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[bookmark: _Hlk128237541]This essay aims to demonstrate an understanding of the regulatory and legal requirements when considering inclusivity within the post-compulsory classroom. 
According to UCAS, ‘In 2021, 83,220 disabled students applied to Higher Education (HE)- a record high- with 80% of these applicants gaining a place at University or college’ (UCAS 2022, p.4). The report notes 14% of HE applicants are disabled students. Furthermore, UCAS (2021) reported a 450% increase in student mental health declarations over the last decade. Despite this, 49% of students in the first year of a HE Course stated they would not share information about their mental health condition for fear of not receiving an offer for their chosen University course. This links in with the Personal, Cultural and Structural Analysis (PCS) model (Thompson, 1993) as individuals may be influenced by personal experiences, or a feeling there will be prejudice or judgement displayed by the culture, structure or society and therefore choose not to disclose any difficulties. Similarly, Hart (2019 p.573) concludes in her critical analysis of ‘Education, Inequality and Social Justice’ when considering ‘Bordieu’s forms of capital,’ some individuals are disadvantaged by experiencing ‘negative capital’ which impact on their educational experiences and future aspirations.
The Human Rights Act 1998 Article 14 states everyone has a right not to experience discrimination regardless of their characteristics. In order to support everyone’s right to access education in the post-compulsory sector, institutes are required to ensure education is accessible and provides ‘equality of opportunity for learners’ (V2, UK Professional Standards Framework, 2011- UKPSF hereafter). The Disability Discrimination Act 1995 was the first law passed in the UK which made it unlawful for education providers to treat disabled students adversely (UK Parliament, 2020). This Act emphasised the need for reasonable adjustments to be made and there should be a designated person in Further and Higher Education (FE/HE) who is responsible for matters relating to disabilities. This was developed further when the Equality Act 2010 came in to force, which replaced the Disability Discrimination Act 1995. The Equality Act 2010 includes three aims: ‘eliminate discrimination, advance equality of opportunity, and encourage people from protected groups to participate in public life’ (UK Government, 2015; Equality and Human Rights Commission, 2022). The Equality Act 2010 stipulates anyone with additional needs has the right to receive reasonable adjustments if necessary to be able to access education (UK Government, 2017). The Equality Act 2010 includes the following protected characteristics, ‘age, disability, gender reassignment, marriage or civil partnership, pregnancy and maternity, race, religion or belief, sex, sexual orientation.’ However, the Disability Committee (2016) stated that combining disability with other protected characteristics in the Equality Act 2010 was not beneficial for disabled people and previous legislation protected their rights better (UK Parliament, 2022).  Furthermore, Shahin (2020) notes, there are ‘blind spots’ with the Equality Act 2010 when considering ‘intersectionality’ as law is unable to specify lived experiences and multiple identities cannot be put in to ‘neat pockets.’ Notwithstanding, post-compulsory education centres have a responsibility to ensure accessibility for all by avoiding disadvantaging individuals and ensuring inclusivity regardless of identities or characteristics. 
The Wellbeing of Future Generations (Wales) Act 2015 is a Wales specific act which focuses on priorities for Wales by 2050. Its wellbeing goals include, ‘A globally responsive, prosperous, resilient, healthier, more equal Wales; a Wales of cohesive communities and a Wales of Vibrant culture and thriving Welsh Language.’ This is reflected in the Professional Standards for FE Teachers and Work-based Learning Practitioners in Wales (Welsh Government (WG), 2017) which all FE institutes in Wales are required to follow. Furthermore, this applies to adult education in Wales as in order to contribute towards a more equal Wales it is to become a ‘society that enables people to fulfil their potential, no matter their background or circumstances’ (WG, 2015).
In Wales,  the Additional Learning Needs (Wales) Act 2018, and Additional Learning Needs (ALN) Code 2021 (which relates to individuals 0-25) states children and young people with additional learning, irrespective of the complexity, will ‘generally be entitled to statutory support called an Individual Development Plan (IDP)’ which replaces all previous existing support plans (WG, 2022). It aims to ensure smooth transition from school to post-compulsory education. However, the process must be person centred; individuals over 16 will be the main decision-makers and may not consent to decisions (snapcymru, no date). 

The United Nations Convention on the Right of Disabled People (UNCRDP, 2006) strengthens the rights for disabled people to access aspects of society without exclusion. The WG (2015 p.3) note the purpose of the UNCRDP is to ‘promote, protect and ensure the full and equal enjoyment of all human rights by disabled people.’ The UNCRDP has been implemented in the UK since 2009, however, Disability Wales (2022) reported some disabled individuals felt their rights are still not being supported including accessibility barriers, insufficient support and being refused entry to a course and told they would not be able to work in the future. Furthermore, individuals shared that employers are reluctant to implement reasonable adjustments, breaching their ‘article 27 right to work and employment’ (Disability Wales, 2022 p. 17). 
In their Student Health and Wellbeing Strategy (2020-2024, P.3), University of Wales Trinity Saint David (UWTSD) state they are ‘committed to ensuring an inclusive learning and working environment,’ and are commitment to supporting and improving student’s mental health and wellbeing whatever their background. The document notes UWTSD had a higher proportion of students with a disability or mental health condition (16.8% compared to a UK average of 13.9%). UWTSD sets out specific objectives to support students with mental health conditions and disabilities during their time at university, focusing on ‘Learn, Support, Work and Live’ (UWTSD, 2020-2024p.11). Furthermore, the University’s Strategic Equality Plan (2020-2024) emphasises a commitment to providing an inclusive learning environment free from prejudice and discrimination. The Strategic Equality plan imbeds provision of the Wellbeing of Future Generations (Wales) Act 2015. UWTSD declaring a duty to remove or minimise disadvantages, eliminate discrimination and ensure equal opportunity for individuals with protected characteristics under the Equality Act 2010. Five Equality Objectives are listed in the Strategic Equality plan with an action plan for each which will be reviewed annually to ensure UWTSD are meeting their set targets to support individuals to experience inclusion.
Advance HE (2020) outline practical ways in which HE providers can move towards more inclusivity. Furthermore, the Equality and Human Rights Commission (2014) suggest that a ‘useful starting point’ for Institutes when determining reasonable adjustments is to consider how disabled students can have access to every part of student life. The UK Government (2017 p.12), notes ‘Increasing opportunities for disabled students requires us to consider the social model of disability,’ and ‘when barriers are moved, disabled people can be independent and equal in society.’ This is further emphasised by the WG (2021) priorities for the Disability Rights Taskforce and continues to be a priority for post-compulsory education in Wales. 
To conclude, considering the increasing number of individuals declaring a disability, mental health difficulty or specific need in post-compulsory education, HE and FE provisions need to continue adhering to regulatory and legal requirements, and to review their strategies regularly by addressing any identified deficits, ensuring continuous and greater inclusivity within the post-compulsory classroom.
Megan 
I am a practice teacher/educator and training officer in Neath Port Talbot (NPT) who arranges student placements and delivers training for student social workers from Swansea University. Megan had a right to withhold her mental health support needs (UCAS, 2022); however, as she disclosed the information during the interview stage, the University, and the host authority (NPT) have a responsibility to support her to ensure she can access ‘equal opportunities’ in line with other students and course expectations (UCAS, 2022). Gravells and Simpson (2012) suggest when students disclose any difficulties, this enables the learning provider to ‘respect the learner’ by ‘designing and planning’ to teach more effectively (A1 A2, V1, V2 UKPSF, 2011.) 
As proposed by Barden and Caleb (2019), I would initially meet with Megan and if agreed, with the University tutor to establish whether student support is involved or whether the University have arranged for any assessments to be undertaken.
With regards to the query over dyslexia, with Megan’s consent, the University may arrange a dyslexic assessment (Specific Learning Difficulties, Swansea University, no date). If there are recommendations from this assessment, this should be shared with the host Local Authority (NPT) and I would refer her on to the Dyslexic support worker who will meet with her and discuss her specific needs. Training sessions will consider advice from the British Dyslexia Association (no date). If there is specific technology identified as needed the Local Authority (NPT) will support with that during the time of her placement by considering reasonable adjustments (NPT reasonable adjustments policy; K4 UKPSF, 2011).
With regards to speaking up in class, as this is a practical course, there will be expectations that she speaks in front of others as it would build up her skills for her post-qualifying work life. In order to support her with this, if lecturers are aware of her difficulties, Houghton (2019 p.131) suggests sharing this worry with other students, pairing with another student to go through ideas, reviewing a situation and feeding back/forward and having access to a virtual learning environment. Furthermore, to support her to build her confidence, the scaffolding approach can be utilised to bring her through the ‘Zone of Proximal Development’ (Zygotsky 1978 cited in Avis, Fisher and Thompson, 2019). I would work alongside her (as her practice teacher/educator) to do smaller tasks until she is ready to become independent in certain areas to ‘continue professional development’ (V3 UKPSF, 2011). In order to support mixing whilst on placement, I will invite her to attend the regular virtual peer support group which enables her to be able to switch off her camera or microphone but to still receive peer support (K4). Additionally, I would discuss with her and her academic tutor what support can be offered on placement in addition to weekly supervision. In NPT there are trained mental health first aiders who offer advice and guidance and I will signpost to resources such as NPT council online Mental Health and Wellbeing toolkit (NPT, no date).
Dafydd 
For this case study, I am a lecturer at Swansea University on a Social Work degree programme. As Social Work is a vocational course, it requires students to be able to be independent with their travel as well as prepared to work with individuals who use services. The Equality Act 2010 makes it unlawful for any individual to be discriminated against on the grounds of disability, which is a protected characteristic under the Act. The Equality Act 2010 states reasonable adjustments should be made to ensure disabled people are able to have the same opportunities as non-disabled individuals. In this particular scenario, as Dafydd has asked for advice regarding his options, I would first ask how we could support him, rather than assume his needs (Gravells and Simpson, 2012; K3). I would ask whether he has looked at the University Student Support website for general advice on housing, accessibility or financial support queries and signpost if necessary, and also general information from Disability Wales. I would inform him that as far as possible, reasonable adjustments will be made to accommodate him in line with the Equality Act 2010. This could include use of technologies, preferred communication, ensuring classrooms are accessible, arranging centre-based placements, liaising with others on the programme such as partner agencies, student support services, and enhancing staff awareness (Gravells and Simpson, 2012 p.80-81) (A4, K4, V1, UKPSF, 2011) 
Due to the nature of the specific course, and the requirements by Social Care Wales (SCW) for students to undertake 200 hours of practice learning in a placement setting (SCW, 2013), I would discuss with the student whether he wanted to proceed, and then consider what support could be offered on placement. I would explain any previous assessments and recommendations for supporting his education should be considered. As a programme requirement, Dafydd would be expected to work with individuals in need of services and complete timely assessments. In addition to the practical side of the course, he will be required to complete academic assignments and portfolios. Swansea University’s Student Support Services states The Disability Service can assist with applying for Disabled Student Allowance, liaise with the programme to discuss whether reasonable adjustments can be made such as extended time or assignments and exams (Swansea University, 2022) or a variety of Information Learning Technologies as suggested by Reece and Walker (2007 p138) for effective learning (A4, K4, UKPSF, 2011) such as a Dictaphone. It is the decision of the student whether he wishes to disclose the disability to student support and the University, however if disclosed, appropriate support can be identified to assist with achieving best outcomes (Equality Act 2010; Swansea University, 2022). 
The UK Government (2022) note benefits of employing individuals with disabilities as it can ‘increase good quality applicants, contribute to a diverse workforce and can bring additional skills to the service area.’ If Dafydd decided to proceed, it would contribute towards a rich experience for him and for individuals with whom he would work. An article in Community Care Inform (2020) challenges the under-representation of disabled social workers, arguing ‘if society was more accessible, disabled people would not have as many struggles.’  
Alys 
I am employed as a social work practice educator/teacher and training officer in Neath Port Talbot (NPT) Council. My role includes assessing student social workers through their practice placements and delivering training specific to the requirements of the social work course in line with the SCW (2017) Code of Professional Practice and the National Occupational Standards (SCW, 2011). In order to support Alys to progress with her studies following the discovery of her pregnancy, I will firstly arrange to meet with her to discuss her expectations and requirements of the course, such as any preferred placement and any measures or timescales that need to be considered for medical appointments, or bespoke assignment/portfolio submissions (Pregnant at Uni, 2023). Pregnancy is one of the protected characteristics under the Equality Act 2010 therefore, it is unlawful for individuals to be discriminated against or disadvantaged as a result. To promote participation, I will ask Alys whether she would like to meet alongside her personal tutor and will respect her views on this request (V1, V2, UKPSF, 2011).
In line with Neath Port Talbot’s Maternity Scheme (NPT, 2022) and Equality Act 2010, a risk assessment will need to be undertaken which includes significant medical information and consideration of manual handling. As she will be working with individuals who use services, this would need to be risk assessed within her team in order to ensure she is not lone working (in line with the lone working policy) with any individuals who are considered a risk under the Staff Alert System, previously Potentially Violent Persons register to ensure she is supported (A2, UKPSF, 2011). 
To ‘develop effective learning’ (A4 UKPSF, 2011) reasonable adjustments can be made when necessary, when ‘designing programmes’ (A1 UKPSF, 2011), such as accessing training online if available, getting adapted equipment and being allowed to take time off to attend hospital appointments (NPT reasonable adjustment, 2022) to support learning (A2, UKPSF, 2011). The student’s University have their own maternity policy with their own risk assessment for when the student is attending the class-based teaching. However, if anything is highlighted within the University’s risk assessment prior to placement, the University and the student should declare this in order to ensure continuity across the placement opportunity. Additionally, if the student is experiencing difficulties, I will meet with the student and the University tutor to discuss/evaluate what support can be provided or what reasonable adjustments can be made such as using flexi days, or if the student feels it necessary, to defer or delaying the placement (A2, A3, A4, UKPSF, 2011). 
Advance HE (2010) have specific guidance which outlines how institutions need to ensure students are not discriminated against during pregnancy or beyond when they take maternity leave. The guidance provides information on funding for students who are taking maternity leave. As finances may be a cause for concern for Alys, this information would be beneficial to share with her to try and minimise any anxieties. Furthermore, regular reviews/assessments will be scheduled to ensure the health and wellbeing of the student to maximise safety and participation (A3, V2 UKPSF, 2011).
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