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Loynes identifies an approach to outdoor education called algorithmic, which he describes as a commodified approach; which, as an off the shelf approach, fails to account for individuality. He places this as a scientific modernist view, whereby enquiry is made into phenomena, with resolutions to issues established.  These are then applied to appropriate circumstances, with predicted results.  
He locates his antecedents and bias by stating his concern that whilst there is a desire to have a universal approach for humanity, there is a conflicting desire to have an individualistic approach too.  He limits his knowledge to English speaking countries and rhetorically searches for other approaches.  Consequently, he identifies an emergent non-modernist reviewed Hahnian moral approach that advances experiential learning, as it is tailored in approach and context; thus providing true self-realising agency and improved social order.  
Loynes acknowledges that little written critique regarding an algorithmic approach exists and that this is mainly in the form of personal communication, of which some feature.  This article critiques the algorithmic approach and presents the emerging paradigm as preferable.  However, throughout, there is no direct primary evidence, with the general tone being a critical account of the modernist approach and an applauding of the emerging paradigm, all of which is narrative in method.
Other points of view are brought into the argument, which in themselves are credible.  However, these tend merely to support Loynes’ own ideas and therefore are not balanced.  Thus there is an obvious bias towards Loynes’ argument and any final analysis is consequently flawed.  Typically, he details the characteristics of the algorithmic approach, but in a negative tone.  In a similar style, he lays out the characteristics of the emergent approach, but only in a positive tone.  There is critique of the emergent style, but this is limited in its’ nature and not in depth.  Typically, concern over a Hahnian taking of the moral high ground is readily negated and a statement that there is a requirement to introduce checks and balances to negate any subversion of that approach, as put into a historical context regarding the Nazi regime. 
Whilst the references to foundational theories of learning are inevitably dated, many of the more contemporary references used are within a decades span.  This may be due to limited literature, but is a concern.  
On the whole, this article makes a valid and clear point, yet is weakened by an imbalanced argument.	
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