Georgia Maggs (1800482)


A written assignment showing how a series of learning opportunities can be inter-linked to demonstrate progression in an area of learning and experience. 

During this assignment, I will demonstrate how the Assessment for Learning (AfL) strategies I have chosen will promote understanding and learning in my lessons. AfL as described by Cambridge Assessment International Education (2019, p2) is 









“an approach to teaching and learning that creates feedback which is then used to improve students’ performance.”





This enables learners to become more involved in their learning and therefore improve their confidence to increase the standards they have set themselves.
I will be using AfL to investigate to see whether all members of my class have the same level of understanding and engagement within the activities.

 









I have chosen create lessons for a Year 6 class. The pupils will be 10-11 years old. 10% of pupils are eligible for free school meals and two members of the class have Additional Learning Needs. I have differentiated the class into five groups for two of the lessons to allow each individual to have an optimal learning experience and have the opportunity to receive scaffolding if needed, whilst also allowing those who show potential to excel. As my third lesson is an educational visit, I have chosen not to differentiate in my learning episode as the sessions will be led by museum staff. Furthermore, all learners will undergo the same experience both practical and written. My previous involvement in my Professional Teaching Experience (PTE) taught me that classes can vary in ability so widely that I felt it was necessary to have five groups to allow all learners to progress effectively. I have tried to implicate as many AfL strategies as possible whilst also keeping in mind that not all strategies will work with every individual. This is why I have also embedded some “back up strategies” to allow for such a conundrum. During this assignment, I will only focus on the necessary AfL strategies which I feel will showcase the learner’s skills and knowledge to the maximum. Prior to these learning episodes they will have gained some background knowledge on the civilisation. These learning episodes are situated in the centre of the scheme of work as they will first visit the Egypt Centre with only a certain amount of knowledge (Appendix 1). This will then lead to the Mummification of organs where the learners have to research the function of organs and label them (Appendix 2). My final lesson will be the learners reconstructing an item from a tomb which they have viewed using Virtual Reality (Appendix 3). After these learning episodes, I would hope to cover the Pyramids and the Sphinx in more detail as well as the Nile and why it was so rich in vegetation. 



As a result, this topic will cover a wide range of Areas of Learning and Experience (AoLE). The three learning episodes are cross-curricular but will have a main subject. My first AoLE is Humanities, the lesson is an educational trip to the Egypt Centre with some ties to Numeracy and Mathematics. All activities promote Personal and Social Development as well as involving EDSGC themes. Furthermore, certain activities even promote critical thinking and advanced communication techniques. The Welsh Government A (2019) shows in the “What Matters statements” that pupils will have to understand that historical evidence can be subjective and often incomplete. However, pupils should be able to justify their conclusions while acknowledging that there are limitations to its reliability. My second AoLE is Science and Technology, the lesson is focused on the presentation of a poster which demonstrates an organ’s function and preservation whilst also labelling to show the class. This emphasises individual’s ability to work as team and show good collaboration and communication skills. The Welsh Government B (2019) highlights how planning and organisation can allow all individuals to be independent in planning and carrying out their own projects. Therefore, the teacher would be able to critically evaluate their progress and improvement. My third AoLE is Expressive Arts, the learners will create a replica of an item or piece of art in a tomb by using Virtual Reality. The learners will discover some advanced vocabulary which is related to materials, texture, colour and pattern The Welsh Government C (2019) state how learners are expected to inspire their own creativity and combine the available resources to enhance their creative process. The draft curriculum documents I have used are modelled on Donaldson (2015) Successful Futures. Donaldson mentions that assessing learning needs to be based on the Learning objective and the Success Criteria at each Progression Step within each Area of Learning and Experience. This demonstrates that all strategies encompassing AfL need to take the Learning Objective into account. Donaldson has specific looked at AfL in his 12 principles which shows how highly he views them.
Assessment for Learning (AfL) is a form of pedagogy which is constantly adaptive. The concept of Assessment for Learning is discussed in the Black Box review article of Black and Wiliams (1998) which suggests that learning is quicker, and more is achieved if AfL is applied. The article emphasises that AfL can encourage more effective practise whilst giving learners a better educational experience. However, the theory has been criticised as it is difficult to control what goes into the ‘box’ which could change the experience. Black and Wiliams (1998) explore a research review conducted by Fuchs and Fuchs (1986) in which AfL lead to learning gains for 23 participants with mild Additional Learning Needs (ALN) highlighting that AfL can support all learners.
According to Wiliams (2006), assessing constantly can also improve the quality of teaching. A principle that Wiliams presents is that pupils are responsible for their own learning, so it would be their obligation to change their own behaviour to improve standards. Therefore, this embodies pedagogies of engagement which results in the teacher being responsive to student needs.
Wood, Bruner and Ross (1976) presents scaffolding as a potential AfL strategy as scaffolding can help learners control elements which are beyond their capability. AfL is considered a form of formative assessment. Shepard (2005) highlights that a combination of formative assessment and instructional scaffolding has a strong link to Vygotsky’s (1978) Zone of Proximal Development (ZPD). This is connected to enquiry-based learning. However, the ZPD is restrictive as there is no way to approximately measure if the learners optimal range has been breached resulting in misconceptions.


One AfL I have focused on in my learning episodes is feedback as I have found it is not only a quick method to gain a sense of understanding but also can be done in a variety of ways such as mini-whiteboards and 2 stars and a wish. Dunn (2017) highlights how feedback such as the ‘Thumb-o-metre’ are simple, quick and effective plenary tool and possibly a behaviour tool. Dunn is currently a head teacher and has spent his career working with many schools. Therefore, this comments for more likely to be valid and reliable as he has put them into practise himself. Black and Wiliams (1998) explain that termly assessments use feedback to modify teaching to meet pupils needs. However, feedback may not be beneficial for summative assessment and long-term class projects. Sadler (1989) states that feedback would be insufficient if individuals were simply pointing out right or wrong answers. Nonetheless, Sadler does go on to offer a solution, that for feedback to be effective it would need to be at the quality the teacher would expect, improved from current level and shown action is taken to close the gap between other learners. One criticism of feedback is discussed in a study carried out by Kluger and DeNisi (1996) who discovered that one third of learners experienced negative effects once having received feedback and that feedback even went so far as to harm learning outcomes. Later they included that there was more likely to be a positive outcome if feedback was focused on features of the task. One of the limitations of feedback is that it is one of the only strategies that isn’t pupil lead which can result in unconscious bias on behalf of the teacher. Lepper, Drake and O’Donnell-Johnson (1997) however, claim that expert tutors give feedback which helps learners to maintain motivation. As the tutors are known as ‘experts’ their opinion is more likely to be respected and valid. This is supported by Sadler (1989) and Vygotsky (1978) who say students must have accurate feedback to be able to take action to close the gap between current and expected performance. The importance of feedback is strengthened as in Hattie (2011) seminal work on effectiveness of education he ranked feedback as 10th out of 150 on a list of what would bring ‘significant improvement’ to learner’s experience. 








Another AfL technique which I have used is peer and self-assessment, as they are both hugely beneficial but have two different meanings. I chose these AfL strategies because they are regarded as genuinely honourable practices that have served both metacognitive and motivational purposes. Black and Wiliams (1998) have emphasised that many positive pieces of work have been developed from self and peer assessment. This implies that self/peer assessment can help support successful endeavours but isn’t the only factor for success. This is supported and enhanced by Klenowski (1995) who conducted a study of self-assessment, in both England and Australia. Both sets of students said they found success criterias clearer and more understandable and found themselves being more reflective after using self-assessment. However, there are limitations to the study as the education systems in England and Australia contrast. Their curriculum is different which would reduce the validity of the study. White and Fredrickson (2000) also conducted a study based on both self and peer assessment however, their study was enquiry-based and scientific. Participants were taught to self and peer assess research whilst also putting into place certain criteria. In the findings, it was reported that learners who self-assessed their work achieved greater gains when it came to enquiry and received higher scores in projects and tests. One limitation which could reduce the validity of the study is the inclusion of ‘certain criteria’. This implies if the criteria had to be restricted to be more effective it may not have the same effect in other cases where the criteria are not restricted. Slavin et al (2003) has done a lot of high-quality work surrounding peer-assessment. In his work he found that very few teachers ensured that the two types of criteria involved in collaborative learning were in place such as group goals and individual accountability. Slavin (2003) goes on to say that if the teacher decides to use the criterias it would still make the teacher responsible for the quality of peer-assessment. However, Didau (2014) notes that peer assessment is just confident students delivering poor quality advice to their less confident peers suggesting it isn’t an effective method of AfL. Didau is known for his blog which he updates regular with key issues, he has frequently criticised Dylan Williams’ work surrounding AfL but he is a well-educated source and backs up his statements with valid references. 


In my learning episodes, I have looked at several strategies which fall under the principle of ‘Improving quality of questions/quality of talk’. A popular AfL strategy is Think-Pair-Share. This doesn’t only allow learners to collaborate with their peers but also allows increased waiting time to articulate their opinions. Cambridge Assessment International Education (2019) states how the strategy encourages learners to get involved in classroom participation. Therefore, learners will be formulating their own ideas as well as listening to others. However, if there is a misconception with a certain idea then the learners won’t benefit from the strategy.




Questioning is an essential strategy to allow ‘improving quality of questions/quality of talk’. Questioning is an essential part of a class room discussion, as it requires all learners to think for themselves and gives the teacher quick feedback on each individual understanding. Cambridge Assessment International Education (2019) explains how open questions help facilitate a discussion, which is paired with dialogic teaching resulting in effective practise. Whereas an increased waiting time with closed questions can improve quality of answers and often done with mini-whiteboards, can be just as effective. An advanced level of questioning is known as Socrative questioning, Starting Point Teaching Entry Level Geoscience (date unknown) demonstrates that teachers need to dig for more meaningful descriptions and work to sustain an intellectually meaningful environment for an advanced discussion to take place. Therefore, misconceptions can come to light and allow learners to use a higher level of vocabulary. On the other hand, as Socrative Questioning is aiming to excel learners into the higher levels of discussion this can isolate those with ALN who may not be able to answer this without scaffolding. Dunn (2017) highlights that Socrative questioning strategies can branch into conceptual clarification questions so learners are forced to think about what they have been asked to prove the concepts of their arguments. This theory of challenging statements made by individuals will then move learners towards a deeper level of understanding. Making all learners eligible to be a part of Donaldson (2015) “Enterprising, creative contributors who are ready to play a full part in life and work” as learners will be problem-solving and enterprising to reach their goals. Wallace and Kirkman (2014) made a suggestion which I found interesting called the ‘Mexican Wave’ which acknowledges whole class questioning so those who are reluctant can take part. However, there were some limitations as some learners would have an unfair advantage and receive more thinking time which could result in a loss in confidence of those with less time to gather their main ideas.
My first lesson episode is an educational trip to the Egypt Centre. I have chosen to implement this as my first lesson because I feel it would give the learners the right amount of background knowledge to be able to fully understand the next few tasks. This episode is cross-curricular but mainly possesses qualities of the AoLE of Humanities. Welsh Government A (2019) uses the ‘what matters’ statement of “Developing an enquiring… for themselves” as the material that was covered was so broad that it allows for learners to earn a wide array of skills. An AfL strategy which I have used for this lesson is Think-Pair-Share (TPS). The weighing of the heart activity is such a great opportunity for the learners to use their own initiative and problem soling skills. TPS enhances and encourages learners to use a higher level of vocabulary and reasoning as they will have to explain their theory to a possibly opposing peer. Likewise, it requires the learners to also respect other opinions and listen to others contribution. Starting Point Teaching Entry Level Geoscience B (date unknown) highlights that this AfL strategy engages the whole class and encourages less confident students to answer questions, which allows teachers to assess understanding by listening to several groups and collecting answers at the end. Starting Point Teaching Entry Level Geoscience B (date unknown) have also acknowledged that there are some challenges in regard to TPS, as you can’t guarantee that every learner is fully engaged. This could then affect another learner who has been paired with a less engaged individual resulting in an imbalance making it a less fulfilling experience. However, Cambridge Assessment International Education (2019) goes against the previous statement as encouraging learners to get involved in classroom participation can lead to more engagement.
The success criterias I have used are linked to the Welsh Government A (2019) and are aimed for Progression Step 3 as I feel it could be differentiated effectively. I chose to use TPS as an AfL as the progression steps accommodate to it, and the quantity of knowledge and skills which would be required is reflective of these steps. One of my criteria speaks about physically handling artefacts which could be a completely unique experience to some learners. This is aimed to inspire them to be curious and question all aspects before it is revealed. This is where the TPS strategy is most prominent as learners will have to collaborate to discover the meanings of certain artefacts. The final success criteria emphasise how learners are expected to be a part of a society which respects past events and traditions from other cultures.









My second learning episode is focusing on the function and preservation of organs. I have chosen this, so all learners will be able to apply their knowledge of organ systems to able to understand the meaning of a healthy body. The poster task enables learners to arrange their research to produce an effective, visual representation of their learning. This learning episode has cross-curricular and links to both Science and Technology and Humanities. But the main focus will be Science and Technology. Welsh Government B (2019) states in Progression Step 3 that learners become curious and start searching for answers to increase understanding. This emphasises how engagement is so important as it allows learners to become more curious and could potentially form a strong interest in the topic. I decided to use progression step 3 because it is broad enough to differentiate for all types of learners. Using the right AfL such as questioning which does relate to the progression steps allow for learning outcomes to be reached. An AfL strategy which I have used is closed, open and Socrative questioning. Questioning is a good AfL as it will activate prior knowledge from the previous trip. The questions as highlighted by Cambridge Assessment International Education (2019) and Starting Point Teaching Entry Level Geoscience (date unknown) are a highly effective use of teaching practise. Furthermore, when it is matched with increased waiting time can result in a more intellectual discussion and use of subject specific high-level vocabulary. Socrative questioning is a fairly overlooked form of questioning but I believe it will get all learners to think deeper into their reasoning and descriptions. As this is taking place at the beginning of the lesson it allows for any misconceptions about knowledge surrounding the visit to come to light. Wallace and Kirkman (2014) talk about ‘Mexican Wave’ type of questioning, which I decided not to use but will acknowledge certain themes within my Socrative questioning. I decided not to choose this as it gives some learners an advantage of increased thinking time and could possibly reduce confidence of those with less thinking time. One of the success criterias that I have implemented is that pupils will collect relevant information, systematically and present it in a poster. This is essential as it enables learners to be able to identify relevant pieces of information either independently or in a group. Another success criteria are learners can use physical models to represent to function and treatment of them during mummification. This allows them to be creative and express themselves whilst learning to label and understand functions of the organs and linking it to historical context.

My third learning episode is focused on the recreating a piece of furniture or hieroglyphics using virtual reality. I have chosen to use virtual reality as explained by ResourcEd (2016) makes learning an active experience and will advance engagement. Whilst preparing learners for a more technically advanced world and making them more employable. This lesson is mainly an expressive arts lesson so as described by Welsh Government C (2019) in Progression Step 3 that work which is creatively inspired should be combined with knowledge and skills could be enhanced by adding senses, inspiration and imagination. This ‘what matters’ statement matches my learning objective as the learners will have to work from memory, use their imagination and senses to fulfil the task. Progression step 3 is appropriate because the use of senses and imagination could possibly help with feedback strategies such as 2 stars and a wish. However, this lesson is cross-curricular and has strong links to Science and Technology. Welsh Government B (2019) explains how designing and engineering products allow us to meet our needs and wants. Virtual reality will help us achieve this as allows learners to satisfy their needs and wants by using this technology. An AfL strategy which I have adopted is peer assessment as it is such a valuable asset to learning. I have chosen to use this via less obvious strategies such as 2 stars and a wish. Dunn (2017) states that a similar strategy called three stars and a wish is beneficial as it enhances learner’s confidence and positivity towards improving their work. Black and Wiliams (1998) spoke about peer and self-assessment and emphasised that they collected many pieces of work which had been developed from self and peer assessment. This indicates that by using self/peer assessment it can help support all learners in the class to be successful in all their actions. Furthermore, by combining it with group responses should encourage more learners to be involved, make the discussion more intellectual. On the other hand, Didau (2014) criticises this notion as he says that peer assessment is simply confident learners who give poor quality advice to their less confident peers. This can only be solved by teaching the learners how to give high-quality and informed advice this should change it to an effective method of AfL. My first success criteria highlight my intention of promoting advanced technology in the classroom. I believe virtual reality could be a stimulus to interest learners into the task who don’t necessarily consider themselves creative. My second success criteria focus on the design and prototype aspects which will be required whilst getting them to think deeper about their choice of materials and equipment.
In conclusion, I went through a very selective planning process when deciding what AfL strategies would be the most appropriate for the experience. This is because I wanted to provide a learning experience in which each lesson is accessible for all types of learners. The AfL strategies which I have chosen will raise the quality of learner’s outcomes as depicted in Black and Wiliams’ (1998) work which supports this as they will be required to think deeper into their reasoning and critical thinking. Another benefit is that AfL increases confidence, Wood, Bruner and Ross (1976) maintains this idea that learners could use AfL’s such as scaffolding to empower learners to believe they can reach higher standards through their own hard work. AfL strategies such as self and peer-assessment in White and Fredrickson (2000) displays that self/ peer assessment can increase the learners use of independence. Whilst being paired with more confidence will make learners more involved in classroom participation. However, there can be some limitations such as misunderstanding and confusion which can lead to individuals struggling to understand the learning outcome. This is supported by Vygotsky’s (1978) ZPD and enquiry-based learning which can result in misconceptions. This can cause learners to store the wrong method of thinking into their long-term memory, causing problems later in life. A lack of training can result in AfL strategies being ineffective, so it is important for teachers to understand how to execute all aspects properly. Additionally, some AfL strategies can result in negative effects on learners work as it can reduce confidence and likelihood to be able to be completely independence. Kluger and DeNisi (1996) emphasise this by saying that negative feedback could damage learner’s outcomes and attitudes towards their learning. Throughout these three learning episodes, I have shown the value of AfL strategies in the classroom. I found that teachers need to able to understand and analyse the whole classes understanding of the lesson. Whilst also being able to identify pupils who may not be as capable and need more scaffolding. The learning opportunities I have created have been inter-linked to validate progression through differentiation and the ‘what matters’ statements in an area of learning and experience of the newly established draft curriculum documents. 
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Appendix 1 – Trip to Egypt Centre

	Student-teacher
	Georgia Maggs
	Class:
	Year 6

	AoLE or Subject
	Humanities/ Mathematics and Numeracy
	Date:
	30/10/19

	Lesson Focus:
	Educational Visit to the Egypt Centre located in Swansea University.

	Meaningful links to Curriculum 
	Humanities (AoLE)

· Developing an enquiring mind enable learners to explore and investigate the world, past, present and future, for themselves.

· Our natural world is diverse and dynamic, influenced by human actions.

· Human societies are complex and diverse, and are shaped by human actions and beliefs.

Mathematics and Numeracy (AoLE)

· The number system is used to represent and compare relationships between numbers, quantities and relations.

	Meaningful links to:

Cross Curricular Responsibilities
	Literacy and Numeracy Framework

Progression 3

· Learners should speak clearly, using formal language and projecting voice so all can hear.
· explore issues and themes through role play 
· contribute to group discussion, taking some responsibility for completing the task well
· build on and develop the ideas of others in group discussions.
· listen carefully to presentations and show understanding of the speakers’ conclusions or opinions
YCC
· Welsh commands will be made throughout the day to manage behaviour.

	Personal Targets (Linked to QTS and identifed in weekly review)




	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:

Be involved in Ancient Egyptian practices of life and death during a visit to the Egypt Centre. 


	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning

Evidence

(What have the learners to say/write/do/produce – to demonstrate learning)

	· All learners will have the opportunity to handle artificates and take part in activities which were actually performed by the Ancient Egyptians.  
· I would expect learners to understand the importance of events and traditions in the wider world and can communicate their feelings about them. 
	All members of staff will be monitoring responses to questions and peer-assessment. The final AFL will the the Thumbs up/ middle/ down strategy to gain a sense of their own honest experiences.


	Time
	Activities/Methodology/Key Concepts

(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks

(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)


	Resources

(Including Health and Safety requirement)

	Opening phase  (with links to  prior learning)
	Before the trip takes place, the teacher will choose up to 4 hands-on activities which will be taught by Museum staff, so that the class teacher can monitor Assessment for Learning strategies fully. The class will be split into two groups, half of the class will begin in the House of Death gallery and the other in the House of Life. 
	The pupils will arrive at Swansea Univerity at 9:30am and be allocated into two groups. The Museum staff will give a short introduction to the pupils of what is expected of them during the Educational Visit. 
If there are individuals with ALN such as autisim or sensory processing disorder then the class teacher would have the make the staff aware.

	· Risk Assessment

· Parental Consent forms

	Teaching & Core Learning
	The class teacher will be with the group who starts with House of Life.                 

For the Egyptian Maths activity the teacher will monitor the Museum staff members Open questioning and the pupils responses, and then the class teacher will then ask for Peer-assessment from other learners of their responses. 
· What did the Ancient Egyptians use to complete these simple calculations?

· What does this numeral mean?

· How to the Ancient Egyptians impliment their religion into their education?
For the Egyptian Clothing activity, the teacher will monitor progress by providing feedback on their numeracy work which will help them improve by reviewing and reflecting of previous answers to encourage confidence.

During the House of Death activities, the Teaching Assistant will be monitoring their progress and understanding.

For the Mummification activity, the TA will be monitoring progression by asking individuals to set goals. You can see their understanding by their ambition and are able to fill in any knowledge gaps

The Weighing of the Heart activity, will be assessed by a Think-Pair-Share when the learners have to discuss what the scenes on the sarcophagus depict.


	House of Life

 It focuses on the daily life of the citizens of Ancient Egypt. 

1)Egyptian Maths (30 mins)– The pupils will look at the way numbers were written in this time, learn about unit value rather than place value and complete simple calculations using this base-10 system. They will be able to search the House of Life gallery counting specific objects on display and doing this by recording the data in Ancient Egyptian numerals. They will examine temple stela and express information in a table. This activity will develop thinking and communication skills by using Numeracy and this all promotes Personal and Social Education.

2)Egyptian Clothing(60mins) - This activity will develop problem-solving skills as they will be taking part in a role play activity with different types of clothing the Ancient Egyptians wore and compare them to modern day equivalents which relates to ESDGC themes. They will look at the materials and manufacturing techniques of the materials and get the chance to dress up as Ancient Egyptians. The children will see how the social position of their character is reflected in the clothes they wear.
House of Death

The House of Death explores the ideals of death in Ancient Egyptian culture. The learners will recreate the secrets of mummification and look at the role of the gods. 

1)Mummification - Children will learn about why the Ancient Egyptians mummified their dead. They will participate in role-play using a life-size mummy. This includes the removal of organs from the body, placing them in the correct Canopic jars, drying and bandaging the body, and working out where to place the amulets on the body that correspond to the amulet positions on the display board. The children learn about the ceremony and ritual that was an integral part of the mummification. 

2)Weighing of the Heart - During this activity the pupils will re-enact, what the Ancient Egyptians believed was, the journey made by the deceased into the afterlife. One of the most important aspects was the ‘Weighing of the Heart’ ceremony. The pupils take the role of the gods and the deceased. They will meet Ammut and decide whether a symbolic heart will be lighter than the ‘Feather of Truth’. Pupils will be asked to guess the meanings of different objects in the gallery as well as scenes that appear on the main sarcophagus on display and decide themselves what they thought 'happened next'.

	

	Plenary
	At the end of the day, the class teacher will ask all pupils to give a Thumps up (I fully understood and enjoyed the day), a Middle Thumb (I partially Understood and enjoyed some parts) or a Thumbs down (I didn’t understand or enjoy anything)


	
	


Appendix 2 – Mummification of Organs
	Student-teacher
	Georgia Maggs
	Class:
	Year 6

	AoLE or Subject
	Science and Technology / Humanities
	Date:
	30/10/19

	Lesson Focus:
	Ancient Egypt- Mummification

	Meaningful links to Curriculum 
	Humanities (AoLE)

· Developing an enquiring mind enables learners to explore and investigate the world, past, present and future, for themsleves.

· Events and humans expierences are complex, and are perceived, interpreted and represented in different ways.

· Human societies are complex and diverse, and are shaped by human actions and beliefs.

Science and Technology (AoLE)

· Being curious and searching for answers help further our understanding of certain society.

· The worlds around us is full of living things which depend on each other for survival.

	Meaningful links to:

Cross Curricular Responsibilities
	Literacy and Numeracy Framework

· Use a range of techniques in your writing, e.g. mind mapping, diagrams
· Use language appropriate to writing, including standard forms of English
· Use subject-specific vocabulary independently
· contribute purposefully to group discussion to achieve agreed outcomes
Digital Competency Framework

· work with others to create an online collaborative project for a specific purpose, sharing and appropriately setting permissions for other group members, e.g. editing, commenting, viewing.
YCC

· Welsh Commands will be made throughout the day to reinforce the language.



	Personal Targets (Linked to QTS and identifed in weekly review)




	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:

· Each group will be allocated an organ and create a poster based on their research and work on Mummification. 

· Each individual has a sound understanding on the process of mummification.


	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence

(What have the learners to say/write/do/produce – to demonstrate learning)

	· The learners will take the role of a “Time Raider” and evaluate evidenc from an Ancient Egyptian Mummy, and try to determine how it lived and died. Furthermore, they will also be learning about the function of preserved organs.

· The learners will collect and present data in a suitable format such as a poster.
· Learners can use physical models to represent the behaviour of real-world physical and digital systems. 

	The pupils will initially take part in a verbal discussion which will be observed by the class teachers.. Finally, towards the end each group will present their poster and will be monitored.


	Time
	Activities/Methodology/Key Concepts

(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks

(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)


	Resources

(Including Health and Safety requirement)

	Opening phase  (with links to  prior learning)
	In previous lessons, the class will have looked at Ancient Egyptian religion to give them some background on their beliefs on the afterlife. The class teacher will present the evidence from the Ancient Mummy tomb, and quickly describe the evidence  importance. Also, they will reflect on the previous visit to the Egypt Centre via Basketball not ping-pong followed by a Think-Pair-Share and lightly touch on why the Ancient Egyptians preserved the dead. 
Throughout this the class teacher will be monitoring progression during the discussion via closed, open and socrative questioning so all learners will be encouraged to listen and engage. 
· Which organs would be placed in which specific canopic jar?

· How is the Brain removed?

· How were the organs preserved?

· What did the Ancient Egyptians believe was the function of the heart?

The teacher will also put the learners into groups of 5.
	The learners will discuss the evidence as a class and make sensible assumptions on how the individual might have lived and died. They will respond to the closed, rhetorical and socrative questions to stimulate their prior knowledge. 

	· Pictures of 4 Canpic Jars with Hieroglyphs (possibly containing fake preserved organs)

· Pictures of Household goods and furniture for the afterlife

· Copy of the Ancient Egyptian book of the dead

· Food 

· Pictures of Ushabti Figures

· Statues, carvings etc of Egyptian gods. 

	Teaching & Core Learning
	The teacher will state the task and their expectations providing some increased thinking time. The teacher will highlight the learning objective. hand out translation sheets which they can compare to their fact files on all the organs.  The class teacher will hand out iPads for learners to do more indepth research into specific organs.

	The learners will work in groups to translate the canopic jars and identify each of the ‘organs’ in the jars on mini-whiteboards. The learners will be expected to be able to explain how the organs were preserved and identify each one and describe their function. Furthermore, be able to label basis areas of the organs. Each group will be given an organ to create a poster on where they will have to demonstrate all of the above.

· Group 1: (High Ability) more complexed labelling and have a more descriptive explanation of their organ.

· Group 2: (Mixed Ability) Basis labelling of organs and simple descriptions of the organs.

· Group 3: (Mixed Ability) “ “

· Group 4: (Mixed Ability) “ “

· Group 5: (Low Ability) TA present to scaffold learning.

	· Fake organs
· Organ fact file

· Hieroglyphics translation sheet

· Card/ coloured paper

· Coloured pens/ glue

	Plenary
	The teacher will stop the learners 15-20 minutes from the end, and ask each group to present their organ to the class. The class teacher will not only monitor their subjct knowledge but also their presentation skills and their level of sophisticated language while addressing the class.

Their organ poster will then be displayed in the class as a learning walk.


	The learners will present their designated organ to the class. They will describe the function of the organ, and model which part of the body it originates. Furthermore, they will be also describing the role of that organ in the mummification process and how it was preserved via their poster.


	· Their organ poster


Appendix 3 – Virtual Reality Art lesson
	Student-teacher
	Georgia Maggs
	Class:
	Year 6

	AoLE or Subject
	Expressive Arts/ Science and Technology/ Humanities
	Date:
	

	Lesson Focus:
	Replicate King Tut’s Tomb using Virtual Reality

	Meaningful links to Curriculum 
	Expressive Arts (AoLE)

· Creative work combines knowledge and skills using the sense, inspiration and imagination.

· Exploration through and of the Expressive Arts deepens our artistic knowledge and contribute to our understanding of identities, cultures and societies

Science and Technology (AoLE)

· Design thinking and engineering are technical and creative endeavours intended to meet society’s needs and wants.
· Being curious and searching for answers helps further our understanding of the natural world and helps society progress. 
Humanities (AoLE)

· Developing an enquiring mind enables learners to explore and investigate the world, past, present and future, for themselves.

· Human societies are complex and diverse, and are shaped by human actions and beliefs.

	Meaningful links to:

Cross Curricular Responsibilities
	Literacy and Numeracy Framework

· speak clearly, using formal language and projecting voice effectively to a large audience, e.g. event for parents/carers, presentation to visitors
· listen carefully to presentations and show understanding of the speakers’ conclusions or opinions

Digital Competency Framework

· Use a range of software to produce and refine multimedia components.

· Select and combine a range of text, image, sound, animation and video to produce an outcome for a selected purpose; use software tools to enhance the outcomes for specific audiences.
YCC
· Use welsh commands to control the class while other learners are using the headsets.

· Use welsh words for the materials and tools they will be using.

	Personal Targets (Linked to QTS and identifed in weekly review)




	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:

· The pupils will replicate a piece of furniture / wall of hieroglyphics etc using a variety of different materials after having used Virtual Reality to investigate King Tut’s tomb.
· Learners will use physical models to represent the behaviour of real-world and to develop understanding. 



	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence

(What have the learners to say/write/do/produce – to demonstrate learning)

	· Learners will have the unique opportunity to use technologies to observe a range of phenomena such as an Ancient Egyptian tomb.

· Learners will have the opportunity to select and safely use appropriate tools, materials and equipment to replicate an item.
	The teacher will monitor progress through the responses of the questions. Also, via their peer-assessment techniques of 2 stars and a wish.


	Time
	Activities/Methodology/Key Concepts

(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks

(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)


	Resources

(Including Health and Safety requirement)

	Opening phase  (with links to  prior learning)
	Previously, the learners would have been on a school trip to the Egypt Centre in Swansea University. Also, all learners have had lessons on VR previously and know what to do and expect from the technology. This will assess their prior knowledge towards such advanced technology. Next, the TA and the class teacher will supervise the headseats (class has 5 headsets) and allow all learners a two minutes each. All learners are seperated into groups of 5.
	The learners will openly discuss with the class teacher their own prior experience with virtual reality, and the teacher will use the strategy Wrong answers collected and used so the teacher can understand which individuals may need assistance. While certain learners are having the VR experience, the remainder of learners will be gaining a sensory experience by looking at the materials avalible to use. Therefore, improving descriptive vocabulary towards materials.
	· Art matierals 

· VR headsets (x5)

	Teaching & Core Learning
	The class teacher will supervise a table full of different types of materials such as fabrics, paints, coloured paper etc.  

	The learners will draw a simple plan of what they intend to produce. The learners will choose a specific item of furniture or section of a wall of hieroglyphics which they can replicate. The AFL strategy will be to use “2 stars and a wish”. The learners will then work independently within their group to create their replica and will be assessed formatively.

· Group 1: (High Ability) would be expected to show a higher level of verbal presentation in the plenary

· Group 2: (Mixed Ability) Show a good level of presentation skills and a variety of materials and good vocabulary used.

· Group 3: (Mixed Ability) “ “

· Group 4: (Mixed Ability) “ “

· Group 5: (Low Ability) have a TA present to bounce ideas off and possibly help with practical aspects
	

	Plenary
	The teacher will then ask for group responses on the individuals work to appraise others (Peer Assessment). They will be expected to choose an aspect their liked and one which could be improved

· Why did you choose to use the oil paint over the watercolours?

· What did you enjoy most?

· What did you find the most challenging?

· Would you like to use vitual reality again in another lesson?

	Individuals will present their product to the class. They will be expected to demonstrate why they chose this artificate to replicate and why they have chosen to use certain materials. Learners will then peer assess by point out positives and possible things they could have done better such as other materials they could have used.
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