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Introduction
Within this module I will use the problem-based learning scenario to illustrate my professional development regarding pupil and personal progression in primary education. I will identify and analyse transitioning initiatives and their effect on childrens' well-being and achievements. Applying research and annotation, I will gain an understanding of the importance of multi-agency partnerships and how they impact learning, specifically among children from deprived backgrounds. I will improve my understanding of local school initiatives and how effective they are in practice, through engagement during lectures. I will refer to relevant policy documents, such as the United Nations Convention on the Rights of the Child (UNCRC) to develop my knowledge of the statutory rights of the child in Wales and further. 
My progression will be demonstrated through the triangulation of theory, practice and policy. I will display this by use of a portfolio and my proposal to the Governors (Appendix 1) to resolve a primary sector issue. 















School Context
For this scenario, the school is a large English-medium primary, in South West Wales. It currently has 714 pupils ranging from 3-11 years of age. 33% of these pupils are entitled to Free School Meals (FSM), a figure which is above the national average. The school is allocated funding from the Pupil Development Grant for children who receive FSM or are looked after. For the year 2019-20 the school was granted £176,470. The Schools PDG Spending Plan (Appendix 2) provides a clear outline of how the school will utilise funding to ensure the well-being and progression of these pupils. 
In 2016 Estyn recognised the school as being ‘Good’ based on their inspection and set out priorities for them to achieve ‘Excellent’. One of the highlighted priorities was to improve partnerships with parents, local schools and the community. 
As it is such a large school, each year group has a head of year for the three classes and every two year groups has a head of ‘wing’. I am currently the head of year for three nursery classes, including part-time and full-time children. 














The Intervention 
Recent statistics show that 28% of children were living in poverty in 2017/2018 (Welsh Government, 2019). Despite efforts made by the Government, child poverty remains ‘stubbornly high’ (Welsh Government, 2015, p1) and so reducing this rate remains one of the country’s top priorities (Welsh Government, 2015, p.3). Coming from a socially deprived background can impact a child’s development in many ways (Treanor, 2012). It is often the case that parents living in relative poverty are unable to provide a feeling of security for their children (Belford, 2012). This can prevent an appropriate level of attachment being formed between parent and child (Belford, 2012). The ‘Attachment Theory’ proposed by Bowlby (1969) suggests that children who do not experience a secure attachment will lack the ability to face challenging situations. It is stated by O’Conner that ‘Transition is stressful for children’ (O’Conner, 2007, p.1 cited by Maisey, 2011, p.112), which could infer that those living in poverty are more likely to be affected by the struggle of transitioning. This is supported by a case study in Australia, which found that a substantial difference between the school and home environment could lead to emotional problems (Docket and Perry, 2001, cited by Fabian and Dunlop, 2007, p.14). This could cause a ‘long-term impact’ (Fabian and Dunlop, 2007, p.1) on future emotional and social experiences. 
Bronfenbrenner’s Ecological theory illustrates how children’s development can be affected by an ‘interlocking set of systems’ (Fabian and Dunlop, 2007, p.1). It is noted that children from deprived backgrounds are more vulnerable to these potential effects (Hanson & Carta, 1995 cited by Barnes et al, 2017, p.5). The Ecological Theory proposes that children’s developmental potential is at its highest when immediate environments interact and strong connections are made (Fabian and Dunlop, 2007, p.2). This is known as the Mesosystem. This theory is supported across Europe and reports highlight that to achieve optimal development in education, a multi-sector approach is necessary (Persaud, 2016, p.4). More importantly, it is advocated by the Welsh Government, who propose that successful cooperation with multi-agencies can alleviate the impact of deprivation on children in early education (Welsh Government, 2014, p.26). Additionally, it can have a direct, positive affect on well-being by increasing the accessibility of welfare support (Children’s Commissioner for Wales, 2017-18). In consideration of this, I propose the implementation of a website where permitted agencies can communicate and share information to monitor the well-being and progression of disadvantaged pupils as they transition through their education. There are many different layers to such an approach, ranging from national level to local authority and the community agencies (Barnes et al, 2017, p.6). My intervention would focus on support from agencies within a local authority and  concentrate on the ‘Collaboration’ level of Frost’s hierarchy of involvement with regards to multi-disciplinary work (Frost, 2014, p.14 cited by Barnes et al, p.8). The website would prevent any gaps in information regarding child welfare and shared goals could be achieved (Barnes et al, p.8) to assist the children’s progression.
A multi-agency approach can ensure ‘smooth transition from nursery to school’ (Estyn, 2016-2017, p.7) and raise standards among learners (Estyn, 2016-2017, p.7). However, collaborative partnership can sometimes cause a ‘power imbalance’ (Petriwskyj, 2014 cited by Wilder and Lillvist, 2018, p.693). This can arise in cases where parents are discouraged from engaging with the process due to the presence of professional intervention. It is therefore extremely important that schools form positive relationships with families, in order to avoid such problems which could hinder the efforts to enhance well-being of young children (Welsh Government, 2015, p.3).
Failed communication between the relevant agencies could also be a contributory factor leading to results such as the Victoria Climbie case (Maisey, 2011, p. 104).  Despite this horrific incident, it was noted that within local authorities, there are a range of different systems that are used to track disadvantaged learners (Estyn, 2013, p.3). It is therefore evident that a universal system needs to be implemented for use by all the agencies concerned with safeguarding children. 
The safeguarding of children is a legal requirement for all parties involved in ensuring the health and welfare of a child. It is described as the responsibility ‘to protect children from harm and ensure that they have a safe and healthy environment in which they learn and develop’ (Maisey, 2011, p.103). The upholding of these responsibilities is in line with the duties outlined by the United Nations Convention on the Rights of the Child (UNCRC) (UNICEF, 1989). The proposed intervention would enable safeguarding responsibilities to be approached collaboratively, and would ensure that children’s welfare issues are dealt with in an efficient and effective manner. 
Another aspect of the intervention pertaining to the UNCRC is the voice of the child. Article 13 states that ‘Every child must be free to express their thoughts and opinions and to access all kinds of information’ (UNICEF, 1989). The main aspect of the proposed multi-agency network is the involvement of the child via communication links on their own digital portfolio. The involvement of children’s views in the transition process can lead to ‘increased self-esteem and social competency’ (Clark et al, 2003, p.9 cited by Maisey, 2011, p.113). Overall, it can promote social inclusion across the school and increase motivation (Estyn, 2016, p.8). When using the proposed website, children would be encouraged to write daily updates on their emotional well-being, allowing for appropriate support to be made available. Provided they are of age, children may be directly involved in the decision-making process regarding outside agency support. This approach would encapsulate the eighth rung on Hart’s ‘Ladder of Children’s Participation’ (Hart, 1992, p.14) where children and adults share decision-making responsibilities. However, this would not always be attainable. In some child protection cases, the child is strictly not involved in the decision-making. This is a criticism of the theory from Kirby and Gibbs (2006) who highlight that ‘levels of decision-making power constantly shift within projects and within tasks’ (Kirby and Gibbs, 2006 cited by Kellet, 2009, p.47). 
Based on a combination of theory and research, it seems necessary to implement the proposed website as a platform for agencies to communicate and share information regarding the welfare of children from deprived backgrounds, to ensure effective decision-making and appropriate levels of support. It is clear that a universal database used by all parties involved in this process will increase the likelihood of smooth transitions for children, thereby improving their well-being and progression.












Donaldson, G. (2015) Successful Futures. p.52, 53 and 83 
This review notes negative effects related to the transitioning between stages such as disengagement and hindering of progression (Donaldson, 2015, p.52) Donaldson’s proposal of a continuum of learning and the removal of stages will ensure the unfavourable effects of transitions are minimised. However, the reality of this is still uncertain, particularly in the shift from play based learning to an increased academic focus. 
Donaldson suggests progression should be a focal point for ‘schools, teachers, parents and careers’ (Donaldson, 2015, p.52) and highlights the necessity for a collaborative approach to development. It is my opinion that sharing Progression Steps with permitted agencies including parents/carers will enhance the child’s learning potential. 
The recommendations made in the document have benefitted the development of the intervention by providing ideas to help progress children academically and emotionally. Firstly, the use of an ‘e-portfolio’ shares similarities with the proposed intervention. However, uploading it to the website would ensure permitted agencies benefit from viewing relevant information. This could also apply to the summative reports at key transition points but recommend this is completed at the end of each year. Lastly, the recommendation of increased use of digital media for fast feedback to sooner help develop children’s progression, supports my intervention of a digital platform and highlights the benefits. 








Jindal-Snape, D. (2010) Five years left until 2015: What should be our priority? p.58 and 59
Jindal-Snape’s speech reviews the steps necessary to achieve the Education for All (EFA) priorities set out by the United Nation Educational, Scientific and Cultural Organisation (UNESCO). His review reveals that emotional challenges can arise from transitions as well as impacts on ‘students’ motivation, self-esteem and achievement’.  This supports Donaldson’s aforementioned negative findings. Jindal-Snape suggests that a positive pre-school experience can determine the success of transitioning periods. Initiatives, like Flying Start, that aim to achieve this positive experience in deprived areas, could help ensure a smooth transition. Flying Start promotes a multi-agency approach to support children through their development. 















Welsh Government (2019) Assessment proposals to inform the development of statutory guidelines p. 12,15 and 16
The document provides useful insights into the upcoming requirements of the new curriculum regarding pupil progression and transitioning. The points most relevant to the intervention and this module are ‘Ensuring accuracy and consistency’ (Welsh Government, 2019, p.12) and ‘Sharing information on learning’ (Welsh Government, 2019, p.15). 
The intervention would ensure that the recommendation for practitioners to work together to develop progression among students is upheld to a high standard, as teachers will be able to collaborate daily online. Additionally, information for secondary schools during pupil transitions would be easier, as new class teachers could be permitted access to pupil profiles. To further this idea, pupils could leave comments regarding their feelings on the transition for new teachers to view.
The document states that information sharing among learners, parents/ carers and teachers is ‘integral to ensuring successful transition’ (Welsh Government, 2019, p.16). This highlights the advantages of the proposed intervention to transitions. 










Estyn (2016- 2017) The Annual report of her majesty’s chief inspector of Education and Training in Wales 2016- 2017 p. 7 and 89
Within this Estyn report examples of good practice pertaining to multi-agency links are outlined. It states standards are raised when there are good communication links with pupil’s community and home life. This emphasises the benefits of a multi-agency approach to education. Additionally, schools who have good links with outside agencies that provide support for families in need, can lead to ‘smooth transitions from nursery to school’ (Estyn, 2016-2017, p.7). This shows the positive impact of a collaborative approach in transitioning and further supports the need for strong links, especially among disadvantaged families. 
This in addition to the positive pre-school experience, suggested by Jindal- Snape, highlights the positive impact that the intervention could have. 
The mentioned ‘overlap’ of information from Key Stage 2 and 3 (Estyn, 2016-2017, p.89) could be prevented with the suggested website. Prior to the transitioning period, new teachers could have access to pupil profiles and develop an awareness of the children and their current ability.  










Welsh Government (2016) Theme 5: Developing community partnerships and multi-agency working Resources 1–2. 
This Welsh Government toolkit provided practical examples of schools working with outside agencies to improve students’ education and well-being. Programmes such as Families First and Team Around the Family (TAF) provide support for students and families who live in poverty. 
TAF consists of different agencies working together to provide one plan of support for the child. A similar programme can be provided by the intervention mentioned. However, one online platform ensures communication across agencies will be more effective and direct access to a child’s academic and well-being progression. 
Person-centred practice for children with ALN is a further multi-agency approach mentioned. It requires relevant persons unifying to identify the support required and how best to deliver it. 












Welsh Government (2015) Person-centred practice in education: a guide for early years, schools and colleges in Wales
The approach to education, as stated in this document, does not solely need to be for ALN children. It states that ‘Staff, learners and parents will find it easier to share information and communication will flow more easily’ (Welsh Government, 2015, p.3). This is a key aspect to the proposed intervention. The tool ‘one-page profiles’ provides similar aspects and ideas to the online platform in discussion, however, is more in depth and personal. The introduction of the approach into a Carmarthen primary school provided support for teachers and pupils when transitioning across key stages. Additionally, it encouraged the pupil voice throughout the school (Welsh Government, 2015, p.6). 
The person-centred practice provides a more detailed profile to the child’s overall well-being and useful insights into what may assist their learning. Also, research has shown that it supports transitions through key stages. This, in addition to its focus on well-being, highlights its significance to the intervention. ‘What’s working and what’s not working’ and ‘relationship circles’ has particular relevance to the intervention and would benefit the transition process for both teacher and pupil. 










Estyn (2013) Working together to tackle the impact of poverty on educational achievement.  P. 11, 14 
This Estyn review stressed the difficulty for schools when organising and managing information from numerous outside agencies. This is a challenge that the proposed intervention can overcome. It will simplify monitoring and tracking pupils who have support from outside agencies, by providing one online platform which provides all relevant information to all agencies.
Although many programmes such as TAF have  positive outcomes, some schools and families found that they were unreliable and do not take into consideration the constraints of a school day (Estyn, 2013, p.14). This is potentially a communication issue that could be resolved with the intervention. Parents, learners and schools could all be informed of any situation simultaneously, therefore proving more time efficient. 













Fabian, H. and Dunlop, A. (2007) Outcomes of good practice in transition processes for children entering primary school. 
This paper discusses the transition process and its connection to theoretical literature. It highlights findings from different and draws on discussions to find conclusions on transitioning and early childhood. 
Fabian and Dunlop draw connections to Bronfenbrenner’s Ecological Theory (1979) and how the systems within said theory can influence a child’s development regarding transitions. The theory that strong links in the mesosystem can enhance development relates directly to the proposed intervention and highlights the necessity of a multi-agency approach. 















Trodd, L. and Chivers, L. (2011) Interprofessional Working in Practice.
This book directly links to the proposed intervention and shares experience of practice within interprofessional working. Chapter 7 written by Daryl Maisey discusses the legality and reasoning behind the importance safeguarding. It highlights how beneficial multi-agency approaches can be when it is successful. 
Additionally, the voice of the child and its connection to the UNCRC are discussed, another key aspect of the intervention. The mentioned benefits of pupil voice approaches such as ‘increased self-esteem and social competence’ (Maisey, 2011, p.113) enable me to see the impact that this aspect of my intervention could have. 

 














Evaluation
Throughout this module I have gained a critical understanding of both pupil progression and my own professional progression regarding well-being, transitions and parental engagement. 
I have successfully been able to apply theory to common practices by using social constructivism and behaviourism psychological approaches. I have used the research I gathered in my portfolio to provide a case for why my proposal has a place in today's education system. This refers directly to the new professional teaching standards, ‘Professional learning- Wider reading and research findings’ (Welsh Government, 2019). To ensure I am continuously developing and improving professionally I must utilise the knowledge I have obtained whilst on my professional teaching experience. This will enable me to provide the best level of care and education I can.
To ensure my proposed intervention is relevant and achievable I critically evaluated multi-agency and transition initiatives used globally and assessed how these impacted learners. My engagement with guest lecturers enabled me to analyse local initiatives and assess how beneficial the proposed intervention could be in practice. The consideration of apps such as SeeSaw and Speakr further supported the planning process and allowed the idea to progress substantially. The engagement with support networks and how they were used directly links to the ‘Collaboration- Seeking advice and support’ (Welsh Government, 2019) teaching standard. I was able to interact with other practitioners to obtain advice and information regarding the module and use this appropriately to progress my learning. To further my understanding of multi-agency approaches it would be beneficial to seek support from other agencies such as TAF or Flying Start centres. 
I advanced my understanding of the principles of the UNCRC and the importance of upholding this policy in everyday life by engaging with relevant documents and literature which is evident within my portfolio.  This had strong links to my intervention as I was interested specifically in supporting children from deprived backgrounds and how transitioning affects their progression and well-being. This ensures every child has access to care and education they are entitled to. 
By looking at children from deprived backgrounds I have been able to see the importance of parental engagement in education. Although, my intervention applies to online engagement I have ascertained through my research that face-to-face interaction with parents and schools is vital to a child’s well-being and progression. The importance of ‘Involving parents in learning’ (Welsh Government, 2019) is a key aspect in the professional teaching standards for trainees. I will continue to develop professional relationships on my next placement by interacting frequently with parents/guardians and encourage where possible that they play an active role in learning. 
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Appendix 1
Presentation to Governing body
Slide 1
Good afternoon Governing body and thank you for taking the time today to listen to my proposal. I am the head of three nursery classes within the Foundation Phase at our school and today I would like to bring to your attention a current issue arising in the annual transitioning periods, throughout the Foundation Phase. I will introduce my strategy to overcome this issue and how the school can move forward and ensure our responsibilities to the children are upheld.
Slide 2
The current transitioning system in place uses the ‘Foundation Phase Profile’ (Welsh Government, 2017) as recommended by the Welsh Government, to ensure children’s assessment and development is upheld nationally. However, this database does not provide a holistic view of children’s daily life, well-being and progression. Also, there is no information sharing between partnerships outside the school.
Currently, teachers are aware that the system used is not beneficial to Additional Learning Needs (ALN) children, especially those living in relative poverty. Families from deprived social backgrounds often join our school at different stages and are already working with outside agencies and support networks such as social services and Team Around the Family (TAF). Communication links are poor and obtaining relevant information about children is often challenging.
The Welsh Government has highlighted that successful workings with multi-agencies can help alleviate the impact of deprivation on children in early education (Welsh Government, 2014, p.26). Additionally, the government proposes that schools ‘Adopt a multi-agency approach to pool expertise with other agencies that addresses health, domestic and social welfare concerns of learners and their families’ (Welsh Government, 2014, p.9). However, Estyn have commented; within local authorities, agencies often use different systems to track progression among disadvantaged learners (Estyn, 2013, p.3).
Slide 3
Therefore, I propose a digital portfolio which facilitates permitted agencies to communicate with one another, to ensure the well-being and progression of pupils as they transition through the Foundation Phase. The portfolios would be accessible via a website called ‘All Together’ linked to the school online site (Appendix 3).  The aim here is to encourage multi-agencies to work together by improving ease of communication and information sharing. This will help tackle the effects experienced by disadvantaged learners through providing a collaborative approach to the issue as suggested by Welsh Government in Child Poverty Strategy for Wales (Welsh Government, 2015, p.29). 
At the outset, every ALN pupil within the Foundation Phase and in connected pre-schools such as Flying Start, will have a digital portfolio. Dependant on the pupil and their needs, profiles can be accessed by  the following: pupils, relevant school staff, medical professionals, parents/guardians, Team Around the Family, social services and more.
Please refer to the email previously sent for a detailed list of agencies (Appendix 4).
Slide 4
The portfolios will have a drop-down menu for the categories: progression, well-being and safeguarding. As can be seen, each category will then lead to further sub-categories. Each agency will have their own account and will only be permitted to access certain sub-categories. For example, a parent will only have access to their child’s portfolio and their information. Whereas Team Around the Family would have access to all pupils they are currently working with. Access can be given and removed as necessary.
As this is a pioneer school I propose, once confirmed, that the final Progression Steps for each Area of Learning and Experience is shared between all parties, as suggested by Donaldson (2015). This will ensure that all personnel who offer support are able to clearly see, in real time, how they can help progress the learning of the individual.
A key aspect of this proposal is the way in which children utilise the website. Similar to the recommended ‘e-portfolio’ (Donaldson, 2015, p.83) by Donaldson, pupils can share work, leave explanations and self-assess. Additionally, within their personal “Wellbeing” section children can check-in daily and leave comments regarding their emotions. Younger children can do this using emoticon. This will provide an online database to form connections based on daily input. This will be particularly beneficial in transitioning periods as agencies can assess emotional well-being.
Slide 5
To ensure the portfolio has a successful outcome I advise that the school provide a multi-agency training inset day. Within this session, outside agencies will be informed of the Designated Safeguarding Person (DSP) and be provided with policies regarding safeguarding, child protection,  online safety, confidentiality and staff code of conduct (Welsh Government, 2019, p.28).
However, the Welsh Government (2019) state it is the agencies' responsibility to ensure staff members outside the school are competent enough to carry out safeguarding responsibilities. As recommended by the Education Endowment Foundation (EEF), toolkit training must ensure that teachers understand how it can benefit learning (EEF, 2018, p.12).
A two-hour workshop with parents would ensure that they are able to navigate all aspects of the portfolio and support their child to the fullest extent. A letter with a full description of the intervention will also be sent home to guardians and contain the details required to access their child’s account.
Following training, target pupils will be taught how to interact with the website and practitioners should begin to implement a daily routine that they feel best fits learners. This could include teaching assistants targeting small groups, during registration, to work on their profiles.
I propose the implementation of this website begins following completion of production of the digital portfolio and training. Based on information I have obtained from a web developer; the website could be active in approximately three months. Training could take place on the INSET day following February half-term to allow the website to be introduced into classrooms for the Spring term. This would allow practitioners to see the benefits before the annual transition into the new school year.
Slide 6
I have received an estimate of £700-900 from a web developer (Appendix 5), for producing the multi-agency platform. To fund this, I propose using the £176,470 Pupil Development Grant (PDG). Based on current school PDG priorities the website would help achieve the objective to ‘Narrow the gap, provide emotional support and links with parents’. 
Additional costs for the project would include, the parent workshop, which the EEF toolkit suggest would cost £80 and a secure domain for the website. Businesses such as GoDaddy provide safe web hosting spaces which cost £107.76 annually. This is based on their current pricing for an Ultimate package which provides unlimited websites, Premium DNS and a Free SSL certificate for 1 year. 
A reduction of other expenses would provide the necessary funding for this. Currently, there are 95 ALN pupils in the Foundation Phase who would benefit from this site. The website shares similar aspects to the SeeSaw app and could therefore replace SeeSaw for these pupils. This would save £371.45 annually. Furthermore, a recent questionnaire revealed that 46 of the 95 parents would be happy to receive messages via their smart phone's internet access. According to the EEF toolkit this could save the school £6 per pupil per year, £276 annually.
To promote local businesses, I propose a small advertisement banner at the top of the website at a cost of £50 a month per business.  Five businesses alternating every 4 months would provide an additional £3,000 towards developing the website and ongoing costs. 
Slide 7
Based on research, I strongly believe that the impact of this intervention could be very beneficial for all pupils and in particular, disadvantaged pupils. Estyn reports highlight that when there are strong links with outside agencies it can lead to ‘smooth transition from nursery to school’ (Estyn, 2016-2017, p.7) which my website is aimed at providing. In the same document, Estyn state that standards are raised when these links are made, emphasising the positive impact. Ofsted findings support these reports and state that effective practice involves engagement of agencies to help families in need (Ofsted, 2014).
A similar initiative aimed at ALN children, suggested by Welsh Government, ‘Person-centred practice’ has recently been implemented in some Carmarthen based primary schools and has resulted in effective transitions to secondary schools, improved relationship with families and increased self-esteem (Welsh Government, 2015, p.7). This provides valuable outcomes for schools that can also be expected with my proposed intervention.
As Donaldson and considerable other research avers, transitions between stages can be detrimental to progression. Welsh Government state that information sharing is ‘integral to ensuring successful transitions’ (Welsh Government, 2019, p.16) In consideration of both of these points, I opine that my proposed intervention will have a positive impact. 
Slide 8
Based on the information presented today; I suggest that progress be made to make this programme available to every pupil across all stages in Pembrokeshire schools. It directly fulfils Donaldson’s suggestions of quick digital feedback, a continuum for learning and improved links with the community and parents/ carers. Additionally, it will ensure we are in keeping with both current school priorities available in the School Development Plan (Appendix 6) and the Welsh Government's of  ‘improved transition for all our learners across all key points’.  (Welsh Government, 2017, p.26) It also upholds the ERW commitments to help reduce the impact of poverty on attainment (ERW, 2019).
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List of proposed agencies 
· Parents/ guardians 
· Teachers 
· Support staff 
· Headteacher 
· ALN coordinator 
· Speak and Language Therapist 
· Social Services 
· Team Around the Family
· Local Flying Start centre 
· Other pre-schools in local area
· Psychologist 
· School nurse 
· Medical professionals 
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Appendix 6 - School Development Plan 2019-20
Agreed by the headteacher, staff and governing body on 20.07.19 
Our national priorities are to improve Health & wellbeing for children and young adults and raise standards among children who receive Free School Meals.
By the end of July 2020, we aim to ensure that…


Adapted from Garnteg Primary School (2018-2019) School Development Plan 2018-2019. Available at: http://garntegprimary.co.uk/media/1338/sdp-2018-2019.pdf (Accessed: 1st November 2019). 
And from Pembroke Dock Community School (2019) Our Immediate Priorities. Available at: https://www.pembrokedockcommunityschool.co.uk/school-development-plan/ (Accessed: 1st November 2019).

	      Priority 
	Personnel responsible 
	How 
	When 
	Cost
	Success criteria 

	Working towards              Successful Futures,  the New Curriculum for      Wales and the 
National Mission. 
	All staff
	Further raise standards to ensure all pupils make good progress to achieve their set targets. 
A particular focus on reducing the attainment gap between e-fsm and n-fsm pupils. 
Provide a continuum of learning across phases. 
	Ongoing
	PDG- £4,500
	All teaching staff and LSAs will develop a greater understanding of the 12 pedagogical principles, 
the six AoLEs and the Four Purposes from Successful Futures.

	Further raise standards in focus areas of the curriculum 
	All staff
	Literacy:
· Reading in Welsh- pupils to become bilingual learners.
· Vocabulary development in English- pupils to improve their range and use of vocabulary in oracy (EYs-Yr1) and imaginative vocabulary in (Yrs 2- Yr6) writing. 
Maths:
· Pupils to continue to develop their oral explanation of reasoning in maths 
· Increase the amount of numeracy across the curriculum. 
	Ongoing
	Imaginative vocabulary training for staff- £1,200





Numeracy resources- £500
	Pupils in Key Stage 2 will become bilingual readers. 

Improvement of standards of evaluation in oracy across the school ensuring all learners have opportunities to evaluate style and vocabulary. 


Staff to increase pupils opportunities to give verbal reasoning in maths. 
Staff to provide cross- curricular numeracy experiences to enhance learning. 

	To continue to raise pupils’ awareness about rights under the UNCRC and safeguarding within the school. 
	Health and well-being team
	Two School Ambassadors to make sure other pupils know about children’s rights under the UNCRC. 
Complete special missions set by the Children’s Commissioner for Wales including online questionnaires. 
School Council to raise the profile of safeguarding with pupils throughout the school.
	July 2020
	UNCRC resources and website. Special Missions on childcomwales website NSPCC and website

Free
	School Ambassadors to identify 5 key rights and to present during assemblies and work with classes to raise profile of these rights throughout the year. 
Each meeting Safeguarding will be an item on the agenda to discuss. 
School Council to raise profile of safeguarding through arranging NSPCC workshops and events.

	Develop emotional well-being of all Primary School pupils through adopting nurture practice. 
Ensure all new learners and existing learners have smooth transitions. 
	All staff
	Vulnerable groups leader and LSA to attend National Nurturing Programme training. 
All staff to be involved in school nurture Self-evaluation. 



A meeting to discuss communication links with agencies within and outside the school. 
All staff meeting to develop strategies across the phases to ensure that well-being and progression during transitioning periods are not affected. 
	




July 2020
	Whole school THRIVE training. 
2x teachers and 1 LSA to attend National Nurturing Programme training.
£200 supply cover.

Multi-agency training- INSET.  
	A profile used to give whole classroom overview of social emotional wellbeing of pupils. 

Development of pupils and family aspirations.


The school to raise the issue of lack of communication across agencies. 

Improve transitioning periods for children by developing strategies to implement. 
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Website quotation
——
The look/feel and layout of the site could be pretty much whatever you wanted. As discussed, even though this site is more about what happens once you've logged in, the pages
inside still need to look professional and be as user-friendly as possible. Id come up with a proposal that I'd revise until you were completely satisfied.

T

Security

Security is important for all websites but, given the nature of the content, particularly so for your site. When used properly, the Wordpress system of building websites is very
secure indeed. However, as with all website design systems, that's dependant on following best practices in terms of updates and password configuration. | would advise on
everything required to keep your site secure,

| don't retain any ownership or copyright on websites and the design, files etc. would all belong to you once the final invoice was paid. My terms are an initial 30% with the
balance payable when the agreed work has been completed which upon finalisation of design the finished website would be ready in 3 months time. I'm not VAT registered.

I hope this is useful and sounds promising. Sorry about the long e-mail but | just thought I'd give you as much information as possible. Let me know what you think and don't
hesitate to call me on 07940 309703 to have a chat about it.

Regards,

Guy

Guy willett
Mobile: 07940 309703
[&2PwB logo_email 300
1 Femdale

sageston

Tenby

pembrokeshire

SATO 8SE

Phone: 01646 405003

‘wunw.pembrokeshirewebdesi
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Website quotation

Hi Eleasha,
Good to speak to you on Monday and here's my quote for the website we discussed.

I try and keep my pricing straightforward and transparent. | start with a base price of £600 and add on from there as required. The £600 price gives a complete site and includes all
of the following:-

Installation and configuration of Wordpress (the World's leading website design system) together with my preferred theme and plug-ins to further enhance functionality and security.
Implementation of an agreed custom design.
Creation of 5 pages and uploading of wording and photos supplied by you (with feedback/advice from me if needed).
The ability for you to easily add and update the website's content yourself in the future, with instructions/support provided by me.

“n page’ search engine optimisation to help with Google rankings and free advice from me on how to improve your Google position (maybe not relevant for this site).

The website would be fully ‘responsive’ (i.e. mobile friendly) which means that it would automatically detect what type of device it was being viewed on (smart phone, tablet etc.) and then
‘adapt the way it displays accordingly so no zooming and panning is required.

« Social media links if required.

I think the 5 pages would probably cover what's initially required to get the site up and running. From what you said it sounds like you'd need just a home/log-in page and then
maybe two or three pages for the first child's area, with each of those pages having different information and different levels of access. Maybe there could be a child home’ page
that had links to the child information pages. That format would then be used as a template (without the personal data obviously) for you (or someone) to create areas for further
children (with written notes provided by me).

The Wordpress system has a built-in way of creating user accounts with different roles and capabilities. It sounds like the extra functionality required would be to redirect a user
after log in to the appropriate child ‘home’ or information page and to then restrict access to only those pages that particular user is allowed to see. Setting up those two extra
features would cost £200. I've checked on whether different users could either just view or edit pages and that is possible and included in that cost.

So that comes to £800 for the website design.

It would be straightforward for you to create new child areas with the relevant users and access rights, but I'd be happy to do more than the first one if you wanted, at an
additional cost. For that kind of thing and also more complicated changes to do with the overall style and adding extra functionality (or even for simple ones if required) | charge
£20 per half hour of my time (or pro rata for small/quick changes).
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