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Bilingualism and Multilingualism

There are various benefits to being able to speak more than one language. Anonymous (2004) believes that bilinguals have a higher capability of dealing with distractions than monolinguals. Anonymous goes on to state that those with two or more languages have a higher memory capacity than those with only one and that children who are learning two languages were more intellectually advanced in other areas.  This is agreed by Kamenetz (2016) who discusses six benefits of multilingualism to the development of the brain. These benefits include an increase in the ability to pay attention and a greater sense of empathy. This sense of empathy is due to the fact that someone with more than one language needs to switch languages and understand which language to use in order to speak to certain people; meaning that they would have a greater understanding of the fact that not everyone can understand the language that they are speaking. The other benefits discussed by Kamenetz include an increase in reading ability, higher academic performance, a greater acceptance and understanding of different cultures and a decline in the possibility of Alzheimer’s and dementia. Bialystok et al. (2007) further supports the idea that due to the fact that multilingualism strengthens the brain it results in a lower risk of Alzheimer’s.

Additionally, Bialystok (2017) stresses the importance of children being able to learn more than one language. She states that while the brain and it’s cognitive ability are strengthened and developed by experience, that the primary experience for such development is bilingualism. She goes on to say that the use of different languages uses most of the brain, which is therefore the reason why language development is beneficial in all areas of learning as it strengthens vast areas of the brain. The idea of multilingualism being a benefit to all aspects of academic achievement is also supported by Burkhauser et al (2016). They state that the ability to speak two or more languages is directly linked to enhanced cognitive skills and as a result of that multilingualism has a positive effect within the learning of various different subject areas.

Another benefit to multilingualism which is discussed by Storme et el. (2017) is divergent thinking. Storme et al looked at the ability to codeswitch and discovered that multilinguals who were encouraged to switch between their languages during a task created more creative and original results as opposed to those who were only allowed to use one of their languages. They believe that codeswitching and the use of many languages encourages creativity and the ability to think differently and flexibly. Codeswitching is discussed by Baker (2001), who states that codeswitching is a valuable linguistic tool that aids the learning of languages. The idea of multilingualism supporting a persons’ divergent thinking is also shared by Landry (1974) who states that a child’s ability to think bilingually is directly linked to a higher performance in their creative ability and divergent thinking tasks. Flavell (1992) states that between birth and adulthood children undergo extensive cognitive development. Therefore the idea of language supporting and developing this natural cognitive growth is essential to ensuring a rich and full development of a child’s cognitive development and divergent thinking abilities before this period of natural growth draws to a close.

In conjunction to the benefits of multilingualism, the theory of Eric Lenneburg is discussed by Boeckx and Longa (2011). They discuss how Lenneburg believed that due to the way the brain develops, a child’s ability to learn languages is part of their biological growth. Lenneburg (1973) looked at how the brain develops language and how language development can be related to developmental biology. This, as explained by Abello-Contesse (2009), means that there is a critical learning period of time when acquiring languages and that languages are learnt with a greater ease during youth while the brain is still developing. Abello-Contesse also states that this period for optimal language acquisition generally ends at puberty. In agreement to this, Brooks and Kempe (2013) discuss how adults have difficulty distinguishing grammatical patterns of new languages without instruction. 

In addition, the University of Kansas (2017) discussed where language development begins, discovering that language development starts within the womb. They state that by looking at behaviour and responses shown by babies who are a few days old it is evident that they show signs of recognising the different patterns of languages. They suggest that this recognition of different languages stems from their ability to hear sounds within their last few weeks prior to birth and have proven this by measuring the response of a foetuses heartbeat when exposed to different languages.

There are two different ways in which languages can be acquired as described by Aronin and Singleton (2012) . Aronin and Singleton state that simultaneous bilingualism is where a child is exposed to two languages from birth and where the languages are then learnt at the same time. Whereas Sequential bilingualism is where one language is learnt and an additional language is learnt later on. Berens et al. (2013) discuss which method of learning languages is most beneficial and concluded that children who learn languages simultaneously have greater language and reading ability than those who learn languages sequentially.  This view of simultaneous bilingualism being of greater benefit than sequential bilingualism is shared by Lee (2013) who states that simultaneous bilinguals are likely to have advantages over sequential bilinguals. She goes on to state that this is likely because sequential bilinguals have had time to become accustomed to and associate with one culture before another one is introduced.

With this in mind it is important to look at the effects on the children who are learning English as an additional language. Mistry and Sood (2015) explain that children who are learning English as an additional language are learning English alongside the curriculum. Mistry and Sood go on to explain that Children learning English also have to learn cultural and linguistic details that could potentially be different to the culture that they are already familiar with. Whiteside et al. (2017) explain that children with English as an additional language attain lower academic results throughout primary school education, adding that this attainment difference is at its highest at reception class level and that it is not limited to language ability but seen throughout the curriculum.

Therefore, it is important to provide children who are learning English with as much additional support as possible. Graf (2011) suggests ways in which support could be provided.  One area of support suggested is peer support, where she stresses the importance of other children ensuring that the new pupil with little to no English feels welcome and part of the classroom and that pairing the child with knowledgeable peers to support them with their work would be beneficial on an academic level. This idea of a knowledgeable peer helping them supports Vygotsky’s theory of providing a more knowledgeable other which is explained by Pardjono (2016).

Graf (2011) also suggests using as much of the child’s home language as is possible and involving their family and home life in order to gain an understanding of them and their culture. Graff goes on to stress the importance of non-verbal communication such as body language and eye contact in order to assist a child’s understanding of their environment. She explains that hand gestures, such as pointing at items, can be beneficial when learning new vocabulary. These ideas are also supported by Knowles (2010), who goes on to state that the use of different resources are also important when assisting children learning English as an additional language. She states that having objects from the child’s own culture within the classroom and treating those objects with the respect and attitude that their culture awards them would help the child feel included. Accepting diversity is vital within a classroom as a child’s culture becomes part of who they are. This is discussed by Bronfenbrenner (1967) who talked about how a belittling and non-inclusive attitude can have a diminishing effect to a child’s self-esteem and sense of belonging.

The Foundation Phase Framework as set out by the Welsh Government (2015) stresses the importance of including all children. They state that the curriculum should be motivating and meaningful for all children and that it needs to meet the requirements of the individual child. This shows that the Welsh Government are in support of providing inclusivity to all cultures. The Welsh Government also state that children should be given the opportunity to develop socially, and the inclusion and knowledge of numerous different cultures encourages this development. The foundation phase framework gives reference to the necessity to develop thinking skills, which as previously discussed, is something that the ability to speak in two or more languages supports.

Furthermore, the Department for Children, Education, Lifelong Learning and Skills (2003) believe in the importance of including culture and beliefs into the curriculum, which is evident within the Curriculum Cymreig that they have created.
A Curriculum Cymreig helps pupils to understand and celebrate the distinctive quality of living and learning in Wales in the twenty-first century, to identify their own sense of Welshness and to feel a heightened sense of belonging to their local community and country.
(Department for Children, Education, Lifelong Learning and Skills, 2003: 1)
[bookmark: _GoBack]The Department for Children, Education, Lifelong Learning and Skills explain five aspects of the Curriculum Cymreig, these are cultural, economic, environmental, historical and linguistic. In order to maintain a sense of culture within the curriculum they also suggest ways to bring forward these aspects within all areas of learning within the curriculum. For example finding out about the local and natural environment around them during a science lesson, or incorporating welsh songs to dance to within PE lessons. To go on to state that bringing in aspects of culture into all areas of learning promotes a sense of identity and belonging.
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