Essentials of people practice 	Comment by Rhiannon Akers: You word count is currently over at 1464 (the brief states 1250).
Task 5 – Written answers (learning and development)

Q1
explain why learning and development activities are of benefit to the graduate trainee and Inter Luxe Hotel Group. (AC 6.1) 

Learning and development (L&D) activities are essential for the graduate trainee and Inter Luxe Hotel Group (ILHG), as they foster growth, capability, and long-term success. For the graduate trainee, these activities provide structured opportunities to acquire new skills and knowledge that are directly transferable to their role. This includes technical competence and soft skills such as communication, problem-solving, and adaptability. As the trainee becomes more proficient, they are better equipped to contribute meaningfully to their team and the wider organisation.	Comment by Rhiannon Akers: You could mention job satisfaction and employee engagement. 

From the perspective of ILHG, investing in L&D supports the development of a high-performing workforce. Enhanced behaviours improved communication skills among the trainees, leading to more efficient collaboration and stronger team dynamics. This, in turn, contributes to a more cohesive and productive work environment. When trainees are trained in efficient and effective ways of working, it can lead to operational improvements, such as streamlining procedures and higher service standards, which are critical in the hospitality industry.

L&D activities play a vital role in supporting the organisation's talent management strategy. By neutering graduate trainees through targeted development programmes, ILHG can build a pipeline of future leaders who are aligned with the company's values and culture. This not only aids in succession planning but also boosts employees' engagement and retention, as an individual feels valued and invested in. 

Learning and development are mutual benefits. They empower the graduate trainee to grow professionally while enabling ILHG to maintain a comprehensive edge through a skilled, motivated, and aligned workforce. 

Q2
describe different types of learning needs and reasons why they arise for the graduate trainee and Inter Luxe Hotel Group. (AC 6.2)

Different types of learning needs can arise for the graduate trainee at the ILHG, each shaped by specific circumstances and organisational demands. One common learning need stems from gaps in the current skill set against performance requirements. For example, a trainee may lack the necessary customer service techniques to handle high-pressure situations, which can impact guest satisfaction. This type of need often arises when a trainee transitions from academic learning to the practical demands of a professional environment, highlighting the importance of targeted training to bridge that gap.	Comment by Rhiannon Akers: Useful discussion regarding a range of learning needs and how they arise here. 

Another learning need may be linked to underperformance, where a trainee is not meeting required standards in areas such as time management or communication. This could be due to a lack of experience or unclear expectations, and addressing it through coaching or mentoring can help improve confidence and capability. Similarly, gaps in current and future requirements can create learning needs, especially as the hospitality industry evolves. For instance, if ILHG adopts new digital booking systems or other practices, trainees must develop new competencies to remain effective in their role and to be aligned with the company's direction. 

External factors such as legislation or government policies may also drive learning needs. For example, updates to health and safety regulations may require the trainee to complete a new compliance training module; likewise, internal changes such as the introduction of a new service or a shift in the brand's strategy.

Learning needs can arise from individual aspirations and talent. A trainee with a strong interest in event management may benefit from specialised training in planning and coordination, which not only supports their professional development but also adds value to the organisation by nurturing future leaders. In all cases, identifying and addressing these learning needs ensures that both the trainee and ILHG continue to grow and succeed in a competitive industry.

Q3
summarise different face-to-face and blended learning and development approaches, including facilitation; training; coaching; and mentoring that you could use when developing the graduate trainee. (AC 6.3) 

When developing a graduate trainee at ILHG , a variety of face-to-face and blended learning and development approaches can be used to support their growth. These methods create a different learning style and objectives, ensuring a well-rounded development experience.
Facilitation is a learning centred approach that encourages active participation and collaboration. In a face-to-face setting, this might involve group discussions, workshops, and problem-solving activities where the facilitator guides the trainee to explore ideas and develop solutions. In a blended format, facilitations can include online forms or virtual breakout rooms, allowing synchronous or asynchronous interaction with peers and facilitators.

Training is a more structured approach that focuses on delivering specific knowledge and skills. Face-to-face training might include classroom sessions on customer service standards or health and safety procedures. In the blended module, this could be combined with e-learning modules or instructional videos that the trainee can complete at their own pace. Followed by live Q&A sessions or practical assessments. (synchronous and asynchronous learning) 

Coaching is a personalised, goal-oriented method that supports the trainee in developing specific competencies or overcoming challenges. Face-to-face coaching sessions provide a confidential space for reflection and feedback, while blended coaching might include virtual check-ins or digital tools for tracking progress. Coaching is typically synchronous, but elements like journaling or self-assessments can be asynchronous. A popular structured model used in coaching is the GROW model, which guides the conversation through four key stages. Goal, reality, options, and will.	Comment by Rhiannon Akers: You could include a coaching model here such as GROW. 

Mentor involves a more experienced colleague offering guidance, support, and insight based on their own career journey. Face-to-face mentoring can take the form of a regular 1 to 1 meeting, shadowing opportunities, or informal conversations, in a blended approach, mentor and may also include email exchanges, video calls, or a shared digital resource, allowing for both synchronous and asynchronous engagement.	Comment by Rhiannon Akers: You could discuss different types of mentoring such as group, peer and reverse (this is in the Wate et al textbook). 

Together, these approaches provide a flexible and comprehensive framework for developing the graduate trainee, ensuring they receive the support, knowledge, and encouragement needed to thrive in their own role and contribute to the success of ILHG.  

Q4 
explain how, in the design and delivery of learning and development initiatives, individual requirements and preferences of the graduate trainee must be accommodated. (AC 6.4)

When designing and delivering L&D initiatives for a graduate trainee, it is essential to accommodate their individual requirements and preferences to ensure the experience is inclusive, effective, and engaging. One key consideration is that the trainees' learning history I'm preferences. Some individuals may learn best through visual materials, while others prefer hands-on experience or verbal instructions. Understanding these preferences allows for the use of a varied delivery methods such as interactive workshops, e-learning modules, or practical demonstrations to suit different learning styles. 

Time, location, and flexibility are also important factors. Graduate trainees may have very busy schedules or commitments, so offering flexible learning opportunities such as blended learning or asynchronous Online modules can help them engage with content at their own pace and convenience. This flexibility supports better retention and reduces the risk of disengagement.

Ethical considerations and a commitment to equality in L&D mean that all trainees should have equal access to opportunities, regardless of their background. This includes accommodating cultural differences and disabilities by ensuring materials are accessible, using individuals' language, and being sensitive to diverse perspectives. For example, providing captions on videos, offering materials in multiple formats, or ensuring physical accessibility in training venues can make significant differences. (2010 ACT)	Comment by Rhiannon Akers: You could reference the Equality Act 2010 here. 

Trainees also come with different levels of knowledge, experience, and skills, so learning initiatives should be tailored to meet them where they are. This might involve conducting a skills assessment beforehand and offering different learning paths or additional support where needed. Additionally, recognising varying levels of willingness to participate is crucial. Some trainees may be more reserved or hesitant, so creating a supportive and non-judgmental environment, possibly through a mentor in or 1 to 1 coaching, can encourage greater engagement.

By thoughtfully considering and addressing these individual needs, the learning experience becomes more meaningful and impactful, ultimately supporting the trainees' development and contributing to the success of the ILHG.

[bookmark: _Hlk204678319]Q5
discuss at least two methods of evaluating the graduate trainee’s learning and development and its impact. (AC 6.5)

[bookmark: _Hlk204680222]When evaluating the graduate trainees' L&D, It is important to use structured methods that assess both the trainees' progress on its impact on the organisation.
To evaluate the effectiveness of the graduate trainees' L&D in the hospitality industry, you would apply a range of methods aligned with recognised evaluation models. Using surveys and quizzes before and after training sessions allows you to assess knowledge gained and learner satisfaction, supporting levels 1 and 2 of Kirkpatrick’s Evaluation model. For example, a front-of-house trainee completed a customer service quiz pre- and post-training, showing measurable improvements. To assess behavioural changes and business impact (Level 3 and 4) 360° feedback and track key performance indicators (KPI’s) such as guest satisfaction scores and complaint resolution times. Feedback from supervisors and peers could highlight improved communication and leadership skills. These methods provide both qualitative and quantitative data, ensuring A comprehensive evaluation of learning outcomes and the impact on the service delivery. The approach aligns with CIPD guidance on evaluating learning and development to ensure it contributes to individual growth and organisational performance.
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