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This essay explores the valuable insights I gained from observing two teaching approaches in educational studies classes. These observations focused on Miss Johnson's lesson on lesson planning and Mr Thompson's lesson on wellbeing in education. Each observation, lasting three hours, provided insights into effective teaching practices, classroom management strategies, and student engagement techniques that will inform my future career as a teacher. By examining these teaching styles, I aim to identify best practices to incorporate into my own teaching. This essay will discuss key aspects of each observation, including the classroom environment, teaching strategies, and student engagement techniques while reflecting on their alignment with educational theories and how I might apply these insights to my own teaching. Through this analysis, I will explore how these observations have enhanced my understanding of effective teaching and how I plan to implement these insights in my future practice.
Observation of Miss Johnson's class
Observing Miss Johnson's educational studies class gave me valuable insights into effective teaching practices, which I can reflect upon and adapt for my future teaching career. Her approach to classroom layout, lesson delivery, student engagement, and reflective practice demonstrated thoughtful, research-informed teaching that I aspire to emulate.
Upon entering Miss Johnson's classroom, I noticed the traditional layout of tables and chairs facing the teacher and the whiteboard. While such arrangements are sometimes criticised for promoting passive learning (Rands and Gansemer-Topf, 2017), in this context, they proved effective. The setup allowed Miss Johnson to maintain eye contact with all students and facilitated direct instruction and individual work. This aligns with the findings of Wannarka and Ruhl (2008), which show how traditional layouts can support specific teaching styles and contribute to achieving desired learning outcomes. In my future teaching practice, I would consider using this layout when individual work or direct instruction is central to the lesson objectives.
Classroom management was an area where Miss Johnson excelled. She maintained a positive and focused learning atmosphere throughout the three-hour lesson by effectively managing time and smoothly transitioning between activities (Race, 2015, p. 164). When minor disruptions, such as late arrivals or technical issues with the projector, occurred, she handled them calmly and efficiently, minimising their impact on the flow of the lesson (Race, 2015, p. 178). This balanced approach demonstrated her ability to maintain structure while adapting to unforeseen challenges. Additionally, her approachable demeanour encouraged student participation while fostering positive teacher-student relationships, which is essential in promoting engagement and achievement (Roorda et al., 2011). These observations highlighted how strong organisational skills and meaningful interpersonal connections create a supportive environment where students feel motivated and engaged.
Miss Johnson began the lesson by clearly stating the objectives, which focused on effective lesson planning techniques. This approach reflects Hattie's (2012) research on visible learning, emphasising the importance of clear learning intentions. She connected these objectives to the students' future teaching careers, demonstrating the relevance of knowledge, which is a key principle in adult education (Knowles, Holton and Swanson, 2015). This practice resonated with me as it highlighted the importance of making content meaningful for students. In my teaching career, I plan to adopt this strategy to ensure students understand the purpose of their learning and how it applies to their lives.
One particularly engaging aspect of Miss Johnson's lesson was her use of a story sack to demonstrate lesson planning and delivery techniques. This hands-on activity exemplified Kolb's (2015) Experiential Learning Theory, which emphasises the role of concrete experiences in the learning process. It also reflects Race's (2015) emphasis on "learning by doing" as a crucial factor in successful learning. I observed how this activity significantly increased student engagement, with many actively participating in the lesson-planning process. This reinforced my belief in incorporating interactive and experiential activities into my lessons to enhance student involvement and understanding.
Throughout the lesson, Miss Johnson employed various strategies to maintain high levels of student engagement. She frequently used open-ended questions that addressed different levels of Bloom's revised taxonomy, from remembering and understanding to analysing and evaluating (Krathwohl, 2002). Additionally, she implemented think-pair-share activities to encourage peer discussion and foster deeper understanding through collaboration. These strategies align with research suggesting that active learning promotes better retention and comprehension of course material (Freeman et al., 2014). When students were not engaging, she called on them by name, a personalised approach that ensured participation while fostering accountability and inclusivity within the classroom. Research supports this method as an effective way to increase engagement and create a more inclusive environment (Lisdawati et al., 2024). These observations have inspired me to prioritise active learning strategies in my future teaching practice.
Miss Johnson also demonstrated attentiveness to her students' needs during the lesson. At one point, she noticed some students taking notes while she spoke. Recognising the importance of allowing time to process information, she paused her instruction to let them finish writing. This thoughtful action aligns with research on note-taking as a tool for enhancing learning and retention (Jansen Lakens and IJsselsteijn, 2017). Furthermore, it reflects the Professional Standards for Wales (PSFW) emphasis on supporting learners based on their starting points and progression (Welsh Government, 2017). This moment highlighted the importance of being observant and responsive to students' needs in real-time, a practice I aim to incorporate into my own teaching.
Another significant aspect of Miss Johnson's teaching was her use of scaffolding techniques. Scaffolding involves providing temporary support to help students develop new skills or understanding before gradually reducing support as they gain competence (Wood, Bruner and Ross, 1976). For instance, when a student struggled to incorporate formative assessment into their lesson plan, Miss Johnson asked, 'What quick activities could you use to check if students are identifying the main ideas?' This practical question prompted the student to consider simple yet effective methods like mini-quizzes or group discussions. As the student became more confident in selecting appropriate assessment strategies, Miss Johnson gradually reduced her support, allowing the student to incorporate them into their lesson plans independently. This approach aligns with Vygotsky's (1978) concept of the zone of proximal development, where students are supported in achieving tasks just beyond their current capabilities. Research shows effective scaffolding enhances student engagement and promotes deeper understanding (van de Pol, Volman and Beishuizen, 2010). Observing this technique reinforced my belief in providing structured support tailored to individual students' needs.
Towards the end of the lesson, Miss Johnson demonstrated self-awareness by acknowledging her oversight that she had forgotten to activate students' prior knowledge at the start of class. Rather than ignoring this mistake, she openly admitted it to her students, a transparent approach that aligns with research suggesting that teacher honesty can enhance trust and engagement (Vivekananda and Meenakshi, 2022). Activating prior knowledge is a crucial step in scaffolding new learning, as it helps students connect new information with existing knowledge, enhancing both understanding and retention (Ambrose et al., 2010). By modelling reflective practice through her admission, Miss Johnson emphasised the value of continual self-improvement, a principle I hope to embody in my own teaching career.
Observation of Mr Thompson's class
Following my observation of Miss Johnson's class, I had the opportunity to observe Mr Thompson's educational studies class, which provided a clear contrast in teaching styles and classroom environments. While both instructors demonstrated effective teaching practices, Mr Thompson's approach highlighted different aspects of student-centred learning and engagement.
Upon entering Mr Thompson's classroom, I was immediately struck by the warm and welcoming environment he had established. He greeted each student personally as they arrived, showing a personal approach that Marzano, Marzano, and Pickering (2003) argue is essential for building positive teacher-student relationships. This initial interaction set a positive tone for the lesson and demonstrated the importance of establishing rapport with students. Research suggests that personalised interactions can improve student engagement and motivation (Roorda et al., 2011). In my own teaching, I plan to adopt similar strategies, such as greeting and interacting with students by their names.
The flexible seating arrangement in the classroom, where tables were grouped and distributed throughout the room to facilitate small group discussions, reflected Mr Thompson's student-centred approach that encouraged student collaboration and interaction (Poirier et al., 2022). Observing how students quickly transitioned between whole-class discussions and small group work inspired me to consider how I might incorporate flexible seating in my own classroom. Research supports the idea that flexible seating arrangements can enhance peer learning and foster active engagement (Rands & Gansemer-Topf, 2017). While flexible seating offers many benefits, it may not be suitable for all students, particularly those needing more structure or have specific learning needs. With this consideration in mind, I plan to experiment with different seating layouts based on the objectives of my lessons to promote student interaction and collaborative learning while remaining mindful of individual student requirements.
Mr Thompson began the lesson with a brief recap of the previous lesson, effectively activating students' prior knowledge. This strategy aligns with Hattie's (2012) research on visible learning, which emphasises the importance of connecting new information to existing knowledge. Additionally, activating prior knowledge is crucial for scaffolding new learning (Ambrose et al., 2010). I noticed how this approach not only provided a refresher but also ensured a smooth transition into the day's lesson. In my future teaching practice, I aim to incorporate similar recap activities, using interactive quizzes or brief discussions to engage students and reinforce their understanding before introducing new concepts.
Throughout the lesson, I was impressed by Mr Thompson's engaging teaching style and evident enthusiasm for the topic, which created a high level of student engagement, supporting Race's (2015, p. 13) idea that 'enthusiasm is very infectious.' A key aspect of his approach was the effective use of classroom space, as he moved around to interact with students individually and in small groups. This encouraged personalised interactions, provided individualised support and served as a non-verbal cue to maintain focus. Research shows teacher proximity increases student engagement (Lampi, Fenty, & Beaunae, 2005), while Riches (2019) suggests circulating the room allows teachers to observe, guide, and challenge students in real-time. Mr Thompson's ability to maintain a calm and approachable demeanour while moving around the classroom contributed to an atmosphere that encouraged learning, strengthened teacher-student relationships and fostered greater engagement. Observing this has led me to reflect on incorporating more movement into my own teaching to build stronger connections and create a more engaging atmosphere. By using classroom space effectively and interacting more with students, I can foster personal connections and encourage active participation.
One important aspect of Mr Thompson's teaching was his regular use of positive reinforcement. He frequently acknowledged students' contributions with verbal praise and non-verbal cues, which helped to motivate them and encourage participation in class discussions. As Race (2015) states, positive feedback helps students feel valued, and this was evident in Mr Thompson's interactions. Seeing the impact of this approach has made me reflect on how I can use similar techniques in my own teaching to support student engagement and confidence.
Mr Thompson encouraged students to share their professional experiences to show how the theories they learn in class are relevant and could be applied to their actual work or future careers. His approach created opportunities for students to connect their learning with real-life situations, making lessons more meaningful and applicable. Lave and Wenger (1991) highlight the importance of contextual learning, where students gain a deeper understanding by relating theoretical knowledge to practical experiences. Inspired by this, I intend to encourage students to share their own insights in my teaching, helping them to see the relevance of what they learn in class.
[bookmark: _Hlk189829569]Mr Thompson's active learning strategies exemplified an effective approach to teaching, aligning with the PSFW (Welsh Government, 2017). His methods incorporated think-pair-share activities, group discussions, and practical exercises that required students to apply theoretical concepts to real-world scenarios. Research shows that active learning leads to better retention and a deeper understanding of the material (Freeman et al., 2014). By encouraging students to participate actively rather than passively receive information, Mr Thompson demonstrated the importance of creating engaging learning environments and supporting learners' progression (Welsh Government, 2017). The think-pair-share activities were designed to maximise student engagement. Students were given time to process information individually, then discuss it with a partner, and finally share their insights with the group. This approach promoted individual reflection and collaborative learning, allowing students to articulate their understanding and learn from their peers (Kothiyal, Murthy & Iyer, 2014).
The group discussions facilitated peer learning and the exchange of ideas, while practical exercises bridged the gap between theory and application (Deslauriers et al., 2019). Mr Thompson's approach demonstrated how various teaching strategies can support students in developing and expressing their understanding. His methods aligned with the PSFW's focus on using assessment to support student progress and create engaging learning environments (Welsh Government, 2017). Reflecting on this experience, I see great potential in incorporating these techniques into my own teaching practice, particularly for engaging students who may be hesitant to speak up in larger groups. By using various teaching and assessment methods, Mr Thompson demonstrated effective practices that support student learning and progress (Welsh Government, 2017).
Conclusion
After observing both Miss Johnson and Mr Thompson's teaching approaches, I have gained valuable insights into effective practices. Their contrasting approaches demonstrate that different methods can successfully foster student engagement and learning. Moving forward, I aim to incorporate elements from both teaching styles into my practice. This will involve balancing structured planning with student-centred strategies, implementing experiential learning techniques, and creating a collaborative classroom environment. By combining these approaches, I hope to develop a teaching style that promotes both academic achievement and active participation. These observations have reinforced the importance of aligning teaching methods with educational theories and frameworks like the PSFW. As I progress in my career, I will strive to apply these insights, adapting my approach to suit different learning contexts and student needs, always with the goal of fostering student success.














Action plan
	Goal
	Action steps
	How to achieve these goals
	Resources
	Timeline/targets
	Links to professional standards
Welsh Government (2017)

	Establish positive teacher-student relationships
	1. Greet students by name.
2. Use names in interactions.
3. Build rapport during lessons.
	1. Learn students' names.
2. Engage in brief personal conversations.
3. Foster an inclusive environment.
	Research on rapport-building Roorda et al. (2011)
Active listening techniques https://wayne.edu/learning-communities/pdf/becoming-active-listener-13.pdf

	Start immediately
	Build positive and collaborative relationships.

	Encourage student engagement through interactive methods
	1. incorporate engaging multimedia.
2. Incorporate real-time polls and quizzes.
	1. Create relevant multimedia (videos, podcasts).
2. Use tools like Kahoot or Mentimeter for interactive activities.
	Mentimeter https://www.mentimeter.com/
Kahoot
https://kahoot.com/

	Implement when beneficial
	Plan and deliver effective learning, teaching and assessment.


	Utilise active learning strategies
	1. Think-pair-share.
2. Group discussions.
3. Real-world case studies.
4. Encourage sharing of experiences.
	1. Prepare discussion prompts.
2. Organise structured group activities.
3. Connect content to real-world applications.
4. Create opportunities for student insights.
	Active learning research Freeman et al. (2014)
case studies, discussion prompts
	Use in every lesson, review effectiveness regularly
	1.Plan and deliver effective learning, teaching and assessment 
2. Enable learners to share responsibility for their own learning and assessment

	Provide scaffolding to support student learning
	1. Use guided questions.
2. Break down tasks.
3. Provide feedback.
	1. Design learning activities that build on students' prior knowledge and abilities. 
2. Ask guiding questions that help students think critically. 
3. Offer ongoing support and feedback.
	Scaffolding theories 
Wood, Bruner and Ross (1976)
Vygotsky (1978)
	Ongoing throughout the course. 
	1. Maintain and update knowledge of my subject(s) and how best to teach and assess them.
2. Know how to use evidence and research to improve my practice.

	Reflect on teaching practice and continuously improve
	1. Implement reflection journal.
2. Get student feedback.
3. Revise lesson plans accordingly.
	1. Reflect after each lesson.
2. Use surveys and feedback forms.
3. Adjust lessons based on insights
	Reflection resources 
Schön (1983)
Gibbs reflective cycle (1988)
	Implement daily after each lesson

	1. Critically reflect on own values, knowledge and skills to improve learning
2. Know how to use evidence and research to improve my practice

	Cognitive development
	Use and apply Bloom's revised taxonomy
	Design activities addressing different cognitive levels.
Create a question bank covering taxonomy levels.
	Bloom's revised taxonomy Krathwohl (2002)
	Develop 3 questions per taxonomy level weekly
	Plan and deliver effective learning, teaching, and assessment.

	Positive reinforcement
	Implement a consistent praise system
	Use verbal and non-verbal gestures to acknowledge student contributions.
	Caldarella et al. (2020) 
Skinner (1953)
	Start immediately and ongoing
	Demonstrate dignity, courtesy, and respect towards others
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	Teacher
Sue Ainsworth
	

	Date
03/12/2024
	


	Group 
Educational Studies 
	


	Topic/Context
Lesson planning
	


	Notes on the lesson:

	Classroom Layout:
The classroom had a traditional setup with tables and chairs facing the whiteboard.

Lesson Introduction:
Began the lesson with a clear statement of objectives focused on effective lesson planning techniques.
Connected the objectives to students' future teaching careers, emphasising the relevance of the learning material.

Teaching Methods:
Used a story sack for a hands-on demonstration of planning and delivery methods.

Engagement Strategies:
Used open-ended questions to stimulate critical thinking.
Implemented think-pair-share activities for peer discussion and knowledge application.
Called on students by name to ensure participation.
Used Bloom's revised Taxonomy to address various cognitive levels.

Attentiveness to Student Needs:
Paused the lesson to allow students to finish notetaking.
Demonstrated respect for diverse learning styles.

Scaffolding Techniques:
Provided prompts and guiding questions to develop student understanding.
Gradually reduced support as students gained competence.
Asked, "What quick activities could you use to check if students are identifying the main ideas?" to guide learning and understanding.

Classroom Management:
Maintained a positive atmosphere throughout the 3-hour session.
Demonstrated effective time management and smooth transitions between activities.
Calmly handled minor disruptions such as late arrivals and projector issues.
Real-world Connections:
Consistently linked theoretical concepts to practical teaching scenarios.
Reflective Practice:
At the end of lesson acknowledged forgetting to activate their prior knowledge at the start of the lesson.
Openly discussed this oversight with students, modelling transparency.

	

	What I have learned:

	Clearly stating objectives at the start of the lesson is important
Connecting lesson content to students' future careers enhances relevance and motivation
Using hands-on demonstrations (like the story sack) significantly increases student engagement
Implementing varied questioning techniques, including open-ended questions, stimulates critical thinking
Think-pair-share activities promote peer learning and knowledge application
Calling students by name ensures participation and creates an inclusive environment
Addressing various cognitive levels using Bloom's revised Taxonomy deepens learning
Being attentive to students' needs (e.g., pausing for notetaking) shows respect for diverse learning styles
Scaffolding techniques, such as providing prompts and guiding questions, supporting student understanding
Gradually reducing support as students gain competence fosters independent learning
Maintaining a positive atmosphere throughout a long session (3 hours) is crucial
Smooth transitions between activities and calm handling of disruptions minimize lesson interruptions
Consistently linking theoretical concepts to real-world teaching scenarios enhances relevance
Acknowledging oversights (like forgetting to activate prior knowledge) models self-reflection
Being transparent with students can build trust and demonstrate professional growth
Traditional classroom layout can be effective for certain teaching styles and activities
Creating a supportive, engaging, and inclusive atmosphere is vital for effective learning

	

	Targets to improve my own practice (mapped to professional standards):

	1. Demonstrate Commitment to Learners, Their Learning, Safety, and Well-being:
Maintain a positive atmosphere throughout lessons to keep students engaged and motivated.
Ensure smooth transitions between activities to sustain student focus and minimise disruptions.
Handle minor disruptions, such as late arrivals and technical issues, calmly and professionally.

2. Value and Promote Diversity, Equality of Opportunity, and Inclusion:
Call on students by name to encourage participation and create an inclusive learning environment.
Use a variety of engagement strategies, such as open-ended questions and think-pair-share, to support different learning styles.
Allow time for note-taking to accommodate students who require additional processing time.

3. Demonstrate Dignity, Courtesy, and Respect Towards Others:
Pause during lessons to allow students to complete their notes, demonstrating respect for their learning needs.
Engage with students in a professional and respectful manner, encouraging open discussions.

4. Maintain and Update Knowledge of My Subject(s) and How Best to Teach and Assess Them:
Use Bloom’s Revised Taxonomy to structure questioning and support different cognitive levels.
Implement a variety of teaching strategies, such as hands-on demonstrations (e.g., story sack), to improve lesson delivery.

5. Know How to Use Evidence and Research to Improve My Practice:
Apply scaffolding techniques by providing prompts and guiding questions to develop student understanding.
Gradually reduce support as students gain competence to foster independent learning.

6. Plan and Deliver Effective Learning, Teaching, and Assessment:
Clearly state lesson objectives at the beginning and connect them to students' future teaching careers.
Incorporate real-world examples to link theoretical concepts to practical teaching scenarios.
Use open-ended questioning to encourage deeper thinking and student engagement.

7. Build Positive and Collaborative Relationships:
Engage students through interactive activities such as think-pair-share to foster peer collaboration.
Create a classroom environment that encourages discussion and active participation.

8. Enable Learners to Share Responsibility for Their Own Learning and Assessment:
Ask reflective questions, such as: "What quick activities could you use to check if students are identifying the main ideas?" to guide students in their learning process.

9. Critically Reflect on Own Values, Knowledge, and Skills to Improve Learning:
Acknowledge and discuss teaching oversights, such as forgetting to activate prior knowledge, to model self-reflection.
Reflect on the effectiveness of different engagement strategies and lesson structures to improve future practice.
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	Teacher
Ross Phillips
	

	Date
28/01/2025

	

	Group 
Educational Studies
	

	Topic/Context
Well-being in education

	

	Notes on the lesson:

	Classroom Environment:
Warm and welcoming atmosphere.
Personal greetings to students upon arrival.
Flexible seating arrangement with tables and chairs grouped together scattered around the room.

Teaching Approach:
Began with a brief recap of the previous lesson.
Enthusiastic and engaging.
Effectively used the classroom space, moving around to interact with students.
Consistently used positive reinforcement.

Active Learning Strategies:
Encouraged sharing of professional experiences.
Incorporated think-pair-share activities.
Facilitated group discussions.
Assigned practical exercises applying theory to real-world scenarios.

Student Engagement:
High levels of student participation observed.
Students easily transitioned between whole-class and small-group work.
Active involvement in discussions and activities.

Teacher-Student Interactions:
Built positive relationships through personalised interactions.
Maintained a calm and approachable demeanor.
Provided individualised instruction and support.
Alignment with Professional Standards.
Methods supported learner progression.
Created an engaging learning environment.
Used varied teaching and assessment strategies.

Practical Application:
Connected theoretical concepts to real-life situations.
Emphasised relevance of learning to students' work or future careers.

	

	What I have learned:

	Flexible seating arrangements encourage collaboration, peer learning, and accommodate diverse learning needs.
Personalised greetings and interactions help build positive teacher-student relationships, improving engagement and creating a welcoming classroom environment.
Teacher enthusiasm and strategic movement around the classroom enhance student motivation, participation, and engagement.
Encouraging students to share professional experiences connects theoretical knowledge to practical applications, making learning more meaningful and relevant.
Activating prior knowledge through lesson recaps aids in scaffolding new learning.
Consistent positive reinforcement motivates students, encourages participation, and builds confidence.
Think-pair-share activities, group discussions, and practical exercises promote individual reflection, collaborative learning, and bridge theory with application.
Using varied teaching and assessment methods supports different learning styles, maintains student interest, and helps students develop and express their understanding.
Aligning teaching practices with professional standards is significant for effective education.

	

	Targets to improve my own practice (mapped to professional standards):

	1. Demonstrate Commitment to Learners, Their Learning, Safety, and Well-being:
Create a warm and welcoming atmosphere.
Greet students personally upon arrival.
Maintain a calm and approachable demeanor.
Provide individualised instruction and support.

2. Value and Promote Diversity, Equality of Opportunity, and Inclusion:
Use a flexible seating arrangement with tables and chairs grouped together.
Encourage the sharing of professional experiences to value and integrate diverse backgrounds.
Encourage high levels of student participation, ensuring inclusivity in teaching.

3. Demonstrate Dignity, Courtesy, and Respect Towards Others:
Build positive relationships through personalised interactions.
Consistently use positive reinforcement to motivate and encourage students.

4. Maintain and Update Knowledge of My Subject(s) and How Best to Teach and Assess Them:
Use varied teaching and assessment strategies to enhance learning and assessment.

5. Plan and Deliver Effective Learning, Teaching, and Assessment:
Begin lessons with a brief recap of the previous session to activate prior knowledge.
Facilitate group discussions and think-pair-share activities to engage students actively.
Assign practical exercises applying theory to real-world scenarios to connect learning to practice.

6. Build Positive and Collaborative Relationships:
Encourage the sharing of professional experiences to foster a collaborative learning environment.
Observe high levels of student participation to strengthen peer interaction.

7. Enable Learners to Share Responsibility for Their Own Learning and Assessment:
Ensure students can easily transition between whole-class and small-group work, encouraging independent learning.
Facilitate group discussions and think-pair-share activities to encourage students to take responsibility for their learning.

8. Critically Reflect on Own Values, Knowledge, and Skills to Improve Learning:
Align teaching practices with professional standards to ensure continuous improvement.
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