ECGE4001 – Portfolio of study skills
Assessment Tasks 
Part 1

In many countries, including Iceland, there is an important emphasis on children engaging in outdoor play. There are Government papers that back up this way of thinking. Norodahl and Johannesson (2013) note that Curriculum guidelines encourage outside learning environments as a constructive place for teaching children about the natural environment, a place for exercising and healthy living.
In Iceland, the emphasis on outdoor play has been held in high esteem for a long time. Children, aged 1 to 6, have the opportunity to play outside every day: but children aged 6 to 16, only have the opportunity to go out at official break times, with their friends. There is no evidence to show what teachers are doing outside with the children: this would vary from teacher to teacher and school to school. According to Oladottir (2008) in Reykjavík, 70% of schools now use outdoor education regularly.  
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Part 2a 

A Brief Study on Forest Schools
What is Forest Schools? The Forest school network   defines it as 
an inspirational process that offers children, young people and 
adults regular opportunities to achieve and develop confidence 
and self-esteem through hands-on learning experiences 
in a woodland environment. (O’Brien and Murray2006)
[bookmark: _GoBack]O’Brien and Murray (2006) are concerned that young children do not receive the same opportunities to be outside, in the way previous generations have, due to angst regarding their safety in woodlands and areas of forestsatio, as it is perceived that there is plenty to keep children occupied inside. Thompson et al (2004) state that children who do not go outside, when they are young, are unlikely to go out when they are older, thus missing out on the physical and emotional benefits of learning in a natural environment. Learning outside is not like learning inside and the Welsh Assembly Government (2009) is encouraging teachers to use Forest Schools as much as possible, but especially in the Foundation Phase.
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Part 2b

Students could be accused of plagiarism.
 Everyone has the right for his or her work to be acknowledged. 
“Plagiarism is an act of fraud. It involves both stealing someone else’s work and lying about it afterward.” P.org (2017). 

False. Students must reference if they quote, paraphrase or summarise another person’s work. “Paraphrasing is when you take some-one else’s idea and put it in to your own words. Summarising is when you provide a brief overview of some-one else’s idea.” Downes and Evans (2018)

Wikipedia can be a good starting point for finding information but it is not always reliable so you must use the links at the bottom of the page to check the source of the information. (Coomer 2013) states anyone can write a Wikipedia article and anyone can edit one. Using Wikipedia stops students finding academic writing. 

When using a long quote (20 words or more or 2 or more lines) you must do the following. 
Start a new paragraph.
Use the tab button to indent the quote.
Unlike a short quote you do not have to use quotation marks.
You must make sure that the citation is the correct one for the text.

To start an academic assignment I would first look at the reading list, which is available on moodle. Secondly I would look to the university’s online library. Thirdly I would search online for newspaper articles. Fourthly I would go in to the university library as not all things are available online. Lastly I would do observational research in my work place as part of my course is about own experience. 
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Part 3 Write a critical response to an article.

This article examines some of the points raised by Suzanne Mackenzie (Mackenzie, 2011) in her “‘ Yes, but…’ rhetoric, reality and resistance in teaching assistants’ experiences of inclusive education. “
She (Mackenzie, 2011) interviews a small group of teaching assistants (TAs) in East London working in the special educational needs (SEN) sector and how they perceive their role in the classroom, in both mainstream and special schools.

This article seems to highlight the on-going tension between TAs and teachers: a number of respondents to her appeal for TAs had experienced problems, when it came to organizing, with teachers, on how best to work with children who have SEN. Furthermore, the TAs all expressed the opinion that the lack of experience the teachers have with SEN, is impacting on the learning and development of the child or children the TAs are supporting. Marley, (2008) points out that despite the Government’s promises to give student teachers more training in SEN, they are still not getting the training they need to meet the ever-increasing SEN issues, within mainstream schools, and the responsibility is being left to the schools to provide appropriate training. However, this is a problem exacerbated by the lack of funding within schools to purchase appropriate resources for the children with SEN to maximize their education.

The author seems to have used respondents who have had negative experiences in the inclusive setting in which they work unlike the study conducted by Devecchi and Rouse (2010) that gives a positive outlook on the relationship between TAs and teachers “… teachers and TAs support each other in a complex and varied way.” (Devecchi and Rouse 2010) Nevertheless this study cannot be generalized, as the data is only based on two secondary schools in rural England. Mackenzie, (2011) looks at more school settings that may initially appear to give a better overview, but her research was only in East London: consequently, the parochial nature of her data must cause the information to be questioned.

Jill talks about how special educational needs coordinators (SENCos) are appointed as managers and frequently possess neither the relevant interest nor experience to support the children who need someone to be an advocate on their behalf.
Jane has had a negative experience with other TAs and with some of the teachers with whom she has worked. She says, “you’ve got to think on your feet you’ve got to adapt material when you don’t even know what they’re doing.” (Mackenzie, 2011) 
Angela feels that many teachers are unable to work with children who have emotional and behavioural difficulties (EBD) and  in addition, she has had negative experiences with SENCos.
Una has concerns that the children’s behavioural issues are more frequent and complex, and that make her job increasingly challenging.
Moira has personally experienced isolation, as she hails from Malaysia, which has impacted on other people’s eagerness to include her. She is also unconvinced about ability of mainstream schools to cater for pupils with SEN, as the resources can be limited.
Not one of the respondents give any clear examples as to how teachers and TAs should cooperate for the benefit of the pupils. 
This article has been set out in an accepted academic style. It has clear headings and sub-headings that are linked, therefore creating a natural flow and development of thought. The author seems to have followed “…the IMRAD format. IMRAD (introduction, Methods, Results, [and] Discussion). “ (University of Minnesota, 2017). The introduction has been used to show the reader a glimpse of what is to be presented in the article, and explain the abbreviations that will be used throughout the text.
The methods she used are clearly headed and explained in the relevant paragraphs. There is a number of references, used both in the introduction and this section of the article. This shows the author’s willingness to engage and evaluate new ideas and back up her own findings.
The results of this particular article draw on volunteers’ own thoughts regarding work places and therefore, whilst being interesting need to be handled with caution. The author makes this clear from the beginning of the article and therefore the only references are people’s own words.
In the discussion part the author collates the different ideas and returns to evidencing her conclusions by quoting and paraphrasing. This in turn shows that her research differs from other people’s research in the same area.
The author’s use of language is appropriately academic where needed. UniLearning, (2000) states that relaxed language is fine in everyday situations but, when writing an academic article, colloquialisms should be replaced by sophisticated and formal words.  Yet, at the same time, the article is easy to understand, as technical wording  and phraseology is explained, thus helping put every reader at ease.
On first reading, this seems to be both well written and researched, drawing on people’s personal experiences in the work place. However, there are problems with the article. The size and location of the sample that came forward to discus work situation came from just one area of London. This leads to biased results, as there are particular difficulties in this part of the country that would not be prevalent in other parts of the UK. The author has managed to focus on people who have had issues with their colleagues and this would also skew the results quite considerably, as there would be many TAs with quite different experiences. The author also knew all the respondents, thus raising the probability of a bias within the article.
Having highlighted the negative issues, the points raised in the article are valid for the respondents, and should not be dismissed as unimportant. Hopefully, this article will have been read by people who can make a difference for the TAs, teachers and subsequently the children and young people, who would benefit the most from an improved working relationship.
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