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Use of Generative AI in Assessment 



(Lecturer to indicate Yes or No against each element)

	RESEARCH 
	For this assessment, you can use Generative AI to support you in research, including searching for bibliography, using tools to summarise, compare and interrogate materials. 
	Yes  ☒
 
No   ☐

	STRUCTURE 
	For this assessment, you can use Generative AI to support you in structuring your submission, including creating a draft argument structure, identifying parts and headings, etc. 
	Yes  ☒
 
No   ☐

	PROOFREADING 
	For this assessment, you can use Generative AI to check your own text/creation for grammatical and syntactical mistakes, including rephrasing of your own work within specific standards. 
	Yes  ☒
 
No   ☐

	WRITING 
	For this assessment, you can use Generative AI to create text for submission. 
	Yes  ☐
 
No   ☒

	CREATIVE 
	For this assessment, you can use Generative AI to create creative materials, such as images. 
	Yes  ☐
 
No   ☒

	PROGRAMING 
	For this assessment, you can use Generative AI to create and check code. 
	Yes  ☐
 
No   ☒

	NONE 
	For this assessment, you are not allowed to use any type of Generative AI support. This includes research support, structure support, writing/proofreading support and creative support. 
	Yes  ☐
 
No   ☒


 








AI Acknowledgement  
I confirm that I have not used any AI tools in the research and creation of this assignment. 
I confirm that I have not presented any AI generated materials as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used, which I may be asked to provide in evidence.





















For my thirty minute micro-teach lesson, I delivered and taught a session on seasonal fishing. This was to a group of seven peers in the classroom setting. The session I taught was aimed at and designed to be taught to learners working towards their fisher/angler apprenticeship level 2/3 qualifications, focusing on how different fish species are caught during specific season times of the year and the impact that the environment had on those specific seasons. My micro-teach used a power point presentation which included opportunities for classroom discussion with an activity where the learners identified fish species and linked them to the correct season. I aimed to create an engaging, inclusive and informative session that reflected my developing teaching skills and subject knowledge that I had chosen. 
The purpose of the reflective account is to analyse how well my planning and preparation for the session, my delivery of the session and learner engagement throughout the micro teach went. I will do this using my observer feedback, student feedback and my own self-reflection. Using key educational theories and the Welsh Professional Standard for Teaching and Leadership (Welsh Government, 2017), I will explore what went well, evaluate and identify my key areas for improvement and outline how I will improve and inform my future professional development as a trainee teacher. 
In planning my lesson, I set clear aims and objectives focusing on understanding the concept of fishing seasonally and identifying the species often caught in Welsh waters. My observer of the lesson commented that my outcomes were suitable and measurable but delivered to a level three standard rather than the proposed level six standard. Upon my own reflection, I agree this point. I wanted to ensure that the lesson was accessible and inclusive, but I now realise that I could have stretched learners’ abilities further by including higher-order questioning based upon Bloom’s Taxonomy (1956, pp.144 to 150) to promote evaluation and analysis. 
Looking back on the lesson, I do believe my anxiety and nerves effected how confident I felt in preparing my lesson plan. Although content was thought out carefully, I did not break down my timings enough, which led to the lesson finishing early without the class having time to reflect on what they had learnt. My observer and fellow students who provided feedback suggested using shorter, more precise timings and with this I fully agree. After some research I found this to be fundamental when delivering lessons with Gravells (2018, pp 58) highlighting the importance of detailed planning to maintain flow and structure, which has identified an area that I need to improve on. 
Despite these areas for improvement, I felt well prepared when it came to my subject knowledge and with this it enabled my slides in the PowerPoint linked well to my lesson plan. However, through reading all my feedback I have realised that some of the text was too small for students to read at the back of the classroom. I plan to adapt my future resources to ensure that they are easily readable and accessible particularly for students with additional learning needs. This would support the professional standard for inclusion. 
One of my biggest concerns with going into the micro-teach was managing my anxiety. I had asked for feedback regarding my coping techniques and was later relieved that my observer had noted my anxiety as “not obvious” that I was struggling with my anxiety when delivering the lesson. I came across clam and confident once I had overcome my initial nerve at the start of the lecture. I can agree with this that I felt anxious at the start but once I began delivering my topic, my enthusiasm helped me to relax when teaching. This aligns with Schons (1983, pp49-55) ideas of reflection in action, where professionals learn and adjust during the process of delivering. 
I was pleased that my delivery of the lesson felt natural; and I was able to speak confidently without reading directly from the slides I had produced. I think my passion for the subject came through which aligns with Petty’s (2020, pp 25-28) view that enthusiasm can enhance learner engagement. Although this is positive, I did find at times I may have not included as many visuals; by including more visuals I could have spent more time facilitating discussion instead of presenting information. 
One positive moment I would like to note was when I noticed one student struggling to see the board and monitor which was mirroring the presentation from the board, I discreetly moved the monitor so they could view the slides. This achievement showed that not only was I delivering a lecture, but I was aware of students and when they were engaging. This made me realise the importance of adaptability and situational awareness both of which are key elements of the professional standards for collaboration (Welsh Government, 2017), which focuses on supporting learners’ engagement. 
I was happy with how learners interacted and where keen to participate in the lesson. I used some question-and-answer techniques which I found students responded to quickly and positively. However, I do agree with my observer and student feedback that I could have used more question-and-answer techniques to check understanding and encourage critical thinking. This would back the use of Bloom’s taxonomy (1956 pp. 12-15) and Brookfield (2017 pp 35-42) who highlights that effective questioning can help students reflect and justify their reasoning. This is something I want to develop further and will work on using my action plan.  
My summative activity, matching fish species to seasons worked well overall, but I realised that some learnings struggled without visual aids. If I was to deliver this session again, I would include pictures of the fish species and give clearer instructions. This links to Kolb (1984 pp 30-34) who believes that you can adapt future teaching based upon a reflective experience. With this I can now see how small changes in the design of my lesson plan and resources used in the lesson can make learning more effective and inclusive. 
In conclusion, although I was initially nervous the experience has given me confidence that I can manage a classroom effectively. In future I will challenge myself by experimenting with different teaching strategies and activities that accommodate learning levels. I will also improve on my lesson planning detail and refine my questioning and designing to be more accessible for students of all abilities. 
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