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	[bookmark: cysill]Targed/Target 1
	To expand reading further to be consistent in the depth of your discussion. 

	Targed/Target 2
	Try to maintain and develop criticality. 

	Targed/Target 3
	Try to maintain and develop purposeful links to literature 

	Targed/Target 4
	

	Targed/Target 5
	



I have tried to expand my reading by looking at a range of literature such as websites, books, and government documents. I have used the University’s reading list and have also done my own personal research to develop my reading. To develop criticality and purposeful links to literature I have looked to link and underpin literature when appropriate, I have also researched Russell Griggs to grasp how he develops criticality in his work. 

How Well do Students Respond to Live Marking and Peer Assessment as Strategies of Assessment for Learning
The overarching aim of this study is to explore the perceptions of Assessment for Learning techniques from the viewpoints of teachers and students. Specifically, this study will be analysing how well students respond to live marking and peer assessment as strategies of assessment for learning.  Live marking and peer assessment are used on a day-to-day basis within the sample school, the purpose of this study to gather whether the students understand the purpose and benefit of these assessment for learning strategies. Live marking is a strategy in which the class teacher marks the students’ work within the lesson, delivering the students instant feedback and corrections. Peer assessment is widely recognised as a popular assessment for learning strategy, most recently in the Successful Futures report where Professor Graham Donaldson presents peer assessment, among other assessment for learning strategies, as a fundamental aspect of the teaching process (Donaldson, G. 2012, p. 76). Peer assessment allows students to engage with the assessment process and critically reflect on each other’s work. There have been multiple studies on both these strategies which have uncovered their effectiveness within the primary sector, these will be reviewed later in the study. 
Assessment for learning has two main approaches, formative and summative. While both are vital to assess the abilities of students, formative assessment is seen as the approach to progress lifelong learning and overall levels of student achievement (Centre for Educational Research and Innovation, n.d). Assessment for learning is a pivotal tool for advancing learning, reviews of more than four thousand research investigations have revealed that the speed of students’ learning can double when assessment for learning is used effectively (Popham, W.J. 2011, p.2). Popham’s review supports the widely recognised research conducted by Black and Wiliam (1998, p.140-141) who found an increase in achievement by 15-30 percent when assessment for learning strategies are shared with the pupils and used frequently. 
The expected result of this study is very positive. Peer assessment is a popular assessment for learning tool used throughout the world, the University of Reading states peer assessment encourages deeper learning through gaining understanding of self-evaluation and the success criteria (University of Reading, n.d). Engaging the students with deeper learning is an aim many teachers strive for to allow students to excel. Live marking is not a strategy as widely used as peer assessment, yet it is an excellent strategy to provide students with instant feedback on their work. The Successful Futures report recommends regular and insightful feedback as an approach for good teaching and learning (Donaldson, G. 2015).
There are three research tools that have been used to gather the data for the project, a questionnaire, an interview and a lesson observation. These tools collect both quantitative and qualitative data to obtain objective data in numerical and descriptive form. It is preferable when collecting qualitive data to use more than one research tool, by doing this the researcher can triangulate the data to add accuracy to the research (TDR. U.n.).
[bookmark: _Hlk34676997]The implementation of the New 2022 Curriculum for Wales has put a large emphasis on assessment for learning. The Welsh Government have made assessment for learning an essential component to the new curriculum design in order to support every learner in their progression. All students are different and assessment for learning, used correctly, can allow students to understand their learning and ensure they are all supported and challenged accordingly (Welsh Government, 2020). This statement is supported by Estyn who have stated that “the ‘assessment for learning’ processes have had a highly significant impact on learner outcomes.” (Estyn, 2018). Research founded by John Hattie also supports this statement by ranking positive feedback, a form of formative assessment, 10th out of his 150 factors that can take effect on learning gains (Hattie, J. 2012). Paul Black and Dylan Wiliam are highly responsible for the initial growth of assessment for learnings popularity. They recognised the importance of using assessment for learning to promote students’ learning rather than a strategy of accountability, or of ranking, or of certifying competence (Kappan, P.D. 2004). This contributed to the implementation of formative assessment over summative assessment. Whilst both methods of assessment for learning can contribute to progressing pupils learning, formative is the preferred method to generate a larger impact. Black and Wiliam endorsed this change by using summative tests in a formative way, therefore giving students opportunities to reflect and set achievable targets to progress in that learning (Kappan, P.D. 2004). The Welsh Assembly Government stated that summative assessment can be irrelevant if used at the end of the learning process as the opportunities to make progress and implement improvements have passed. It is recommended that teachers need to have a wide range of strategies for use during the lesson, which encourage learners to make ongoing improvements to keep them on track (Welsh Assembly Government, 2010). The need for this change is discussed in ‘The Case for Formative Assessment’, the document addresses how summative assessments have dominated political debate over education and the stress this puts on teachers who feel compelled to “teach to the test” to avoid threatened shut-downs, reconstitution, or loss of their jobs (Centre for Educational Research and Innovation, n.d). In several countries schools relay on summative tests as a strategy to rank their schools when, unfortunately, it one of the least effective way of obtaining these results. Kime, S (2017 and the Successful Futures report (2015) both outline the weaknesses of the previous curriculum, one key aspect being the assessment for learning approaches are often left misunderstood and then compromised by uneducated teachers. Teachers need support regularly to ensure that good assessment for learning is in place as a key developmental target for the school and hasn’t been lost in the sea of other responsibilities held by educational staff. Estyn have recognised that implementing assessment for leaning strategies throughout schools, on a day-to-day basis has had an extremely positive effect on students’ engagement and resilience. The assessment for learning strategies implemented in this Estyn 2018 report included checklists, peer and self-assessment and pupil toolkits (Estyn, 2018). Peer assessment provides many benefits for teachers and students, such as providing an insight to the students’ understanding of the success criteria and how it should be correctly applied to their work (Jones, C. 2005). Other advantages of peer assessment are outlined in ‘Mark Less, Mark Better’ which include lessening the teachers workload which then enables the class teacher to have extra time to check who has understood the task and can therefore plan a suitable follow on lesson to progress the learning (Southwark Teaching School Alliance, u.d). Peer marking also allows pupils to learn a valuable skill of checking their own work before handing it in to be marked, a skill they will need for the rest of their educational life. It also enables pupils to share their own learning strategies and problem-solving skills which may differ from those the teacher suggests, allowing students to set meaningful targets for improvement (Southwark Teaching School Alliance, u.d). Whilst peer assessment has many advantages to both teachers and students Chan, C. (2010) outlines some disadvantages of peer assessment. Peer and self-assessment can become subjective due to friendship groups and changing dynamics which could then cause students to be insincere, possibly even being too critical. Whilst peer assessment can save time for the teacher it does take away time from the students and perhaps reduces their learning time. There are also risks such as students not fully understanding the assessment criteria and inaccurately marking a peer’s work which would then be counter-productive (Chan, C. 2010). Live Marking is a lesser used strategy and only recent years have shown a rise is usage, in 2019 West Norfolk Academies Trust installed a new live marking policy to enable the pupils to be reflective learners and progress their learning (West Norfolk Academies Trust, 2019). The policy outlined working with the pupils, using positive feedback and colour coded mark schemes. These are to promote the students becoming reflective learners who have a clear understanding of their strengths and the areas they need to develop. Similarly, to peer assessment, live marking is far more time efficient for teachers and allows them to identify the students’ progress during the lesson therefore giving the teacher more time to plan effectively. It also gives a greater clarity of feedback to the students and allows the teacher to be confident about solving misconceptions within the lesson (Southwark Teaching School Alliance, u.d). The Southwark Teaching School Alliance also outlines some disadvantages to live marking such as wasting learning time due to children waiting for their work to be marked to move on to the next task. It also suffers the risk of making the feedback ‘superficial’ in attempt to mark as many students’ work as possible (Southwark Teaching School Alliance, u.d).
The tools being used in this project to answer the research question of ‘how well do students respond to live marking and peer assessment as strategies of assessment for learning’ are questionnaires, interviews and a lesson observation. The type of questionnaire being used in this particular project is an internet-based survey created with Microsoft Forms. Internet-based surveys have the capability to reach greater numbers of participants and are advisable because of this (Cohen, L., et al, 2007, p 245). There are many benefits of using questionnaires that make them so advisable, for example they are extremely time efficient as the researcher does not need to enter any data manually. Some internet-based surveys also do all the analysis on behalf of the researcher by putting the data into tables and charts (NFER, 2013). Questionnaires or ‘surveys’, also stated by NFER (2013), are a prime method of collecting quantitative data. Quantitative data is data primarily consisting of numerical data and statistics. Whilst there are many benefits to using internet-based questionnaires, Dillman’s research (1998-99), which is cited in ‘Research Methods in Education’ (2007), recognises some restrictions. Dillman states that some respondents have less developed computer skills than others, meaning that the survey is less accessible than a paper-based survey. However, Dillmans research was conducted in 1998-1999 and during that time only 32% of people in the United Kingdom had access to a computer. The most recent study of the same type was conducted in 2018 and shows a colossal spike of 88% of people in the United Kingdom now having access to a computer or a device (Statista Research Department, 2020), therefore making Dillmans research unreliable in this context. The Welsh Government outlines other disadvantages of questionnaires such as it can be difficult to validate the truthfulness of the results and there is no guarantee that the correct person is answering the questions (Welsh Government, 2015). The interviews in this project will be conducted as a group, each student will take it in turns to be interviewed once. They will be audio recorded whilst the researcher will be noting the interviewees body language, transcripts will be made after the interview. Researchers have the choice to structure their interviews in three different ways, structured, semi-structured or unstructured. The interview structure being used in this project is an semi-structured interview as it has been noted that semi-structured interviews allow the interviewer more flexibility whilst conducting the interview. Semi-structured interviews require working from an interview schedule, similarly to structured interviews, but the order or the language of the questions can be altered to best fit the conversation or the interviewee (NFER, 2013). McNiff and Whitehead (2010) identified the importance of silence during interviews, many interviewers would feel the need to fill any silences with prompts or other questions but those silences allow the interviewee to gather their thoughts or harness their courage therefore allowing them to give a response they are most comfortable with. Some advantages of using interviews as a research tool, outlined in ‘Evalued’ (2020), are that uncertainties can be clarified, and questions can be followed up to gain more information, unlike questionnaires. The interviewees also may not be influenced by their peers when conducting an interview one-on-one, making the data more reliable and organic. In addition, the same source states the disadvantages of interviews such as different interviewers may understand and transcribe the interviews in different ways therefore hindering the data and making it unreliable, in this project there is only one interviewer so this particular disadvantage does not apply. However, this is supported in the NFER (2013) article who state how easily researcher bias can affect the data by prompting the interviewee to achieve the desired answer or misinterpreting the answers given. Estaberg, K (2002) writes “If you want to know about what people actually do, rather than what they say they do, you should probably use observation.”, suggesting that observation as a research tool is more reliable. A lesson observation is the third and final tool being used in this project, other than getting more reliable and honest data than other the tools there are other advantages to conducting observations. Observations collect qualitative data which entails a rich, interpretive and naturalistic approach to gathering data, the data often explores in-depth feelings and perceptions of the candidates (NFER, 2013). Generally, the data collected in a lesson observation focuses on the regularity of specific behaviours and their duration, this observation is focusing on the frequency of live marking in the classroom and differentiating between verbal and written feedback. The researcher will be a non-participant observer completing a structured observation form. Therefore, the researcher will be sitting at the back of the room and will not be engaging with the teacher or the students whilst the observation is taking place. Observations are a very effective resource to collect non-verbal data as it is happening, unlike the other research tools, giving the researcher the more organic review of the situation (NFER, 2013). Rebecca Austin identifies observer bias in observations, as well as other research tools, whilst the researcher may think they are being objective they still may only see what they are expecting to see (Austin, R., 2016, p 85). Whilst Austin identifies observer bias as a disadvantage Susan Verner (n.d) records it as a benefit to improve teaching strategies. Different observers may highlight different aspects during an observation giving the process a well-rounded perspective. Austin, R. (2016, p 85) also identifies observer effect as a disadvantage to lesson observation as the presence of the observer may affect those being observed so that the observer may not see the usual behaviour.
This research activity will take place in a small urban church school in a large city in Wales in March 2020. The school has approximately 138 pupils, this number includes nursery. The research will be conducted within the Key Stage Two section of the school, this school is working from the 2022 curriculum and therefore groups the students by stage not age. The age range of this sample size is between 7-11 years old. Before conducting the research, it is paramount that the researcher complies to the most recent edition of the BERA Ethical Guidelines for Educational Research. BERA (2018) outlines the importance of conducting research in an ethical way regarding anyone involved in the research, including the researcher. Research ethics are moral rules of conduct that guide researchers when carrying out their work, researchers who do not comply to the ethical guidelines will have their work disregarded academically and may even face prosecution depending on the severity of the case (EPQs ethics guide, 2014). A fundamental tenant of ethical behaviour in research is obtaining voluntary and informed consent from the participants. Since this study is being conducted within the primary sector of education the participants, all being under the age of 18, cannot legally give consent to take part in the study. Therefore the researcher will have to obtain assent from the participants, assent is outlined as a willingness to participate in research by persons who are too young to give consent but who can understand the purpose of the research and what is expected of them during it (Medtran, u.d.). The principle of assent coincides with the UNCRC article 12 which illustrates the child’s right to taken seriously when talking about matters that directly affect them (Unicef, 1990). Consent can be obtained from the children’s parents or legal guardians, therefore a consent form was sent out to parents via the school to comply with the ethical guidelines, see appendix 1 for the consent form used in this study. Students who did not return the consent form or did not have consent given on behalf of them were not involved in this study. It is critical that the participants also understand their right to withdraw from the study at any time, without any adverse consequences. Skånfors (2009) highlights that researchers need to be aware of signs that children no longer want to participate other than verbally, such as body language that is ‘pulling away’ or being non-responsive and ignoring the set tasks. Confidentiality is another principle within practice of good ethics that participants need to be made aware of prior to conducting the research, confidentiality is outlined as a condition in which the researcher knows the identity of the subjects but protects the identity from being known by anyone else (The Evergreen State College, u.d.). This will be done by removing all names, ages, and transferring audio recordings into transcripts to avoid any vocal recognition, participants will be informed of this practice and if any information that could hinder confidentiality occurs it will be removed from the data immediately. Anonymity is a similar practice in research but is differentiated by the researcher also not knowing the identity of the subjects, anonymity in this project occurs in the questionnaire as the software that is used to create the survey, Microsoft forms, does not reveal the identity of the person who completes it. Anonymity does not occur in the other data collecting tools due to the relationship the researcher has with the sample school and the nature of the face-to-face interviews and classroom observations. 
The findings for this research project are as follows, the quantitative data suggests that whilst the majority of students enjoy engaging with peer marking, they do not understand or see how peer marking can benefit them academically. 32 out of 49 pupils state that they enjoy peer marking, see appendix 2, although when asked during the interview stage whether they knew why they peer mark, see appendix 3, over half the participants expressed that they did not know. It is also noted that students A and C have a significant change in body language reverting from giving eye contact and nodding of their head to expressionless and closing their body away from the interviewer suggesting that their uncomfortable due to their lack of understanding on the topic. It was noted earlier in the study that Jones, C. (2005) highlights that peer marking allows students to understand the success criteria although none of the participants specified this, the only suggestions as to why they do it is to aid progression in the teaching profession if they decide to choose that career (appendix 3). The qualitive data, see appendix 4, also contributes to the theme of the pupils not understanding the purpose of peer marking within their learning. It is highlighted that the class teacher creates a mini-plenary to reiterate the importance of peer-marking likewise prompted by a student’s misunderstanding. A clear theme that also emerged was the student’s confidence whilst peer marking, a larger majority of the students answered that they fully understand how to correctly peer mark in the questionnaire (see appendix 5) and all students answered yes during the interviews (see appendix 6). It is possible however, to link this confidence to the use of the peer marking help sheets used within the school. 36 out of 49 students answered yes to needing them whilst they are peer marking and it is specifically mentioned during the interview without prompt, see appendix 6. It is also noted during the lesson observation (see appendix 7) that the peer marking toolkits were used to assist pupils, the class teacher also provided support to pupils who were struggling to peer mark therefore creating a clear link between the students’ confidence and the support provided by the school in regard to peer marking. This also draws upon Chan. C’s (2010) disadvantage of students inaccurately marking each-others work due to misunderstanding although whilst the students are so firmly supported by help sheets and the class teacher it would suggest this is not the case within this sample school. The third and final theme triangulated within the data is the student perspectives on live marking, appendix 8 shows that only 25 students felt as though live marking was helpful which was a much lower number than expected. Although, during the interview stage (see appendix 9) all participants answered yes when asked if they found live marking helpful and were also able to give a thorough explanation as to why. Positive body language is also noted during this section of the interview such as using hand gestures whilst talking suggesting the participant was comfortable when talking about this matter. During the lesson observation (see appendix 10) it is noted that every student had their work marked and received verbal feedback within the 40-minute lesson, this data co-insides with the Southwark Teaching School Alliances (n.d.) advantage that live marking is far more time efficient for teachers as this teacher has no work to mark in their spare time, meaning that time can be used to plan effectively or complete other tasks expected of her. 
To conclude, the answer to the question ‘how well do pupils respond to live marking and peer assessment’ is very well. According to the data collected in this study a large majority of students are happy and eager to engage with both these strategies, although it did become evident that the students do not have a clear understanding of how they can benefit from using them. Regarding the four research dispositions set out by UWTSD, these have been developed thoroughly throughout this project. The project has allowed growth as a skilled researcher through extending reading of the subject and experience through planning this project. Prior to this project it was unknown to many how important a role ethics play when creating a research project, the knowledge and understanding of ethics has developed greatly and has enabled this project to be completed in an ethical manner. Whilst being sceptical and being a part of an inquiring profession have also been developed, there is still room for further development of both these dispositions. They could be developed by exploring the research question deeper through a variety of participants such as teachers and other school staff, giving a broader variety of data. The research tools were very effective, particularly the questionnaire. It was fast and gathered the largest amount of data without the researcher having to be there to oversee it. Professionally, both AFL strategies will be used and will be developed to give students the understanding of how they benefit them the most.
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