Critical Incident Observation and Critical Review





Critical reflection within the setting of secondary education is deemed favourably by many as an efficient and effective strategy used to support personal development as a learner and teacher (Husam & Pius, 2018), accomplished through the process of ‘Critical Reflection’ (Mohammed, 2016).  For the purpose of this assignment, this will be achieved by reviewing several critical incidents that occurred during an observation day (See Appendices 1,2,3). Key information about the day and incidents witnessed were recorded within a journal, enabling research to occur once the observations were concluded. 
The chosen incident will be broken down by implementing reflective processes to highlight three key themes that develop better understanding of teaching and learning. Consideration will then be given to those areas that require enhancement or improvement for future teaching practice (Tripp, 1992). The process will also be carried out linking Donaldson’s Four Purposes, Donaldson himself stated that every evaluation regarding the future of the Welsh curriculum and other educational matters should be supported by his Four Purposes (Welsh Government, 2015). The use of anonymity and ethics within this assignment is essential, therefore, it will closely follow the guidance from The British Educational Research Association (BERA). Consequently, the name of the school, teachers, students and other stakeholders involved will be removed, along with any explicit details that could be associated with the school (BERA, 2018). 

Critical Refection 
Dewey (1910) is the key source for the concept of reflective thinking, in which he exemplifies that the significant use of reflective thinking is essential for educators, enabling them to support their subsequent actions (Dewey, 2018). Dewey’s theory considers the use of methodical and careful examination of a situation, through an unbiased mind-set (Rodgers, 2002).  
Critical reflection is a means to translate the experience gained during professional learning and transform it into knowledge (Boud, et al., 1985). Brookfield (2009), states that while reflection is essential within the education framework, it is unnecessary to use the term ‘critical’ when defining it. He believes that reflection itself is self-explanatory, presenting it as a system applied after an event, incident or experience that allows the practitioner to work more efficiently, attaining the optimum outcome proposed (Brookfield, 2009). Liu 2015 highlights the two elements that make up critical reflection, identified as “the content and the processes”. The content relates to the recognition of expectations from both the teacher and the school, moreover, it instils and cultivates their teaching and learning skills, whilst remaining mindful of other implications related to schools, such as the wider social and political landscape. The processes employed are the procedures used within the reflection method, identified as analysis, enquiry and evaluating our recognised expectations, leading to the application of adjustments. The overall objective of critical reflection is the construction of a set of procedures to enrich and develop the student’s education as well as insuring a focus on a moral, balanced society for all students (Liu, 2015). 
Bloom (2004) expressed the opinion that it is not possible for teachers to be critical, hypothesising that we can never really be fully aware of our ‘assumptions’. Therefore, an educator will only be able to offer a biased interpretation of the event (Bloom, 2004). Taylor Webb (2000) proposes that when we use reflection on an individual basis, in “Monological Reflection”, there is a tendency that any rational and objectiveness of the reflection applied by the teacher becomes bias, leading to inferior pedagogy that steers the teacher into the use of “bad practices”. However, Webb concludes that the use of critical reflection by teachers is a “worthwhile practice”, supporting them and fostering more informed opinions and reasonings regarding their future teaching. Teachers must also develop awareness of any personal restrictions or boundaries that could lead to the use of bad practises within the classroom (Webb, 2000, p. 234). 
[bookmark: _Hlk85897336][bookmark: _Hlk84926503]Donaldson’s (2015) ‘Successful Futures’ report, alongside the employment of the new school curriculum in Wales (Welsh Government , n.d.), support the use of reflection and evaluation. By implementing a more blended approach to teaching, using critical evaluation within its framework (Donaldson, 2015). As a result, students will critically engage with the knowledge gained, allowing them to connect, develop and assign their learnt competencies within their own lives to aid solving problems (OECD, 2008). Tripp (2011) describes critical reflection as means by which teachers can ‘improved professional judgement’ while also extending their professional understanding within the classroom and beyond (Tripp, 2011).  Other theorists agree stating the need to reflect on the structure and practice of teaching, for instance, was the result of the teaching model implemented a success or not? In addition, the requirement to follow up this thinking, with an examination into their ‘inherent values’ and how they can utilise them to implement change (Zeichner & Liston, 1996). Zwozdiak (2012) identified that because all students are different and no two classes will ever be the same, consequently each lesson with be unique, even if the same content is being applied. This is due to the students having varied levels of learning and understanding (Zwozdiak-Myers, 2012).                                                                 

Observation School 
The observations were identified at the beginning of the academic year during a University Bridging Day. The secondary, faith-based school has 483 students (See Appendices 4), aged 11-16 (Welsh Government, 2021). Three key features of the school were noted during the day: the ethos that stems from the faith basis; the new Curriculum and the relatively small class sizes (approximately 20 per class).  Furthermore, ‘My Local School’ (2021) indicated that the school has had a few issues with attendance in the past (Welsh Government, 2021). This was acknowledged within the school’s latest Estyn report (See Appendices 5), although it should be noted that this report was in 2013 (Estyn, 2013). Moreover, the head teacher also emphasised that the school was currently suffering with low attendances due to Covid related issues. 
As identified on ‘My local school’ (2021) there are currently 18.7% of students who are eligible for Free School Meals (FSM), which is in line with the average for Wales (18.7%) but higher than other schools in the local authority (17.5%).  Likewise, the school has 12% of students with SEN which is in line with Welsh averages but has a higher than national average percentage of students who are statemented (Welsh Government, 2021). 
The first lesson observed was a top set Year 9 English class; second lesson was a mixed ability Year 9 ICT class; then a Year 7 mixed ability Science class and finally a Year 7 mixed ability History class that was the source of the selected Critical Incident. The style of teaching and classroom layout in each observation was different and provided a lot of information to the observer. 

Critical incident 
[bookmark: _Hlk86059424]The Critical Incident was observed during a Year 7 mixed ability History lesson (see Appendices 3). It was the dreaded ‘last lesson of the day’ (Aslin, 2019) and it was quickly apparent that the teacher had to gain control of their pupils the moment they entered the class, using calm but firm democratic instructions within his classroom management (Dreikurs, et al., 2013). 
[bookmark: _Hlk85796914][bookmark: _Hlk85797006]The lesson started with each student being asked to analyse a picture in their History books. They were encouraged by their teacher to locate sixteen items that did not belong within the image. This initial task appeared to encourage students to apply their observational skills independently, fulfilling one of the Four Purposes: to develop “ambitious, capable learners who can solve problems and communicate their findings” (Donaldson, 2015). This was further developed during the lesson, in order to offer the student encouragement, positive words and phrases such as ‘just have a go’ and ‘if you make a mistake, it really doesn’t matter’ were used. Ten minutes into the task, I noticed that some students seemed disengaged, and were not completing the work assigned. Another issue faced by the teacher, was with students shouting out answers. The teacher had asked the students to work quietly, by themselves, offering them the chance to present their answers at the end of the task. However, at the task end the teacher gave the pupils the answers, without requesting any input from the students. The Four Purposes aim to enable students to be ‘informed’ and able to ‘consider the impact of their choices’ (Donaldson, 2015). The students and the teacher at points did not demonstrate this, specifically by either talking across each other or not following up with the proposed lesson feedback time, this could perhaps be due to the time spent getting the class to focus and complete the task. 
The final task of the day was to solve a Murder Mystery, the teacher provided enthusiastic instruction during their brief. To solve the crime, each student would be required to draw from the different skills that they had learned in the History lessons over the past few weeks. Using ‘Bloom’s Taxonomy’ as a template for the exercise (Bloom, et al., 1956), the teacher put them into small groups. Each group was then given an envelope that contained nine items relating to the crime, these included a driver’s licence, a letter, a receipt and newspaper articles. The students were asked to study and evaluate the importance of the information obtained in relation to the case. This allowed the teacher to assess whether the pupils have not only an understanding the concepts put before them, but can also relate, analyse, employ, gauge and develop these skills to complete the task (Adams, 2015). This task required the students to use their creativity while solving the challenge, which can be linked to ‘Donaldson’s Four Purposes’ (Donaldson, 2015). It was apparent that, there was confusion from the students, in regards of what was expected of them, leading to the teacher having to explain the task multiple times. By the end of the lesson, only a select few students had even begun to make progress with the task. 


Literature review 
It is important to acknowledge that there are considerable subject matters and theories that could be linked and explored in relation to the critical incident, however, this review will study three theories. Engagement between the teacher and students and the students and the tasks assigned. Cognitive development and scaffoldings in relation to the framework of the lesson and the need for amendments within the lesson. Finally, cognitive overload, and whether too much theory and information presented to the students.
Engagement
[bookmark: _Hlk85373467]Academic performance of students and their ability to develop and attain greater achievements within their learning, is dependent on the level of engagement by both the student and the teacher (Corso, et al., 2013). Academics also propose that ‘achievement gaps’ would be greatly reduced if the practice of encouraging engagement was fostered to a greater extent within the classroom (Jihyun & Shute, 2009). Furthermore, evidence suggests that benefits gained within a learning environment full of focused, actively contributing, enthusiastic students, will lead to more invested teachers. In short, the teacher’s classroom encounter, would become a more enjoyable experience (Covell, et al., 2009) and disciplinary problems would reduce, allowing them to nurture the students’ learning and enhance their shared educational environment (Corso, et al., 2013).  
[bookmark: _Hlk85974314][bookmark: _Hlk85796643]There are several elements that form the bases of student engagement, these include the setting in which they are learning, their peers, along with their teacher and the topic and field of study they are undertaking (City, et al., 2010). As identified by Corso, et al. (2013), there are three factors that have an influence on a student’s classroom engagement. The first being their ‘personality traits’, these will embody the student’s commitment, willpower and determination to be challenged within the classroom, along with their gregariousness and assiduous nature. Secondly, is the relationship, connection and involvement built up and procured following their interactions with the teacher. Engagement requires students to believe that the teacher not only supports and values them, but also inspires them, thus, they will also benefit from a positive connection with their peers within the classroom. The final factor that needs to be addressed is that of the substance of the educational content delivered, this is particularly important as the student progresses during their learning journey within the school. Subsequently, as they advance into their later school life, students will begin to make their own assumptions regarding the different subjects, these assumptions will directly stem from the student’s own competency within each subject (Corso, et al., 2013). The self-confidence that they attain will lead them to become a more engaged student, contributing to improvements within their development in academic attainment, concluding in cultivating their personal learning outcome (Trowler & Trowler, 2010).       
To efficiently engage with students, teachers must combine a selection of different pedagogical skills and teaching methods, these could include visual, technological, creative and theoretical approaches. Thus, producing engagement from the students through their contribution, self-worth and own incentive (Jimerson, et al., 2003). Differentiated structures, for example, incorporating gamification technology into lessons has been cited as improving engagement (Khan, et al., 2017). In an age of technological growth, students interact with ‘video games and media’ during their everyday life, so it is inevitable that it should become popular within education (Glover, 2013). Theorists warn that studies into the educational benefits and rewards of gamification are limited, while existing studies are weakened by their failure to include validated procedures along with an absence of contrast and evaluation (Hanus & Fox, 2015). Furthermore, several studies have highlighted that the elements employed within technologies used in classrooms, could have a negative effect on engagement, by encouraging competition and rivalry with the use of leader boards, promoting demotivation (Brühlmann, 2015), (Fullerton, 2019). 
Cognitive Development 
Kozbelt (2011) highlights the cognitive development (CD) of students as being identified through both the ‘process and person’. Process: described as the responsibility ‘cognitive mechanisms’ play as the foundation for their productive thought. While ‘person’: relates to the specific variances within these mechanisms (Kozbelt, 2011). Vygotsky’s (1934) study of CD suggests that when we gain an understanding from where these variances originate, then it can be used successfully in a classroom setting. Vygotsky considers CD as varying throughout different cultures (Vygotsky, 1978). In contrast, theorist Piaget (1959), states that CD develops fundamentally in an identical approach across all cultures. He continues that everyone goes through the various phases of developing thinking in an identical way. Piaget, however, neglects to acknowledge that certain students are affected by disparities including those with additional learning needs (Piaget, 1959). Moral development theorist Gilligan (1987), a fervent critic of Piaget, maintains that CD research is unrepresentative of females, the studies were conducted using only male students, with no female involvement at all. Therefore, his findings do not reflect society as a whole (Gilligan, 1987).   
Vygotsky’s (1978) ‘Zone of Proximal Development’ (ZPD) is a significant model, analysing the differences in achievement gained by students when working alone in comparison to the accomplishments recorded when direction and reassurance is given by an experienced instructor (Eun, 2017). Vygotsky considers that students absorb knowledge initially through their interaction with peers, this then merges with the student’s perceptual structure. Collaborative tasks within the classroom, will enhance capability and promote the skills of those less competent students, due to support from their peers (Vygotsky, 1978). Cannella and Reiff (1994) describe a transfer of teaching styles, to the more effectual student-centred methodology and away from the moralistic, memory-based models (Cannella & Reiff, 1994).  
Vygotsky’s ZPD theory is cited as a significant link between cognitive development and Bruner’s scaffolding model (Taber, 2018). Scaffolding allows the teacher to incorporate structures that support all levels of learners, granting them the ability to complete tasks productively (Spadafora & Taylor, 2020), (McLeod, 2018). This teaching process most successfully focuses on using questioning along with positive interactions (Balaban, 1995). Bekiryazici (2015) disputes the educators’ abilities to meet the needs of every student, proposing that no two students are the same, so their capabilities will differ (Bekiryazıcı, 2015,). Wass and Golding (2014) continued by stating that if the teacher assigns the most difficult tasks possible, it will navigate the student to procure greater gain within their personal learning (Wass & Golding, 2014). Rogoff (1990) rejects Vygotsky’s concept that his theory would be pertinent to all cultures. For example, the use of scaffolding relies greatly on verbal directions, which in some countries or cultures may not be possible. Instead, he states that a more constructive method would be to rely on observation and execution (Rogofff, 1990).

Cognitive Load 
When looking for the reasons for a lack of engagement within the classroom setting, we could consider Sweller’s theories on ‘cognitive load theory’ (CLT). Sweller suggests that a human mind is restricted by the amount of data it can administer (Sweller, 1998). The foundation of this can be seen previously when Miller (1956), first suggested that individuals predominantly consume a set amount of data, in addition, he highlighted that there is a small variance from person to person, concluding that it is essential we acknowledge that no two students are alike. Miller described our learning process as being only able to achieve ‘seven plus or minus two units of information within their short-term memories’ (Miller, 1956). Therefore, the objective of the CLT is forecasting the results of the students’ learning based on their competences and limitations, without becoming overwhelmed. It is, therefore, essential for teachers to be mindful of the complexity, and components within the task so focused learning can be instigated (Gog, et al., 2010). If the volume of the student’s cognitive load was pushed excessively then the transfer of information would be hindered. These distractions can come in the form of unnecessary disruptions within the learning environment, or the inadequacy of instructional edification methods (Sweller, et al., 2019).
These cognitive loads can be broken down in to three subdivisions. ‘Intrinsic load’ this is related to the complexity of materials used within the teaching process. Sweller (2003), states that although the teacher may not have the ability to amend the complexity of the materials, they do have the ability to break them down in to more manageable examples. The ‘germane load’ studies the volume of mental determination the student invests into the learning process, while ‘extraneous load’ is related to the intended design of the instructions and materials given to the students (Plass, et al., 2021). These three subdivisions mould together to achieve an ideal level of cognitive load. However, the negative consequence of increasing both the extraneous and intrinsic load would be an overabundance of information that will lead to adverse effects within the student’s learning (Sweller, et al., 2003). 
Leppink (2020) argued with the findings of the CLT, maintaining that despite the wide range of articles and research on the subject, floors in the theories exist. These can be attributed to low sample numbers during research, these inhibit the true measurability of the results. He continued that results have been interpreted with a biased view, citing the use of ‘Bayesian methods (Leppink, 2020). His views are shared by Karpicke and Aue (2015), they proposed that claims made by CLT theorists, disputing any proven benefit in the ‘testing effect’ should be recognised as harmful. Continuing that misinformation could steer teachers to determine the use of ‘revival practice’ as ineffective (Karpicke & Aue, 2015). Leppink continues that the absence of peer or group assessments within CLT, are also noticeable with research concentrated on individual participants working alone often in laboratories, with little or no investment in its conclusion. Leppink affirms, that he does not dispute the importance of CLT within teaching, but states that theorists must not disregard the critical arguments presented to them (Leppink, 2020).  

Reflection 
Upon reflection of the critical incident, the literature indicates that cognitive overload played a part in the disengagement of the students within the lesson (Sweller, 1998). As the professional, we must be aware of the contents of the tasks set within the classroom and act accordingly as soon as it is observed (Miller, 1956). Rather than sticking needlessly to a lesson plan, the teacher should be willing to deviate when necessary to ensure full engagement. They must also apply assertiveness within their teaching approach and use it in a managed way, breaking down the task, while getting the students to articulate exactly what they do not understand, allowing the teacher to address the situation (Sweller, et al., 2019).
The literature also supports the significance of providing appropriate scaffolding and to move stage by stage through the tasks. This will allow the students to acquire and develop knowledge from a secure basis from which they can then move onto the next stage (Vygotsky, 1978) (Miller, 1956). Once it became apparent the students had no clear understanding of what was expected of them during the initial task, the lesson structure could have been adapted to assume a more collaborative undertaking. Here the whole class could work through the task together offering support to those less competent students and promoting peer assisted learning (Taber, 2018).
In order to encourage student’s advancement within the lesson, it is important to ensure a clear sense of progression and make certain that this continues over a sequence of lessons. For instance, the teacher must remember to take stock and monitor the students’ gained knowledge as the lesson progresses. Additionally, ongoing dialogue throughout the lesson by the teacher is key to acknowledge and recognise that what they are articulating has been understood by the students (Sweller, 1998). This demonstrates the need for the implementation of reflection and evaluation throughout the lesson and not just at the conclusion, it is a continual process (Spadafora & Taylor, 2020). 
The overall structure of the class during the observation had it gone to plan, did take into consideration the Four Purposes and the new Welsh curriculum (Welsh Government , n.d.). By getting the students to work independently during the initial task the teacher was working on developing capable learners, this was achieved by asking them to solve a puzzle and by communicating the answers once complete (Donaldson, 2015). Not following up with peer led feedback, could be interpreted by the students as ambiguous and affect the outcome of future instruction. By asking the students to communicate their findings on completion of the task, a reflective evaluation could be applied by the teacher to assess their understanding.
An effective scaffolding plan with integrated alternatives would have led to smoother progression through the lesson. Reflection after task one would have highlighted the need to adapt the second task to improve student understanding and engagement. With the literature in mind, I will build up concepts in my teaching, ensuring the use of scaffolding to distinguish sections of information, so that they do not become overwhelming to the students. I will then continue by addressing the requirement of the content and material delivered within my lessons (Corso, et al., 2013). It is also essential to be mindful of the positioning of the lesson within the structure of the school day, for example the lesson highlighted within this assignment was the last lesson of the day and approaching the end of the week. It could be possible that the students had already built up a high level of cognitive data throughout their day (Aslin, 2019), leaving them unable to consume such a detailed amount of instruction during this session. Therefore, when planning a lesson with high levels of instruction, teachers should be mindful of when the intended lesson takes place, moreover, consideration should also be made to allow possible changes to the intended lesson plan. By altering the planned lesson to include one individual task, promoting peer assisted learning and collaborative result sharing, followed by revision of what they have learnt within the topic to date, would ensure greater engagement and understanding.  
It is important to emphasise that other issues may have been responsible for the absence of engagement of some students in the class. This could involve those with Additional Learning Needs (ALN) along with those suffering with diminished levels of well-being, this includes problems at home or with other pupils. Well-being relates directly to a student’s health, it is reliant on their physical and mental well-being (Rose, 2016). It is, therefore, essential that as a teacher I must learn to read the room and know my students, their learning needs and be aware of their well-being. On my return to the school for PTE1 I was informed that the school had determined that lockdown had a bigger impact on the students, in particular the year seven students, than initially realised. Many of the students had arrived at school with poor social skills and worryingly reading ages of between six and eight years old. The school are in the process of putting measures in place to support the students and strengthen their basic literacy skills and social well-being, which is another example of reflective practice but on a whole school basis.
Conclusion 
The bridging day offered the observer a valuable insight into different teaching methods along with the chance to see the new curriculum being delivered within a classroom setting. The chosen critical incident was analysed with details being illustrated both within the contents of the assignment along with copies of the field notes completed (see appendices 3). Several issues emerged when evaluating the critical incident including the engagement of the students. The literature showed that incidents can emanate from the setting where they learn, their peers, their teacher and within the field of study undertaken (City, et al., 2010). Hence the teacher must remain aware, of the environment and the students they are teaching. 
Literature also acknowledged that the teacher must remain mindful of the academic level of their students, adapting the work as and when required. Further engagement by the observer, highlighted worrying issues with the learning abilities of the year 7 students. This issue has been acknowledged and addressed by the school and the content and style of teaching has been adapted to aid progression.
The implementation of ‘New Curriculum For wales’ and Donaldson’s ‘Four Purposes’ were ascertained within the teaching observed (Donaldson, 2015), through encouragement of the students to become independent learners. Inclusion of suitable scaffolding methods would command greater engagement leading to a much smoother session. In conclusion the observer found the bridging day to be invaluable, allowing them to address possible issues that may arise during future teaching practises using the procedures of a reflective practitioner as discussed in the assignment. This process of reflective practice will continue to be developed as the observer works towards the various professional standards. 
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Appendices 
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	Date and time, year group:
                            23rd September 2021          11.:30am       Year 9

	Where and When: Context of the observation –
Year 9, Mixed ability ICT class with 22 students. I was sat next to the teacher observing. 
The ICT suite was a very large room with computers spread out around the circumference of the room. Every Student was at their assigned computer with their backs facing the teacher.


	What happened: description of the critical incident
Due to the size of the room along with the teaching methods undertaken (remotely from on their computers), it was essential that the teacher always remained in control and alert.
[image: ]The Teacher used several techniques to keep control of the class, these included raising her voice. However, at no point did the teacher shout, instead she used her voice as a tool, projecting at differing levels. This technique appeared to be successful gaining the attention of every student in the class. 
The teachers voice was also a key aspect of the students learning experience. First the teacher questioned students about what they had learned in the previous lesson, encouraging the students to engage. She then clearly and concisely described what the students needed to achieve during this lesson. Finally, each task included a short video of the teacher explaining again how to undertake the tasks. The teacher explained to me that the reason behind this method of description of the task followed by a video, was to encourage the students to work independently. However, once a student had followed each route offered by the teacher, if they were still struggling to understand then the teacher was happy to explain it to them again. 

	Areas of possible exploration: 
Positive engagement, Behaviour Management, Effective Scaffolding techniques 


	Notes: 
At no point during the lesson did I feel that the teacher lost control of the room. She was professional and friendly to all the students. I felt very comfortable being a part of this learning environment. 
Lesson was right before lunch.
The students took their time packing up in the end and didn’t seem to be in a rush to leave.  
Managing the learning environment. 
Self-Learning



[bookmark: _Hlk85907861]Appendices (1) Breakdown of lesson (2021)
Appendices (2)
	Date and time, year group:
                                   23rd September 2021                11.30am                        Year 9

	Where and When: Context of the observation 

Year 9, Mixed ability ICT class with 22 students. I was sat next to the teacher observing. 
The ICT suite was a very large room with computers spread out around the circumference of the room. Every Student was at their assigned computer with their backs facing the teacher.


	What happened:  description of the critical incident

The School runs a ‘Golden Ticket’ system of rewards. 
A reward can be given to a student who has exceled in their work or completed an extra special piece of work. Students who have asked or answered relevant or essential questions during the lesson. Moreover, the teacher can also present a golden ticket for any other reason when they feel that the student has shown initiative or resourcefulness. 
During the ICT Lesson the teacher rewarded a small number of students who answered her questions. The teacher explained to me that two out of the four pupils who received them, were usually quiet, introverted students, who typically spend their lessons with their heads down. When giving them the tickets she interacted with them, telling them how proud she was of them. One of the students posture immediately changed, as he sat up straight with a smile from ear to ear. I noticed that his demeanor did no revert to slouching throughout the whole lesson. The teacher’s interactions with the other student were different, asking him what he had for breakfast. When he replied cornflakes, the teacher told him that he should make sure he eats cornflakes before every ICT class because it has helped give him confidence and she was again proud of his efforts. 


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?


The use of reward to engage students. Positives and negatives. 





	Notes: any details you can note 

Golden Tickets are drawn every Friday before Lunch, when several tickets are picked at random. Students are given small prizes as a reward and their names are read out to the whole school.



 
Appendices (2) Breakdown of lesson (2021)
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	Date and time:        23rd September 2021 2.35-3.35pm (end of the day)
Year Group:               Year 7 

	Where and When: Context of the observation – 

History, Mixed abilities including four students with ALS and their teaching assistant.
I was sat at the back of the class
The room was laid out in rows, with the tables allowing up to three people per section  
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	What happened: 
A very lively and boisterous start to the class, it became obvious that this session would be livelier than the other lessons observed. The teacher had to gain control of their pupils the moment they entered the class, using calm but firm instructions. 
The Lesson started with each student being asked to study a picture in their History books. They were encouraged by their teacher to find sixteen items that didn’t belong in the picture (the picture was set in the time of the caveman).  
Over the course of this task which took eighteen minutes, the teacher was heard to explain to individual students at least seven times, what they wanted them to do. They used encouraging words like ‘just have a go’ and ‘if you make a mistake it really doesn’t matter’. After ten minutes of the pupils undertaking the task, I noticed that some students seamed disengaged, and not completing the work assigned. The reason behind their lack of engagement was not clear to me, since I did not know the students. Reasons could have been down to behaviour issues, additional learning problems, a lack of understanding in the task or the students just not wanting to partake in the work. 
The teacher also had to deal with students shouting out answers, even though they had been asked to work quietly and were told they could offer their answers at the end of the task. 
At the end of the task the teacher gave the pupils the answers, without asking for their input. By giving the answers to the students without encouraging their involvement they could have missed an important teaching practice. 
The final task of the day was a Murder mystery that the teacher enthusiastically explained to their pupils, that it was to allow them to connect and use all the different skills that they had learned over the past few weeks. In this task they were put into groups of three and given an envelope containing nine individual items that included a driver’s licence, a letter, a receipt and newspaper articles. The teacher told them to carefully analyse the contents of the envelope and write down any important information they felt was relevant to the case.
There seemed a lot of confusion in regards of what was expected of them. The teacher had to explain the task several times to the whole class and by the end of the class, only a select few students had even begun to make progress with the task and the students were told that that it would continue in their next lesson. 


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

How to achieve full Engagement of the class
Importance of changing the teaching plan if the lesson doesn’t go to plan, use of scaffolding
Last lesson of the day, (cognitive overload) 


	Notes: any details you can note
The lesson was after lunch, there were lots of distractions, were the directions made explicit enough.  
Was the teacher aware and understand the problems students had with the tasks. 



Appendices (3) Breakdown of critical incident (2021)
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	Year 7
	Year 8
	Year 9
	Year 10
	Year 11
	

	Boys
	33
	49
	58
	34
	43
	217

	Girls
	38
	65
	57
	49
	57
	266

	Total
	71
	114
	115
	83
	100
	483

	
	
	
	
	
	
	


Appendices (4) Above is a Chart showing the current number of pupils by year group as of September 2021.  (Welsh Government, 2021)



Appendices (5)
[image: ]

[image: ]
Appendices (5) Report and Recommendations from last Estyn inspection   (Estyn, 2013)
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