	Target 1
	Continue to further develop a supported critical approach throughout, offering opposing views whenever possible. Including when offering your own solutions to limitations.

	Target 2 
	 Proofread your work to ensure minor errors don't impact the fluency or more appropriate punctuation could be used.


Research Project: Case Study based on an Electives Experience
An exploratory case study arising from practice (noticing) and investigated further through identified research tools. The assignment concludes with the identification of an intervention which can be piloted throughout Professional Teaching Experience and evidenced through reflection in the Professional Learning Standards.

This research project was carried out in a primary school located in the Pembroke Dock area which is considered ‘economically disadvantaged’ by the SSCE Cymru (2023). The school that the research was carried out in will be referred to as ‘School A’ throughout to ensure confidentiality. 38% of pupils within ‘school A’ are entitled to Free School Meals (FSM) (National Academy for Education Leadership Wales, 2023).  While the Welsh Government (2023) has recently implemented a new regulation ensuring that all full-time pupils in primary schools are eligible for FSM, the percentage is still assessed and remains above average, with the average rate being 18% in Wales. This percentage being higher indicates a need for extra support which ‘school A’ has implemented. 

The research question is “What are pupils’ experiences of the ‘take what you need stations’ and how do teachers think this supports children in KS2?” The rationale of the research study was to identify how the ‘take what you need stations’ are used to support children who are potentially in poverty, aiming to recognize and address any potential barriers associated with the strategy.  A ‘take what you need station’ is an area where the school offers essential items for children, freely available for them to take. These stations are present in every classroom.

The Curriculum for Wales (CfW) (2020) states that the four purposes of the curriculum are the shared vision for every child and highlight the importance of delivering an inclusive curriculum. Additionally, Pembroke Dock being an area which is considered poor, it is necessary to be aware on how we can ensure these children are having the same equal opportunities and minimising an attainment gap. Gorski (2018) highlights the importance of children in poverty requiring extra support to ensure they have the same opportunities as other learners.  Additionally, Laing and Todd (2020) emphasize the importance of schools not only supporting the learners in poverty but also the parents by providing information to support services to ensure the children are getting support outside of school. This support can include local food banks and charities.

My interest in this topic stemmed from a desire to explore ways to support children on the poverty line, in the context of my own professional development, enhancing my professional learning through research. 

The Welsh Government (2023) states that a Pupil Development Grant (PDG) has a crucial role in addressing the effects of poverty on academic achievement and ensuring high standards and aspirations for all. Additionally, they add that it is for the school leaders and governors to determine ways in which they can support children in low-income households. ‘School A’ introduced the ‘take what you need stations’ to support children on the poverty line.

Jensen (2009) defines poverty as having insufficient funds to acquire necessities such as food, shelter, and clothing. In contemporary discussions, the term 'working poverty' has emerged to characterize individuals who are employed but continue to face challenges in affording fundamental items (Hick et al., 2017). The uncertainty of the definition of poverty can make it challenging for schools to identify which children are on the poverty line. As mentioned above, many schools use their FSM percentage to determine this. However, the CfW (2020) states that schools should be delivering an inclusive curriculum and provide opportunities to support all children’s needs. Therefore, ‘School A’ decided to take a whole school approach to ensure all children are supported.

The ’take what you need stations’ provide some of the basic needs at the bottom of Maslow’s Hierarchy of Needs Pyramid (1943) including food. Maslow argues that children must fulfil these basic needs including food, water, warmth, and rest before fulfilling higher needs which will lead to self-actualization.  Nevertheless, it is crucial to acknowledge that the 'take what you need stations' play a vital role in ensuring that all children satisfy their basic needs at the bottom of Maslow's pyramid. However, addressing other needs, such as psychological well-being, would be necessary before a child can reach their potential. Contrastingly, Wahba and Bridwell (1976) argue that Maslow’s theory did not provide clear explanations on how to measure if an individual needs have been met. Within the 'take what you need stations,' the school ensured that all children were able to use the station as much as they needed and could eat at any point during lessons to ensure they were satisfied.

According to the Pembrokeshire County Council in 2022, Pembrokeshire has the second highest rate of child poverty in Wales. Around 17% of children in Pembrokeshire are reported to be living in poverty, posing a potential obstacle to their attainment of self-actualization. Bhargava (2018) notes that financial issues for children are one of the primary reasons for stress. In addition, Whiting et al. (2021) states that this stress affects children’s ability to pay attention and learn. The CfW (2022) highlights the importance of schools fostering and inclusive classroom and removing barriers to learning. School A implementing "take what you need stations" to support children on the poverty line within their PDG shows they are actively addressing the essential needs of their learners.

‘School A’ recognises their importance in supporting children in poverty. In agreement, Gorski (2018) contends that schools have the potential to positively impact the lives of children in poverty by redirecting funding towards supporting these children can eliminate barriers to their learning. However, Payne (2013) states that it is important to understand that teachers may feel that they cannot control the wealth of their learners but does highlight the importance of carrying out strategies to support them. 

A potential challenge that might arise with the utilization of 'take what you need stations' is the level of confidence exhibited by children in using the station. Chase and Bantebya- Kyomuhendo (2015) argue that children strive to be accepted by their friends. They state that school is a place in which children free compared to others where differences emerge. Elliott et al. (2004) add that children feel pressure to fit in with their peers and children form stereotypes about children being rich or poor. Nevertheless, one approach to overcome this challenge is by establishing a supportive environment. The Great Teaching Toolkit underscores the significance of teachers in creating a supportive atmosphere where pupils feel secure to articulate their thoughts (Coe et al., 2020).

A case study approach was used in this research study. Stake (2005) defines a case study as a choice on what is going to be studied rather than a methodological choice. Any approaches may be employed to examine the case, whether through analytical or holistic study. Thomas (2021) adds that a case study comprises of two parts: the subject or individual and the analytical frame or object. For instance, in this study, the subjects are KS2 pupils and teachers, while the analytical frame is represented by the 'take what you need stations’.

There are many different types of case studies including evaluation, which is to find out whether something is working. An explanatory case study is used to unpack the interest needs and unravelling the case study. However, this study will be using an exploratory case study which is defined by Yin (2009) as a study where this is no predetermined outcome. It is used to gain an in-depth description of a topic and is too complex for an experiment. Nevertheless, Sieber (1973) argues that the three different types of case studies do overlap so more than one may be used.
Flyvbjerg (2006) argues that exploratory case studies often involve qualitative data which is more likely to be influenced by the researcher leading to biased conclusions. It is here important that researcher positionality is considered. Both Foote et al. (2011) and Rowe et al. (2014) describe researcher positionality as an individual’s view and the position they have upon the research. Chiseri-Strater (1996) suggests that researcher positionality depends upon the research question and can be dependent on their gender, race, ethnicity, social class, and job. This suggests that within this study the researcher being a student teacher it could be possible that they could be biased towards the question. In addition, Kirby (2020) states that children feel that is never okay to say no to teachers. This indicates that the children might respond with what they perceive as accurate, potentially leading to inaccurate results.  The researcher needs to recognise their positionality to avoid obvious bias and to be as neutral as possible when collecting and presenting data. While this will not eliminate bias, it will reduce it, and it's crucial to acknowledge that all research will be influenced by the researcher (Holmes, 2020). 
Another benefit of employing an exploratory case study approach is that it offers specificity, minimizing distractions caused by an excessive number of variables (Simons, 2014). However, Firestone (1993) argues that research should be transferable to use the findings from an inquiry to benefit others. Unfortunately, the results from this study do not provide enough evidence to extend the study's benefits to a wider population. For instance, the Curriculum for Wales (2020) has allowed each school to have control of its curriculum to best support its learners. The ‘take what you need station’ was only researched in one school meaning the data is not wide enough to take further. 
This study carried out various research methods including questionnaires, focus groups, and observation. Firstly, the study began by providing the KS2 teachers with an online questionnaire (see Appendix 2).  The questions were used to gauge the teacher’s experiences of the ‘take what you need stations. Jenn (2006) defines online questionaries as a method used to gather information by asking questions. A well-constructed online questionnaire includes easily understandable questions and flows in a logical sequence. 
The questionnaire being posed to staff online meant it was time effective which was thought to be most effective for teachers due to their busy schedule to encourage more responses (Regmi et al., 2016). However, it was found that under half of the responses was collected. Both Denscombe (2006) and Smyth et al. (2005) argue that online questions attract a lower response rate and can lack quality due to time. However, other literature suggests that questionnaires should not be too long as it may have a negative effect on the response rate (Brace, 2018). 
The questionnaire within this study included mostly open questions and one closed question (see Appendix 2). A closed question is defined as a question that has a one-word answer Worley, 2015). Rega, et al. (2003) state that close-ended questions can create a higher response rate as they take less time. Contrastingly, Phellas (2011) argues that closed questions do not allow the respondents to express themselves the same way in which open questions do. Is important to recognise that open-ended questions may be more difficult to present findings as methods like graphs cannot be used (White, et al., 2003). 
The questionnaire consisted of a greater number of open-ended questions. Open-ended questions are defined by Popping (2015) as a question that allows the participant to answer within their own words and can be as long or short as they would prefer. Literature states that there can be challenge in analysing it but provides an opportunity to gather a greater variety of opinions. (Dewaele, 2018). 
With the researcher not being present during an online questionnaire is less likely to be biased (Van and Jankowski 2006). However, Dewaele (2018) highlights that this can be a disadvantage and without the researcher being present questions cannot be followed up. In addition, the literature argues that questionnaires can be biased in the way that the researcher words the questions. For example, asking questions that are framed in a way to get a response that is favourable to the researcher (Regmi et al., 2016,). 
Next, pupil focus groups were used as a research tool across 3 different year groups including years 4,5, and 6 (see Appendix 3). 4 members of each year group were chosen at random to participate in the focus group. A focus group is defined as a qualitative technique within research to collect data which has a group discussion on a given topic (Dillshad et al., 2013). According to Densombe (2007), a focus group consists of a group of people between 6 and 9 who are discussing a topic with a researcher present. However, within this study, the focus group only consisted of 4 people. For analysis of the data, the researcher took notes on a laptop throughout the interview (Dillshad et al., 2013). 
It was decided to carry out a focus group to promote comfort to the participants as they were not familiar with the researcher. Krueger (2014) argues that focus groups create a more natural environment than an individual interview as participants are influenced by others. Nevertheless, challenges arose in the focus groups as certain participants tended to speak more frequently than others. Gibbs (1997) shows agreement and explains a possible reason behind this being the participant’s confidence. A way in which this can be overcome is by a method called ‘talking thumbs’ which is a strategy used to ensure that everyone in the group has a chance to speak twice. However, The UNICEF Rights of the Child (1989) states that children should be able to express their thoughts freely. This method will limit the children when discussing which would not be ethically right.
Additionally, the topic of the ‘take what you need stations’ was thought to be quite challenging for some participants to speak about. Therefore, the decision of using a focus group was to allow the researcher to get the information with the children being able to discuss in a way that was not personal to them. For example, asking the children how the class feels when using the station rather than them individually. Dilshad et al., (2013) agree that using focus groups to examine sensitive issues work more effectively than a one-to-one interview. This was found within the research that the children confidently answered when asked about the feelings of the whole class. With the rationale of the research being to discover the children’s experiences of the ‘take what you need stations’ it was important to get their opinions. Estyn (2021) agrees that pupils’ voice improves attitudes to learning and children should be present within the decisions made within the school. However, research has shown that it can be challenging to encourage all children to use their voices to express their views (Mayes., et al. 2019). A way in which this can be achieved is to anonymously ask children to write their thoughts in a box. 
The final research method was intended to be an observation. During the preparation period an observation schedule was created (see Appendix 6). An observation is described as a way in which the researcher can collect data by watching what is happening (Angrosino, 2020). More specifically, the intended approach was a non-participant observation, with the researcher positioned in proximity to the 'take what you need station,' observing individuals as they utilized the station but not interacting with the station.
The purpose of the observation was to gain data on how the children interact with the ‘take what you need stations’ in the classroom identifying how often the children use the station. Kawullich et al, (2012) agree that observations help researchers to learn how people interact with a setting.  However, literature shows that having an observer present within the room may cause the people involved to not feel comfortable and act in a way in which they usually would making the data unreliable (Mustante et al., 2010).  
Moreover, it was decided that observing the ‘take what you need stations’ would not be ethically right. The British Educational Research Association (BERA) (2019) emphasizes the significance of researchers assessing the appropriateness of their observations. Given that the school designed the stations to be discreet, proceeding with the observation did not align with ethical considerations. 
After carrying out the methodologies, it was then time to analysis the data. According to Cohen et al. (2011), the way data is analysed should align with the research aims. Similarly, Braun and Clarke (2006) state that it is a method for reporting patterns within data.

Thematic analysis was the method used within this research and is defined as reading through data and looking for patterns to identify a theme. Braun and Clarke (2006) state that the thematic analysis process involves the following steps for identifying themes: becoming familiar with the data, generating initial codes to describe the data, identifying overarching themes, reviewing the themes to create a thematic map, and defining and naming the themes to summarize the findings. Within this study a theme was able to be identified, this being student comfort affecting the pupils using the station.

It is necessary when analysing and presenting the data that we acknowledge the reliability of the findings.  Reliability is defined by Rose and Johnson (2020) as how dependent and replicated the data is. Bloomberg and Volpe (2019) state many ways in which we should determine the reliability of data. The first being credibility, this being to reflect on any biases. Within here becomes the researcher positionally and recognising how being a student teacher may interfere with the results. Within the focus groups, the literature argues that pupils feel the need to answer with how they think they should answer due to the power dynamic (Kirby, 2020). This may also affect the dependability of the research which is defined as the stability of data or time and under different conditions. This again, may face challenges with schools having different needs to support their learners. However, Estyn (2012) shares schools’ good practices with other schools to promote successful practices. Therefore, this could suggest that it would be beneficial to share findings of good practice for other schools to learn from. 

Next, is the transferability of data, recognising if the data can be used within another setting (Bloomberg & Volpe, 2019). However, with the data being collected in one school it is possible that the results would differ in a different school. The CfW (2020) highlights the importance of schools delivering a curriculum that is unique and supports the needs of their leaners. It could be possible here for the research to be carried out in several schools to improve transferability. 

An ethics form (see Appendix 8) was completed prior to the research to ensure all standards and ethics guidelines were being met. The BERA (2019) states that educational researchers should show respect to others and participants, should be treated sensitively, and be aware of their rights.  In this part of the study, the ethical considerations will be addressed.

To begin, verbal consent was given by the teachers to use their responses within this study. Additionally, they were made aware that they could withdraw at any point without a need for explanation. 

Additionally, consent was gained from parents using a consent form (see Appendix 7) for the children to be participants in the focus group. A letter was also sent home (see Appendix 7) for parents to be made aware of how the research was going to be used. However, assent was also gained verbally from the children. Participants were made aware of the study and where the information was being used. Additionally, they were aware that they could withdraw at any point and do not have to answer any questions that they do not feel comfortable to do so.

BERA (2019) states that educational researchers should avoid harm arising from participation in research. A potential concern here was children’s self-esteem being affected by not being chosen to be a part of the focus group. To overcome this, the children were picked at random by putting their names in a hat.

All participants in the research were made aware that anything said would be anonymised and confidentiality would be kept throughout, including the school. However, disclosure will be made if anything that is concerning is said will be reported to the relevant person. All data was stored on a password-encrypted computer and no names were typed (BERA, 2019). 

The research began with the teacher questionnaire. Question one (see appendix 2a) showed that all teachers have ‘take what you need stations’ within their classroom. This is correct as ‘school A’ state that they offer a whole school universal approach to supporting children in poverty, this being one of the strategies that they use. O’dea (2012) states that schools introducing whole school approaches provide the same opportunities for all pupils and can often mean that all staff have been provided with the same guidance on the strategy. Nevertheless, it is crucial to acknowledge a potential constraint. Despite the visible demonstration of equality, certain children may require additional support based on their specific needs (Espinoza, 2007). The challenge lies in the difficulty of identifying which children are in poverty without wanting to single them out. 

Next, question 2 (see Appendix 2b) showed that the teachers had very similar items on the trolley including, food, personal hygiene products, and basic clothing items. These in lining with Maslow’s Hierarchy of Needs (1943) pyramid to ensure children fulfil the basic needs to be able to learn. In alignment with Maslow's Hierarchy of Needs (1943) pyramid, it is imperative to ensure that children fulfil their basic needs to aid learning. Similarly, recent studies have shown that children having breakfast in the morning benefits their cognitive function and academic performance than those who skip breakfast (Adolphus et al., 2013).

The following question (see appendix 2c) identified the teacher’s role in children’s ability to use the station. The regular theme within the teachers’ responses was that children need to feel that they are in a safe and supportive environment to be able to access the station. The Great Teaching Toolkit (2020) states the importance of creating a supportive environment. They add that it is important to create a relationship with empathy, to promote pupil comfort. Estyn (2019) shares good practice of ways in which schools can create a supportive classroom, including regular check-ins with pupils, self-regulation stations, and involving parents within the learning. However, with poverty leading to potential hunger, it is here that the pupils may lack energy and motivation which may be more challenging to create a stronger relationship (Jensen 2013). The final question (see Appendix 2d) shows similar themes in which children’s confidence may cause them not to access the station. This emphasizes the importance of creating that teacher-pupil relationship.

Furthermore, focus groups were used to identify the children’s perspectives on the ‘take what you need stations.’ The first focus group was a year 4 class (see appendix 3), they answered that the take what you need stations were to get things from which they needed, and they had items like gloves and deodorant.  When asked the reason behind the station ‘child c’ answered that when he smells he was able to get the deodorant. Research shows that children who are spending time worrying makes it extremely challenging for them to concentrate (Hassed., et al 2014). The CfW (2020) stresses the importance of progression and states that teachers should support children in learning every day. With ‘school A’ providing the children with items to help ease worry can help improve academic performance. 

One of the questions in the focus group asked the children how they felt when they used the station (see appendix 5). The children answered “normal” and seemed confused when asked. This suggested that the teacher had created that safe environment within the classroom. However, not all the children here answered the question. Literature suggests that school is a place in which children compare themselves to others and do not like to stand out (Chase and Bantebya- Kyomuhendo 2015). From speaking with a class teacher at 'school A,' it was noted that they have implemented a community "take what you need station”. This station is not centrally located like the in-class stations, it is discreet and offers children opportunities to take items home without anyone knowing. 

Although the observations did not take place, through spending time at the school, it was noticed that ‘school A’ offer ‘breakfast bags’ of which the children can take one when they arrive at school. The bag contains cereal, a piece of fruit, and a drink which is available for all children within the school. A critic of Maslow’s Hierarchy of Needs (1943) states that it is not possible to measure when children have met the needs (Wahba and Bridwell 1976). Although this is the case with some aspects of the bottom, such as sleep not being able to be measured, the children here are able to eat to feel satisfied enough.

To conclude, it seemed that to answer the research study question, ‘school A’ has introduced the ‘take what you need stations’ as a whole school approach and from teacher questionnaires showed that the teachers have a positive experience with the stations. The barrier which was identified was children’s confidence to use the station. Pupils’ perceptions seemed to be positive and showed that the teachers have created a supportive environment. 

After the research study, Kolb’s Reflective Model (1984) was used to draw conclusions from the research experience, reflecting upon what was learned. After completing the focus groups, time was taken to reflect upon the research. It was identified that some children were more active in the conversation than others. Through research, there were many ways to encourage pupils to be actively involved, including making eye contact with all participants to encourage discussion. (Carlin et al., 2015) Research shows that making eye contact with everyone will support them to communicate (Argyle et al., 1965). There is hope to carry out an observation within a future research study to develop skills as an observer.

Within future practice, there is hope to create a ‘take what you need station’ within the classroom to support pupils and ensure basic needs are fulfilled, ready to learn. This research study has identified potential challenges that could arise during the implementation of the station, offering insights to effectively mitigate these challenges. 

As part of professional development, it is a requirement to meet several professional standards for teaching and leadership, including wider reading and research (Welsh Government 2018). BERA (2014) state that every learner is entitled to be educated by a practitioner who is informed by the latest research and that teachers have a responsibility to engage with research for their own professional development. 

In the research of the ‘take what you need stations’ it was discovered that they are very well-developed and used within ‘school A’ and it has been very challenging to discover recommendations. One issue that was discovered through research was pupil comfort. The teachers within ‘school A’ identified this issue and have a wide range of strategies in place to support this, including being open and honest.

Another recommendation would be to possibly allocate a member of the school council to become responsible for restocking the stations and asking each class what they would like to add on to their stations to meet their individual needs.  This would encourage pupil responsibility and ensure that pupils’ voice is regularly incorporated. This would underpin one of the twelve pedological principles in the Curriculum for Wales (2022) encouraging learners to take responsibility for their learning. In this instance, it would be encouraging learners to take responsibility for their wellbeing.
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