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	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	Check the accuracy of you referencing as noted in text.
	I tried to find research which was not only relevant, but also as recent as possible. I devoted an entire study day to my referencing. I used the UCL Harvard reference guide (I got a 404 message on UWTSD Moodle when I searched for one there) and systematically checked my references section and in-text citations. 
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	Recognise and synthesize complex issues related to your assignment
	I tried to make the essay as rounded as possible by giving detail and background to the points I raised as well as offering counter arguments. I used references to support the points made. 
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School Development Plan and Community Partnerships

Introduction 
In this essay, the connection between School Development Plan (SDP) and community partnerships will be explored as it has been recognised that this valuable relationship has been neglected:
In Wales many schools, especially primary schools, have a good awareness of the range of problems facing the families of their students, however, only a significant minority of schools employ a broad enough range of strategies to engage parents in the learning of their children (Estyn, 2013) 

Firstly, the formation – and importance – of the SDP will be examined. Secondly, focus will be upon a specific section of a case school’s SDP: how the target was identified, how it was implemented, how successful it was.
The aspect chosen as the basis for this essay, is the school’s target of improving literacy levels by holding after school family engagement classes on a weekly basis. The case school in question is a primary school in a rural former mining village in South Wales. The area is generally disadvantaged with the Welsh Index of Multiple Deprivation (WIMD) (2020) ranking it 425, 569 for income and 322 for employment. The school serves 170 pupils aged between three and eleven in six classes, including four that are mixed age group. The majority of pupils are white British and speak English as their first language. 20% of pupils have an additional learning need (ALN) and 28% of pupils are eligible for free school meals (FSM), far higher than the national Welsh average of 18% (Wales, Statistics for Wales, 2019).






Literature Review 
School Development Plan (SDP) 
An SDP is a strategic plan for improvement developed in-house by each school. As well as identifying the targets, it also outlines how they will be reached in term of methods, resources and funding. (Wales, Department for Education, 2014).
The content of SDPs was standardised in 2014 following the annual Estyn report for 2012/13 (Estyn, 2013). In just over a quarter of those schools inspected, Estyn reported that there was room for improvement in both self-evaluation and planning for improvement. Welsh Government undertook consultations with experts and stakeholders in schools throughout Wales (Wales, Department for Education, 2013) in order to inform The Education (School Development Plans) (Wales) Regulations 2014 (‘the Regulations’) (Wales, Department for Education, 2014). The Regulations offer detailed guidance on the preparation of SDPs as well as which matters should be addressed in them. Areas prioritised in the targets should be raising the standards of education in relation to literacy and numeracy as well as finding ways to offset the impact of poverty on educational attainment (Wales, Department for Education, 2014). The process undertaken to develop an aspect of an SDP will be detailed later in this essay.
The reason that the government put so much research and value on SDPs is that they are vital in raising the standards of education. The SDP focuses and streamlines a school’s planning through short- and long-term planning that is specific to that school. (Wales, Department for Education, 2014). An SDP is a ‘live document,’ it is continually evolving to reflect the needs of a school.
As mentioned earlier, an SDP is be created by the immediate stakeholders of that school – which means that stakeholders on a local level, parents and other members of the local community, have more involvement in the education of their children. This is a form of bottom up planning (as opposed to top down planning whereby roles are designated by a higher body with little input from those who will be essentially be implementing the new policies.) Furthermore, immediate stakeholders often have tacit experiential knowledge (Smeds et al., 2003) and as such are able to tailor the teaching making it more effective and authentic to the area in which the children live. While new policy may come down from the government, the effective implementation of it will be different from school to school. Finally. The involvement and control afforded by bottom up planning tends to be met with above average levels support when compared with top down planning (Heyden et al., 2017)
It should also be noted that while bottom up planning of an SDP is seen as a boon by many, it may also be viewed as problematic as there is opportunity for not all schools to aim for the same level of challenge in their targets.

Parental Involvement 
There is little doubt that parental involvement in their child’s education increases attainment, both parents and teachers acknowledge this. Therefore, family engagement is playing an increasingly large role in the planning school policy reform (Cavanagh, 2012)
Home circumstances play a significant role in a pupil’s orientation to literacy, and education in general (Teale and Sulzby, 1986). In addition to this, studies have shown that parental involvement in their child’s education has six times more impact on attainment than the quality of the school (Desforges and Abouchaar, 2003).  Perhaps, it is not only the increased support at home that impacts attainment, but the increased input at school; research has shown that attendance improves for children whose parents attend parent classes (Portwood et al, 2015). While in the class, pupils of families who actively support their education exhibit great confidence, motivation and social skills (Wairimu et al., 2016). Even in instances where there is no measurable impact on academic performance, interviews and surveys following family engagement programmes show that parents have increased knowledge of subject and school expectations, and parent-child and parent-school connections are strengthened (Auerbach and Collier, 2012). They can also offer more insight into their child’s motivations or behaviours: 
“While teachers can advise parents on some things, parents also have important information about their child that teachers might not know.” Waterford (2018)

However, the path towards effective family engagement is not free of obstacles. To begin with, parents may not realise the importance of their participation in their child’s education, or they may have bad memories of when they were at school themselves (Wales, Learner Wellbeing Branch, 2016).
There are also parents who don’t want to engage with the school as their family circumstances are complicated and they simply don’t have the ‘mental space’ or energy to further engage with school (Wales, Learner Wellbeing Branch, 2016). Nationwide low‐income parents are significantly more likely than middle‐ and upper‐ income parents to lack the paid leave and flexibility to help children who are doing poorly academically and children who have frequent behaviour problems. (Heymann and Earle, 2000). Often, the issue of behavioural problems can cause resentment and a breakdown in school-parent communication when parents and teachers may have different concepts of what is ‘best for the child’ (Neuman and Dickinson, 2002).
More often than not, though, parents would like to offer help and support their child’s learning, they simply believe that they lack the relevant skills and knowledge to make any meaningful difference (OECD, 2011). Some feel that their lack of knowledge leaves them powerless to stop their child’s move towards disengagement (Hayes and Chodkiewicz, 2006).

Developing an Action Point 
“Planning for improvement is a disciplined process involving honest self-evaluation using qualitative and quantitative data. This is reflected in a continuous cycle in which a school will reflect upon its performance, identify priorities for improvement, develop strategies to address them, take action, and review progress and impact.” (Wales, Department for Education, 2014).

Self-Evaluation and Data analysis. 
Self-evaluation of the school was carried out by the senior leadership team (SLT) in Summer 2019. The SLT consisted of three members, the deputy headteacher and two long standing teachers. They gathered quantitative data from attendance lists, numbers of children with adverse childhood experiences (ACEs) and had general discussions highlighting families that they knew – or suspected - to be struggling in one way or another. They recognised that there has been significant transience in the period Autumn 2017 to Summer 2019, and that 43% of pupils EFSM had arrived in that period. 
They further collated this data with figures gathered from pupils’ book scrutiny and individual development ‘trackers.’ Every teacher has individual trackers for the pupils in their class on which they record each pupil’s progress with regards to national outcome levels. They found that the school was not meeting national targets for literacy in Foundation Phase or Key Stage 2. Although the demographic of each community is different, the school did not want to fall too far behind the national standard. They were concerned that pupils would be leaving the primary school ill-equipped for secondary school and would be susceptible to following a downward trajectory as many in the community had before them. Therefore, they set the target of improving literacy levels specifically of pupils in the year 5/6 split class.

Strategic Planning
(From this point on, the term caregivers, rather that parents, will be used as the term to encompass all adults who are responsible for the care and safety of the pupils at home. The community in question is quite diverse, for example, two children at the school are young carers, and quite pupils are not living in a nuclear family home.)
Towards the end of the 2019 summer term, the SLT began collecting qualitative data to inform the method by which they would reach their target. by interviewing pupils about how homework is completed and whether they have and help at home. Questionnaires were sent out to all caregivers. They were to be completed anonymously and contained both open-ended and closed questions such as whether they were able to help with pupils’ homework and if they felt the school could offer more support. 
Following the analysis of all quantitative and qualitative data, the SLT named their strategy as after school classes for caregivers of all pupils in the year 5/6 split class. Classes were to take place from 4pm as more caregivers said they would be able to attend at that time. The SLT identified that some caregivers’ literacy skills may be minimal and so emphasis was placed on the fact that this was not necessarily a reading class, oracy was a strong focus too. 
They believed that this would not only help develop academics, but also create a sense of community by building a network of trust and support. Although the class was open for everyone, special attention would be paid to ‘target’ families – those with children falling far behind national outcome levels with or with ACEs. 

How does it Look in Practice?
‘Family Learning Surgery’ began in October 2019. This was a class in which the topics or homework pertaining to literacy would be covered. The class took place for an hour from 4pm on Wednesday of each week. The year 5/6 teacher was responsible for the running of the class alongside an English language lecturer from the local college who volunteered for each class. The topics covered were those being covered in class with a focus on literacy. During the class, concepts were explained, and caregivers were invited to give verbal feedback or ask any questions they had. Approximately 50% of parents attended the first few sessions, 75% of them being from the target group.

Measuring for Impact
In December 2019, data collection fell solely on the shoulders of the deputy headteacher, this time to evaluate the impact of the programme. This was undertaken at such a timely juncture so that any teething problems may be remedied. 
Factors as evidence of impact were identified as:
· Improvements in school-caregiver communication.
· Consistent attendance of the classes by caregivers in target families.
· Improvements in attendance of target pupils.
· Increased attainment of target pupils.
· Anonymous feedback from the caregivers and pupils

Reflection and Evaluation 
While the attendance and attainment of all pupils is important, the school focused on specifically measuring those pupils targeted to understand how effective their programme genuinely was. Initial uptake of the class was good, of the 26 pupils in the class – 14 being in the target group, 14 caregivers joined up – 8 of those being in the target group. The attitudes of all seemed positive and open to the support on offer. However, caregiver attendance began to decline in November, most gave darker evenings or inclement weather conditions as the reason for absence. The attendance was still good though – on average, 10, 6 from the target group.
Despite the decline in after-school classes, staff noted that the nature and frequency of caregiver-school communications improved as did attendance of their children. Attainment improved for targeted pupils and their teachers gave the feedback that even though caregiver attendance had dropped, the pupils’ attitudes towards school had improved. 
There are areas for improvement in the development of the SDP. For example, self-evaluation could involve all teaching staff rather than just the SLT. This method has been successful in other schools (Estyn, 2019). Staff could then be split into teams responsible for the development of different areas. This may make it easier to collate the evidence and remain focussed. 
There are opportunities to develop the method of delivery for the initiative. Anonymous feedback indicated that more caregivers would attend if the class was held a little later (due to work commitments) and childcare for siblings not in the class was provided.
Another option could be online sessions. These could take two forms, pre-recorded so that they could be accessed at any time, or live so that questions could be put to teachers in real-time. Since active participation of all attendees is encouraged, the latter would be preferable. Although, it must be borne in mind that not all pupils will have access to expensive electronic devices at home in which case the school may request a Pupil Deprivation Grant (PDG) to support these pupils.
Another challenge is how the school can reach out to help those pupils whose caregivers are either unable or unwilling to attend classes. Perhaps a separate class could be organised for them as attending the same class as those with pupils and their caregivers could cause resentment. 

Conclusion (200)
The aim of this essay was to explore how the case school develops an aspect of its SDP in accordance with government guidelines (Wales, Department for Education, 2014). and critically reflect on the actions, impact and evidence base. Through self-evaluation carried out by the SLT, they were able to identify that the school was falling short of reaching national literacy levels. Several forms of both qualitative and quantitative data collection informed the school’s choice to implement a family engagement class after school for pupils in the year 5/6 split class. The focus of the class was to increase literacy levels. Although attendance did wane slightly, the class could still be considered a success as overall literacy levels did increase and communications between stakeholders strengthened.
Overall, I was surprised to see how high the uptake figures were. It could be seen to indicate that many families are open to accept support for themselves and would like to support their children academically. I have also learned the value of developing a relationship with caregivers as stakeholders; since so much of what pupils learn occurs beyond the school gates, it would be short sighted not to collaborate with all caregivers and to give them the tools to best help children in their care.
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