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	Module Learning Outcomes 
(from module syllabus)

	· Compare professional standards requirements within the police service to similar professional organisations and analyse how the police have developed policies and procedures to reduce the possibility of professional malpractice and increase community. 
· Analyse the role that independent bodies such as the IPCC or HMICFRS play in holding the police accountable to the public.
· Examine why people in positions of respect or authority may fail to comply with policies, procedures, protocols or legislation, and commit criminal offence.
· Review how previous instances of misconduct/malpractice can influence future professional policing and review the progress being made within the police service to improve professional standards.
· Evaluate partnership collaboration in respect of offender rehabilitation and consider how the diversity of individuals and society impact on the criminal justice system.
· Critically evaluate the impact upon policing of differing values, ethics and norms within diverse communities and analyse theories and concepts linked to ethics. 
· Examine instances where law enforcement personnel have misused their position of authority and police powers to commit sexual offences. 
· Analyse potential links between serious and organised crime and public protection issues and assess the role and impact of MAPPA and the use of community intelligence in managing offenders. 
· Explain how personal attitudes, values and biases can impact on a public protection investigation and the psychological impact of abuse on victims. 
· Evaluate the effectiveness of current public protection practices in investigating public protection incidents and the effect of media coverage on public protection policing strategy. 
· Analyse the developing issue of youth gangs targeting vulnerable people, or people at risk of harm and the theories of how a person becomes a victim. 
· Understand the impact upon the offending curve of early intervention and theories about the onset of offending. 
· Evaluate and apply a range of theories and practices associated with communication.




































	
TASK DESCRIPTION



Students are required to complete a 1000-word essay under each of the following titles: 

Policing responsibilities in the 21st Century are shared amongst several agencies. Multi agency Public Protection Arrangements (MAPPA) are key to the successful management of serious offenders and their reintegration into society following their prison sentences. 

Title 1: Analyse potential links between serious and organised crime and public protection issues and assess the role and impact of MAPPA. Consider the use of community intelligence in managing offenders and evaluate the effectiveness of current public protection practices in investigating public protection incidents and the effect of media coverage on public protection policing strategy.

This essay explains the importance of MAPPA (Multi Agency Public Protection Arrangements). I will be looking at how South Wales Police deals with serious violent and sexual offenders via their internal team called MOSVO. MOSVO stands for Management of Sexual and Violent Offenders. 

To start analysing this effectively, you need to look at the function of MAPPA and why they are put in place. This is the start of the ever changing and evolving cycle, which starts 6 months prior to the offender’s release.

A MAPPA meeting will take place to assess the offender. An assessment will be compiled on the community where they will be released. This will include the potential impact this will have on any victim, family of the victim and the surrounding community. MAPPA understands, people that have been convicted of a certain type of offence are more likely to be targeted in the community and cause unrest. This can then lead to a community witch-hunt, which could be fatal to the offender who has been released from prison or could cause them to re-offend. 

When an offender is released into the community of South Wales Police force, they are assigned a designated police officer that works in MOSVO. The MOSVO officers will assess the degree and nature of the offence the offender was prosecuted for. The offender will be graded on this risk assessment and measures put in place to ensure the management of this offender is proportionate. This risk assessment is ever changing and the level the offender is graded at could go up or down depending on their behaviour and actions. 

As part of the risk assessment and action plan for management of the offender, MOSVO officers have additional options they can use to ensure the offender adheres to the rules of their release. An example of one of these is an SRO or Sexual Risk Order, which can be put in place after a thorough risk assessment. SRO’s are issued by the court and can prohibit the offender from doing anything specified in the order. This order can be a minimum of 2 years, up to an indefinite period.  

MOSVO officers will assess the offender’s modus operdani from their convicted crime and will request certain stipulations in this order to ensure the public’s safety. This prevents the offenders from getting themselves into compromising situations, which could cause the offender to re-offend or a public safety issue. 

For example, an offender who has been convicted of sexual offences against a child could be restricted from being able to rent a car or motorbike. All known transportation vehicles that the offender uses or owns must be registered to themselves. Having these markers on the offender can prevent them from moving out of county or out of the watchful eye of their MOSVO officer. This is where a MOSVO officer liaises with the local Road Police Officers and Highways officers. 

SRO’s are not to be confused with SCPO’s. SCPO’s are Serious Crime Prevention Orders. These are designed to ensure lifetime management of offenders who have been released from prison. This includes all related dealings if they have a business or are part of a business. Any communication with certain prohibited people (e.g. previous associates in crime). An SRO is provided if they are released from prison and continually pose a risk of serious violent harm to the public. 

MOSVO officers could also request a SHPO (Sexual Harm Prevention Order). This is issued by either Crown Court or Magistrates Court. It is issued for offenders that pose a risk of sexual harm to the public or a certain group of people or person. 

If the offender does re-offend or there is suspicion that they have re-offended, the investigating officers need to gather the evidence and there may not be an order or licence in place that could protect potential new victims. An SHPO is granted in early consideration when investigating a sexual offence.

SHPO’s don’t always have to be granted on a person that has been convicted, but can be granted against someone in the community which is of interest to the police and the investigation ongoing. SHPO can provide addition safeguards for vulnerable people. For example, an offender is alleged to be inappropriately communicating with someone in a care home who is under the age of 16. The child reports this to the police and an investigation is underway; however, an SHPO could be issued to protect the other children in the care home from this offender. 

The offender will also be added to disclosure of Sarah’s Law, which is a marker added to the offender’s personal profile which will flag to authorities or anyone doing checks on the offender will indicate that they have previous history of suspected or conviction child abuse. 

The benefit of having a dedicated unit like MOSVO in the police force means that there are dedicated Officers. These Officers are highly trained in managing offenders. MOSVO officers make arrangements to visit offenders in their homes. This is done after risk assessment, either weekly, fortnightly or monthly. The MOSVO officers liaise with social services, local council and medical support (doctor’s surgery) to ensure the offender is supported but also monitored carefully. MOSVO officers will also liaise with neighbourhood policing teams and assess any intelligence gathered on their offender.

MOSVO officers also liaise with internal South Wales Police departments. Departments such as TARIAN, which focuses on protecting the communities from serious and organised crime. MOSVO will also liaise with ViSOR, which is part of the Public Protection Unit. ViSOR is also known as the Dangerous Persons Database.  MOSVO officers will ensure the offender’s name and details go onto this register which stays until they turn 100. 

I really think that South Wales Police have learnt from other police force’s mistakes in the management of serious and violent offenders. South Wales Police started sharing information under Sarah’s Law in 2011. 

An example where I have encountered the work of MOSVO first hand was whereby a convicted paedophile was found in the presence of a family gathering with children present. He also had a new partner that had a child. His warning markers had a MOSVO worker linked, that should he be involved in any incident with children, to notify them immediately. I immediately set a referral to his MOSVO worker as his new partner was not linked. Having the MOSVO worker linked to him allowed this situation to be assessed very quickly and I feel that this genuinely avoided a potentially serious incident which would not have otherwise been as easy to resolve.
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The actions of police officers are governed by the 10 standards of professional behaviour and the general attitudes and approaches to police work are underpinned by the policing principles of accountability, fairness, honesty, integrity, leadership, objectivity, openness, respect and selflessness. 


Title 2: Analyse the role of professional standards and independent bodies such as the IOPC or HMICFRS in holding the police accountable to the public and the impact of malpractice and corruption on policing using examples to support your argument.

In this question, I will analyse the role of professional standards and independent bodies such as the IOPC in holding the police accountable to the public and the impact of malpractice and corruption on policing using examples to support my arguments.

To help understand what each department does, I have spilt the departments into categories. PSD or Professional Standards Department receive any complaint made about a police officer that is serving in that force. They record the information and investigate the matter. Once the investigation is completed, the officers in question will receive feedback and if any resolution or education is required should they have acted incorrectly. If PSD find that the officer has performed their duty correctly, the officer will be advised no further action will happen because of this matter.  

The IOPC or the Independent Officer for Police Conduct will review how the professional standards have completed their role. They are independent to the force. The IOPC also help provide another layer of review to ensure the ten standards of profession behaviour are adhered to. 

The IOPC will oversee the police complaints and will investigate more serious matters. Such matters include death or serious injury after being involved with the police. However, they do not always oversee matters where they are needed to. Once the IOPC has investigated matters they publish their findings on their website.  

The issue I have had, while trying to research and analyse the work of the IOPC, is that the media and social media publicise heavily when the IOPC find that a police officer’s conduct does not uphold the values of fairness, honesty and integrity. The failings of these police officers are used in social media. It seems that the media and social media drive the subject of investigation by the IOPC. For example misconduct of Officers during the tour of their duty. I could not find as many posts when officers had been found to have acted correctly.

From my research, I was surprised to find that the IOPC don’t publish or investigate issues that cause police officers problems and issues in the community. Such issues like false reports of crime, wasting policing time and more prevalent issues like assaults and attacks on police officers. The IOPC won’t look to follow up on this and publish the findings even if it meets the criteria of what the IOPC does. 

An example of this is, say an offender resists arrest and starts to attack the police officer. The police officer restrains the person; however, in the process is injured while restraining the offender. The offender will submit a complaint to the IOPC saying they had been injured by a police officer. However, in the report the IOPC won’t look to defend the police officer’s actions, but will merely say that the officer’s actions were propionate; however, the IOPC will never look to publish that the offender was in the wrong or words to that effect. 

Another example of this and something that was more in the public eye is the death of celebrity Caroline Flack. She was arrested in December 2019 for domestic assault. She unfortunately later killed herself and the media blamed the police for this. There was a report completed by the IOPC on this; however, until I researched this assignment I had never seen the outcome. This is such a shame as this article could show support for the police and confirm that there was no wrongdoing; however, this document isn’t widely published as evidence to the public that the police performed their role correctly. I do feel had this been widely published, reports like this could improve the public perception of the police in a positive manner.  

I believe that the IOPC could be respected better by the policing community as well as the public and uphold Peel’s principle of ‘Policing by consent’, if the IOPC was to publish when people complain about the police but the complaints aren’t upheld. This information could help to restore the public’s faith in the police.  It is an opportunity for the IOPC to change the narrative on policing. Yes, we make mistakes but also the public sometimes make mistakes as well. 

This doesn’t take away from the fact that when something really bad happens then it needs to be reported and there is an opportunity to learn. An example of this is Operation Tiberius, this outlined that there was mal-practice completed by police officers in their position of trust and assisted in crimes ranging from money laundering to drug trafficking. 

This is where eight organised crime groups infiltrated the metropolitan police force so far that it went to the CPS. There were a number of officers involved which caused extensive damage to the public trust and perception of the police which is still in the back of people’s minds today. 

The IOPC was instructed to complete an investigation. I agree that this type of abuse of position should be published in the media. It is a cautionary tale for serving officers and a reminder of the position we hold.

The communities in London don’t trust their local police officers or even know who their local Police community support officer’s are. Although they would be treated fairly, they aren’t made aware of the police action in their area. I think this is down to a breakdown in communication and using social media to the advantage of the police, or is this again something that can be remedied by more investigations from the IOPC being published. Proving in their area that a person did claim that the Police treated them unfairly but when it was reviewed, it was found that the Police acted with honesty and integrity. 

In summary I think it is a good thing that we have the PSD in the police. I also think it is important we have the IOPC; however, I do feel they don’t have the greatest way of communicating their findings. Whether this be an outcome where an officer has done wrong or whether it be an outcome where the officer has acted correctly. PSD and IOPC have an unconscious power to help improve the public perception of the police. 
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In recent years there has been a developing trend of criminality through organised crime groups including youth gangs.  

Title 3: Analyse the developing issues of youth gangs, and why people are drawn into becoming part of a gang culture. 
Consider how gangs target vulnerable people, people at risk of harm and the theories of victimology.

In this essay I am going to establish that gangs or groups have always been around dating back to the early workhouses or poorhouses in the 19th century and the fact that it is classified as gang culture is just another label for them. Gangs today are an evolution of workhouses or poorhouses in the techniques used to exploit vulnerable people. 

To understand this more, I thought back to my ‘teenage’ years. I remember them being one of the most testing and developmental stages of my life. It was a time where I pushed the boundaries, I did not want to adhere to rules set out by parents and I craved a belonging to a family that was not related to me. 

Adolescents or teenagers, go through so much change not only physically with puberty and their hormones but also cognitively as they work through what’s right and wrong and social and moral boundaries in the world. This is why adolescents, group together as they are all going through the same thing, because of all their development stages this makes them vulnerable and susceptible to manipulation. 
	
This vulnerability can also be highlighted if a child has experienced or is experiencing ACE’s. ACE’s also known as adverse childhood experiences which also exasperate the adolescent’s vulnerability. Because this vulnerability is so highlighted, trained recruiters or leaders can spot these children and will look to capitalise on this much like companies and business did in the 19th century. 

The workhouses or poorhouses used to target people, namely children or young adults and take them on. They would take from the poorest of families, broken families or take on children with no family. If they failed to work or to adhere to the rules once they were, ‘employed’ these children would be punished by not being provided food or clothing. They would sometimes imprison these children to gain compliance. These children would come from families with multiple children or from families whose parents were unemployed and had issues with alcohol or an opioid addiction. Much like how county lines recruiters look for ‘employees’ in the adolescents now.

The county lines organisers are just mirroring the business model from over 100 years ago. There is still poverty in this world with children living below the poverty line. There are still children that are from broken families and potentially have no families and that coupled with the adolescent development craving a family feeling or a sense of belonging. There are still parents and guardians with alcohol and drug addictions. Most of these drug addictions have come from an opioid. This coupled with the consistent pressures of social media and teenagers trying to keep up with the latest trends, makes gangs and organised gangs like county lines.

How these gangs are evolving is down to the fact the world is getting smaller and communication can be more difficult to track and trace. In these gangs they have recruiters who are master manipulators and will be able to spot vulnerable adolescents. They will be able to engage with them. They will highlight the adolescent’s most conscious vulnerability and provide a false sense of security and acceptance around that. For example if an adolescent’s father is and alcoholic, the recruiter will sympathises with the adolescent and say that their father was an alcoholic. They will encourage the adolescent that they don’t need their biological father and that the recruiter can give or provide anything the adolescent needs. This creates a safe space, a sense of belonging and also gives an adolescent the impression that they are wanted. Which addresses one of a person’s basic needs which is to be loved. 

Capitalising on the fact this person feels secure and safe in their presence and only wants to be with them is where the recruiters can look to strengthen their hold. They could look to do this by giving money in exchange for running drugs (like in county lines). The person will look to enjoy this money while feeling confident during the process while they work their way to get rid of any relationship ties they still have to friends and family. 

The next stage is for some the last as it is the ever turning circle of either taking the drugs themselves and working to pay their drug habit or loosing drugs and working to pay it back. This is where the adolescents are trapped and it is very difficult for them to come out. Namely because during their most difficult development time, they felt their safest with the crime group/gang. 

There is also an early introduction to joining gangs and groups at a young age. This could be from a parent being involved in a group or gang. This can range from a football group but could also go to an organised crime gang that deals in stolen goods. This early induction to a younger child or adolescent could encourage a learned behaviour. So as adolescents develop their moral boundaries which adolescents question during their cognitive development stage has already been established (it is acceptable to deal in stolen goods because my parents do it) and could encourage some more extreme moral boundaries to be pushed. An example of this is, it’s ok to threaten someone with a knife to take what I want, as I don’t have it and they have plenty.
 
In conclusion, the workhouses were closed in 1948. This is because of the National Assistance Act. However, parliament can’t create an act to prevent people from being poor or making the wrong decisions in life. This is why when you come across these types of victims, you need to understand what type of victim they are using victimology. 

Victim precipitation theory, where a person could be targeted because of their race, religion, sexual orientation or gender. Lifestyle theory, where a person may have a drug addiction and deviant place theory, where a person lives in a poorer area so the wrong behaviour is accepted as normal. 

The only way we can stop these gangs from evolving and growing is by target hardening. Engaging with youths on their level, showing them there is another way. There is another family where they can have a sense of belonging but also the fact that this stage in their life is extremely hard but only temporary and highlight to them that the choices they make now will impact them for the rest of their lives. Everyone has the opportunity to guide these adolescents. 
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Ethics are an important part of policing, because if police methods and procedures do not the meet the high ethical standards expected by the community, then the legitimacy of the police will be undermined and the confidence and trust of the public will be lost. 

Title 4: Critically evaluate the impact upon policing of differing values, ethics and norms within diverse communities and the importance of effective communication when working within these communities.

Islam is the largest non-Christian faith in Wales. It was estimated in 2011 that there were over 46,000 Muslims in Wales. It is estimated that almost 50% of Muslims live in or around the area of Cardiff. In this essay, I will evaluate policing different communities and focusing on the Muslim community and the impact, that Sharia law has when dealing with the Muslim community in regards to domestic incidents.  

When you complete your initial training, you are made aware that you will be policing all different types of communities. These communities include the Islamic community, the Sikh community, the Jewish communities among other not so taught about communities like the travelling community. All these different types of people make up the public and the area in which you police. To ensure you police this correctly you need to ensure you are aware of their morals and values and also traditions. Some of these traditions are generational and have been learnt behaviour from historic problems. It is your duty to overcome these historic trust issues. 

When dealing with Muslims you must understand they value the family and surrounding family greatly. You will often find grandparents living with parents and children, with aunties and uncles and other children. There has always been a great sense of family value and in some of the older generation more traditional values just like in Christianity. This can be a positive especially if a member of the family requires support; however, when trying to take a statement from them all individually, it can be challenging. This is why when you are going to speak with Muslims you need to assess what you are going to speak to them about and also where you are speaking to them and at what time.

You need to take into consideration that Muslims pray five times a day. Muslims sometimes go to the Mosque to do this, another place where they can chat and get involved in the family community, but also think about this when arranging to make a statement or even stopping by just for a chat to see how they are. Be aware that at dawn, noon, mid-afternoon, sunset and after dark the person may be praying so arranging to speak to this person avoiding those times is key. When speaking with Muslims and arranging to take a statement, if you say ‘I won’t come and see you at 5pm because I understand it is after dark and I don’t want to interrupt your religious prayers’, can prompt the person to be grateful to the fact you are taking their religion into consideration. 

Another point to remember when dealing with Muslims is Ramadan. Ramadan is a religious festival, which is celebrated by Muslims through the medium of prayer and fasting during daylight hours. During this time, you need to be respectful when speaking with Muslims before sunrise and after sunset as this is when they usually eat as a family together during Ramadan. Another side of this is to be understanding when dealing with complaints during daylight hours. Personally I couldn’t go without food or snacks all day. I would become grumpy and agitated, so when Muslims have Ramadan they may be slightly more sensitive or agitated in their state due to a lack of food. A general understanding of this and acknowledgement during conversation with them would go a long way. 

There are also rules for Muslim women. Especially married Muslim women. You also need to understand that they wear the hijab and cover their bodies. Many Muslim women will not speak with police officers or authorities, especially women in the older Muslim community as they would leave any issues to be resolved by the men in the family or by Sharia court.

On occasions that the Muslim women will only speak with female police officers, they will only do this in the presence of their husbands or male from that family. This is more prevalent in the older Muslim community.  

In Sharia law it requires all parties to attend their court and provide information. Then the court is adjourned and advice or punishment is issued. Sharia courts hear a range of issues from reports of theft to domestic incidents.

If for example you take a domestic incident. It could be that the husband and wife have been experiencing difficulties and have attended the Sharia court for advice. The advice they have been given is to pray more and to read the moral value of honouring each other in this official and religious relationship. However, a Panorama documentary provided another side to Sharia law. In this documentary it showed how wives, would suffer physical and emotion abuse while trying to divorce or separate from their husbands. 

Having a part of their religious leaders and religious law condone domestic abuse is very dangerous and it creates a stigmatism that women can’t come forward to speak about domestic abuse or report them. This coupled with the fact some Muslim women won’t speak with police without their husband present is a hurdle police officers have to overcome. 

In conclusion, when policing different religions, you have to demonstrate that you understand their religion and respect their values; however, you need to uphold your role and duty as a police officer to protect vulnerable victims when they are unable to have a voice. It could be at the time they don’t see a way out of this violent domestic environment; however, ensuring that you treat people with respect, honesty and a lot of humility, you can break down these barriers and keep them down. The police are here to help everyone even those who cannot always voice it.
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	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills

Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set. You should provide evidence that you have accessed an appropriate range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: 

Refer to reading list to help you find relevant sources. Do not use Wikipedia or ‘red top’ newspapers’ these sources are not reliable, try to use governmental sources and reliable journal articles and books. 

2. Knowledge and Understanding Skills

At level 5, you should be able to demonstrate: sound knowledge and critical understanding of the well-established concepts and principles of the subject area and the way in which those principles have developed; knowledge of the main methods of enquiry in the discipline.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding. 

Guidance specific to this assessment: You should demonstrate that you have understood what we have discussed in lectures and tutorials. Do not simply reproduce power point slides, show understanding and expand your knowledge by reading. 

3. Cognitive and Intellectual Skills

You should be able to critically analyse information, and propose solutions to problems arising from that analysis, including the critical evaluation of the appropriateness of different approaches to solving problems. Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At all times, you must provide justification/evidence for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts, with an understanding of the limits of knowledge, and how this influences analyses and interpretations. Sound, valid conclusions are necessary and must be derived from the content of your work.   Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: 
Do not show bias in your assignment you should present a balanced argument putting forward different perspectives on the topic. 

4. Practical Skills

At level 5, you should be able to use/deploy a range of established techniques within the discipline, and apply underlying concepts and principles outside the context in which they were first studied, including, where appropriate, the application of those principles in an employment context. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be creative.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  You should show awareness of the limitations of concepts and theories when applied in particular contexts.

Guidance specific to this assessment: You might use ‘real world’ examples to highlight your arguments.


5. Transferable Skills for Life and Professional Practice 

Your work must provide evidence of the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.  This includes demonstrating: professional development to advance existing skills and acquire new competences that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.


Guidance specific to this assessment: Put into practice what you have learned in Academic skills to structure your work so that it flows from one logical argument to the next using ‘linking’ words and sentences. Demonstrate you effective referencing skills. 

	
STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	15
	

	





	
	

	
	
	

	2. Knowledge and Understanding Skills

	25
	

	





	
	

	
	
	

	3. Cognitive and Intellectual Skills

	25
	

	





	
	

	
	
	

	4. Practical Application Skills

	25
	

	





	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	10
	

	



	
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
	
	









	GENERIC ASSESSMENT CRITERIA



	Level 5

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 5 students will be expected to have developed sound knowledge and critical understanding of the well-established concepts and principles in their field of study, and of the way in which those principles have developed.  They will have learned to apply those concepts and principles more widely outside the context in which they were first studied, including, where appropriate, the application of those principles in an employment context. They will have knowledge of the main methods of enquiry in the subject area, and ability to evaluate critically different approaches to problem solving. They will possess an understanding of the limits of their knowledge, and how this influences their analyses and interpretations.  They will be able to use a range of established techniques to initiate and undertake critical analysis of information, and to propose solutions to problems arising from that analysis. They will be able to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences, and deploy key techniques of the discipline effectively. They will be able to undertake further training, develop existing skills and acquire new competences that will enable them to assume significant responsibility within organisations.  They will have the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.



	Level 5
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature. High-level referencing skills consistently applied.

	Knowledge and understanding (Sound knowledge and critical understanding of the well-established concepts and principles in their field of study; knowledge of the main methods of enquiry in the discipline.) 
	Major gaps in knowledge with unsatisfactory, uncritical understanding of the subject matter. Much irrelevant material.  Substantial inaccuracies. Significantly flawed understanding of the main methods of enquiry in the discipline.
	Fragmentary knowledge, with only superficial critical understanding. Some significant inaccuracies and/or irrelevant material.  Incomplete or partially flawed understanding of the main methods of enquiry in the discipline.
	Limited but adequate knowledge and critical understanding of the well-established concepts and principles within the subject area, with a few gaps in the selection of material. A narrow critical understanding of the main methods of enquiry. 
	Knowledge is reasonably detailed and accurate. A good critical understanding of the well-established concepts and principles and the main methods of enquiry, with minor gaps in the selection of material.
	Knowledge is reasonably extensive.  Exhibits very competent critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry.  Breadth and depth of knowledge.
	Excellent, detailed knowledge and highly critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry. 
	Exceptionally detailed knowledge and outstanding critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry. May go beyond established theories.

	Cognitive and intellectual skills 
(Critical evaluation and analysis of concepts and principles; argument and judgement; the limits of their knowledge, and how this influences their analyses and interpretations.) 
	Wholly or almost wholly descriptive work. Little or no critical evaluation and analysis of concepts and principles.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations or opinion, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation and analysis of concepts and principles. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical evaluation and analysis of concepts and principles, tending towards description.
Some evidence to support arguments and judgements but these may be underdeveloped, with a little inconsistency / mis-interpretation or failure to fully recognise limits of knowledge.


	Some critical evaluation and analysis of concepts and principles, though descriptive in parts. 
An emerging awareness the limits of their knowledge and ability to use evidence to support the argument though with some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
Mostly valid arguments and logical judgements. 
	Sound critical evaluation and analysis of concepts. Is selective in the range of evidence used and synthesises rather than describes. Ability to devise arguments that show awareness of different stances, and use evidence convincingly, to support appropriate and valid judgements. 
	Excellent critical evaluation and analysis of concepts and principles leading to logical, evidence-based, reasoned arguments and judgements. Explicit recognition of other stances and a strong awareness of the limits of their knowledge.
A capacity for independent thought and ability to ‘see beyond the question’, suggesting some grasp of the broader field and wider concepts.
	Outstanding critical evaluation and analysis of concepts and principles.  Uses evidence exceptionally well to connect ideas, and support highly logical and persuasive, arguments and judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting a clear grasp of the broader field and wider concepts. Perceptive recognition of the limits of their knowledge, and how this influences their analyses and interpretations.

	Practical skills
(Apply underlying concepts and principles more widely outside the context in which they were first studied; use a range of established techniques; propose solutions to problems arising from analysis.)
	Limited or no use of established methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills outside the context in which they were first studied. 
	Rudimentary application of established methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills outside the context in which they were first studied. 


	An adequate awareness and mostly appropriate application of established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions outside the context in which they were first studied. 
	A good and appropriate application of established methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two.
Can identify problems and propose mostly appropriate solutions outside the context in which they were first studied.
	A very good application of a range of established methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Consistent, accurate and logical application of theory to practice, making appropriate links between the two. Can identify problems and propose appropriate solutions outside the context in which they were first studied.
Evidence of some creativity. 
	An advanced application of a range of established methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Consistent, accurate and logical application of theory to practice, making well-developed links between the two. Can identify problems and propose excellent, creative solutions outside the context in which they were first studied. 
	Exceptional levels of application and deployment skills using established methods, materials, tools and/or techniques.  Consistent, accurate and logical application of theory to practice, making highly developed links between the two. Can identify routine and non-routine problems and propose quite sophisticated, creative solutions outside the context in which they were first studied. 

	Transferable skills for life and professional practice
(Effectively communicate in a variety of forms
to specialist and non-specialist audiences;  the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Failure to work effectively as part of a group. Little or no evidence of the skills for employment requiring the exercise of personal responsibility and decision-making.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Flawed approach to group work, meeting only partial obligations to others. Limited evidence of the skills for employment requiring the exercise of personal responsibility and decision-making.
	Can communicate in a suitable medium for the audience but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a group, meeting most obligations to others but perhaps with limited involvement in group activities.
Demonstrates the basic skills for employment requiring the exercise of personal responsibility and decision-making, with some areas of minor weakness.
	Can communicate effectively in a suitable medium for the audience, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills for employment requiring the exercise of personal responsibility and decision-making, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable medium for the audience.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good skills for employment requiring the exercise of personal responsibility and decision-making, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable medium for the audience.
Work is coherent, very fluent and is presented proficiently. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, and meeting obligations. Demonstrates excellent skills for employment requiring the exercise of personal responsibility and decision-making and an appetite for further development.

	Can communicate with an exceptionally high level of professionalism, highly suitable for the audience. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well within a team, showing leadership skills. Demonstrates exceptional skills for employment requiring the exercise of personal responsibility and decision-making and an appetite for further development.
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