Leadership and teamwork in the early years (ECEY5006)

Autumn term transition meeting


Abi- Parent and community partnership lead
Yes, Thank you, Kirstie. I have sent out the questionnaires we discussed in our last meeting and have since collected and analysed the data. I will present the results and our next steps during agenda item one.  
In line with our dedication to quality and reflective practice, I want to use today’s meeting to focus on how we can enhance our transition support for both new and existing starters by actively involving parents and working together. According to Lee et al. (2022) and Tuckman (1965) effective teamwork and leadership are essential in early childhood practice, emphasizing collaboration, reflection, and a shared vision as noted by Rodd (2013) and Aubrey (2011). This aligns with current strategies that value individual contributions and foster cooperation for better transition support. According to Denee (2023), recent research indicates a shift from traditional positional leadership to a more distributed approach within teams.
We know that engaging parents early in their child’s education makes a meaningful difference. Moreover, Reynolds et al. (2021) point out that this kind of involvement contributes to a child’s success and overall well-being. Early Education (2021) and Curriculum for Wales (Welsh Government, 2022), highlight the significance of collaboration between practitioners and families to enhance learning and facilitate smooth transitions. This partnership is important in ensuring that families feel valued and integrated into the support network surrounding the child. This approach is reflected in the Early Years Foundation Stage (EYFS) Statutory Framework: Department for Education (2024), which encourages us to involve parents as part of promoting children’s overall wellbeing and learning Well-being of Future Generations (Wales) Act 2015.
Guy-Evans (2024), drawing on Bronfenbrenner’s Theory, reminds us that the family sits at the heart of a child’s development. That reinforces the value of strong home setting connections and the role we all play in supporting them. Moreover, OECD (2021) backed this, which promotes cooperative interactions between families and early years settings to improve children's development and welfare, (Children's Commissioner for Wales, 2023) which underlines the significance of family participation.
As Parent Engagement Officer, my focus is on building strong, collaborative relationships between families and our setting. I focus my approach on human viewpoints, especially those expressed by Rogers (1961), who highlighted the importance of relationships defined by empathy, honesty, and unconditional positive respect. These values direct my efforts to increase involvement by encouraging open communication and developing trust with families and the team. This strategy is further supported by Adler's (1937) theory of social interest, which highlights the important part that community and cooperation play in fostering a sense of belonging and improving wellbeing.
I am here to support parents and caregivers so they feel confident and connected throughout their child’s journey with us. By encouraging open communication and meaningful partnerships, as we are all aware our aim is to support children settle in smoothly and feel secure as they grow and learn. My role is about making sure families have access to the support they need so every child has the opportunity to develop and thrive (GOV, 2024).
Effective partnerships enhances communication and fosters shared goals, which leads to more inclusive practices (Epstein, 2018). Moir and Johnson (2021) and O’Connor (2017) also remind us that transitions can be particularly challenging, often bringing anxiety and distress for young children. That is why it is so important that we approach transitions with a shared understanding and supportive strategies that involve families. We need to focus on resilience, attachment, and the cultivation of strong, consistent relationships. Bowlby’s theory helps us understand the importance of these bonds, during transitions children need emotional stability to adapt to new environments UNCRC (UNICEF, 1989; Welsh Government, 2023). Maslow (1943) highlights that fundamental and emotional needs must be satisfied for efficient learning, while Erikson (1950) states the need of trust and security. Brodie (2024) reinforces this, advocating for the significance of nurturing relationships in helping children move through transitions more smoothly.
As we prepare for our new intake in January, we discussed in our previous meeting the plan to distribute a questionnaire to gather insights from current parents about their children's transition in September. This initiative aims to enhance our collaborative efforts and strengthen relationships with families, ensuring a smoother transition for incoming children. Following this, I distributed both online and paper questionnaires to parents of the September intake, seeking their views on the transition process and any suggestions for improvement.
Please see a copy of the feedback
The feedback revealed that over 85% of parents found the drop‑in sessions beneficial, as they provided opportunities to meet staff, receive essential information, and take home welcome packs along with initial forms. This aligns with guidance from Education Scotland (2025), which recommends gathering parent voice to strengthen engagement. However, some parents expressed the need for additional support in completing forms and understanding the information provided, indicating they required more time for questions.
The feedback also revealed that parents would like to gain a clearer understanding of the expectations within the Curriculum for Funded Non‑Maintained Nursery Settings. This highlights the importance of using future drop‑in sessions to share curriculum information directly with families, in line with Welsh Government guidance (Welsh Government, 2022). Additionally, research consistently shows that when parents understand curriculum expectations, they are better placed to support learning at home and strengthen continuity between home and setting (Epstein, 2018).
In response, we will be offering extra support sessions this term. Additionally, parents appreciated our diverse methods of information collection and highlighted the importance of considering multilingualism and the needs of neurodiverse families. This reflects the work of Harris et al. (2025), who advocate for culturally sustaining multilingual family literacy approaches, and Ward et al. (2025), who explore inclusive practices for neurodiverse children in multilingual contexts.
To better support all parents, we will introduce two weekly drop‑in sessions, one in the morning (Mondays) and one in the afternoon (Thursdays), over the next three weeks. I have checked our setting calendar and it works alongside that. We will all be involved in these and can create a rota for everyone to contribute. The benefits of cooperative cooperation among early childhood education professionals are highlighted by recent research. Children's outcomes and transitions are greatly improved by effective communication and a shared objective (Karila and Kupila, 2023). These sessions will also coincide with our open‑door policy (DfE, 2021), ensuring we are available for parents for both formal and informal conversations, assistance with forms, and discussions about their child’s learning journey. This approach supports strong family setting relationships and contributes to smoother transitions for everyone (Early Education, 2021).
Vicky, If you could be part of both drop-in sessions during the weeks. These will be a chance to share key information about the Curriculum for Funded Non‑Maintained Nursery Settings (Welsh Government, 2022), including play‑based learning, child‑centred approaches, and the role of family engagement. 
Vicky-Yes of course, We will also cover how routines, assessment, and planning links to the curriculum, alongside the National Minimum Standards for Regulated Childcare (Welsh Government, 2021). 
By bringing curriculum guidance into these sessions, we can give families practical support while helping them understand how our setting promotes wellbeing and learning. Your input will be valuable as part of our team approach.
Furthermore, The questionnaire indicated that many parents found the Seesaw app and our newsletters to be useful tools for staying updated on events and facilitating two-way communication, particularly for new families. Several respondents highlighted that these resources significantly strengthened their connection to their child's educational experience, especially when they could not be physically present. The app's features, such as real-time notifications and two-way communication, were particularly appreciated for celebrating achievements and updating information (Seesaw, 2025).
However, some parents reported challenges with technology, expressing uncertainty about navigating the app. This aligns with broader research showing that while digital tools can be beneficial, they may also pose challenges for families with lower technological confidence (Start Well Learning, 2025). Such findings echo the importance of digital inclusion in early years communication, as emphasised by Goodall and Montgomery (2014), who argue that parental engagement is most effective when communication methods are both accessible and inclusive.
To support these families, we will acknowledge these difficulties in our drop-in sessions and maintain an open-door policy to assist them in accessing their children's learning journeys. In addition, we will also promote informal interactions, as these often provide valuable feedback and foster trust-based relationships between practitioners and families. Moving forward, we will continue to utilise newsletters and digital platforms to ensure effective communication, in line with the guidance from the EYFS Statutory Framework (Early Education, 2021) and the National Literacy Trust (2019), both of which emphasise the importance of inclusive and responsive communication strategies in early years settings.
In response to feedback from parents regarding the positive impact of open play and stay sessions on children’s transitions and their relationships with staff, we will be offering these sessions in the coming weeks. Parents are invited to accompany their children to help them settle into the environment and meet the staff (Devonshire House School, 2024). Throughout December, we will conduct small-group welcome sessions and transition workshops in preparation for our January intake of new families. These sessions will feature key staff members and provide an opportunity to introduce daily routines, discuss expectations, and address any questions parents may have, ensuring that children become familiar with the setting (Surrey County Council, 2025; West Sussex County Council, 2025).
This strategy aligns with Bronfenbrenner's Ecological Systems Theory (1979), which promotes the need of cooperation between home and early years environments in fostering children's emotional health and easing transitions. By promoting active participation with their parents, the goal is to help children develop a feeling of connection and belonging.
To facilitate personal interaction, the sessions will be organized in small groups, with the option for one‑on‑one engagement if necessary, particularly for families with children with additional learning needs (Brighter Futures for Children, 2024; Patel, 2019). 
Kirstie, are we aware of any children and families who may benefit from extra sessions, quieter environments, or additional time with staff, and who may need more personalised support? 
Identifying these needs in advance will help us tailor our approach and ensure that the support we provide is both responsive and inclusive Additional Learning Needs and Education Tribunal (Wales) Act 2018, CIW Quality of Care Review (2024). If needed, staff can also have more sessions and be involved in multi-agency work around the child and the family.  Each family will receive a welcome pack, which will outline daily routines, learning approaches, and important policies. There will also be opportunities for informal discussions and structured Q&A sessions to help parents feel confident and well-informed (ACECQA, 2025). We plan to hold one session each week.
Our actions demonstrate a strong commitment to best practices and are in accordance with the latest guidance from the Welsh Government, including the Curriculum for Funded Non-Maintained Nursery Settings (2022), the National Minimum Standards for Regulated Childcare (2021), and Estyn’s inspection framework (2024). We emphasize the importance of collaboration and mutual respect in our partnerships, to work together and value each other. 
Conclusion
Parent feedback highlighted the value of drop-in sessions, Seesaw, newsletters, and stay-and-play opportunities in supporting transitions and building strong relationships. In response, we will continue weekly drop-in sessions for our new and existing parents one in the morning and one in the afternoon, over the next three weeks. These will provide space for informal conversations, help with forms, and discussions about each child’s learning journey. We will also run small-group welcome and transition workshops throughout December, led by key staff, to introduce routines, expectations, and offer Q&A opportunities. Families with additional needs will be offered one-on-one support and multi-agency involvement where appropriate.
At our next meeting, I have two points I would like to discuss. Firstly, how to communicate and get engaged with families who are not engaging. Secondly, I would like us to explore ways to deepen community engagement, including planning family learning events that celebrate cultural diversity and invite parents to share their traditions. This will help us build stronger connections and create a more inclusive environment for all.
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