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Chapter 1: Introduction
The aim of this research project is to discover how learning is personalised to suit the individual needs of learners with Additional Learning Needs (ALN) within a special school setting. Moreover, the key overall aim is to improver knowledge and understanding of teaching in order to develop own personal professional practice in supporting learners with ALN. 
Prior to commencing this research project, the writer has little experience in adapting teaching to suit individual needs of learners. Through Professional Teaching Experience (PTE) the writer has experienced learners with ALN within the classroom however, failed to see personalised learning initiatives being implemented to suit the individual needs of the learner. Figures from StatsWales (2016) show that the number of learners with additional needs are rising each year, taking these figures on board the writer believes that it is paramount for all educational practitioners to gain knowledge and understanding in supporting the needs of learners with ALN. The writer believes that by undertaking this research project within a special school will give the most informative insight into how to personalise learning to support individual needs of learners with ALN. 
The writer’s hypothesis for this research project is that teachers within special schools are using the students Individual Education Plans (IEP’s) whilst planning activities, considering the needs of each individual, it is believed that the IEP’s are written jointly with the children and their parents. Furthermore, the writer believes that interventions will be used throughout the school in order to develop the learners further. 
The research methods that will be used during this project include:
· A review of literature, research and case studies.
· Observations of teachers delivering lessons.
· Observations of how the learners are grouped within the classroom.
· Observations of daily routines within a special school.
· Interviews with teachers and learners.
· Learning walk.
· Examples of educational documents including planning and IEP’s.
· Photographs and video evidence.
The reasons for studying this question is that the writer of this research project has a passion of deepening personal knowledge in supporting all learners within a mainstream setting. The writer aims to gather information of a variety of different initiatives being used within a special school to personalise the child’s education with the objective of adapting the knowledge gained to use within a mainstream setting.
Defining ALN
ALN refers to a child’s need for extra provisions being made to ensure that they can learn effectively, in Wales the term ALN is increasingly being used instead of Special Educational Needs (SEN) (Contact a Family, 2012). 

The draft ALN code for Wales is to be implemented between 2020 and 2023, within this code under the SEN provision move to the ALN system providing a legal framework to ensure that individual needs are identified early and addressed quickly. Within this code ALN is defined as a person having a learning difficulty or disability which calls for additional learning provision, this learning difficulty or disability could arise from a medical condition or otherwise, a child with a learning difficulty or disability will have significantly greater difficulty in learning than their peers (Welsh Government, 2018).


















Literature review 

Personalisation of learning was recognised as the central characteristic in a new education system purposed in 2004, it was believed that this new system would fit to the individual learner rather than the learners having to fit the system (DfES, 2004b). It is also believed that personalised learning will improve levels of attainment, by providing a tailored education for every child giving them strength in the basics, stretching their aspirations, building their life chances and creating opportunities for all regardless of their backgrounds (HoCESC, 2005-06). Personalised learning is also supported within Donaldson’s (2015) report of what education in Wales should be believing that every child and young person benefits from personalised learning. The Welsh Government supports this, considering that an inclusive education, in which individual learners receive a tailored education and additional support to reach their full potential, would be of benefit to all (Welsh Government, 2018).
DfES (2006) describes the hallmarks of personalised learning and makes the case for why all schools should work towards this vision. Personalised learning, tailoring teaching and learning to individual need, is essential in helping children to achieve the best possible progress and outcomes. It is critical in raising standards and narrowing the attainment gaps that exist between different groups of pupils. The pedagogy of personalisation of learning (appendix 1) is distinguished by the way it expects all children and young people to reach or exceed national expectations, with an emphasis of planning for progression and differentiation being fundamental in the development of learners (DfCSF, 2008). DfES (2006) state that in personalising learning, it is the teachers knowledge on the learners that is used to design more accurate teaching and learning opportunities more accurately to the needs of the child. Personalised learning is an appropriate solution in challenging, motivating and supporting learners (Paludan, 2006).
Learners with ALN should be provided with a personalised education that builds on their strengths, brings out the best in individuals, allowing them to develop a love of learning and assist them in growing into confident and independent citizens (DfES, 2004a). Macblain (2014) believes that practitioners working with children with ALN should not rush in making judgements about the abilities and potential of the child, time should be spent properly assessing the child in order to determine the most effective means of meeting their individual needs. Through personalisation of education learners are believed to reach their full potential whatever their starting point (DfES, 2007). 

The personalisation of education places the child at the centre, considering their individual needs. Placing the child at the centre is supported by UNCRC (1989) article 12 by listening to the individual needs of the child, taking them seriously when planning and delivering learning activities. Welsh Government (2018) supports person centred practice suggesting its use to support children with the views and wishes of the child and their parents being considered. Farrell (2008a) recognises that it is crucial to draw together information and advice from parents, using it to make educational and other judgements about what will enable the child to learn and develop best. A person centred approach will be essential in delivering real change to the lives of learners with disabilities, with person centred planning being used to achieve this by providing a single, multi-agency mechanism (DoH, 2001). 

How to implement personalised learning?

Research shows that there are several methods of delivering a personalised education to learners with ALN. Whilst their does not seem to be a distinct way of delivering personalised education, which could be due to the fact that all learners with ALN have varying needs and learn in different ways (Welsh Government, 2018). The following sections will share the findings of research on some of the approaches which are being used in the personalisation of education for learners with ALN.

Individual Development Plan (IDP)

IDP’s are the new document being introduced as party of Welsh Government (2018) plan of how to best support learners with ALN. These IDP’s will be a statutory plan replacing and existing support plans for all learners with ALN. Welsh Government (2018) state that an IDP should include the following: 
Details on the child (including contact details for parents).
· One Page Profile providing key information about the child in a way that can be shared and understood quickly. This profile should include information organised under the following headings:
1) What is important to the learner?
2) What is important for the learner?
3) What is working and should be built on?
4) What is not working and needs to change?
· A clear description of the child’s ALN including how this has an impact on the learning.
· Description and delivery of the child’s Additional Learning Provision (ALP). This should include:
1) Intended outcome (learning targets)
2) ALP to be provided
3) What language ALP should be provided
4) Organisation providing ALP
5) Start, End and Review date of ALP
6) Rationale for the ALP
· Records of information used to develop the IDP.
· Timeline of key events
· Transition information

As introducing an IDP is something new there is no evidence to support how it can be used to personalise education for a child. However there is research on the elements which it replaces including the Individual Education Plan (IEP). Garner (2009) states that an IEP is an essential working document enabling teachers to plan, deliver and evaluate a teaching intervention meeting their individual needs alongside the personal targets set out. As a working document it should be reviewed regularly by staff with views of the child’s progress sought from both the parents and the child (DfES, 2001). 

A one page profile is a simple way to start personalising education as it is a person centred thinking tool providing the necessary information on how best to support the child all on one page (Aspland, 2014). Having this information available in a quick easy to read format will be beneficial for all entering the classroom. Through personal experiences during Professional Teaching Experience (PTE) the writer found that when entering a class which included learners with ALN no information was shared on how to best support them, resulting in the writer having no knowledge of what provisions to put in place in order to aid their development. 

National Curriculum

Lewis (2002) views the national curriculum as being a disadvantage and inappropriate to many learners with ALN due to it being so narrow and prescribed. Further to this Nind et al (2005) highlights debates which have been dominated by the issue of whether one curriculum can fit all learners in Wales and England. Smith (2006) raised the question of how 
Learners with ALN are supposed to be assessed within the same educational framework as ‘typical students’. Estyn (2007) have found that special schools face challenges in evaluating learning outcomes pupils are often working at or below level 1 of the national curriculum with no reliable benchmark to compare the progress of learners with. Taking this information on board perhaps a more suitable framework could be developed which will be more achievable for learners within special schools. Estyn (2018) recognised good practice in which a school designed learning tasks which encouraged learners with ALN to develop real life skills such as paying for items and checking receipts. It was also recognised in Estyn (2019) that many special schools adapted the curriculum in order to suit the neds of learners, often providing meaningful and practical learning experiences preparing them for their futures. Farrell (2008b) highlights a potential strength of special school provision being the flexibility in the curriculum it offers. Whilst many questions have been raised on whether the current curriculum is suitable and achievable for learners with ALN. Donaldson (2015) states that in the new purposed curriculum will be inclusive for all, progressing along the same continuum regardless of any needs they may have although progression may be slower it is still accessible for all.

Communication

Research by DfES (2007) found that ensuring the provision of special means of access such as communication systems like Braille, British Sign Language or Makaton can be used to support the development of learners with ALN. Peer and Reid (2016) discuss how the use of sign language can assist learners in accessing the curriculum when they have speech, language and communication needs or are deaf/hard of hearing. Augmentative and alternative communication (AAC) systems can be used in supporting learners with communication difficulties. Augmentative systems are those which are used without visual support such as sign language. Alternative systems are used with visual support, an example of this could be communication boards. The main aim of AAC systems is to provide learners with the necessary resources to carry out functional communication, with the advantage being that they can be adapted and personalised to be used by several people (Barragán et al, 2009). 
Interventions and Support strategies
DfE (2011) have recognised that through effective early interventions the impact that ALN has on a child can be reduced enabling them to lead successful and independent adult lives. Personalised learning can allow learners with ALN to receive many supports alongside tailored interventions addressing their individual needs (NCfLD, 2015). DfCSF (2008) have recognised interventions as a key component in personalised learning as they enable learners to make the necessary progress to achieve their full potential. It is recognised as good practice when specialist settings plan interventions that enable learners to access education and assist staff in supporting learners successfully in lessons, these interventions can include additional one-to-one support (Estyn, 2019). The four areas of needs recognised by DfES (2004c) for additional support comprises of:
· Communication and Interaction
· Cognition and Learning
· Behaviour, Emotional and Social Development
· Sensory and/or physical
Interventions can be designed around these four areas in order to support the development of the child.
Conclusion to findings

In conclusion to these findings along with personal experience the writer believes that the child’s individual IDP should be used at the centre of all planning for teaching and learning experiences. This conclusion comes from all the required information being included within the plan from the child’s interests to what their individual targets are. This information can be used to design enriching experiences providing opportunities for the child to develop further and become the best that they can be. Interventions can be planned to support the four areas of support mentioned above whilst continuing to work towards their individual targets. The writer believes that the one-page profiles should be given to any adult entering the classroom in order to gain an understanding of the needs of the children and how to best support them. 
A personalised approach to education within a special school setting provides opportunities for all to develop into the best of their abilities. The writer believes that within special education all of the approaches discussed above can interlink with each other creating a personalised education for learners to develop successfully. Whilst the IDP should be at the centre of any planning the use of AAC systems are essential in giving learners with communication difficulties not only access to the curriculum but also a voice in order to express themselves.


Chapter 3: Methodology and research design 

When conducting research, the researcher must adhere to the correct ethical practices. Rubin & Rubin (1995) state that throughout their research the researcher should keep in mind what the ethical obligations are in order to protect those who are involved. Adhering to this the researcher followed guidelines as set out by BERA (2019), UWTSD (2020) and ERW (2019). Prior to commencing this research project, the writer obtained permission from the University of Wales Trinity Saint David (UWTSD) ethical board (see appendix 2). Throughout this research project the writer referred to UNCRC (1998) ensuring that all children involved were safe. 

In order to answer the research project question ‘how is education personalised to meet the individual needs of learners within a special school setting?’ several research methods were used. These included:
· Literature research
· Observations/field notes
· Interviews with staff
· Learning walk
· Photographic evidence
· Examples of anonymised educational documents

All staff who took part were provided with a letter (see appendix 3) explaining what research was being conducted and its purpose.  It was also explained to all members of staff that all information would be kept strictly confidential at all times.

As all learners within the school had ALN, some with complex needs it was paramount to the researcher that they were not distressed in having an unfamiliar face within their classrooms. Care was taken to ensure that the classrooms visit would be suitable for the researcher to visit and the researcher ensured that the personal space of each learner was respected.

Observations/Field notes

Evidence was collated through observations and taking field noted within various classrooms within School A. Cohen et al (2011) highlight a distinctive feature of observations being that it gives the researcher an opportunity to gather live data from natural occurring situations allowing a direct look at what is taking place rather than relying on second-hand information. Whilst observations has the benefit of gathering information as it is happening Koshy (2010) believes that too much information can be collected posing a challenge at the time of analysis, it is also highlighted that when being observed the behaviour of the person being observed may be affected.

Semi-structured interviews with staff 

It was decided to use semi-structured interviews with staff members to gather information and opinions. The advantage of a semi-structured interview was that although the writer had a broad idea of what information they wished to gather they could ask open ended questions allowing the responded to express their own views on the issue (Coles & McGrath, 2010). This approach also allowed to ask questions whilst observing various activities. Nisbet and Watt (1978 cited in Bell and Waters 2018) identifies that although interviews provide important information, they only reveal how people perceive what happens, which is not necessarily what actually happens. 

Due to the nature of the school the writer decided against interviewing the learners as the majority of classrooms visited had a wide range of complex needs.

Learning walk

A learning walk was conducted within the school accompanied by a member of staff. This allowed the writer to gain an insight into how the school is run and what provisions were out in place to support the learners. As the school was separated into three buildings this learning walked proved to be a valuable experience in understanding how the school was laid out, and the different facilities available to support the complex needs of the learners. 

Photographic evidence

Photographic evidence was captured in order to support the discussions of my findings. Prior to capturing any photographs permission was obtained (see appendix 4) on the agreement that none of the learners can be identified, due to this it was decided not to photograph the learners, and to cover their faces on any displays within the school. 



Examples of anonymised educational documents

To support the findings examples of anonymised educational documents were collected, these included:
· Planning documents (long term, mid-term, short term and individual lessons)
· IEP (with permission from the parent)
· Anonymised thrive progress report

Welsh Government (2015a) highlight that certain documents are not available to the public due to confidential nature. As the documents obtained from the school comes under this category it was agreed that all personal information would be censored in order to protect the identities of the learners.

When analysing the findings of the research it proved to be a challenge as the majority of evidence was qualitive data. Through the use of semi-structured interviews different questions were asked to different members of staff therefore the writer was unable to obtain various opinions on the same questions. In future the writer intends to distribute questionnaires to various members of staff throughout the school in order to gain a variety of responses on the same questions. 
Furthermore, due to time constraints it was not possible for the writer to fully observe all activities that took place within the school. As all the learners had various individual needs the writer would have liked to observe the same strategies in a variety of classes in order to see how they were personalised however, due to specific timetables and unforeseen circumstances this was not possible. 












Chapter 4: Results and Discussion 

Within this chapter the author will discuss the findings of the research undertaken during elective experience within school A. During this experience the writer gained a valuable insight into how a special school is run differently to mainstream, what provisions and initiatives are in place and how they support the individual needs of the learners a full report of the experience can be seen in appendix 5.

During the early stages of the research could immediately see that the learner’s needs were paramount. As soon as the researcher entered the classroom they were given a classroom information pack to read, this included general information on the class and a brief description of each child. It was explained that this pack was given to all visitors to the classroom to ensure they have an understanding of what the needs within the classroom and how to avoid any unnecessary disruption to the learners. Following this the researcher was given a pupil overview booklet. This booklet contained more detailed information on each learner including:
· Diagnosis
· How they communicate
· What support they require
· What their motivators are
· Things that need to be known such as likes and dislikes
· Behaviour support
This booklet is given to all visitors to the class that intend on working with and supporting the learners. Throughout the duration of research, the writer observed that there were several members of staff on supply within the school, this booklet proved to be crucial in meeting the individual needs of the learners. 
Within the classroom there was a pupil information file, this file included individual IEP, one-page profile, health care and Speech and Language Therapy (SALT) plans. Within the literature review section of this paper it was highlighted that parents and children should be involved in writing the IEP, this this is supported within School A (2020a) however, during a discussion with the teacher she claimed that no input is gained from parents or children during the termly reviews. The teacher alone writes them taking information of what parents have said in general conversations, the teacher claimed that due to the complex needs of the children they would require too much scaffolding, however some of the older children in the school may have some input. In addition to this file was a behaviour risk matrix and personal support plan file. School A (2020a) states that a bespoke personal support plan is developed from the matrix providing detail of how the individual is best manages, early warning signs and proactive strategies. These plans are used as direction for all staff ensuring consistency for the learners. 

Planning

School A (2020b) described the use of mid-term planning as work being organised on a termly basis, these plans are intended to be adapted and modified to suit the individual needs of learners at the time of teaching. Short term weekly planning is used as a working document which is adapted where necessary. This planning includes what activities are taking place, what learners are out of the class and which staff member is working with different learners, an example of the weekly planning can be seen in appendix 6. As individual lesson plans are only written during inspection periods the writer was unable to observe whether the planning was strictly followed, or if the lesson was adapted further. Although it was not possible to have a lesson plan for the observed lessons a previous plan was provided (see appendix 7). Within this lesson plan it was clear to see how the activities were personalised for the individual learners, included in the plan were the individual IEP targets the learners were working towards with activities relating to said targets. During discussion with several teachers when asked how they plan their lessons ensuring all needs were met, all answered with they adapt their lessons constantly to suit the needs at the time and that their knowledge on the individual learners, and their IEP targets are what the lessons are based upon. This is highlighted within School A (2020b) stating that good teachers know the learners well, understanding any factors that can affect their learning, it was also recognised as good practice in Estyn (2019) when teachers are confident in using knowledge on individual learners to adapt tasks sensitively to provide for learners changing needs and behaviours. Within each classroom of the school the learners individual IEP targets were on display, this meant that the staff could refer to them ensuring they are working towards the targets (see appendix 8).  

National curriculum

Within the literature review chapter, the challenges of following the national curriculum were highlighted. Estyn (2007) findings of learners working at a low level of the national curriculum is seen within appendix 7. The learners within the class are year 7 however, the higher ability learners within the class are working on counting to 5 which is an objective that falls into the nursery age range of the national curriculum (Welsh Government, 2015b). In regard to the challenges faced in following the national curriculum for learners with ALN the school do not necessarily follow what is set out in the curriculum, they focus more on real life skills that would be beneficial to the learners such as communication as it was highlighted in discussion that without communication skills the learners would not be able to learn, this supports the findings of Estyn (2018). The mission statement of School A (see appendix 9) highlights that as a school they believe all learners are entitled to access to the very best learning opportunities, enabling learners to become the best that they can be. In order to fulfil this the school provides a broad, relevant and challenging curriculum that includes aspects of Routes for Learning and the national curriculum with the learners individual learning needs being a priority throughout all activities (School A, 2020c). 
During discussions with a class teacher it was asked whether they agreed with Donaldson (2015) statement on the new curriculum being inclusive for all, she believed that although some of the children will not reach progression step one overall it is more accessible for the learners. She explained that the new curriculum could be interpreted and tailored to suit the individual needs of each learner. Furthermore, she claimed that even though they focus on a more skill based curriculum the learners do meet the four purposes however, not necessarily what is set out in the guidelines. 

Teaching and Learning

Within the year 7 classroom observed there were 7 children, 3 classroom assistants and the class teacher. The staff were distributed throughout the classroom where they could best support the learners. During one lesson observed the higher ability learners were seen to complete individual work which was heavily supported by the class teacher through the use of various resources. The lower ability learners were dived between the classroom assistants, these learners were not seen to be completing work however they work working on their IEP targets such as sharing and communicating with somebody to ask what they wanted. When completing a group activity, the researcher observed that the learners are each support individually wherever necessary. The support provided was personalised to the individual learners needs, either through providing additional resources, discussing the activity using sign and assisting the learner to complete the activity by using reminders of what they needed to do throughout the activity. The learning undertaken within the school is not evidenced in books. Due to the needs of the children many of the activities are short and practical therefore evidence is gathered through images and stored on the learners individual iPads. Assessment of learning is a continuous process which begins at the point at which the learner is currently at, constant observation and evaluation ensures the work is appropriate and relevant to the needs of the individual (School A, 2020c).

Communication

Throughout the elective experience the researcher observed a variety of provisions being used in order to support the communication needs of the learners, these included:
· British Sign Language (BSL)
· Makaton
· Picture Exchange Communication System (PECS) 
· Braille
· Sim Writer
The use of these provisions gave the learners a voice to communicate and engage with others, without these being in place many of the learners would be unable to communicate their needs. Within various classrooms the researcher was able to see that these provisions gave the learners access to learning and development which supports the findings of DfES (2007) and Peer and Reid (2006). 
BSL and Makaton was used by several of the learners throughout the school, as the researcher had no experience in these provisions it was difficult to identify which was being used. During a discussion with the ALNCO it was expressed that Makaton is promoted more than BSL within the school due to more access being available to resources supporting Makaton however, staff are trained in both with yearly refresher courses being provided (School A, 2020a). Within the year 7 classroom the researcher visited the class used ‘sing and sign UK’ as a tool to support the use of Makaton. 
Similarly to BSL and Makaton, PECS gives learners a voice however this provision uses picture symbols. During the time spent within the school only a handful of learners were observed using PECS either through a communication book (see appendix 10) or through an app on the iPad (see appendix 11). One child observed using the book was seen to use his communication book during free choice time to tell a staff member which toy he would like to play with, he was not seen to use his book during learning activities he was seen to use sign language instead. On another occasion a second child was observed using PECS however he used an iPad, for this child PECS was his only means of communication.
One learner within the school was diagnosed with a visual impairment, although she was currently managing with extra-large fonts it was recently found out that her eye sight was deteriorating and that eventually she will have no vision. In order to support her the school have made arrangements for an ‘independent teacher for the blind’ to come in and teach her braille. The teacher within her class is currently working on converting all her IEP targets and classroom resource into braille in order for them to be accessible to her, during the visit some provisions had already been put in place within classroom displays (see appendix 12).
The programme sim writer is used throughout the school as a resource to support learners. As many of the learners are unable to read sim writer translates words into symbols making things visual and easier to read for the learners. Within School A (2020d) it states that all displays should be printed using symbols, this can be seen on all wall displays throughout the school (see appendix 13). The symbols created by sim writer an also be seen on the learners IDP targets on display within classroom (see appendix 8) teaching resources (see appendix 14) and letters/newsletters to parents (see appendix 15). This continuity allowed all learners the opportunity to be able to read things throughout the school and during their lessons.

Interventions and support strategies

Within the literature review it was highlighted that interventions are a key component of personalised learning, enabling learners to make the necessary progress to achieve their full potential. Within the school several interventions were being used in order to support the learners in accessing education. 
Attention Autism was being used to improve the attention of the learners during adult-led activities. During this activity the learners had to focus on the teacher as they pulled various toys out from a bucket, the learners were unable to touch the toys they had to communicate with the teacher for her to show them what it did. Following this the teacher in some ‘messy play’ activities which the learners communicated what they wanted her to do, such as splat. During this stage the teacher chose some learners that were engaged to take part in the activity. This activity developed the attention and communication skills which are a key component in learning. 
Thrive was used as a whole school approach in supporting the individual needs of the learners with 2 thrive practitioners employed full time. Rather than an intervention it is a support strategy that is promoted at all times supporting the emotional development of the learners. Within the school some of the learners are supported in group sessions and others on an individual basis when necessary. The learners being supported individually are assessed with a personalised action plan (see appendix 16) being produced to support them, this action plan is updated regularly as the learner progresses. The progress that one learner has made through the personalised support from the thrive time can be seen in appendix 17. Thrive allows the staff to have a better understanding of the emotional needs of learners.
Applied Behaviour Analysis (ABA) is a new intervention being introduced to the school so support learners when other interventions have been unsuccessful. ABA is used to focus on improving specific skills such as behaviour, social skills and communication. As the early stages ABA is done on a one-to-one basis the researcher was unable to observe it being implemented. On discussion with the ABA practitioner he claimed that the effects of this have been beneficial to many of the learners, their behaviour has improved and are communication better with others. 
Touch trust is done with a maximum of three learners at a time, building positive relationships between staff and learners by using sensory and physical movements. Alongside building positive relationships touch trust works towards physical development through the use of different movements, emotional development through the use of communication, praise, relaxation and expressing emotions. Social development is addressed through communication, taking part, taking turns and being accepted. All of the element involved with touch trust are beneficial to the learners and support them in becoming the best that they can be.
























Chapter 5: Conclusion

The aim of this research is to discover how learning is personalised to suit the individual needs of learners with ALN within a special school setting.
Within the introductory chapter the writer’s hypothesis was that teachers within a special school would using the students IEP whilst planning learning activities. Furthermore, this the writer believed that interventions would be used throughout the school in order to develop learners. On reflection to this hypothesis the writer believes that the findings support this however, the writer found that constant support was provided to learners in various ways throughout that school day. 
During the research the writer found that the majority classroom learning activities were personalised to meet the learners individual IEP targets. By utilising a skills-based curriculum teaches the learners everyday skills, preparing them for the wider world of life and work. Although many of the intervention and support strategies are not done individually all of them support the learners in accessing education which is then personalised to their needs.
As a result of undertaking this study the writer has gained valuable knowledge in how education is personalised to meet the individual needs of learners within a special school. Furthermore, this the knowledge gained can be adapted to use within a mainstream setting in order to meet the needs of all learners. Although the majority of initiatives seen within School A are developed for use with learners with ALN the writer believes that all learners could benefit from the implementation of them within their education.

As the number of learners with ALN is rising each year the writer believes that all student teachers should gain a deeper understanding of how to support them. This can  be done through in depth modules however, the writer believes that the most effective way would be for student teacher to spend time within a special school setting in order to gain first hand experience.

Further research in this field could possibly be to investigate how personalised learning is implemented in an STF unit within a mainstream school. Furthermore, research could investigate how the personalised learning initiatives benefit individual learners. The writer intends to research further the interventions and support strategies discussed along with other strategies that could be used to personalise learning. This research would support learner’s achievement of the four purposes, developing transferable skills that will support them in playing a full part in life and work (Donaldson, 2015).
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