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Part 1
	Professional Experience Template 1
	Success Criterions in books

	Pedagogy Standard
	Assessment for Learning

	What did you do and why?
	During my BA3 placement, I took pride in marking the children’s work. I would teach a range of lessons that involved the children completing works in their books, and I was proud to mark their amazing work and added success criterions to their work, to allow the staff and children to see the key areas of learning being assessed. Each session, I would show the children the success criteria we were working against, and areas of their learning that would be assessed. For example, I taught the children about capacity. The children went into the outdoor setting and used the water tray to see how many pours using a yoghurt pot it would take to fill various items (empty milk bottle, 2L bottle). One of the success criterions included "I can recognise whether things are full, almost full, half, almost empty and empty”. This method of assessment allowed me as the teacher to analyse which areas of the children’s development had been achieved, and also allowed me to decide whether the children needed more attention to key aspects of the subjects.
The success criteria empowered the learners to assess their own progress and performance. By comparing their work against the criteria, the children could identify areas where they excelled and areas where they need to improve, fostering self-awareness and self-regulation. The success criterions were adapted to accommodate diverse learning needs. Because they were personalised, I could modify the criteria to provide appropriate support, challenge for individual learners, ensuring that assessment is fair and equitable for all learners. The success criterions were an aspect of supporting summative assessment practices by providing ongoing feedback and opportunities for reflection and progression. Furthermore, I used the criteria to monitor pupil progress and I could adjust instruction in real-time to address learning needs as they arise.

	What have you learned?
	I have learnt the importance of Recording and Reporting, as success criterions helped me to clearly define the objectives or goals of the learners. Not only that, but it also allowed me to remember what skills I needed to address during each session. The success criterions allowed me to keep myself ‘on track’ with what the children needed to be taught and to what extent. The success criterions provided concrete examples and benchmarks that illustrate what success looks like. This was particularly beneficial for young learners who are still developing their understanding of abstract concepts. 

	What’s
next?
	I learnt how fun and exciting success criteria were, to be tailored to meet the diverse needs and abilities of the Year 1 learners. I was able to provide different levels of support and scaffolding as necessary, ensuring that all the learners had the opportunity to succeed and progress at their own pace. Lastly, the success criterions were also beneficial for things like Parents evenings or progress meetings amongst staff and pupils, this in turn, can keep them informed about their child’s learning and progress. 

















	Professional Experience Template 2
	Creating Welsh cakes

	Pedagogy Standard
	Employing a broad repertoire of teaching approaches

	What did you do and why?
	During my BA3 placement, I found myself at the school during the festivities of St David’s day. Engaging with the children, we had various conversations about their preferences for learning and engaging in activities to mark the occasion of St David’s Day. Prior to this, the children in my class had already prepared Welsh cakes at home with their families and were keen on replicating the experience at school among their peers. More importantly, I had never had the opportunity to cook in a group setting before, making it equally thrilling to join in a culinary session. Before preparing the Welsh cakes, the children were educated on the origins and significance of Welsh cakes, understanding the essence of what makes them uniquely Welsh. After this, I prepared the recipe, collected the ingredients and equipment, and it was my job to support the children in being a part of a huge Welsh tradition!

Engaging in the making of Welsh cakes allowed the children to stimulate various senses such as touch, taste, smell, and sight. This firsthand approach enhanced traditional learning methods by offering learners a tactile and sensory-rich setting that reinforces educational concepts. The concept of blended learning entails incorporating technology into educational practices. Learners were able to put into practice concepts related to measurements, fractions, and procedural texts in a meaningful manner, thereby enhancing their comprehension and retention of the material. The creation of a blended learning environment promoted collaboration among the learners. This approach enabled me to prepare personalized learning paths tailored to individual preferences and needs. I could design an activity that catered to all children, irrespective of their learning or behavioral requirements, by adjusting the level of structure in the activity.

	What have you learned?
	Blended learning encouraged the integration of technology into traditional classroom activities. While making Welsh cakes, the learners were able to utilise digital resources to access recipes, watch instructional videos, or explore the cultural significance of Welsh cuisine. This seamless integration of technology enhanced the learning process, catering to diverse learning styles and preferences. Blended learning emphasised multisensory engagement to enhance learning outcomes. Making Welsh cakes stimulated multiple senses – sight, smell, touch, and taste – creating a rich and immersive learning environment. The learners actively participated in sensory exploration, reinforcing learning through experiential sensory stimuli, more apt, through blended learning.

Blended learning encouraged collaborative learning and social interaction amongst the learners. During Welsh cake making sessions, the learners worked in groups, sharing responsibilities, communicating ideas, and solving problems together. This collaborative environment fostered teamwork, communication skills, and peer support, enhancing the overall learning experience. This blended learning experience promoted the development of lifelong skills that extend beyond the classroom. The learners acquired practical culinary skills, healthy eating habits, and cultural awareness that will serve them well throughout their lives. By instilling a love for cooking and learning, as the teacher, I empowered the learners to become lifelong learners and active participants in their communities.

	What next?
	If I was to do this task again in future, I would implement a flipped classroom model by assigning pre-lesson materials on Welsh cake making for the learners to review at home. This allows for more firsthand, practical learning experiences during class time. I would plan to use digital platforms to deliver instructional content, such as cooking demonstrations or historical background on Welsh cuisine, prior to the cooking sessions in order to start the blended learning experience. Furthermore, I will utilise interactive online platforms to extend learning beyond the classroom. I would plan to create discussion forums where my learners can share their experiences, ask questions, and exchange cooking tips. This also could go hand in hand with the use digital portfolios to document my leaners culinary creations, reflections, and learning outcomes. I will always be sure to foster a sense of community and collaboration in the virtual space.






	Professional Experience Template 3
	Science and Technology Fortnight

	Pedagogy Standard
	Real life Authentic Contexts

	What did you do and why?
	During my BA3 placement, I completed a Science and Technology fortnight, in which I had planned to teach a range of subjects all linked to the Science and Technology AoLE. The fortnight involved the children creating rain catchers, which linked to their theme of “Splendid Skies,” which discussed weather and the seasons. The children and I held an open discussion about weather, to re-cap their knowledge of common weather patterns in their town, to allow them to understand why the rain catcher experiment would be appropriate. Secondly, the children were also learning about capacity, for example, identifying if the rain catcher was full, half full, and deciding which size container would be suitable for rain they get in their area. Finally, as the children were going to be analyzing the amount of rain fall, the children had to learn the topics of measuring in centimeters, and time, as they would check the rain catchers every hour and measure how much rain had fallen between each hour the rain catcher was checked. 
I started by discussing the local weather patterns with the children. I encouraged the children to observe the weather each day during morning registration and further discussed the weather conditions outside the classroom window each day, including whether it is sunny, cloudy, or rainy. I engaged the children in the process of building a simple rain catcher using everyday materials. This involved using a plastic container, such as a large bottle, and setting it up in an accessible outdoor area. I allowed the children to participate in the construction process, reinforcing the authentic nature of the experiment. I encouraged the children to make predictions about when it might rain and how much rainfall they expect to collect in the rain catcher. We kept a weather journal where they recorded their predictions and observations each day. It helped them develop their critical thinking skills and understand the connection between weather patterns and rainfall. I allowed the children to experience the importance of conserving water and the impact that rainwater has in our environment, and it was a fun and engaging way the children learnt how the role of precipitation has in their everyday lives. 

	What have you learned?
	While planning this lesson, it became clear that the children thoroughly enjoyed participating in it. It was evident that the children took pleasure in the firsthand experience and the chance to take part in a practical project. Having the children involved in designing and decorating rain catchers allowed them to highlight their creativity to a great extent. Personalising their rain catchers with colours enabled them to feel a sense of ownership over the project. Completing the rain catcher gave the children a feeling of accomplishment. Witnessing the tangible outcomes of their hard work made them proud of their creation. Moreover, the children truly took ownership of this task. Some children would frequently ask me, “Can we go and check the rain catchers?”, indicating their eagerness to engage with their creation, and they became more independent as time passed. Furthermore, they would approach me to share updates on the rain catcher’s progress, such as saying, “Miss! The rain catchers have collected 2cm more water than yesterday!”, highlighting the practical aspect of the activity, which will be a memorable experience for them. They will always recall being at the core of the project, with a sense of “I did this”.

	What next?
	Seeking professional development opportunities focused on interdisciplinary teaching strategies and authentic learning experiences will be a priority. Attending workshops, webinars, or conferences to enhance my pedagogy by learning from field experts and collaborating with fellow educators is essential to cover subject disciplines and ensure real-life connections in all lessons. Additionally, I will consistently reflect on my teaching methods and assess the impact of my interdisciplinary approaches and authentic learning experiences. Reflecting on the engagement level of my learners, their mastery of subject matter, and how to enhance my instructional techniques will also be part of my continuous improvement process. 








	Professional Experience Template 4
	Planning a science experiment

	Pedagogy Standard
	Cross Curricular themes

	What did you do and why?
	By integrating cross-curricular themes into the rain catcher experiment, I provided the Year 1 children with a holistic learning experience that not only enhanced their scientific understanding but also fostered interdisciplinary connections and critical thinking skills. The two main components of these lessons were Science and Technology and Mathematics and Numeracy. 
Science and Technology: I focused on the scientific principles behind rainwater collection in a simplistic form that my pupils could understand. The children learnt about the water cycle and how rainwater is formed and collected naturally, whilst also considering how much rainfall the children thought their catchers would collect. As well as this, the children learnt about the word ‘prediction’ and how they could predict what could happen during the experiment. The children learnt the importance that rain has on our environment, whilst also re-capping on prior knowledge of how we can track the weather, for example, watching a weather report and understanding weather symbols. Lastly, the children learnt how to plan an experiment, including how the experiment was going to work, and any key equipment they needed to make their rain catchers. 
Mathematics and Numeracy: The children learnt how to measure rainfall using simple tools like a rain gauge or a marked container, in which they constructed themselves. They observed and recorded the amount of rainwater collected over each hour and wrote the amount of rainfall collected by the end of the day. They incorporated non- numeric units such as full and half full to identify how much rain they saw in the catcher, and they also experienced capacity to decide which container would be best suited to collect large amounts of rain. I introduced the centimetre (cm) as a unit of measurement for length. I showed the children a ruler with the centimetre unit’s measurements. I explained that a centimetre is a small unit of length, and it is often used to measure shorter lengths, like the height of objects or the amount of rainfall, in which they used during the observation part of the experiment.

	What have you learned?
	Through this planning and lesson delivery, I have discovered how the rain catcher experiment can serve as a platform for integrating various subjects such as science, mathematics, language arts, art, and more. Through this experience, the children learned to identify opportunities for interdisciplinary connections and leverage them to enrich their learning experiences. I developed the ability to design learning activities that seamlessly blend multiple subjects within the context of the rain catcher experiment, featuring the importance measuring rainfall in centimetres (mathematics), recording observations in a weather journal, and I’ve learned to create meaningful and engaging cross-curricular activities. It was evident that the children had understood this and enjoyed the learning. 
Upon this, I have learnt the importance of planning around the skill. By assuring the skill was at the heart of my planning, this allowed me to understand HOW the children learn and the importance of this, rather than what is going to be taught. Skills taught in Year 1 serve as foundational building blocks for future learning, and by introducing interdisciplinary skills early on, I learnt that pupils develop a strong foundation that prepares them for more complex learning experiences in later grades and throughout their lives. 

	What next?
	When it comes to delivering cross-curricular lessons, I will always ensure to select specific themes or topics that are suitable for interdisciplinary exploration. I will choose themes that are pertinent to the learners’ daily lives, like sustainability, community, identity, or global citizenship. I will carefully map out the curriculum standards or learning objectives across various subjects that align with my chosen cross-curricular themes. Identifying common threads or connections between subjects that can be delved into through integrated learning experiences is crucial, which is why the Science and Technology AoLE was ideal for encompassing several subject themes. My approach will involve starting with the desired learning outcomes and designing learning experiences that will help the learners achieve those outcomes. Lastly, I will create assessment strategies that enable learners to highlight their comprehension of cross-curricular themes through various formats, such as projects, presentations, portfolios, or performances, similar to the firsthand activities and child-centred planning in the Science and Technology fortnight.



2,200-word count (approx.)


[bookmark: _Toc131641766]Part 2
In this assignment, a critical evaluation and analysis will be conducted on the utilisation and incorporation of pedagogical principles in the planning process, along with exploring avenues for enhancing their application as one advances in the role of a teacher and practitioner. Pedagogy lies at the core of teaching, encompassing the principles and guidelines that steer productive and proficient activities resulting in learning (Pritchard & Woollard, 2013). Pedagogy can be described as “the method, and practice of teaching” and pertains to “the way teachers deliver the content of the curriculum to a class” (TES, 2018). The Curriculum for Wales incorporates a total of 12 pedagogical principles. These pedagogical principles serve as the foundation for all instructional practices, and “practitioners should build on these principles to support learners in their progression” (Welsh Government, 2023). 
This assignment shall concentrate on my utilisation and comprehension of the pedagogical principle “Using assessment for learning to accelerate progress” (Welsh Government, 2023). The selection of this principle has been made due to its significance in guiding all planning and instructional activities within the educational setting, notwithstanding the challenges it may entail. This assignment will discuss exemplary approaches and certain shortcomings that may manifest in conjunction with assessment in education and will expand on how I intend to effectively integrate it into future planning to mitigate such drawbacks. Moreover, the utilisation of assessment has been a huge factor during my Professional Teaching Experience (PTE) as an area necessitating enhancement, hence, deepening my insight and expertise in this domain will propel my professional growth.
During the majority of sessions throughout my PTE, I implemented the use of success criterions (see Appendix 1) and ‘Think, Pair, Share’. The use of adding success criterions in the children’s books were used as a form of summative assessment, whereas the use of Think, Pair, Share was utilised as a form of formative assessment, umbrellaed under an Assessment for Learning (AfL) tactic, with both strategies linking to ways in which I could analyse progression in a simplistic form for the young learners in the class. As a practitioner, planning and preparing lessons that used these tactics enabled me to assess the progress of learners and determine what additional actions I needed to take to support the learner’s further development.


Assessment entails the continuous process of collecting evidence regarding the knowledge, comprehension, and abilities possessed by each learner. Inclusive assessment methodologies encompass a blend of formal and informal assessments. (California Department of Education, 2022). Assessment plays a crucial role in teaching, as it serves to ascertain the achievement of educational objectives. 
The Welsh Government discuss that in order to guarantee fairness for learners within a specific region and throughout Wales, it is imperative to establish a common comprehension of the basics of curriculum development, as well as a mutual understanding of pupil achievement, encompassing the anticipated trajectory of assessment and the speed at which learners can progress (Welsh Government, 2022a). Moreover, the Progression Steps a part of the Curriculum for Wales were designed as ‘stepping stones’, umbrellaed under AfL to support pupil development.
Assessment plays an essential role in the design of the curriculum, with its primary aim being to facilitate the advancement of each learner. The curriculum for Wales emphasises that assessment ought not to be employed as a singular evaluation of a learner’s overall performance at a specific age but should be based on descriptors or criteria in a manner that seeks the best fit overtime (Welsh Government, 2022b). 
The Curriculum for Wales stipulates that learners are anticipated to make continuous achievements through school. The main aim of assessment is to evaluate this progression, analyse the advancement of each learner individually, and pinpoint the most effective ways to offer continuous assistance that will enable learners to keep progressing (Welsh Government, 2022c). Educators acknowledge the necessity for assessments to accurately mirror the progress of learners, considering that progress may differ due to various strengths and areas needing development; hence, it is inappropriate to ‘slot’ learners into a specific ‘optimal’ level of their development.
Assessment for learning (AfL) is a teaching and learning approach that generates feedback to enhance learners’ performance. This process engages learners more in their learning, boosting their confidence in meeting learning expectations and standards. AfL requires learners to take a more participatory role in their learning and begin to adopt a ‘teacher-like’ mindset. They actively consider their current position, their goals, and the strategies needed in order to progress (Cambridge Assessment International Education, 2023).
Although AfL has been defined as “a method of evaluating learner progress.” There is no universal definition of AfL since each school will adopt varying approaches based on their specific requirements and capabilities. Furthermore, certain schools opt to integrate AfL with alternative assessment forms like formative, summative and feedback (Main, 2022).
In the realm of education, the term formative assessment was first coined by Scriven (1966) with the purpose of examining curriculum evaluation, and subsequently broadened by Bloom (1969) to encompass achievements in educational procedures such as teaching. A significant milestone in the development of formative assessment as a distinct area of practice was the comprehensive analysis of research outcomes carried out by Paul Black and Dylan Wiliam in 1998. This analysis drew upon earlier evaluations mentioned by Crooks (1988) and Natriello (1987) and covered a wide range of research, including investigations into: teachers’ assessment methods, learners’ perceptions of self and motivation for achievement, classroom communication practices, quality of assessment, teacher inquiries, and the nature of feedback provided (Shepard, 2009, p. 32). 
Based on their research, Black and Wiliam (1998b) suggested that effective formative assessment should entail teachers making modifications to teacher and learning based on assessment data, learners receiving feedback regarding their learning along with recommendations on how to enhance it, with learners actively engaging in the process through self-assessment. They determined that the educational benefits resulting from formative assessment were some of the most substantial ever recorded for educational interventions, especially benefitting underperforming learners (1998b). This proposition has represented, and continues to represent, a compelling rationale for the practice of formative assessment.
Similarly, Marshall and Drummond (2006) investigate the use of AfL practices by UK educators as a formative assessment programme. They concluded that although some activities just follow the “latter,” others capture the “spirit” of AfL. According to their research, the latter is only a means of evaluating performance, whilst the former can aid in preparing for future learning. However, and more recently, Torrance (2012) highlights the ‘dead end’ that formative assessment currently finds itself in. The practice “is often limited in terms of its scope and its utilisation of the full range of possible approaches associated with formative assessment,” despite years of theoretical study and justification.
While agreeing with Black and Wiliam’s concept, Cowie and Bell (1999) clarified it to state that formative assessment has to happen within the actual learning process. When doing formative evaluation during individual practice, it frequently occurs during class time through questioning or self-assessment. I concur with Cowie and Bell (1999) that evaluation must occur in the early stages of the learning process since it helps learners develop their comprehension immediately. But this kind of evaluation ought to be performed outside of the classroom too. Evaluating learners requires patience among teachers (Kivunja, 2015). 
On the contrary, the objective of summative assessment is to assess the development of learners at the conclusion of an instructional unit by comparing it to a specific standard or benchmark (Carnegie Melon University, 2019). According to Taras (2005), summative assessment is described as a form of evaluation that encompasses all available evidence up to a certain point (p. 467). This particular point could be a specific time frame such as an examination or test. It is crucial that teachers in schools comprehend the significance of monitoring learners’ advancement, which is essential for the basis of teaching, learning, and should guide curriculum development, classroom organisation, and assessment. 
The use of summative assessment engages learners by fostering increased interactivity in their educational experience. This engagement prompts learners to adopt a more instructor-like approach to their studies. Consequently, they reflect on their current learning position and contemplate the necessary steps for advancement. Extensive research spanning numerous years indicates that strategies associated with AfL play a crucial role in supporting the educational development of underperforming learners, facilitating an improvement in their learning abilities and fostering self-assurance and autonomy in their academic pursuits (Johnson, 2023).
This above argument ties in well with the work of Black and Wiliam (1998), underscoring the essential involvement of the practitioner in the achievements of their learners. The utilisation of AfL allows teachers to adjust any assignment to meet the needs of the learners, considering the complexity of the task. Through careful observation of individual learners and active participation in classroom dialogues, teachers can ascertain the current level of each learner’s progress, without the need of summative reflection.
As posited by Brown (2004), the act of summative assessment and summarising the acquired knowledge by a learner involves reflecting on past achievements and evaluating the extent to which the set objectives have been met, yet it does not inherently provide guidance for future advancement. Contrastingly, it is paramount to recognize that summative assessment focuses on past achievements without delineating possible paths for improving learners’ forthcoming performance. Therefore, it is crucial that teachers employ consistent methods to enrich the educational and growth process. AfL is closely intertwined with evaluation, ensuring that both teachers and learners can uphold, and address provided information as needed (TKI, n.d).
The discussions surrounding AfL are closely connected to the Four Purposes for learners within the Curriculum for Wales. It can be deduced that AfL strategies are among the most effective ways to integrate the four purposes into learning provision. According to the Welsh Government (2020), the four purposes “should be the starting point and aspiration for school’s curriculum design”. If this holds true, incorporating as many of the four purposes as possible into lessons presents a strong case for utilising assessment and AfL strategies in the classroom. Referring to the perspectives of Cowie and Bell (1999) and Black and Wiliam (1998) and aligning them with the four purposes, employing assessment and AfL at the early stages of a child’s learning journey enables learners to become “ambitious, capable learners”, whilst also being able to be “Enterprising, creative contributors”, underpinning that learners start to think independently and can begin identifying areas for personal development within their learning process. 
When it comes to pedagogy, the utilisation of AfL heavily relies on the “collaborative learning” approach. Collaborative learning (CL) is a method of teaching and learning where groups of learners work together to solve problems or develop within their learning (Laal & Laal, 2012). CL encompasses various educational approaches that require joint intellectual effort from learners, either independently or in collaboration with teachers. While these collaborations may involve activities, the focus is primarily on learners exploring and applying course material rather than solely relying on the teacher’s presentation or explanation (Keengwe, 2018). A practical instance of collaborative learning is using the ‘Think-Pair-Share’ AfL technique that I implemented during my PTE. 
Frank Layman, the developer of ‘Think-Pair-Share’, initiated his research in 1981. Nevertheless, it continues to be utilised in contemporary times within primary education and various educational settings, indicating the efficacy of the foundational work. According to Lyman, ‘Think-Pair-Share’ offers numerous benefits, including its swift implementation, minimal preparation requirements, facilitation of higher-level thinking skills among learner as they exchange ideas with their peers, enhancement of self-confidence through sharing ideas with the entire class, and ensuring the inclusion of all learners during discussions by pairing them (Sapsuha and Bugis, 2013). This above statement aligns seamlessly with the CL approach, as research indicates that learning through activities like ‘think-pair-share’ is inherently social. Participants engage in discussions amongst themselves, recognising that learning takes place through dialogue (Gerlach, J.M., 1994, p.12).
While Lyman highlights the advantages of ‘think-pair-share’, Cooper (2021) posits that this strategy aids learners in their engagement and learning. However, the sharing component imposes limitations on the usefulness and accuracy of learner’s thinking. In certain instances, individuals may be constrained during sharing, despite contributing equally during pairing. Based on personal experience, confident learners are more inclined to share their ideas within the group compared to their shy peers. It is challenging to attend to all learner’s sharing their thoughts due to the classroom’s noise level resulting from learners conversing among themselves. 
Likewise, various pedagogy that focuses on ‘learners and learning’ serves as a crucial connection between learner development and assessment. Recognising the importance of both learner-centred and teacher-centred pedagogical approaches, “learning-centred pedagogy” highlights the need for educators to consider various factors such as class size, classroom environment, and the availability of educational resources. It emphasizes the importance of teachers being adaptable and adjusting their teaching methods according to the specific school setting (Bremner, Sakata & Cameron, 2022). 
[bookmark: _Hlk162800048][bookmark: _Hlk162800072]On the other hand, “learner-centred pedagogy” is rooted in educational theories that propose active learner involvement in the learning process. Here, learners are encouraged to combine their existing knowledge with new experiences to construct knowledge, with the teacher playing a central role in guiding this process and establishing conducive learning conditions (Patel-Junankar, 2021). Furthermore, another example of effective integration of utilising assessment in my PTE was the summative process of success criterions. 
The importance of sharing learning expectations is explained by theorist John Hattie. He clarifies that success criterions are crucial so that learners are aligned with their teacher regarding classroom activities and learning outcomes (STEM Learning, 2010). During my PTE, it became apparent that my learners struggled to grasp how to reach their learning goals without clear guidance, which I provided through success criteria. 
By using success criteria, learners were able to recognise when they achieved their learning objective (Hattie, n.d). While learning intentions signal what learners are meant to achieve in a lesson, the strategy I utilised, success criteria, provided a roadmap for the expected performance after the lesson. This helps bridge the gap between what learners already know and what they are expected to understand next (Glasson, 2009). Although learners have the option to employ the success criteria for self or peer assessment, I have personally found it advantageous to promote increased learner independence through the use of a coloured marking system. This was evident for staff too, teachers could identify where the learner currently sits in learning, and the steps the teacher must take collaboratively to allow the learners to progress.
[bookmark: _Hlk162877459]The success criteria used in the children’s books (see Appendix 1) are closely connected to the Curriculum for Wales document, suggesting that pupil development is not uniform processes, and that each child’s progress varies and is not easily assessed on a standardised scale (Welsh Government, 2022d). The advancement of learning through success criteria is also connected to Patel-Junankar’s (2021) assertion that learners can merge their current knowledge with new experiences to build new knowledge. The teacher is vital in creating these success criteria, which serve as a roadmap in the learning process to help create a positive learning environment. Likewise, this above statement links with the previous point made by Johnson (2023), in that the learners start to develop an instructor like approach, and that they begin to start thinking like the teacher. 
Although, the success criterions hold many positive aspects within itself, there are potential drawbacks to this method of assessment. Didau (2015) raised doubts about the efficacy of success criteria, particularly regarding the ability of teachers to assess learners’ progress in a single lesson and adjust their planning for the next one. Furthermore, it is suggested that educators who are burdened with heavy workloads may struggle to find the time and motivation to develop clear success criteria, as highlighted by Ballet & Keichtermans (2009) and Brill & McCartney (2008). Bullet pointed ‘success criteria’ can be beneficial when they come from breaking down an example, being patiently supported, and then practiced, but Emmerson (2015) suggested that success criterions may be beneficial for learners to incorporate them into their work, only if the learners have already built a profound understanding of what they have to achieve.
Another disadvantage of utilising success criteria is the notion that the objectives, structure, frequency, and results differentiate summative assessment from formative assessment. According to Zoe Benjamin (2023), summative assessment is characterized as an assessment of learning (AoL) tool rather than being categorized as an AfL tool. (Benjamin, 2023). Benjamin argues that formative and summative assessments are distinct and should not be grouped together, posing challenges for educators aiming to incorporate them effectively to improve learner outcomes.
A recent study conducted by Estyn (2024) explores the advancement of learners due to effective assessment strategies and monitoring of learners’ accomplishments and future learning steps. The school in question views assessment as a fundamental aspect of curriculum planning. After evaluating the school’s current methods and revising the Curriculum for Wales guidelines, comprehensive assessment procedures for the entire school, such as tracking and monitoring, were reassessed, resulting in changes to overall school practices.
The new school policy revealed that teachers conduct thorough assessments of learner's work. They utilise analysis templates for learners’ work to pinpoint their strengths and areas needing improvement. The analysis sheets are utilised to guide teachers’ lesson planning. This ensures that lesson plans are tailored to meet the specific needs of each learner group, enhancing opportunities for learners to progress effectively based on their prior learning. By utilising tests and summative data, such as reading levels in conjunction with teacher evaluations and observations, an accurate assessment of learners’ standards and achievements is obtained.
The school in question has 218 learners recorded, indicating that this study was conducted among a relatively small group of learners. Furthermore, educators employ highly efficient assessments to gain insight into individual learners’ progress during lessons and over time. They review the assessment outcomes and adjust their plans to ensure that nearly all learners exceed expectations in all learning areas. Based on my time at my PTE school, this method may prove advantageous for evaluating analysis and corresponds effectively with Patel-Junankar’s (2021) perspective suggesting that learners can independently integrate their existing knowledge with fresh encounters to form new understanding, drawing from evaluation approaches in line with Estyn’s findings.
Conclusion
From my extensive research on assessment for learning, it is evident that there are numerous advantages in ensuring that children acquire a deep understanding of the subjects being taught to them. Engaging with various techniques can greatly enhance learning and comprehension for learners. Moreover, there is a growing need to embrace AfL methods as they promote independent growth and deeper exploration of topics during the learning process.
However, this does not imply that there are no challenges in implementing certain assessment techniques in my teaching. My research revealed that improper use of assessment methods may result in learners struggling to grasp essential skills and knowledge, making the AfL strategies ineffective. Furthermore, if educators lack the time to adequately plan for these approaches, it can impede the progress of the constantly evolving learning environment.
Part of the role of a teacher in the twenty-first century involves embracing reflective practice. It entails the ability to critically assess current practices and welcome feedback from others on enhancing and evolving these practices (Welsh Government, n.d.). It is evident from my research that enhancing and refining specific principles also aligns with various pedagogical principles. Effective integration of AfL can contribute to advancing the incorporation of the Four Purposes in teaching, as seen in the significant benefits of encouraging children to become more ambitious and capable learners.
In my own experience, I have noticed that these constraints can impact my lesson planning and delivery. The suggestions presented by Brown (2004) resonated with me as the most beneficial for my teaching style, emphasising the value of establishing short-term objectives rather than solely focusing on long-term goals as an area for growth in my teaching approach. To address this issue, it is crucial for educators to enhance their teaching methods and seek guidance and assistance from other professionals in the field who possess greater expertise or understanding in the subject matter.
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