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ECAD6008 Assignment: Part 1
	Professional Experience Template 1
	The teacher provides appropriate levels of challenge and expectations for the range of student abilities and characteristics, motivating learners to achieve. ​​​​​​​

	Pedagogy Standard
	Assessment for learning

	What did you do and why?

	An area that I have looked at to form a strategy is assessment for learning, particularly at Shirley Clarke, who emphasises having a rang of questioning and approaches for different students to respond to.
The way I will take this forward is to in some cases provide separate questions for different students if I can anticipate that we are looking at a task that lower ability students may struggle with. Differentiation should mean that students should be able choose what level they want to work that and offer more confidence in what they are doing.
I tried this approach in a numeracy lesson with my year 5 class, in which children were given the options of three different tasks with some being fairly simple, ranging to some that would challenge even the children who were already exceeding expectations. The children were then given the option as to which challenge they would go forward with, this gives children both a boost in confidence but also gives them responsibility for their own learning,

	What have you learned?

	I found that the class responded well and that each student was occupied It is  for the whole lesson. This included the more advanced students that still had plenty to do, as well as the lower students. But all children seemed to be challenged, and if they felt they were comfortable, there was the opportunity for them to try the task a level up.

	What next?

	It is a strategy that I will continue to use, but the challenge moving forward will be to apply at the appropriate times and in a suitable context.



	Professional Experience Template 2
	The teacher understands the selection, use and justification of a range of imaginative teaching approaches for the benefit of each learner

	Pedagogy Standard
	Blended learning experiences


	What did you do and why?

	I used blended learning to incorporate chrome books and ICT skills into the student’s English lesson in which they were developing their story telling skills through the story of Hanukkah. After having retold the story through storyboards, the students then converted this information into scripted parts for them to tell in small groups. The students were given the aim of incorporating hand movements actions and expressive movements into their telling of the story so that they could try and make theirs unique and interesting. The students worked extremely hard on this task and came up with some very creative ideas. I realised that we were not going to have time for every group to present, and I could tell that the students were disappointed by this, so for the next lesson we used the chrome books to record the groups performing their stories. They were able to mostly do this themselves, under supervision, as they were familiar with the chrome books and how to use them. They then uploaded these videos to seesaw, an application that is shared between students, teachers, and parents, so that they can show their work to their parents once they are home. 
This experience was important for the students as it incorporated different aspect of technology into their work and added an element of excitement to the classroom environment that were not used to in that context. It was also important for them because as young people growing up, technology is being incorporated into every aspect of their lives, so it essential that it is incorporated into different aspects of their learning to go alongside this.

	What have you learned?

	I have learnt that when putting blended learning into practice it must be used based on the context of what you are doing. It is not something that should be pushed into every aspect of learning, but when the opportunity becomes available children seem to respond well and are far more engaged when an aspect of learning is brought in that they are not used to in those lessons on a daily basis.

	What next?

	It is something that I will take forward and try to apply as often as possible when the context suits it. This means that when there are opportunities to use technology, use outdoor equipment or the sports hall, I will make sure to take those opportunities as I have really found that it both excites but also engages the children more than in a normal lesson.




	Professional Experience Template 3
	The teacher demonstrates an understanding of the use of real life, authentic contexts for learning being provided as a natural part of the learning experience. This extends the learner’s cultural, linguistic, religious, and socio-economic experience and illustrates applications of concepts and abstracts in practice.

	Pedagogy Standard
	Real life authentic contexts


	What did you do and why?

	I was given an excellent opportunity to use real life authentic contexts in my lessons when I was given the topic of respecting religion and culture to teach my year 5 class for the week. I approached these lessons with the intention of helping the children understand the topic in the context of their own lives. I did this through first introducing the topic of respect and making sure that the children understood the meaning of the word, and then moving on to teaching the meanings of culture and religion. I then instructed the children to create fact files about their own culture and religion, relating it back to their own lives. It was also very important in these situations that children were able to respect each other’s cultures and religions. To do this the children would then walk around the classroom to read everyone’s fact files and were then asked to identify which they found interesting, and why that was. 

	What have you learned?

	I have learnt that including real life context into teaching can give an extra level of engagement from the children. When what they are learning directly links back to their own life it gives them a far greater understanding of what they are learning, especially when they must feedback information from their own lives back into a class discussion type format. Another way that I found engaged learners even further was through giving my own real-life context in the lesson and allowing the class to learn a little more about me and my own background, this also gave a clearer understanding of the task that they needed to complete.

	What next?

	Using real-life authentic contexts needs to be implemented more in teaching as it engages learners but also teaches valuable life skills and helps the learners to understand why they are being taught these things, and where it will be applicable for them in life. It is for these reasons that moving forward I will look to try and include this into as many of my lessons as possible, because I believe it is the aspect of school that more than anything prepares them for real life.




	Professional Experience Template 4
	The teacher knows, understands, and engages with the principles of curriculum design and innovation, with development of cross-curricular themes relevant to areas of learning and justifies decisions

	Pedagogy Standard
	Cross-curricular themes


	What did you do and why?

	During this experience, I planned my lessons based off the topic for the week which was the topic of Hanukkah. This topic was integrated with literacy to include both oracy skills and writing skills, using the idea of the “Big Write” at the end of the week, where students retold the story of Hanukkah in their own words. This meant that alongside the children learning about and understanding a different religion and culture that they may not be aware of, they were also given the opportunity to practice and improve on their literacy skills when it came to writing their stories. It is important that students understand applying learnt knowledge to their own work as it gives several purposes. It firstly shows an understanding of the information, as this is necessary in order to retell and present the information in a different format. It also allows students to express their own beliefs about what they have learnt, so that it can almost work as its own form of feedback. 
The oracy task also incorporated co operation and teamwork skills as the children were split into small groups and asked to script and perform the story of Hanukkah in their own unique way. This built skills in several aspects of learning which they would not have been able to without cross curricular study.

	What have you learned?

	This experience has helped me to understand that when brought together certain cross curricular aspects of learning can allow students a break from what they are used to, and will create an environment in which they are more engaged and understand the content that they are being taught. 

	What next?

	I will be moving forward with the information that I have gathered and applying it to future lessons. Cross curricular themes have in my experience have given a different perspective to learning and have created far more engagement from the students. Due to this I will be taking this forward but also experimenting with which other lesson and topics in can apply it to, as I believe that this strategy can assist me in several areas.
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Part 2
Introduction 
The pedagogical principle that I will be reflecting on is assessment for learning (AFL). The reason behind this is due to the frequency in which I have used AFL in my lessons, and the scope that it has to be incorporated even more. There are several ways in which AFL has been applied to my teaching, I have used it when planning my lessons, fully aware that they are going to be put to use, but I have also used these strategies spontaneously in order to either take control over a lesson that may have become disrupted, or just simply because in the moment I have felt that it would benefit the lesson to apply them. Assessment for learning is an extremely useful tool as it supplies teachers with several different strategies of both teaching and classroom management, so that when faced with an obstacle in their teaching, they then have options to use to overcome those obstacles. This area of practice has been identified through the intentional implementation of these strategies into my lessons. In this assignment I will be identifying key aspects of assessment for learning that should be focussed on when teaching, and key aspects that could be improved for future development with the assistance and backing of literature and reading that I have found. I will then be explaining how and why my own practice will change and improve based off my findings during this assignment. The literature that I use in this assignment will be key as it will be the base of which areas of assessment for learning will be important to focus on in my own practice, which parts I have already completed to a satisfactory level, and then how I can take that and improve on it based off the findings and outcomes of the literature that I present. 
Literature Review 
Assessment for learning is a key approach to learning because it allows for a deeper understanding of the learning from the students, due to quality feedback and the engagement from the students through different AFL strategies. These strategies range from small changes that can be made within the lesson to help with behaviour control and lesson management, right up to curriculum wide changes that adjust the way that lessons are planned and taught across whole schools. It is important to point out that this is not the only approach to assessment, but is the one that will be the focus of my work and research due to its effectiveness and influence over the school that I have been working in. The other approaches to learning are assessment of learning (AoL) and Assessment as Learning (AaL), both of which take slightly different approaches. As previously mentioned AFL allows for much deeper understanding of learning from students, as supported by Berry, “Teachers give quality feedback to students and students are expected to take this on board. They need to think through the feedback and make relevant changes. AFL holds the key to good teaching. It offers an alternative or additional perspective to traditional assessment in schools.” (Berry.R, 2008, p. 47). This quote further emphasizes the importance of AFL and the relevance it has to modern teaching, this is something that has been made clear to me both through university and my time spent in the professional classroom.  
	Assessment for learning is integral towards students’ development as it is a great way of identifying students’ progression in learning. It allows students and teachers to be able to assess the progress throughout the learning experience rather than leaving it down to a test or exam at the end of the year. The method of peer assessment or self-assessment in particular are excellent tools for this and are a key strategy that support this style of learning, as it allows for students to understand the next necessary steps to keep a steady pace of progression, “Assessment for learning tools can be used to find the learner’s current position, move the learner on towards his/her next step (ZPD), act as checks on the journey to reaching the next step, and to discover if the next steps have been reached.” (Welsh Gov, 2010, p. 30), here in the government guidelines for developing assessment for learning it is emphasized further that this approach is key to both monitoring progress and developing the next steps for improvement, something that can be adjusted and changed using AFL strategies, to suit the individual needs of each child. Another advantage to peer and self-assessment is the instant gratification that students receive through immediate feedback, as it gives confidence to continue with the subject. This can especially come into play when that feedback is given mid lesson, as it allows students to make adjustments during the lesson, and to make sure that they are working along the right lines, and if not they can recognise that they need help and ask for assistance from a teacher.
	It is important when discussing AFL strategies that the focus is streamlined towards a few specific areas, due to range and complexity of different strategies that exist within the single approach. I have chosen to identify some of the most common and prominent strategies that are most widely recognised as being effective. One of these I have already mentioned through self-assessment. This is an area which I have briefly applied to my own teaching but there is much room for it to be expanded on, as will be shown by the research that backs it up. Self-assessment is an excellent approach to self-reflection as it allows for students to firstly read back through their own work, and be able to identify areas they have both exceeded at, and areas in which they can improve. “Whether or not students can assess themselves accurately for summative purposes is completely irrelevant to the topic of this chapter, which is whether or not students can develop sufficient insights into their own learning to improve it.” (Wiliam. D,  2017, p. 170), another important point that this quote highlights, which supports the use of self-assessment counters the argument that there is a risk of younger students not taking the process seriously and not self-assessing accurately or fairly. What Wiliam has identified is that it is irrelevant how accurate the students assessment of themselves is, what is important is that they have looked over their work, and have come away with a deeper understanding that will then inform their next steps.  
	One of the key strengths of assessment for learning is the range of strategies that can be used. It is widely accepted that children learn in a variety of different ways, whether that be visual, kinesthetic, auditory, or tactile. This means that one strategy may not necessarily fit all children, which is why having such a toolbox of strategies available is so important. “Great teachers know their students well as individuals, are well informed about the nature and requirements of their students’ specific needs and have strategies to accommodate them.” (Coe et al. 2020, p. 23), an important point that is brought forward by Coe is the importance of the relationship between the teacher and the student. This is something that applied to my own experience in teaching, as the longer I was with the class the better I was able to understand the ability levels and styles of learning that best suited each child. This then gave me a much clearer idea as to which AFL strategies would be suitable with each individual students, allowing me to apply them in the correct places and create a better learning environment. 
	When studying and analysing assessment for learning, it is important to recognise the aspects that have come into my own practice and to dissect and understand the literature behind these key areas. One of those areas is differentiation, something which was standard practice in my initial placement school, which allowed me to understand and consistently apply it to my own lessons. The basis behind the idea of differentiation is allowing each child to achieve their full potential through differentiated and specialised work, so that no matter the different ability levels in the classroom, children can still be challenging themselves and pushing themselves regardless of their ability levels. The counter argument to differentiation has for a long time raised the point of equality amongst children and that children should all have access to the same levels of work. But Sobel and Alston discuss this, “Rightly, there is a great drive in schools to ensure that all children are treated equally, but the drive for equality often misses the fact that we do not all start in the same place. The view that ‘giving extra support to certain children to meet their needs is unfair to the others’ is misguided. It neglects the fact that children are not all the same. For all children to learn effectively we need to even the playing field so that they can all succeed, rather than aiming for varying, adjusted levels of success or achievement.” (Sobel. D, and Sara. A,  2021, p.87). This quote not only supports the use of differentiation but also breaks down why it may have been rejected in the past and gives the explanation which has allowed doubters to understand its benefits. It does this through highlighting that evening the playing field does not actually mean starting everyone from the same point, but instead starting them from the same point within the context of their own learning.  
Differentiation is also discussed in the book How to Differentiate Instruction in Academically Diverse Classrooms, in this book there are further arguments put forward for why differentiation should not only not be overlooked but should be an integral part of the curriculum and would be massively beneficial to students of all abilities. “Further, differentiation encourages the lifting of ceilings and testing of personal limits and advocates “teaching up,” otherwise known as working from a complex curriculum that will challenge advanced learners and providing scaffolding for other students” (Tomlinson. C, 2017, p.13), this quote introduces us to the term teaching up, which encapsulates the reason why differentiation is so important in modern teaching, and the benefits it has for children. It is discussed that differentiation lifts ceilings for students, identifying the way in which it now allows students to achieve more and reach their actual full potential, and for advanced learners not just to be settled and comfortable with being able to do easily do all the work, but allows for the tasks and instructions to be tailored in a way which will create obstacles and be challenging for these students as well. 
	In the book Creativity in the Primary Classroom, several techniques are covered in order to apply different approaches to the professional classroom. In one example of a lesson plan for numeracy differentiation is cited is a key approach and is shown to be hugely beneficial towards the learners. In this particular case, lower ability learners are highlighted, which I feel is something that in this assignment I have focussed on less. This is important as differentiation benefits students of all abilities and allows for greater improvement across the board. “Differentiation: Lower ability children to choose/use lower numbers. Higher ability children to move on to greedy animals that take double the number card/dice roll. In a plenary session you could share what the higher ability children have done with doubling with the intention of moving the whole class on to working with doubling next.” (Desailly. J, 2015, pp. 114-133). This quote not only gives an understanding of differentiation, but also puts it into context and demonstrates its value when planning a lesson, providing a much greater understanding of why this approach is so widely recognised and respected. 
	A book which has demonstrated the use of differentiation is Data Driven Differentiation in the Standards-Based Classroom. The content in this book breaks down lesson planning, how to incorporate differentiation, and why it should be incorporated, giving not only valuable information on the subject but also giving the tools to apply it to your own practice. “Differentiation comes in many forms. The thoughtful practitioner recognizes that one size doesn’t fit all and that it takes careful planning and ongoing assessment to reach all students and ensure their continuing growth, achievement, and success.” (Gregory. G, & Kuzmich. L, 2014, pp. 189-205). This quote comes shortly after the demonstration of lesson plans. Another important point to highlight from this text is the fact that analytics and data have been used to devise these lesson plans, hence the title of the book, but this gives further evidence of qualifying differentiation as a method that has been proven to work through data collected and presented in this text. 

Conclusion 
My reading into the critical literature on assessment for learning has allowed me to reflect on my own use in the lessons that I have taught over PTE 1. It has firstly given validity to the approaches I have taken, but also allowed me to look at what I could improve on. In several lessons I have used strategies such as lollipop sticks and think pair share, and these have had an excellent rate of success as they make it a requirement that every child in the class is engaged with what we are doing, but also means that if there is a lack of understanding of the task, then the child can work with their partners in order to gain a better understanding of the work. As mentioned previously, the school I have been on placement in has differentiation implemented as a whole school approach, so I was fortunate enough to be given a lot of guidance on how to implement this into my lesson plans. I have learnt that differentiation works a lot better under certain subject areas such as numeracy and literacy, but maybe is not something that should be pushed in more creative subject areas, and not in the more creative aspects of literacy. The reason behind this is that creative topics are much more subjective, and are subject to opinion, so especially at a younger age it could be unfair to set goals that could limit or even contain that creativity. But as mentioned, using differentiation particularly in numeracy lessons has been a huge help, and has allowed much more room for improvement across all abilities in the class, and in particular has allowed some of the lower ability students to makes advancements in their learning that it seems they would have struggled to make without this approach in place. 
	The literature that I have analysed will heavily influence my teaching practice going forward and will provide much more structured and informed use of AFL strategies in my classroom. It has given me the base to implement these approaches on a more consistent level than I had previously, and has given me a far deeper understanding of why I am using these techniques, and why these techniques are effective. I will also be looking for more opportunities to bring differentiation into my lesson planning, and thinking about how I can give further tasks to challenge students to the best of their ability. The literature that I have read has helped me identify the reasons why children respond so well to differentiation, these reasons surrounding the confidence that is instilled in the students when the learning is being put into their hands. It has been particularly informative to read and see specific lesson plans tailored towards differentiation, as it gave a much clearer understanding of how to prepare and anticipate teaching a lesson that incorporated that approach. It has also been very helpful to have an understanding of the thoughts behind differentiation, and the breakdown of why certain arguments against it do not stand up, but also an understanding of the misinterpretations that can come with implementing these techniques. 
	This assignment has influenced my approach to teaching greatly and has given me a much deeper understanding of the techniques and approaches that I have already used, but also on what I can do to improve on the way in which these approaches are implemented within my lessons. The research I have done will have a huge influence over my lessons, and has been extremely valuable.  
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