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	Target
	What I have done in this assignment...

	Target 1
	Engage in deeper and wider background reading and utilise this to support the very good aspects identified.
	I have included more litaerature in part 2, and have discussed research in detail to demonstrate why it is relevant.

	Target 2
	
	

	Target 3
	
	





Part 1: Professional Learning Passport
Bridging 2 Reflection
Meet
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect

	We met on Teams with our Network Lead and Curriculum Tutor to discuss the topics for Bridging 2. 
Prior to the meetings, I engaged with the essential reading of 'The Great Teaching Toolkit' (Coe et al, 2020) which identified four priorities in teaching
Understanding the content.
Creating a supportive environment.
Managing the classroom to maximise opportunity.
Activating students' thinking with content, activities, and interactions.
During the meeting, we talked about the points discussed in the literature and our own opinions based on our experiences so far on PTE1.
This was followed by a presentation from the Network Lead in which we were introduced to different Assessment for Learning (AfL) strategies which we might decide to use in the 'test' phase.
	· This part of the Bridging session was important in order to have a thorough understanding of what to expect from this bridging session.
· Reading the 'Great Teaching Toolkit' (Coe et al. 2020) provided a foundation upon which to consider the purpose of Assessment for Learning and the different ways in which it can be used in the classroom.
· Discussion with Curriculum Lead, Network Lead and other student teachers enabled engagement with the content and develop a formal understanding of some key parts of successful teaching. 
· A breakdown of the four priorities made things clear and made AfL exploration more accessible. 
· Furthermore, discussion of AfL strategies was incredibly helpful. 
· It was really helpful to have a breakdown of which strategies would be more suitable for Foundation Phase and Key Stage 2. 
· It was really useful to consider the ways in which strategies can be adapted to suit different phases. For example, sef-assessments using smiley faces in FP and in written form in KS2. Being given these examples prompts my creativity in thinking of ways in which other strategies could be adapted.
I particularly enjoyed learning more about the ways in which AfL strategies have been developed to consider emotional wellbeing.  One example was asking pupils to leave their books in the green, amber, or red box according to how confident they feel about a topic after the lesson. However, the strategy details that books should be placed in the box face down - thus eliminating fears of judgement or ridicule from other pupils. I feel that AfL strategies are much more likely to be successful if these aspects are consdered and accounted for


Test
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	· In the 'test' phase we were invited to go back to our classes and choose some AfL strategies to trial over the coming days.
· We were advised to focus on 2 strategies in particular.
· The first I trialled was 'class based assessment sheets'. This involved using a class list when conducting lessons, and taking notes next to each child's name about how they have engaged with the lesson. I used this when introducing the class to 2 x tables, and utilised the assessment sheet to make notes on whether children were confident, confident with support/equipment, or had little understanding. This assessment fed into how I taught the next session (on the same topic) the following day, and enabled me to adjust my resources and methods based on pupil ability.
· The second stategy I trialled was 'self-assessment'. Due to being in Foundation Phase I chose to make this as simple as possible. I glued a small box into each child's book - each box had a happy face, an 'in-the-middle' face and a sad face. Underneath each face I wrote the emotion attached, e.g. 'confident', 'nearly there' and 'not confident'. Once the child had completed their work, I asked them to colour in whichever face they felt best represented their feelings towards the work/topic. I then used this to fall into a bigger picture of the pupils' progress.

	Class Based Assessment Sheets
· The first AfL strategy was extremely useful. My mentor also used this strategy in her teaching, so was able to support me understanding how best to use it.
· I found it gave me a deeper insight into how the children engaged, rather than just a number or colour to indicate their understanding. 
· Despite it being time-consuming, I think it is worth the effort because it gives such a detailed understanding. Having these detailed notes also becomes useful as time goes on, as I can look back and rather than relying on memory, it is all there written for me. This makes my work easier in the long-term, and actually enables me to provide learning that is more suited to the learners' individual needs.
Self-Assessment
· The second AfL strategy I trialled (self-assessment) was also more successful than I expected. I expected children to all go for the 'confident' face but found that some did put the 'almost there' (none put 'not confident'). 
· Having an insight into how the child felt they had understood a topic/piece of work proved extremely useful. Alongside my own assessments and the work they had produced, I was able to form a bigger picture of not just how the child had performed, but their confidence levels as well. This was hugely important and has made me realise that self-assessment is a crucial part of teaching and learning, from the very start in foundation phase.
· A meta-analysis by Panadero, Jonsson, and Botella (2017) found that self-assessment was correlated with self-efficacy. This suggests that self-assessment has an important place in the classroom and may be an extremely powerful AfL strategy for teachers to employ. Perhaps encouraging pupils to assess their own work from when they are in Foundation Phase will have a positive impact on overall development, including confidence and motivation.




Share
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	· In the 'share' part of Bridging, we met face-to-face with other student teachers, Network Lead, and the Deputy Head to give a presentation about our test phase and any findings we wanted to feed back. 
· We each presented a 5 minute presentation with background information on AfL, information about our chosen strategies, and our reflections on them. 
· Once we had all presented, we discussed the strategies collectively, with input from the school staff present.

	· It was beneficial to discuss my own findings with other students and staff. I discussed how the use of self-assessment alongside other strategies such as assessment sheets provides a bigger picture of overall pupil progress, including any confidence issues that may be occurring in pupils that are acheiving as they should be.
· It was noted that assessment sheets are time consuming but extremely useful as they can give an in-depth perspective, and mean that the teacher doesn't need to rely on memory of pupils' understanding.
· It was also really helpful to hear the strategies other students had trialled and their experiences of them. Hearing about the strategies trialled by the other student teacher in Foundation Phase was useful, as she had tested strategies completely different to mine. It was great to get an insight into the ideas she had and how they had worked. Additionally, hearing about the strategies trialled by those in KS2 was really insightful. One student in a year 6 class trialled self-assessment in written form. It was great to mirror the differences between using self-assessment in FP and KS2, equally noting that it is incredibly useful in both phases.
· It was interesting to have input from both students and staff, as this gave a well-rounded discussion about AfL strategies and the importance of it. I have learned a lot about not just the different strategies, but equally the theory and pedagogy behind assessment for learning, which in turn will enable me to develop informed teaching and learning practises throughout my training and into my career.






DGB/SKD
Llythrennedd / Literacy
Evidenced by an asset? ☐
Paste text here or n/a 
Rhifedd / Numeracy
Evidenced by an asset? 
Concrete, Pictoral, Abstract: [Linked assets:Concrete, Pictoral, Abstract JPEG]. During the first few weeks of PTE1, my mentor made it clear to me that concrete, visual (pictoral) and abstract learning should always be included in teaching maths. Research on CPA led me to have a deeper understanding of why all three are important in maths (Purwadi, Sudiarta, & Suparta, 2019; Leong, Ho, & Cheng, 2015). The picture attached is a screenshot of a website outlining how CPA works, which helped me to have a clearer understanding. In all of my maths teaching since, I have made sure to incluce concrete learning (using numicon, plastic coins, counters), pictoral/visual (tens and units columns), and abstract (number sentences). This has led to a more meaningful learning experience for pupils and has developed my own pedagogical understanding of how to teach maths, particularly in Foundation Phase. I have included a lesson plan for when I taught Halving during online learning. This plan demonstrates how I incorporate CPA into my teaching. Differentiation: [Linked assets: Numeracy 2 x tables, Numeracy Money 2, Numeracy Subtration, Halving – All are lesson plans]. Throughout PTE1, I have come to develop my understanding of the importance of differentiation, particularly when teaching maths. I have planned and delivered several different maths lessons for year 2, including 2 x tables, money, halving, and subtraction. All lessons were differentiated into three groups: bronze, silver, and gold, and sometimes diamond. The groups would work on the same topic but work with different numbers or a varied level of difficulty. An example is in subtraction, the bronze group were subtracting from 10, the silver were subtracting from 20, the gold from 50, and diamond from 100. This enabled the pupils to work at a level that challenged them, whilst not pushing them to far and disrupting understanding. My inclusion of differentiation throughout PTE1 has developed my own mathematical understanding, as well as my pedagogical understanding of how to exploit subject disciplines in order to deliver meaningful teaching. Mathematics Expained for Primary Teachers: [Linkes assets: Mathematic Explained for Primary Teachers JPEG]. This textbook by Derek Haylock with Ralph Manning has enabled me to continue professional learning around maths. I purchased the book at the beginning of 2021 in order to develop my confidence in teaching maths. I have been nervous about teaching maths in Key Stage 2, and felt that doing some professional learning would be helpful. I have been able to refer to the book when teaching a topic I am unfamiliar with, which enables me to provide a successful learning experience for pupils. My use of the book is ongoing, and I intend to use it through the first years of my career in order to continue my professional development in regards to Numeracy.   

Cymhwysedd Digidol / Digital competence
Evidenced by an asset? 
Adobe Spark & Video Editing: [Linked assets: Pets MP4 and Video Software JPEG]. In the second half of PTE1, which took place online, I became familiar with the process of recording, editing, and uploading videos to support home learning. The first I used was an editing software called Openshot Video Editor. I used this to create a variety of videos including a science lesson, a Welsh lesson, and a video of me baking birthday cupcakes, which was one of the pupils' rainbow challenges. I later became familiar with Adobe Spark through my use of Hwb. I made a Welsh vocabulary video to help parents support home learning during a week when we were learning about pets. My exploration of these video making programmes supported my own digital competency massively. I feel that going forward, I will be able to apply these skills to everday teaching by creating lesson hooks in video form as well as teaching the children to use them independently. Hwb - J2E & Explorify [Linked Assets: I see, I think, I wonder JPEG, My Favourite Celebration JPEG, Explorify JPEG]. During PTE1 I was encouraged to familiarise myself with J2E as pupils were being taught to use it in the case of another episode of online learning. It is a platform on Hwb which enables pupils to engage with work at home. When we did move to online learning, I managed to involve myself in H2E extensively and incorporated into the majority of my planning and lesson delivery. One way I did this was by creating worksheets in J2E5 and sharing them into pupils' folders, for them to edit themselves at home. When we were learning about pets, I created an 'I see, I think, I wonder' document on J2E5 - I copied in the image, with written instructions as well as an audio recording of myself giving instructions on what pupils needed to did. Had I not been familiar with J2E, and explored the different ways in which it could be used to support learning, I would never have done this. I also created WAGOLL (What A Good One Looks Like) examples on J2E to share with pupils in order to help them understand what was expected of them (see 'My Favourite Celebration'. Similarly, when learning about the 5 senses, I used Explorify on Hwb to show pupils a magnified image of the inside of an ear, and used the zoom in and out function to show the different parts of the ear. This served as a great hook and made pupils interested in what we were learning in that session. My enagement with Hwb as a teaching and learning tool has given me the opportunity to improve and develop teaching strategies as well as developing my own digital competency.  

Gwybodaeth bynciol / Subject knowledge
Evidenced by an asset? ☐
 

Datblygu’r Gymraeg / Welsh Language Development
Evidenced by an asset? 
 


Safonau/ Standards

Professional Experience Template 1: ALN Differentiation
Pedagogy Standard: Refining: Differentiation
What did you do and why?
Throughout the first part of PTE1 I became familiar with a child in the class with particular Additional Learning Needs. Amongst other things, the child had severe visual impairments. Engaging with and completing work was challenging for the child as well as the member of staff supporting, due to the complexity of the individual's needs. When I began planning lessons, I decided to incorporate the child's needs into my planning (differentiation) and delivery of lessons. I did this in different ways, and saw different results in each experience. I was supported by my mentor, who supplied more detailed knowledge about the specific needs of the child and the ways I could support them. I intended to improve the child's engagement with the content, as well developing my own understanding of how to cater to individual needs.
One way in which I supported the child's needs was to arrange resources with a bigger font and images, to ensure that they could see them. This seems straightforward and simple but it led to much higher engagement as the child didn't have to strain their eyes to read the instructions. I made sure that I printed off A4 sized items in contrast to the A5 size I provided for the other children, not just for class work but also for enhanced provision activities which the children are expected to engage with independently. I knew I couldn't reprimand the child for not engaging with content if they couldn't actually see it. Another way in which I differentiated in support of the individual was to make use of technology which could provide assistance. The school provided a tablet with 'Prodigi' installed - the app enables a learner to magnify anything in the classroom to make it easier to read/see. I made sure I had the tablet ready for when I was working with the child, and always asked them if they would like to use it, even if I felt they could manage without (for example if they were already seeing enlarged information). The Welsh Government has highlighted the importance of the use of assistive technology to support pupils with specific learning difficulties (Welsh Government, 2015), which has encouraged me to utilise these tools further when supporting ALN pupils.

What have you learned?
This experience has taught me a substantial amount about differentiation and why it is important. I already understood differentiating for different intellectual abilities, but this was something I hadn't before experienced. Some of the methods I used worked better than others, but that was mainly associated with the specific personality of the child rather than the methods as a whole. I have also learned that it is important not to 'pigeon-hole' a child and expect them to need differentiation from the start. In one instance, I was planning a P.E lesson, and expected the child would have difficulty not colliding with other children due to their visual impairments. This, however, was not the case and the individual was able to participate in the lesson as usual. This has led me to consider the importance of planning for an eventuality, but not always assuming that it will be needed. Overall, this experience has given me a beneficial insight into ALN differentiation and the importance of it. 

What next?
Going forward I am going to be more mindful of how ALN children can be supported in learning in the long-term. I now know that I need to ensure I plan carefully to ensure the best learning opportunities for ALN pupils. Furthermore, I will engage with colleagues, peers, and online materials to improve my understanding of different ALN conditions and how I can best support them. I also plan to work alongside other staff in the classroom such as TAs to ensure that we are all doing our best to maximise learning and engagement of pupils that have ALN.  In my future career I intend to be a supportive teacher, and am committed to doing what is necessary to best to support the individual needs of all learners.



Professional Experience Template 2: Kindness Lesson
Pedagogy Standard: Advancing: Cross Curricular themes
What did you do and why?
During anti-bullying week, my mentor and I decided to plan and run a lesson on kindness for our year 2 class. In planning, I made cross-curricular links to several aspects of literacy, including oracy and writing. In the lesson, we started by writing the word 'kindness' on the whiteboard. The children were asked to (in pairs) think about some words that came to mind when thinking about kindness. The children were then asked to feedback. I wrote contributions on the whiteboard around the word 'kindness', in a similar form to a spider diagram. This encouraged pupils to develop oracy skills as they were expected to discuss ideas with peers as well as to myself and the rest of the class. The core learning of the lesson was a writing task, in which pupils were asked to write some sentences about kindness. The work was differentiated at two levels. The higher ability were required to choose some friends or family members and write what they could do for them to be kind (e.g. tidy up for mum, play with my sister). The lower ability were asked to write some examples of kind and unkind things to do. This level was differentiated in the amount they were expected to write. This experience of linking a Health and Wellbeing lesson to Literacy demonstrated my understanding of the importance of these meaningful links. Furthermore, I was able to see for myself how beneficial cross-curricular learning can be when done in a meaningful way.

What have you learned?
Throughout my time in this class, I always made an effort to make cross-curricular links, based on the knowledge that there are many benefits to the practise (Barnes, 2015). However this was a really beneficial opportunity to make the most of those links to benefit the learners. This kindness lesson was mainly focused on the Health and Wellbeing area of learning (AoL), and was the first lesson I had done within this AoL. In my planning, I saw an opportunity to link the lesson to literacy, and made use of the Literacy and Numeracy Framework in finding meaningful cross-curricular links. In my lesson plan, I noted the areas of the LNF which related to the lesson. Additionally, during the lesson I ensured to reinforce important literacy skills such as using capital letters, full stops, and writing in full sentences where appropriate in terms of ability. The planning, implementation, and reflection of this lesson solidified my understanding of the importance of making cross-curricular links and how it can contribute to pupil progression.

What next?
Going forward, I intend to always consider both the cross-curricular opportunities as well as the different ways in which I can improve pupil wellbeing. I think continued practice of including cross-curricular themes in my planning will encourage me to maintain focus on the topic. Moreover, discussion with colleagues with the ways in which they incorporate cross-curricular themes into lessons would also be beneficial. I particularly struggle with finding cross-curricular opportunities in numeracy lessons, so I think collaboration with colleagues will assist me in developing this. I also want to think about different ways in which I can improve wellbeing into everyday classroom activities. I have observed other teachers using the register as a way of checking in on wellbeing, so I think trying this would be a good place to start.




Professional Experience Template 3: Marking
Pedagogy Standard: Influencing: Challenge & Expectations
What did you do and why?
When developing my marking techniques, my class mentor recommended the use of 'tiny tasks' (written in books as TT). Tiny tasks are small tasks/questions for the learner to complete, which challenges them a little further and will also feed into assessment for learning. As an example, when marking a pupil's work on the 2 x tables, if I feel they have worked well I might give them a tiny task of working out some of the 5 x tables. This encouraged the pupils to challenge themselves to further learning instead of staying in a comfortable position. As well of this, I used 2 stars and 1 wish to make learners aware of my expectations of them in their work, as well as giving them praise for aspects of their work that I am pleased with. Using these marking techniques enabled me to be sure that learners were motivated to further their learning in a meaningful way.

What have you learned?
I have learned that marking is more than a tick box exercise. When done correctly, marking presents a valuable opportunity to further learning. I have explored different marking techniques, including 2 stars and 1 wish, tiny tasks, and meaningful comments. I feel that exploring these different ways of marking have made me realise its importance. This in turn has improved my own professional development and pedagogical knowledge. I have come to have an understanding of how meaningful feedback to pupils makes a valuable contribution to endorsing the four purposes for learners, in particular the focus on becoming 'ambitious, capable learners'.
In addition to this, I have developed my understanding of how marking can be used as an opportunity to make your expectations of learners known, and tiny tasks are a quick but positive way of challenging pupils to push themselves to achieve further.

What next?
Going forward, I intend to explore different marking strategies, particularly those that can be used in key stage 2. Additionally, I think it would be beneficial to have discussions with colleagues regarding techniques they have used and found particularly helpful or successful. I think reading some literature around marking and the pedagogical importance of it would inspire me to further improve and implement better strategies.


Part 2: Critical Reflection
Click or tap here to enter text.

Introduction
After completing a professional experience around marking, I identified that it would be beneficial to do some research around feedback in education. Developing a deeper, critical understanding of the role of feedback in teaching and learning is likely to make me a better teacher. Thus, this critical reflection will explore theoretical perspectives on the importance of feedback in teaching, as well as considering which types of feedback are perceived by research to be most successful.

Critical Discussion of Chosen Aspect
In The Great Teaching Toolkit (Coe et al., 2020), there are four priorities identified which should aid learning: understanding content, a supportive environment, classroom management, and finally, activating hard thinking. The final priority, activating hard thinking, focuses on a series of actions through which teachers can enable pupils to further learning; one of these is interacting. This aspect of the toolkit notes that the teacher should be considering feedback from students as well as giving appropriate feedback in order to guide learning.  The importance of feedback in teaching has been discussed widely, with Sadler (1989) stating that feedback enables students to assess the strengths and weaknesses of their work in order to improve in the future. This implies that feedback is a significant driver in pushing learning forwards. Feedback will also feed into formative assessment, which gives a teacher insight into pupil/class understanding of a topic. The responses enable the teacher to adjust their teaching strategies going forward in order to improve pupil understanding. All of this demonstrates the importance of feedback in teaching and learning, however there is much debate around which forms of feedback are best.
Pearson (2016) postulates that there are four factors which influence feedback, including which type of feedback is most suitable. These are: learner characteristics, instructional context, feedback structure, and feedback level. Pearson argues that the most appropriate type of feedback will depend on these factors. For example, in regards to learner characteristics, a teacher is likely to know whether a pupil will first read, and then digest, written feedback. If the teacher knows this will not happen, then perhaps an alternative feedback strategy would be used. Pearson is arguing that there is not a feedback size that will fit all – understanding and appreciating this will lead to more meaningful feedback and learning opportunities. 

One of the most practiced forms of feedback is corrective feedback. This refers to any type of feedback which corrects the weaknesses or mistakes in performance, and can take form in many ways including written, verbal, or perhaps using grades. A meta-analysis by Kang and Han (2015) looked at 22 studies on primary students learning a second language, and found that written corrective feedback had a significant impact on grammatical accuracy amongst the students. In addition to this, they found that there were several confounding factors which affected the effectiveness of the feedback, including language proficiency. This supports Pearson’s argument that factors such as learner characteristics may impact the suitability of a feedback strategy. There has been a lot of research into the effectiveness of corrective feedback (Suzuki, Nassaji & Konosuke, 2019; Hashemifardnia, Namaziandost & Sepehri, 2019), however the majority of research focuses on the use of corrective feedback in second language acquisition. This reduces the population validity, in the sense that the findings cannot be applied to all types of learning, only language learning. Despite this, the research does still support the effectiveness of corrective feedback as part of teaching and learning. The use of corrective feedback links to Vygotsky’s famous educational theories, specifically relating to a more knowledgeable other (Abtahi, 2017). Vygotsky believed that in order for a learner to move through the zone of proximal development (ZPD), a teacher, parent, or other more knowledgeable other (MKO) was required to steer learning. In the context of feedback, through the use of correction, a MKO is directing learning in a direction towards a desired goal. Those in favour of the use of corrective feedback may argue that the absence of the feedback will stunt learning. Thus, corrective feedback and Vygotsky’s theory are well-matched.

Another way in which feedback can be provided is through peers. This involves encouraging peers to mark or provide feedback to one another, through the use of success criteria. Peer feedback has been praised for its role in encouraging independence amongst pupils. This is of particularly importance in light of Successful Futures (Donaldson, 2015) which focuses on a new Welsh curriculum which fosters independence amongst children through the Four Purposes (Welsh Government, 2020). Three of the four purposes mention that the curriculum aims for pupils to be ambitious, capable, enterprising, and confident – all traits that would likely be developed through the use of peer feedback. In fact, the Curriculum for Wales guidance (Welsh Government, 2020) points out that practitioners should provide opportunities for peer-assessment as well as self-assessment, which will be discussed further in this reflection. This highlights the perceived effectiveness of peer feedback in the classroom.

There is a large body of research regarding peer feedback (Latifi, Noroozi, & Talaee, 2021; Banister, 2020; Rotsaert et al., 2018), but one study by Patchan, Schunn, and Correnti (2016) discussed how the effectiveness of peer feedback can be impacted by the features of the feedback itself. Participants were given three tasks: firstly, write an essay (same topic for all participants), then review peers’ writing, and finally revise their own essay based on the feedback they received from peers. The results showed that high amount of praise in the feedback was a predictor of a revision of the essay. Additionally, localisation of a comment was a predictor of revision. Localisation refers to the feedback comment being placed in the area of work the comment in referring to, rather than at the end. The researchers suggest that this is simply because this makes it easier to revise; if the comments were left at the end of the piece, the author would need to scour the essay to find the right part to alter. Moreover, three factors were found to reduce the likelihood of revision: mitigating praise (praise given alongside a criticism), offering a solution, and high-prose issues (those relating to evidence, transitions, and counterarguments). All of this is interesting because it breaks down feedback, and identifies the elements of it which may be attractive and those which are not. The study suggests that students require some sort of praise in order to implement suggested changes, but the praise must not be ‘mitigating’ – perhaps meaning that students perceive mitigating praise as non-meaningful. All of this is worth considering when including peer feedback as a part of a lesson plan. Perhaps, particularly with young children, they need to be shown how to give feedback in an effective and meaningful way. The pedagogical way to do this would by through providing a success criteria. The criteria may outline a tick list of what the marker should do, in order to meet all of the requirements. In primary school children a format such as ‘2 stars and a wish’ may be appropriate. The strategy guides the marker to read/view the work, and consider two positive points (stars) about the piece. Then they give an area for improvement (a wish). Through utilising this method, teachers can ensure that pupils understand what is required of them as a marker of their peers’ work.

Another form of feedback is self-assessment. This is a process which can be designed in varying ways, but always involves the learner marking their own work. This can be done through the use of strategies such as smiley faces in the foundation phase, to 2 stars and a wish in Key Stage 2, to more written cohesive assessment in secondary school settings. As previously discussed, Curriculum 2022 has a significant focus on encouraging independence in learners, in fact the Curriculum for Wales Guidance (Hwb, 2020) mentions the word ‘independent’ thirty nine times, and ‘independence’ twelve times. The curriculum encourages the development of self-assessment skills, highlighting the strategy as an important part of teaching and learning. 
A study by Vasileiadou and Karadimitriou (2021) investigated whether a self-assessment rubric had a significant impact on performance in primary school children. In the experiment, pupil knowledge was tested once, and again two months later. In between the tests, pupils were required to use the self-assessment rubric to evaluate their understanding of the lesson they were in at that time – either language, history, or writing. The results showed that performance was higher in the second test, following the self-assessment intervention. This suggests that self-assessment may promote a deeper, and more thorough knowledge base, in turn leading to improved academic performance. This participants of this study were all attendees of the same primary school, which of course reduces population validity. However, there were a total of four different classes involved, with a total of seventy participants. This is an impressive number of participants for a study conducted in one school. Perhaps a larger scale version of this study, conducted across different countries (this one took place in Greece), would provide an even deeper insight into the role of self-assessment in academic performance. 
Self-assessment, as well as peer-assessment, is recognised as a beneficial assessment for learning (AFL) tool. Assessment for learning (also referred to as formative assessment) is a practice in which teachers gage the understanding of pupils, in order to inform future teaching and learning. Examples include quick fire questions, hot seats, lollipop sticks, and as aforementioned, self and peer assessment. Using self-assessment as an AFL technique in addition to a feedback strategy enables the learner to gain a quality understanding of what is expected of them, in order to further their learning (Gashi-Shatri & Nabeli, 2018). 

A model proposed by Rolheiser and Ross (2013) claims that there are four stages of teaching students how to self-assess. The first is to include pupils in defining the criteria for assessment. Rolheiser and Ross imply that involving the students in this process will make them feel more committed to their learning. The second stage of the model is teaching the pupils how to apply the criteria. This is essentially scaffolding, in that the teacher should provide examples of how to use the criteria they have designed when assessing their work. The penultimate stage of the model is for the teacher to provide feedback on the self-assessment. This will help to refine the pupils’ understanding of how to self-assess in the future. Finally, the teacher should help the pupils to choose their goals for their work. This will support the pupils in understanding the actions they may take in order to meet the set goals and develop learning. Rolheiser and Ross’ model is important because it goes beyond stating that self-assessment is beneficial; it also gives guidance on how to implement it in a way that is meaningful. Considering and implementing the model is likely to lead to a deeper understanding amongst pupils of the importance of evaluating their own work, rather than doing it blindly without understanding what is expected of them or why they are being asked to do it. 

Conclusion
My critical reflection of the role of feedback in teaching has given me a much deeper understanding of its importance. I feel as though I began with a solid understanding of why a teacher should give feedback, and the ways in which it can be provided. However, I now feel armed with the tools to incorporate a variety of feedback strategies into my planning and lesson delivery. This in turn will enable me to maximize teaching and learning opportunities by utilising my pedagogical understanding and implementing it correctly. Based on the research done as part of my critical reflection, I feel confident that including corrective feedback, as well as peer and self-assessment in my teaching will be a worthwhile venture.
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