PLACEMENT SUPERVISORS FINAL REPORT  
	Percentage marks towards HE qualification 
	Description 

	70% and above 
	An exceptional trainee Youth worker who is a reflective practitioner; shows initiative and an ability to work independently for a sustained period; demonstrates thoroughness and commitment to all aspects of professional practice. 

	60 – 69% 
	An effective trainee youth worker who displays a degree of independence and commitment to further professional development. 

	50 – 59% 
	A satisfactory trainee youth worker who has met the requirements appropriate for a professionally qualified Youth Worker and with further experience should develop into an effective youth worker.	 

	40 – 49% 
	A rather weak trainee youth worker with a basic level of knowledge or skill.  May be very poorly organised with very limited understanding of important concepts 

	Under 40% (Fail) 
	A weak trainee youth worker who has been unable or unwilling to meet the required standard, may demonstrate inappropriate values or lack understanding or attention to detail. 


 
 
	How did the student use supervision and respond to feedback? 

	Chloe responded extremely well to the feedback provided throughout our supervisions. During our first supervision session, we worked through the supervision contract together, discussing key areas including boundaries, roles and responsibilities, confidentiality, agendas and expectations, and how any disagreements or concerns would be managed. Establishing the supervision contract from the outset helped create clear expectations, mutual respect, and trust within our supervisory relationship. By agreeing on how feedback would be given and received, Chloe felt comfortable engaging in open discussions and was able to respond to constructive feedback positively. Examples of this are outlined below:
1. Health and safety awareness
During one placement session, Chloe twisted her ankle but did not inform her placement manager until the end of the session, as she had not fully processed the injury at the time. We discussed the importance of informing her placement manager as soon as possible in situations such as this. I explained that managers have a duty of care for the health and safety of their staff, needing to follow organisational procedures, and may be required to record the incident in the accident book where appropriate. Chloe responded positively to this feedback, acknowledging that she should have informed her manager sooner. This demonstrated her understanding of the importance of open communication, health and safety responsibilities, and the support that could have been provided to her at the time.
2. Submission of reflective logs
During the first two supervision sessions, I had not received Chloe's written reflections in advance, despite this being agreed within the supervision contract. Although Chloe was able to discuss her reflections during supervision, I explained the importance of submitting them beforehand to allow me adequate time to prepare and to maintain accurate supervision records. Chloe responded well to this feedback. I revisited the expectations of a written reflection with her, and from the following supervision onwards, she consistently submitted her reflections in advance.
3. Use of reflective models
Following a discussion about reflective practice, I shared several reflective models with Chloe, including Gibbs' Reflective Cycle, Kolb's Experiential Learning Cycle, and the 5R Framework, to support her in exploring different approaches to reflection. Chloe responded positively to this feedback and appreciated being introduced to these models. However, she recognised that they did not fully align with her preferred style of reflection at this stage. She acknowledged that she may revisit these models in the future or use them when appropriate, recognising the value they can offer in supporting deeper reflection and ongoing professional development.
4. Developing deeper critical reflection
Chloe's written reflections demonstrated that she was engaging in reflective practice and showed an ability to consider her experiences and learning. However, her reflections often focused more on describing events and observations rather than critically analysing the experience and considering how it would influence her future practice. A particular strength was that each reflection identified areas for future development, demonstrating self-awareness and an understanding of the importance of continuous professional growth. The feedback I provided was to encourage Chloe to focus not only on what she wanted to develop, but also on ‘how’ she intended to achieve this by identifying specific actions, strategies, and approaches to support her learning. Chloe recognised this as an important area for continued development as she progresses into Level 5, where a greater depth of critical reflection and evaluation of professional practice will be expected.

 

	To what extent did the student seek challenging situations, and how were these worked with? 

	Overall, I do not feel that Chloe encountered a significant number of challenging situations during her placement. This was not due to a lack of willingness on her part, but rather because she was placed within a supportive environment where opportunities to face significant challenges were limited. As a result, there were fewer occasions where she could actively seek out challenging situations. When focusing on how Chloe responded when challenges did arise, I believe she demonstrated a positive and professional approach. Two examples are outlined below.
Example 1 – Working with challenging behaviours
Chloe reflected on an experience at a literature festival where she supported a group of young people, many of whom had additional learning needs, including autism and ADHD. Chloe led our discussion on the impact that unfamiliar environments can have on young people, particularly those with neurodiverse needs, and how this can influence their behaviour and engagement. 
Chloe demonstrated good awareness of her surroundings, identifying potential hazards such as toys left on the floor while activities were taking place in a sports hall. She remained focused on ensuring the young people were safe, recognising the increased risk of injury during active sessions.
To gain the group's attention, Chloe had learnt about the "Quiet Moose" method (raising both hands above her head with fingers spread like antlers), a strategy that the young people were already familiar with and understood as a signal to stop and listen. She also adapted her communication by providing alternative explanations when some young people did not initially understand the activity. Chloe took time to sit at their level, explain the task in different ways, and encourage young people to support one another in understanding the instructions. This promoted both independent learning and teamwork while ensuring everyone could participate.
Chloe also reflected on supporting one young person who struggled to maintain focus and was finding it difficult to listen. She demonstrated empathy by recognising similarities with her own experiences of struggling to concentrate and adapted her communication accordingly. Rather than raising her voice, Chloe calmly said, "We can talk in a minute, but for now we need to listen." Her calm tone enabled her to redirect the young person's attention without making them feel criticised or uncomfortable. This demonstrated Chloe's ability to build positive relationships, communicate respectfully, and adapt her approach to meet individual needs.
Example 2 – Leading an activity independently
As part of Chloe's professional development, I encouraged her to consider planning and leading one of her own activities. Chloe was honest in expressing that she felt anxious about this, particularly around giving instructions and worrying that she might struggle to find the right words when speaking to a group.
We discussed that these feelings are completely normal, especially when leading an activity for the first time. I encouraged Chloe to speak with her placement manager about selecting an activity she felt confident delivering, allowing her to gradually build her confidence in a supportive environment.
During our final supervision, Chloe shared that she had successfully led a session. Although she was unable to recall the specific details of the activity, she spoke confidently about how the experience had made her feel. She explained that she had been very nervous initially but became more comfortable as the session progressed. Chloe felt the activity had been successful, noting that all of the young people participated, appeared to enjoy themselves, and were laughing and engaging throughout the session.
When reflecting on the experience, Chloe felt there was little she would change, other than approaching the activity with greater confidence next time. I reassured her that confidence develops through experience and that each opportunity to lead will become easier with practice. I also wanted Chloe to acknowledge the significant progress she had made throughout her placement, particularly considering that at the beginning of our supervision sessions she had been reluctant to lead an activity independently. Her willingness to challenge herself and step outside of her comfort zone demonstrated clear personal and professional growth.

 

	To what extent did the student show enthusiasm and commitment? 

	Overall Commitment
Chloe had demonstrated enthusiasm and commitment during her placement, although this was not always consistent. During her placement, Chloe was managing several significant personal changes, including moving house and starting a new job. These understandably required her attention and took priority, which occasionally affected the consistency of her engagement with supervision.
Engagement with Supervision
There were two occasions where Chloe forgot about scheduled supervision sessions. On both occasions, she acknowledged this error, apologised, and the sessions were successfully rearranged. Aside from these two incidents, Chloe attended all supervision sessions punctually and engaged appropriately.
Similarly, written reflections were not received for the first two supervision sessions. However, following this initial period, Chloe consistently submitted her reflections on the day of each supervision, demonstrating an improvement in her organisation and engagement with our supervision sessions.
Commitment to Placement and Professional Development
During supervision, Chloe reflected that her current placement setting was not the area of youth work she ultimately sees herself pursuing. Despite this, she remained committed to completing her placement, recognising the value of gaining a broad range of experience and understanding the importance of developing transferable skills across different Youth Work settings.
Chloe also demonstrated commitment to her professional development by taking advantage of optional training opportunities offered during her placement. She successfully completed both a British Sign Language (BSL) course and a First Aid course, showing initiative and a willingness to learn and take opportunities to further develop her skills.
Commitment to Young People
Throughout her placement, Chloe had opportunities to work with young people who had additional needs and showed a genuine commitment to supporting them. She took time to build positive, trusting relationships and adapted her communication style and activities to meet their individual needs. Additionally, Chloe participated fully in every activity during her placement and demonstrated a willingness to learn through practical experience.
Overall, while there were some inconsistencies in the early stages of our supervisions, Chloe showed increasing commitment as time progressed. She took ownership of her learning, engaged positively in supervision and training opportunities, and remained dedicated to supporting the young people she worked with.


	How well was the student able to relate theory to practice and reflect on their own practice and that of others? 

	Whilst links between theory and practice were not always consistently demonstrated within Chloe’s written reflections, she was able to communicate these links verbally during supervision. Throughout each supervision, discussions took place around the theories and policies that related to her reflections and placement experiences. Chloe primarily focused on The Five Pillars of Youth Work, making links between these and how her placement activities upheld one or more of the pillars. In one supervision, she also made links to Tuckman’s Group Theory.
A strength of Chloe was her ability to connect what she was learning at university with her practical experiences in placement, recognising how theory could be applied in real-life situations. Examples Chloe provided included:
1. Expressive – Young people were given opportunities to express themselves through acting. For example, during one activity, young people created a scenario set in a school environment, focusing on a young person experiencing distress. This provided an opportunity for young people to explore and express their feelings around sensitive topics.

2. Inclusive – Chloe recognised that every young person was included in a way that felt comfortable for them, whether this was acting out a scene, contributing from the background, or delivering only one or two lines. She identified that young people were valued and included regardless of their race, age, gender, or pronouns.

3. Educative and Participative – Chloe identified that young people had opportunities to develop their acting skills. They were also able to explore and act out topics they had learned about, helping them to develop a deeper understanding through creative expression and participation.

4. Tuckman’s Group Theory – Chloe provided an example of young people creating scenes using their bodies and voices, which encouraged the group to communicate effectively and collaborate creatively.
Whilst Chloe made links to The Five Pillars during each supervision, it would have been beneficial to see her explore a wider range of theories, frameworks, and professional standards, such as the National Occupational Standards, UNCRC and independently research additional models beyond those introduced through university.
Chloe reflected on her practice within each written reflection she provided, identifying areas she wanted to develop moving forward. She also consistently recognised and reflected on the development of the young people she worked with, which was a significant strength. An example of this is below, written in Chloe’s own words.
The drama exercises helped build trust and communication skills, while my observational role with the older group highlighted the value of giving space for participants to take ownership of their learning. Moving forward, I aim to further develop my facilitation skills by finding a balance between guiding activities and allowing autonomy, ensuring all participants feel heard and supported.

 

 

	How did the student articulate their own beliefs and values and relate them to the work? 

	Throughout our supervision sessions, we regularly spoke about our beliefs and values within our personal and professional lives. Chloe demonstrated a clear understanding of the core values of Youth Work, particularly the importance of respecting every young person as an individual. She consistently recognised that young people have diverse abilities, backgrounds, and life experiences, and that these can influence how they communicate, engage, and respond in different situations. She showed an appreciation for the need to approach each young person without judgement and to adapt her practice accordingly.
Chloe was open in reflecting on her own lived experiences, including having ADHD and growing up with a brother who has autism. She thoughtfully considered how these experiences have shaped her values, empathy, and understanding of young people with additional needs. Rather than seeing these experiences as barriers, Chloe recognised them as strengths that enhanced her practice. They enabled her to build meaningful relationships with young people who had additional support needs and provided her with a deeper level of understanding and insight into the challenges they may face. This self-awareness was evident in the way Chloe adapted her communication style and approaches to meet the individual needs of the young people she worked with. She demonstrated patience, flexibility, and a willingness to consider different methods of engagement, ensuring that young people felt heard, understood, and included. Her ability to reflect on her own experiences while maintaining professional boundaries contributed positively to her practice.
Throughout her placement, Chloe consistently articulated her belief that all young people should be treated with dignity, respect, fairness, and compassion. These beliefs were reflected in her interactions with young people and aligned closely with the principles and values of Youth Work. As her confidence developed over the course of her placement, these values became increasingly evident in her practice, she regularly reflected on her work through the lens of the Five Pillars, using them to guide the support she provides.  Overall, Chloe demonstrated that her personal beliefs and values are well aligned with the principles and values of Youth Work and that she is able to apply them thoughtfully when working with young people.

 

	How pro-active was the student in demonstrating anti- oppressive beliefs, language, and behaviour? 

	Throughout Chloe's placement, there were limited opportunities to demonstrate anti-oppressive practice in response to significant incidents or challenges. This was not due to a lack of awareness or willingness on Chloe's part, but rather because the placement environment was consistently positive and well-established. Young people were familiar with expectations around respectful language, appropriate behaviour, and treating others with dignity, meaning there were few occasions that required direct intervention.
Although opportunities to challenge discriminatory behaviour were limited, Chloe demonstrated anti-oppressive values through her everyday practice, showing her understanding of how these principles contribute to positive outcomes for young people. She recognised the importance of creating an inclusive environment where every young person felt valued, respected, and able to participate. As she continues her professional development, it would be beneficial for Chloe to gain experience in settings where she is required to respond to more complex situations involving discrimination, prejudice, or exclusion, allowing her to further develop her confidence and skills in challenging oppressive attitudes and behaviours.
Examples of Chloe's anti-oppressive practice throughout her placement included:
1) Adapting activities to ensure all young people could participate, including those with additional learning needs, disabilities, or language barriers. 
2) Treating all young people fairly and equally, without making assumptions based on their background, circumstances, identity, or abilities.
3) Respecting young people's chosen names, pronouns, and identities, ensuring they felt recognised and accepted within the youth work setting.
4) Advocating for young people's rights by encouraging them to express their views and ensuring their voices were heard and considered in decisions affecting them.
5) Creating a safe, welcoming, and inclusive environment where all young people felt a sense of belonging.

 

	In your professional opinion, has the student achieved the necessary standards to progress to Level 5? 

	 
Yes. Best of luck at level 5 Chloe.
 

	Student’s Provisional Mark  – please give a numerical mark out of 100 
(Please refer to the grading criteria above) 
	_____58____% 

	Signed Supervisor  
	 R.Major

	Date 
	23/07/2026




