Professionals in Practice
I have observed several lessons as part of my own development within learning and Development in my role in Gwent Police. 
I joined the department in September 2022 having spent the last few years in the criminal investigations department as a detective investigating serious and complex crime. To help me develop as a trainer I have observed numerous lessons in a variety of situations in order to enhance my own knowledge as well as gain valuable insight into teaching. 
I observed a lesson conducted in relation to Interview methodology in relation to Achieving Best Evidence. Achieving best evidence is national guidance on how to obtain evidence from witness and victims in the court process. This is not just to criminal law but can also be used in family/civil court settings. This lesson is relevant to myself as I deliver inputs and assist with the reviews of the interview practical sessions. I will also be assisting in reviewing achieving best evidence interviews and helping with continuous professional development days.
I am myself trained to conduct achieving best evidence interviews and have an understanding of the source material. It was a very good learning experience for me to be able to observe this lesson.
The guidance for achieving best evidence has been updated numerous times and was recently updated in 2022. The document is 248 pages long and provides all the guidance needed in order to achieve best evidence. 
The course delivered in Gwent Police is two weeks long and is not compulsory and persons on the course have either gained a new role where ABE is essential or have requested to attend the course for their own development. This provides the teacher with the knowledge from M Knowles that	
Individuals who take the initiative in learning, learn more things and learn better, than do people who wait to be taught.

Self-directed learning is aligned with the processes of psychological development.

Many of the new developments in education expect learners to take a good deal of initiative in their own learning (1975 p. 14–15).

The course was conducted by a Dr Vaughan who is a specialist in forensic interviewing. I noted from the input how he had the classroom set up and the relevant materials available to assist him within the lesson. He also had another trainer present who sits behind the learners whilst he is delivering. I observed the lesson which was midway through the first week of the course. 
The first thing I noticed was Dr Vaughan extensive knowledge of Achieving Best evidence he was able to refer directly to exact extracts of the book and the page at which it could be located. 
This approach has been challenged by John Hattie who states that expert subject matter only plays a part in learning however he later discussed
“That expert teachers can make use of their subject knowledge to organise and use content knowledge more effectively for their student to understand “” John Hattie (2011 p25)
This was demonstrated as he was able to answer questions, provide case law and give real examples from cases to assist without having to refer to any documentation. 
Boyer (1996) also reminded us that higher education and academia have a responsibility in sharing knowledge not only through the classroom, but also through application.
The main emphasis for this input was section 3 from Achieving best evidence and again I noticed Dr Vaughan refer directly to the guidance and quoted the information. He then directed the learners to that section. He also had a presentation to assist the stages. The guidance states there is a four-phase approach to witness interviewing and the first section being “rapport” with the witness. Dr Vaughan discussed and demonstrated this by speaking to learners in the same way that they would be expected to do with their witness/victims and providing real life examples to assist. 
I did note that Dr Vaughan moved around the room whilst delivering and kept everyone engaged in the room. He clearly had control of the room and invited conversation and discussion mixed in with humour to prove points he was making. 
I did note too that he had relevant examples from cases in Gwent where the guidance had not been followed and the outcomes at court. This further assisted the importance of what he was teaching and demonstrated that: -
“Experiential learning is a concept central to andragogy. Experiential learning is composed of three components: (a) knowledge of concepts, facts, information, and experience; (b) prior knowledge applied to current, ongoing events; and (c) reflection with a thoughtful analysis and assessment of learners’ activity that contributes to personal growth. These concepts are crucial to experiential learning, and they should provide the basis of any adult learning experience”  (K Cercone 2008 pp147).
Dr Vaughan also had the learners utilise flip chart paper and create in groups their own presentations to report back to the other learners the questioning methodology and the four-phase approach in regard to achieving best evidence. According to John Dewey, the teacher should only provide background information and have the students work together in groups on the concept. This should start conversation, discussion and give rise to valuable collaboration. 
The groups returned and each presented their findings which opened up discussion, examples and learners were able to compare and share their learning. 
This was for me was a really valuable insight into the learning and teaching aspect. I will utilise this type of learning going forward and have means to use it in my domestic abuse investigation workshops I have developed. At the start of the workshop, we go through the Biderman’s chart of coercion, this has eight separate headings which I will give to the learners and in groups they will be in charge of two headings each. They will research and complete a flipchart page of the information and present it back to the class. 
A point to mention is how important the teacher having knowledge of the subject matter even though part of Hattie’s research stated expert knowledge was not the most important aspect of teaching. I could see from observing how important it was in the teachers ability to present the lesson without having to refer to notes, pages and could keep their focus on the learners. 
I note from my own delivery style is that I do tend to be static in the room and not move around as much. I could see that by moving around the room it kept the learners engaged. This is something I will work on in my teaching and make sure my room is set up in a way to support this without hindering the learner’s ability to view any presentation or demonstration.

The second lesson I observed was a statement writing workshop delivered by PC Tomsa. This lesson is part of the tier two interviewing course, which I also teach on. This lesson is delivered to police officers who would have completed basic training, their 10 to 12 week work based tutorship period and have been signed off for independent patrol. 
This lesson is delivered on the first day of the course following the introduction input. The lesson is supported by a detailed and comprehensive PowerPoint presentation and the use of actual examples, handouts and exercises.
The taking of statements is one of the most fundamental and important aspects as a police officer. Statements are primarily what is used in the criminal justice system to provide the evidence of the witness or victim to the courts. There are structures and requirements needed in order to fulfil certain points of law for the statement to be used in court. 
The material is from the college of policing, authorised professional practice and the crown prosecution service (which also covers case law)
The quality of a statement is therefore an important part of the court process. 
The lesson itself utilised the Knowles (1980) assumptions of learning theory. Even though there are critics of the Knowles Andragogy assumptions such as Davenport and Jarvis, I feel that this lesson supports the idea. It is seen in the way the lesson is structured but also in the key learning points for the learners.
The need to know, emphasis the importance of quality statements and the impact later in the court process, this is done by examples and case studies showing what can happen at court. The self-concept of listening, engaging and understanding what is required and the effectiveness of what is being shown to them.
The experience part is relevant as all of the learners have completed statements and have sent cases to court. They would have also had direction from a tutor constable, and this does have an impact on their views of what is required in a statement and several persons in the group stated they were told a different way to introduce a statement. This goes onto the readiness to learn, and the learners being taught something that is one of the most important aspects of policing. This moves onto the orientation to learn, and the presentation and exercises are related to actual experiences and are relevant to the lesson material. The motivation for the learners would be to maximise the quality of their statements, the professionalism involved and the less likely the statement they produce would be challenged at court.
The lesson material was well structured with the teacher asking for experiences good or bad in relation to statements. This led onto some of the learners, as explained above, having conflicting information from others. 
This also provided the teacher with feedback from the learners to report to supervisors where further improvements could be made in initial training.
The key part of the training is the structure of statements which is provided and also a handout given to support. The ten-point description of a person and the six-point description of a vehicle. This is done by use of a viewing exercise followed by discussion. Mezirow, Tayler et al (2010) placed emphasis on orchestrating a social environment that would enhance students engagement in the learning processes and ultimately facilitate transformations in world views (pp50)

This demonstrated the material to the learners and gave them a chance to provide their own information to the others in the room. 
I noticed from the teacher the engagement with the room that they would walk about the room making sure all were engaged in the discussion. This is something I will utilise in my teaching and I will work hard to improve this aspect of my lesson. There were suitable checks for welfare throughout the input and sufficient breaks used. This is an area I have to improve on as I do find that when the lesson is flowing time management is not implemented correctly.  I need to be aware of the time and to make sure all the learners are still engaged.
From this learning I have utilised using visual and participant exercises throughout the lesson. This gives real examples and provides really interesting discussion on the findings.

Assessment in context
Assessment of learning and assessment for learning are very important aspects of the work we conduct in the crime training department at Gwent Police.  The training we are involved in is delivered to police officers who have at least completed their tutorship period all the way up to supervisors/detectives with several years of policing experience. 
I deliver a variety of courses to various officers from different work streams and with different levels of experience in those work streams.
In my time teaching in the crime training department, I have more often than not adopted the approach of assessment for learning rather than of learning. I find this approach more methodical, and it helps myself with my teaching methods and it assists the learners in being able to understand the subject matter. There are certain times though when we have to use the assessment of learning to check what has been taught is being utilised in the work environment. This is essential as not only does it help me check that the learners are understanding the material and what is being taught. It also provides them with the correct information and guidance to be competent in their work. It will further assist the learner and the organisation itself as if there are any issues highlighted these can be addressed in a timely manner and prevent more serious issues in the future.
There are certain criteria with some of the courses we deliver on such as achieving best evidence which is compared against a national occupation standard. The assessment in this course is around several documents that the learners have to complete during the practical stage and at the end of the course. This assessment is of what has been learned but to get them to this point I utilise the assessment for learning method. 
I did this by changing the way the practical elements have been conducted previously and found that it is more effective for learning and development. One of the reasons I changed it was when I was on an interviewing course as a learner, the assessment of the practical involved the trainers acting as the role players and rather than making it a “real life” experience they were belligerent and not engaging or encouraging. They let the practical play out with no guidance or advice and then were really critical with the feedback at the end.  This had a really negative impact on me as the learner and I did not feel like I actually had any positives to take away from it. There is research to suggest that those with negative feedback react better that those with positive feedback but I found in this scenario for me I took nothing from it. I found I actually resented the teaching and did not find any positives from it.
“Assessment theories and academics alike espouse the importance of feedback on performance assessment tasks for supporting improvement and progress in student learning achievement.” 
Janice Orrella, 2006
I found in my personal experience that this is key, and I would always want any learners to take positives from what they are learning and any feedback to them to be effective       
Hattie (2019) raises key points when it comes to feedback and the I have utilised some of these points in the way I have structured the feedback I provide to my learners. I have picked out some of the points that are relevant to my lessons
· Spaced not massed learning is more effective 
· Student to teacher feedback is most important and consists of a) where am I going? B)how am I going? And c) How can it be improved?
· Don’t assume you know what’s happening when a student asks about their work seek feedback seek feedback from the student about what they think is going on.
· Students should be activated as learning resources for one another
· 
I am required to conduct assessments in interviewing training I have taken my own experience to develop and improve its delivery. When I first joined the department the criteria for assessment was that of “of learning”. The learners who were all police officers were given scenarios as a group of around 4 to 6 depending on course numbers. The scenarios were crime based and the learners would plan and prepare an interview. They would work as one group for the interview and then the following the preparation two would be selected to conduct the interview. The interviews were then in a separate room with the other learners and me (and other trainers) as the assessor watching on a television screen in an observation room. The learners would then conduct the interview from start to finish and upon completing the interview would return to the room for feedback. 
My initial thought with this approach (it has been used since I joined nearly 14 years ago) is that all the feedback is in one session and if the learner has struggled, it then has a negative impact on their learning. I have since changed this as I now sit in with them during the entire process. This prevented just some learners assisting with the preparation but also enabled them to ask questions, seek advice and work together. I then changed the way the interview practical’s took place. What I do now is place myself in the room with all of the learners together. Two of them are still selected to conduct the interview but they are encouraged to stop and ask questions if they are unsure or need some guidance. I find this breaks down the process into key stages and the learners take more from it as they can see the benefits of the advice and I can then see them changing what they are doing (if it was not right) and improve themselves. They can also discuss amongst themselves any learning points from the exercise and I can listen and observe to enhance or change any learning from it.
This approach also lessons the fear factor that some learners have by knowing they are being watched by the assessor and their peers in another room.
“The only way to tell if learning results from feedback is for students to make some kind of response to complete the feedback loop (Sadler, 1989). This is one of the most often forgotten aspects of formative assessment. Unless students are able to use the feedback to produce improved work, through for example, re-doing the same assignment, neither they nor those giving the feedback will know that it has been effective”. (Boud, 2000, p158)
I have adapted the above approach in all the interview training I conduct, and it has been passed onto other assessors. I feel it adds benefit to the overall teaching process as I am able to see from their understanding if any of the previous lesson to support the practical element have been fully understood. If this is not the case, I can discuss with the learner what didn’t go well and how I can improve it. It is key as workers we able to understand and manipulate information rather than merely acquire it (Piaget 1936)
Once all the learning is completed and the learners are back in their respective workplace, I will then undertake an assessment of learning. This requires me to review an interview conducted by the learner in the course of their duties. This forms an assessment that the learners are complying with their legal obligations as police officers in accordance the Police and criminal evidence act 1984 and that they have taken the required learning and are utilising it as the training was intended. In order to do this, I review the interview and then make checks against the PACE requirements, the interview structures as provided by the PEACE model and the effectiveness of the interview in the criminal justice system. John Dewey (1933) stating we do not learn from experience. We learn from reflecting on experience. Even though later in life he disliked using the word experience it’s still relevant in taking “experience” as “putting into practice” and “using the training in the place it was meant”
This feedback is provided in an email and as stated by Hattie (2019) it is task focused clear and unbiased, it may contain some usable pointers and if anything needs addressing this is done in a way where its an invite to a discussion rather than a critique. I find this approach is more receptive to the learner and it gives them confidence in what they are doing. It shows to me that they have taken the learning goals from the course, and it shows us as an organisation that we are adhering to the professional practice.	
“At the time of providing feedback it is important that after reading that a student should have a positive feeling about that feedback” (Piccinin, 2003)
In my delivery of lessons such as disclosure I utilise the assessment of learning by checking the learners understanding throughout the input.
This is at certain points such as the disclosure test for example it states the test is “any material which undermines the prosecution and/or assists the defence”. This sentence and guidance have one of the biggest impacts on the criminal justice system. It is essential that the learners understand this guidance. I find that to embed this information I check with them every time it appears in the lesson, which is quite often. 	
To do this I utilise a cognitive approach by first telling them what the test is. I then ask them to repeat it, repeat it again adapting a behaviourist approach. I finally give them an example and see if they can apply the theory adapting cognitivism. This links in with Jean Piagets (1936) schema of adaptation through assimilation. Learners have prior knowledge of disclosure from initial training and have new knowledge added to existing knowledge.
I feel that I should implement more of a balance to the assessment for learning to the assessment of learning approach. As stated in my role I teach my lessons to police officers with varying degrees of experience. In my lessons on disclosure, I am going to implement some form of knowledge check at the end of the input. 
My considerations at this stage are the possibility of a quiz based around disclosure. I start the lesson with a general policing quiz, which provided light-hearted discussion and I find it engages the learners at the start. If I inform them that there will be a quiz on what they been taught may encourage a more engaging experience. During the quiz they would be in groups and would be able to discuss the answers in their groups adding to the learning experience. My concern would be though that they may not think the quiz is that serious and not be as engaged in the lesson. 
The other consideration would be a knowledge check based around a test, this would not be a formal test and it could potentially be multiple choice, or the answer could be present with certain key words missing. The learners would then be asked to fill in the missing words which would assist me in checking their understanding.
I have created two new lessons which are based on investigations. These inputs last one day and are more of a guidance and support type lesson. I do utilise the assessment for learning during the lesson by checking understanding, obtaining experiences from the learners and utilising real-life examples from my own work-based experiences. This assists the learners, but they can also see how the theory actually works in practice. 
“Students who are active in this process both formally and informally, continue to develop their learning strategies and apply them to different situations” (Knapper, 2000)
The learners can use Mezirow’s transformational learning theory by comparing what they have done and can reflect on this. This can then be utilised by them in the workplace and they can develop themselves by using the learning provided (Kitchenham 2008)
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