a different policing purpose. These include.
· protecting life and property
· preserving order
· preventing the commission of offences
· bringing offenders to justice
· any duty or responsibility arising from common or statute law.
As a result of these powers, police can use a number of tactics to collect information. One such tactic is targeted intelligence, where specific avenues are explored to discover intelligence about a target or particular subject. These sources can be such as CCTV Trawls, Automatic number plate recognition (ANPR) or Covert Human Intelligence Sources (CHIS).  The use of CHIS is an overt intelligence gathering method with the purpose of secretly gathering information through false relationships with persons of interest.
The Home Office (2016) defines CHIS as “a person who establishes or maintains a personal or other relationship with a person for the covert purpose, he covertly uses such a relationship to obtain information or to provide access to any information to another person. This use of intelligence gathering is extremely high risk, exposing a police evidence gatherer into the middle of high-risk police subjects’ worlds acting as a false person or friend. This can present significant challenges if the police gatherer is exposed while within the group or community of interest, this can risk repercussions from the police targets while also risking the loss of evidence or subjects as they are now aware of police interests.  

Police assess intelligence using the 3x5x2 process. The use of the national intelligence model (NIM) allows a national framework for intelligence to be assessed across consistent framework. This allows an informed and consistent assessment of police information, NIM allows police to use intelligence to;
1. Set strategic direction
2. Making decisions through the gathering of information
3. Allocating resources
4. Developing tactical plans
5. Tasking and co ordinating activity (The National Intelligence Model, 2020)

This structure shows how police value intelligence to make decisions and ascertain appropriate police responses to an intelligence led incident. 
The 3x5x2 model assesses the source of intelligence on a 3 stage level, as cited by the national intelligence model, 2020;
 
1. Reliable
2. Untested
3. Not reliable

Number 1, reliable consists of where the information has come form a reliable source and can be verified to be true and accurate. This would often come from sources such as police, social services or through evidence such as CCTV or fingerprinting. This could often lead to convictions or criminal investigations as evidence would support the subjects’ involvements. 

Number 2, untested, contains information and intelligence that is not yet tested and cannot be verified to be true nor untrue. In such a scenario, corroboration of intelligence should be sought where possible before a response is decided. This could often come where a source has not previously provided intelligence. An example of this is through a member of public reporting something. This would be untested if the person is unknown to police, and it cannot be verified how reliable their intelligence is.

Number 3, Not reliable, is the most inaccurate grading of police information. This would be sued when a source is beloved to be doubtful or false. Further in-depth clarification should be sought before assessing this information as accurate. An example of this could come where a member of public has provided information, however it can be suspected to be malicious or false. In such scenario, this information should be clarified with further information or intelligence before acting upon it in order to confirm or negative its value to policing. 

The intelligence is then assessment of the intelligence submitted itself. This comes in the x5 section.  The intelligence is evaluated through;
A- Known directly to the source
B- Known indirectly but corroborated
C- Known indirectly
D- Not known
E- Suspected to be false
Grading A would be the most accurate intelligence submitted. This would come when a source knows the subject of the intelligence and can categorically say the information is true to their knowledge through direct knowledge of them. An example of this would come when the source knows the subject of intelligence directly, for example as a friends, neighbour or associate. 

Grading B would be one step lower than the most accurate. This is where the subject and the source are known indirectly. This would be when the source hasn’t witnessed to directly, but t can be verified by a sperate source, corroborating intelligence and increasing the value of its grading, potentially up to grading A. 

Grading C, known indirectly occurs when a source of intelligence cannot corroborate the intelligence and they have not witnessed it themselves. This would be when the source knows of something but has not witnessed it themselves, instead being told by another party. An example of this may come where a neighbour is told something by another neighbour regarding a third party in their street. This reported to police would be considered to be graded as C as it cannot be verified but is made with good intent so cannot be negated. 

Grading D, Not known would come when a source is not known or cannot be identified. This means police cannot assess the value of the source, therefore cannot give it a reliability grading. Such intelligence would come when a report is made anonymously, or details of the source cannot be ascertained. An example of this would be when a report is made through Crimestoppers, or details are refused to police when tracing the sources accuracy. 

Grading E is when information is suspected to be false. This intelligence would come when information is believed to be provided for malicious reason, to hide the truth or divert attention from other subjects. An example of this maybe when someone gives false information r detail to police to disguise the truth or allow for time to dispose of evidence or criminal activity. This type of intelligence must be treated extremely carefully, and more information should be sought before a police reaction is considered. 

Finally, the x 2 element of the NIM, establishes the appropriateness of sharing this intelligence with other relevant or appropriate agencies that may require access to this information. Element P allows lawful sharing of the intelligence with agencies who may benefit from it. Element C allows intelligence to be shared with conditions, such as redacting information or with conditions not to share it onto other agencies or with other parties. This would be vital if privacy was a factor that, having exposure, may pose a risk to the source, such as if the source was a police CHIS. 

Words – 1150



1000 words - Public Protection
Critically evaluate police strategies for dealing with public protection incidents considering the impact of abuse on victims, the impact personal attitudes and values on the investigative process and the association between Serious and Organised Crime groups and public protection issues. 

The police service has a requirement to provide protection to the public, incorporating the Human Rights Act (1998), police must consider how can they can protect Article 2, the right to protection of life, and Article 3, the right for protection against torture or inhumane or degrading treatments. These articles are absolute rights that cannot under any circumstances be impacted or removed.
In line with this act, a Multi-Agency Public Protection Arrangement [MAPPA] was outlined within the Criminal Justice Act [CJA] (2003). This act gave rise to a requirement that both law enforcement and other relevant agencies work together to manage offenders and protect victims.  Within this act, contention surrounds the disclosure of criminal offences into the public domain. While commonly, court cases and criminal convictions are broadcast by police forces across social medic, news conferences or through public access to trials, police must assess this based on the offence type and public reaction. For example, when serious sexual offences against children are committed, it maybe appropriate to withhold the information of the offender from the public for protection.  This would coincide with the article 8, Right to a private life of Human Rights Act (1998). The 2003 CJA states each relevant authority connected with child sexual offenders must “consider whether to disclose information in its possession about the relevant previous convictions of any child sex offender managed by it to any particular member of the public.”
This disclosure must be carefully considered against the likelihood of public reaction, and how the general knowledge of this conviction(s) may impact the offender’s life when they reintegrate into society. For example, if the public are aware of their convictions, they maybe subject to abuse, targeting or violence, impacting their human rights. 
The College of Policing (2017) produces an Approved Professional Practice [APP] surrounding MAPPA requirements, separating offender management into 3 categories,  cited as;
1 – Registered sexual offenders with conditions to comply with notifiable requirements
2 – Any offender sentenced to 12 months or more in custody or detained under the mental health act for the same time period.  
3 – Any other offender considered dangerous following caution or convictions of and offence where there are concerns the offender is capable of serious harm. In this case the offender maybe requiring multiagency management due to the concerns around danger or harm capability. 
Furthermore, The College of Policing 2017 cites 3 levels of offender management.  
1)  Ordinally management by one lead organisation, either the police or the prison services. This would be for standard risk offenders where further agency support is not required.
 
2)  This elevated level is an active multi agency approach. Again, led by police or prison service as a lead agency, sharing of information becomes appropriate here to involve other agencies where risk is believed to be so high that the offender could pose serious harm or risk.

3)   This level is the most significant management and consists of enhanced multi agency management. Again, this would be led by police or prison services, however would involve the most significant of multi-agency approaches. This would often arise when the offence if so severe that it is justifiable that significant resource allocation is necessary to protect the public. An example of this level of management would be convicted terror offenders or serious offences against children, where public or media interest is enhanced. 

Another form of police public protection is the use of Mulit-Agency Risk Assessment Conferences [MARAC]. This conference is a meeting where information is shared about the highest risk domestic abuse cased. Information is shared between public and private sector organisations to arrange a multi-agency approached action plan to implement the best possible safeguarding support for victims of domestic abuse. This method of information sharing allows a range of appropriate organisations, some more specialised than the police, to provide more targeted support to victims and offenders involved high risk domestic violence environments. (Devon County Council, ND)

As part of the police’s core values, as outlines by the college of policing (2016), police officers are required to act with impartiality, transparency and integrity. Officers and police investigators just consider these values when investigating all criminal offences, regardless of the victim or perpetrators circumstances or prior involvement with such subjects. Furthermore, police must remember to remain impartial and unbiased throughout to ensure they treat all incidents on face value, removing any unconscious bias or preconceived opinions they may have formed. 
One of the major issues facing modern day policing is the presence and awareness of unconscious. This is defined by the University of California (ND) as “A social stereotype about groups or individuals formed outside of a persons own conscious awareness. Everyone holds unconscious biases stemming from one’s organisation of society.  This is relevant as, while everyone possesses these biases, it is important in line with the college of policing that these are controlled by police officers to ensure the value or impartially is met. Within UK policing, the Metropolitan police have been criticised and required to improve their handling of impartiality, in line with a lack of awareness to unconscious bias. In 2020, The London Mayor called on the force to improve officers’ awareness of unconscious bias against black communities, citing that the force was “Failing if the public didn’t trust them” and that London had seen a number of “High profile stop-searches on black Londoners that left them humiliated and disproportionality impacted by police powers. While racial disparity remained a national policing issue, training implementation to officers becomes an increasing policing priority to ensure the race gap is tightened and impartiality within policing continues to be the heartbeat of modern-day policing. 

Serious and organised crime is defined by Scottish Government (ND) as “crime that is about generating wealth at the expense of other people”. This definition shows that there is significant exploitation and public protection concerns round this type of crime that police must manage and prevent. As a result, in 2013, the Home Office produced their Serious and Organised Crime Strategy, including the PREVENT strategy.   This includes “4 P’s”. 
1) Pursue – disrupt organised crime  
2) Prevent – stop people falling into organised crime
3) Protect – protect against organised crime groups 
4) Prepare – Readiness to react to organised gangs to reduce their impact. 
Point 2 details the plan to prevent reoffending for offences where public protection will become a factor. An example of this is online child sexual exploitation and indecent child imagery. The plan details how it will prevent offending by “Signposting potential offenders to counselling to change their behaviour and offending patterns to reduce their likelihood to offend.” (Home Office, 2013)
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1000 words - Evidence based policing/criminology and crime prevention/criminal Justice

Evidence based policing is a concept that has become ever present in modern day policing. Although no common definition exists, Telep (2018) cites how evidence based policing often makes reference to police tactics being guided by scientific evidence and analysis of previous effectiveness. 
Crime prevention can take many forms, one of which is the analysis of crime, such as the problem analysis triangle.  This triangle, cited by Arizona State University (ND), details the perfect crime results when (1) likely offenders and (2) suitable targets come together in (3) time and space, in the absence of capable guardians for that target. 
Analysis of this triangle determines that should one factor of this triangle be protected or removed; the theory of crime cannot take place. For example, if factor 3, suitable space, is protected with a capable guardian, such as CCTV or security features, then the location is protected from crime. Furthermore, crime prevention techniques can include designing out crime. This features a range of geographical and physical implementations that, simply in their presents, preventing crime. One example of this is the use of strategically placed bollards to prevent antisocial driving, or the use of streetlights to deter drug dealing along alley ways.  West Yorkshire police (ND) refer to crime prevention being a multi-agency responsibility by law. 
“Section 17 of the Crime and Disorder Act 1998 places a duty on local authorities to exercise their functions with due regard to likely effect on crime and disorder, and the need to do "all that the authority reasonably can" to prevent crime and disorder. "Crime and disorder" include anti-social and other behaviour adversely affecting the local environment; and the misuse of drugs, alcohol and other substances.
This demonstrated that the police cannot solely be expected to eradicate local, community crime and the shared resources of a multi-agency approach is often more effective in preventing crime and antisocial behaviour. 
Further theory includes the broken windows theory, as cited by Psychology Today (ND), which believes that regardless of wealth within an area, one unrepaired window will lead to further broken windows. This theory bases this on the perception that if one window is left unrepaired, it is perceived that the area is run down and uncared for, therefore more vandalism and crime will simply go unnoticed.  In conclusion, this theory works on the basis that crime breads crime and if areas appear uncared for, further disorder will occur. Responses to this would include matters such as immediate rectification of errors so the perception of the area remains high. Another maybe that, using the Problem analysis triangle, crime is reduced by prevention rather than cure which. 
 
The criminal justice system usually begins with police involvement when a criminal offence occurs. The police will attend a call of a criminal offence as ascertain what, if any., offences have been committed. From here, the criminal justice system begins. 
This journey is best cited in a flow charge produced by greater Manchester victims services;
[image: ]
(Greater Manchester Victim Services, n.d.)

This image shows that once a crime is reported to police, an investigation will begin. Following this, a police decision will be made to charge an offender or ask the crown prosecution for advice on charging. This will then determine if the case proceeds to court or not and if an offender can be put in front of courts with evidence to suggest they are guilty of the offence. 

Alternatively, police can divert offenders to diversion schemes depending on their age, criminal history, or level of offence. For example, within Gwent police, Caerphilly Youth Offender Services [YOS] is a diversion scheme that is used when offenders under 18 are identified. 
Caerphilly YOS (ND) aim to intervene with children who commit criminal offences and engage to reduce reoffending.  “By working together, sharing knowledge, skills and experience, the YOS aims to help children make the right life choices and reduce offending by children.” This criminal justice intervention scheme aims to prevent children entering the criminal justice system and being charged with offences that will remain on record for their life. This alternative could have disastrous impacts on children’s education and employment history when they are older. 
Another, similar diversion technique is the police use of REACH. REACH is an early intervention scheme that aims to educate children before they commit offences, or who’s behaviour raises concerns to police.  “REACH has been developed to provide a multi-agency response to children aged 8-17 at risk of offending or displaying anti-social behaviour.    
This scheme will allow children to be educated and engaged with early to prevent them entering the criminal justice system. It also allows police and other agencies to be made aware of these children earlier on in their lifetime to allow for a better multi agency approach to both safeguarding and engagement. 

When offenders are adults, police can use diversion schemes to allow for offender education and rehabilitation. One example of this is drug diversion schemes. Within Gwent there is Gwent Drug Alcohol Services (GDAS) which offers a drug and alcohol intervention scheme for offenders to access support for drug addictions. This intervention can then be used to prevent further offending and reduce the impact the offence and addiction has on the subject. 
Research suggests “criminalising people who use drugs does not significantly reduce use but does leave people with a criminal record that undermines their life chances, can increase health harms, and creates obstacles to accessing support services.” (Diversion schemes | Transform, 2019)
As a result, police will do all they can to prevent offenders entering the criminal justice system for a number of reasons. One such reason is to reduce the impact a criminal record has on a person’s life, such as career prospects. A second reason is to reduce the impact on the criminal justice system, reserving court demand for the more serious offences that cannot be diverted to out of court schemes. 

Overall, criminal justice diversion schemes are commonly used by police to offer a second chance to lower-level offenders who may benefit from education of support intervention. It is then hoped the offender will learn from their mistakes to prevent and discourage reoffending. 
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	GUIDANCE FOR STUDENTS IN THE COMPLETION OF 
TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills
Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set; you should make use of scholarly reviews and primary sources, where appropriate (for example, refereed research articles and/or original materials appropriate to the discipline).    You should provide evidence that you have accessed a wide range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: At level 6 you should be reading extensively on the subject area, your sources should be reliable. Try to limit the quantity of journalistic sources you use and, instead include peer reviewed journal articles or academic sources. The Universities library is 90% available online this allows you to access journals through the library, make use of this to gain good grades. 


2. Knowledge and Understanding Skills
At level 6, you should be able to demonstrate coherent and detailed knowledge and a systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. You should be aware of the uncertainty, ambiguity and limits of knowledge. Your work must demonstrate the growing extent of your knowledge and systematic understanding of concepts and underlying principles associated with the subject area.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding; ideally each should be complete and detailed, with comprehensive coverage. 

Guidance specific to this assessment: You should read to build your knowledge base on the subject using lectures as a basis for learning, if you do not understand an element of the teaching make an appointment to speak to your lecturer. Attendance is key to develop your knowledge and understanding. 


3. Cognitive and Intellectual Skills
You should be able to: critically evaluate evidence, arguments, assumptions, abstract concepts and data some of which are at the forefront of a discipline (and that may be incomplete) to devise and sustain arguments, to make judgements and/or solve problems; describe and comment upon particular aspects of current research, or equivalent advanced scholarship, in the discipline Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At all times, you must provide justification for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts.  Sound, valid conclusions are necessary and must be derived from the content of your work.   Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: Avoid descriptive accounts of subject areas, you should at this level be discussing and arguing points, do not try to discuss too many points, select an area of study and then analyse and discuss this area.  


4. Practical Skills

At level 6, you should be able to apply the methods and techniques that you have learned to review, consolidate, extend and apply your knowledge and understanding, and to initiate and carry out projects. You will deploy accurately established techniques of analysis and enquiry relevant to the discipline, and apply them in complex and unpredictable contexts, to devise and sustain arguments and/or to solve problems. You should be able to frame appropriate questions to achieve a solution - or identify a range of solutions. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context or circumstances, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be innovative and creative.  This is likely to involve, for instance, the use of real-world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  You should show awareness of the limitations of concepts and theories when applied in particular contexts.


5. Transferable Skills for Life and Professional Practice 

Your work must provide evidence of the qualities and transferable skills necessary for graduate-level employment requiring the exercise of initiative and personal responsibility and decision-making in complex and unpredictable circumstances.  This includes demonstrating: the learning ability for professional development to advance existing skills and acquire new competences of a professional nature that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.







































	
     STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	15
	

	





	
	

	
	
	

	2. Knowledge and Understanding Skills

	20
	

	





	
	

	
	
	

	3. Cognitive and Intellectual Skills

	25
	

	





	
	

	
	
	

	4. Practical Application Skills

	20
	

	





	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	20
	

	



	
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
	
	








	GENERIC ASSESSMENT CRITERIA



	Level 6

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 6 students should have coherent and detailed knowledge and a systematic understanding of their subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. They will be able to accurately deploy established techniques of analysis and enquiry within a discipline, using their conceptual understanding to devise and sustain arguments and/or to solve problems. They should be aware of the uncertainty, ambiguity and limits of knowledge. They should be able to critically evaluate evidence, arguments, assumptions, abstract concepts and data (that may be incomplete), to make judgements, and to frame appropriate questions to achieve a solution - or identify a range of solutions. They will apply the methods and techniques that they have learned to review, consolidate, extend and apply their knowledge and understanding, and to initiate and carry out projects. They will have the ability to manage their own learning, and to make use of scholarly reviews and primary sources (for example, refereed research articles and/or original materials appropriate to the discipline). They will demonstrate the qualities and transferable skills necessary for employment requiring: the exercise of initiative and personal responsibility; decision-making in complex and unpredictable contexts; the learning ability needed to undertake appropriate further training of a professional or equivalent nature.



	Level 6
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of research-informed literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of research-informed literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature, informed by the latest research. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature, informed by the latest research. High-level referencing skills consistently and professionally applied.

	Knowledge and understanding (Coherent and detailed knowledge and systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline.)

	Major gaps in knowledge and systematic understanding of the subject matter. Substantial inaccuracies. No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.

	Gaps in knowledge, with only superficial systematic understanding. Some significant inaccuracies and/or irrelevant material.  No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.
	Limited knowledge and systematic understanding of the relevant concepts and principles within the subject area which to some limited extent, is informed by current research and scholarship. 
	Knowledge is reasonably detailed, accurate with a good systematic understanding of the field of study and to some extent, current research and scholarship.
	Knowledge is reasonably extensive coherent and detailed.  Exhibits very good understanding of the breadth and depth of established views, and the work is, at least in part, well-informed by current research and scholarship. 
	Excellent coherent and detailed knowledge and systematic understanding of the principles and theories of current research and scholarship. Clear awareness of challenges to established views and the limitations of the knowledge base.
	Exceptionally coherent and detailed knowledge and systematic understanding of the principles and theories of the subject, well-informed by current research and scholarship. A critical, sophisticated and nuanced awareness of the ambiguities and limitations of knowledge.

	Cognitive and intellectual skills 
(Conceptual and critical thinking, analysis, synthesis and evaluation of research, assumptions, abstract concepts and data (that may be incomplete); logic, argument and judgement.) 
	Wholly or almost wholly descriptive work. Little or no analysis, synthesis or evaluation.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical thinking, analysis, synthesis and evaluation, tending towards description.
Some evidence to support emerging arguments and judgements but these may be underdeveloped or with a little inconsistency / misinterpretation.
Asserts rather than argues a case.

	Some critical thinking, analysis, synthesis and evaluation. Can analyse new and/or abstract concepts and data without guidance.
An emerging awareness of different stances and ability to use evidence (that may be incomplete) to support the argument.
Mostly valid arguments and logical judgements. Some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
	Sound critical thinking, analysis, synthesis and evaluation demonstrating critical thinking. Ability to devise and sustain persuasive arguments, and to review the reliability, validity and significance of evidence (that may be incomplete) to make mostly appropriate and valid judgements. 

	Excellent critical thinking, analysis, synthesis and evaluation. Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated judgements. Some evidence of independent thought and ability to ‘see beyond the question’, suggesting a grasp of the broader field and wider concepts.

	Exceptional critical thinking, analysis, synthesis and evaluation based on judiciously selected evidence. 
Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated, nuanced, judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting an outstanding grasp of the broader field and wider concepts.

	Practical skills
(Apply/deploy accurately established tools and techniques; initiate and carry out projects; formulate solutions to solve problems in complex and unpredictable contexts.)
	Limited or no use of methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills in complex and unpredictable contexts. 
	Rudimentary application of methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills in complex and unpredictable contexts. 


	An adequate awareness and mostly appropriate application of well-established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions in complex and unpredictable contexts without fully appreciating the complexity. 
	A good and appropriate application of standard methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two
Can identify problems and propose mostly appropriate solutions in complex and unpredictable contexts.
	A very good application of a range of methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Can identify problems and propose appropriate solutions in complex and unpredictable contexts.
Evidence of some innovation and creativity. 
	An advanced application of a range of methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Application and deployment extend beyond established conventions.  Can identify complex problems and propose excellent solutions. Innovation and creativity evident.
	Exceptional levels of application and deployment skills in unpredictable, practical contexts, drawing skilfully on the latest research within the discipline. Can identify complex problems and propose sophisticated solutions. Assimilation and development of cutting-edge processes and techniques.

	Transferable skills for life and professional practice
(Exercise of initiative and personal responsibility; professional development; initiate and complete tasks and procedures: individually and/or collaboratively; use appropriate media to communicate effectively; fluency of expression; clarity and effectiveness in presentation and organisation.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Little or no evidence of autonomy (or collaboration, where relevant) in the completion of tasks. Little or no evidence of the skills required in graduate employment.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Weak independent initiative (or collaboration, if relevant). Limited evidence of the skills required in graduate employment.
	Can communicate in a suitable medium but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a team, but with limited involvement in group activities. 
Demonstrates the basic skills required in graduate employment, with some areas of minor weakness.
	Can communicate effectively in a suitable format but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills required in graduate employment, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable format.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good graduate employment skills, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable format.
Work is coherent, very fluent and is presented professionally. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, managing conflict and meeting obligations. Demonstrates excellent graduate employment skills and an appetite for further development.
	Can communicate with an exceptionally high level of professionalism. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well and professionally within a team, showing advanced leadership skills. Demonstrates exceptional graduate employment skills and an appetite for further development.
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You can access support services at any time, whether you report the crime or not.
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support

(You can report
the crime to the
police, or a third
party who can
report it on your
behalf
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be referred to the Crown Prosecution Ser-
vice (CPS), depending on the evidence.

‘The CPS may decide not to
proceed with the case due
to insufficient evidence or
the case not being in the
public interest.

‘The CPS will review the
evidence provided by
the police and make a
charging decision.

‘The Witness Care Unit The Citizens Advice Witness
will contact the victim
to assess needs and

advise on court dates.

Service looks after witnesses

AN

who attend court and can

arrange pre-trial visits

and arrangements.

Providing the case is not
discontinued throughout
the court proceedings, the
trial will go ahead and the
defendant will be found

‘The Courts consider
previous convictions
and reports from the
Probation Service/
Youth Offending
Service before

guilty or not guilty.

sentencing.

Defendant found not
guilty. Case closes




