This assignment will undertake a critical analysis of digital innovation, focusing on the digital tool 'ThingLink'. It will delve into relevant literature concerning the application of ThingLink and educational immersive rooms as effective teaching resources. The exploration will encompass the integration of ThingLink within the TPACK framework, which emphasizes Content knowledge. Additionally, the assignment will examine the tool through the lens of the TIM module. It aims to demonstrate how knowledge can be effectively implemented into a teaching session, manifested in a lesson plan and PowerPoint presentation. Subsequently, an evaluation and reflective assessment of the teaching session will be conducted to glean insights from the experiences. Throughout the process, careful consideration will be given to teaching pedagogy and the role of digital tools within digital pedagogy. Emphasis will also be placed on adherence to teaching standards, as well as principles of equality, diversity, and ethics.  The standards framework used in this assignment are ‘Professional standards for further education teachers and work-based learning practitioners in Wales’. 
In the era of 2024, our daily digital activities seamlessly include phone calls, messaging, music, video games, social media, and instant online access to news and weather. Technology, now a multifaceted component of our lives, has transcended beyond personal use and found its way into education. This digital age is generating a re-evaluation of teaching pedagogy. A holistic approach to students and teaching is contingent upon the incorporation of technology; without it, education remains incomplete. The notion of an 'all-knowing' teacher is challenged by the vast expanse of knowledge generated by humanity, as the sheer volume of information available exceeds any individual's capacity for total comprehension in a specific field. Technology has given humanity the power to find and evaluate large quantities of literature, research, and findings with the click of a button (Beetham & Sharpe, 2020).Top of Form
Literature review                                                                                                             .
This literature review with be evaluating from a socio-political and teacher/learner perspective.  It will focus on ‘ThingLink’ the use of the programme and the use of other interactive learning environment.  ThingLink is digital, flexible and asynchronous platform where teachers of online or blended learning environments can create student-centred materials, in an exploratory and experiential way. With the aim to provide inclusive and accessible teaching material.  During the search for literature three peer reviewed articles were found that directly related to ThingLink by Lytovchenko et al (2021) Jeffery et al (2021) and Norton et al (2019). Additional literature comprises articles that discuss interactive teaching materials and explore the digital pedagogy surrounding their integration.
Although some older texts categorize learners into different 'styles', this way of categorizing learners oversimplifies their complexity, as may in society still tend to do. It is because of this complexity and diversity of learners that the literature reviewed was chosen to exam, evaluate and review. Jeffery (2021) asserts that interactive programs are compatible and user-friendly, stating that they help individuals learn at their own pace, style, and facilitate different learning approaches. For the purpose of this essay, 'learner approaches' will be used instead of 'learning styles', as many of the current 'tests' aimed at identifying your 'learning style' (such as Visual, Auditory, Kinesthetic, and Tactile or VAKT) have been highly discredited, providing a very linear way to describe how individuals learn (Ashton & Stone, 2018, p.93).  In the traditional approach, the teacher typically dictates the methods of instruction for various subjects. Their lesson plans are tailored with a "standard student" in mind, delivering content uniformly unless individuals are deemed "unique". However, amidst this transitional period, it's crucial to emphasize our individuality. We all possess distinct learning styles, face diverse obstacles, and cultivate unique strengths. (Ashton & Stone, 2018). Knowing this will help teachers achieve the standard of Build positive and collaborative relationships within the teaching environment. 
From virtual tours to interactive bulletin boards and book talks, ThingLink empowers educators to create immersive learning experiences that transcend traditional boundaries (University of Edinburgh, 2023). In the particular study that Jeffery et al. (2021) conducted using ThingLink, they found it to be beneficial for the topic of University-level Geology. Positives included the ability to utilize interactive imagery, a 'virtual microscope', during distance learning, virtual fieldwork, and visual-based topics (such as anatomy). After Jeffery et al.'s (2021) use and evaluation of ThingLink, they concluded that the program was highly transferable to a variety of topics. Jefferys also makes an excellent point for using ThingLink as an inclusive learning resource. Teachers often rely on teaching assistants from handouts, laboratory demonstrations, and direction to external resources such as a key text. These resources may not be easily accessed by all students, especially those who require screen readers or speech recognition software. ThingLink appears to be able to reach a wide variety of students, allowing them to use the resource at their own pace, adapt to their own learning approach, while keeping learning differences in mind (University of Edinburgh, 2023).
Jeffery (2021) points out a downfall for ThingLink. She states that many teachers/lecturers currently prefer traditional and classic approaches to education, which acts as a barrier to adopting resources that could potentially change the face of education. Additionally, Jeffery examines the time and effort teachers will need to put into creating these resources at the beginning, but once created, they can be used for many lessons, with only updates required when needed. In comparison to a printed textbook, which cannot be updated without going through the entire printing process again, it seems beneficial for all in the educational setting to have access to the most up-to-date research. Online resources that can be edited with the click of a button might be more reliable than a book that only contains research up to the day it was published (Quinn, 2014). Furthermore, students with print disabilities may struggle to access these books if they are not converted into accessible formats. ThingLink automatically creates a disability print-friendly resource; therefore, the time spent creating resources on ThingLink will not only save teachers time converting texts but also create resources that do not need to be converted as they are already disability-friendly (Jeffery et al., 2021). Considering teaching standards, the program effortlessly encourages diversity, equal opportunities, and advocates for inclusion. The disability-friendly features are inherently integrated.
Norton et al. (2019) perceive the interactive platform of ThingLink as operating at a higher level of creation, effectively engaging audiences. This platform provides people with the opportunity to interact with places, institutions, museums, and collections from a distance. Norton et al. (2019) highlight the engagement facilitated by one particular feature of ThingLink: its utilization of 360o images, augmented reality, and virtual reality technology. This technology enables the creation of physical exhibits (even after deinstallation), virtual tours of historic landscapes, and comprehensive online archives.  However, Norton (2019) discusses that along with new learning opportunities, new technical barriers arise. Norton's team embarked on creating a virtual tour of their distinctive collection, receiving ThingLink training from its creators, and subsequently dividing the tasks among the team members involved. Their vision was to showcase their unique collection and, in turn, promote the use of digital tools among teachers and researchers. They aimed to enhance the visibility of this lesser-known library resource among other objectives.
Norton (2019, p.34) discusses the remarkable outcomes achieved through the use of this software. These include audio tours of the collection, 3D scanning of specific artifacts to enable viewers to view, rotate, touch, and interact with the objects in ways they had never before experienced—online, without damaging the items and without restrictions. Additionally, online exhibits were created to engage with before being physically displayed in the library, thereby increasing access to underrepresented groups, such as marginalized or impoverished individuals. Norton highlights the increasing use of new technologies in mainstream consumption, now widely accessible. ThingLink, as a high-tech interactive educational resource, is low-cost and highly accessible, providing culture, knowledge, and experiences to those who may not otherwise have access to them.
Ahmed (2023) examines the concept of 'generation change' and the impact of poverty then and now. Ahmed notes a new wave of poverty, with mobile phones now commonplace even in places known as 'the slums' around the world. It has become typical for teenagers to spend their days lying in bed and watching their phones, regardless of living conditions, even in overcrowded and unsanitary environments. Norton (2019) describes a new era of mainstream consumption and a heightened level of interaction and exploration. This suggests that children or young people living in these 'slums' with a mobile device can fully access and experience international attractions such as the Spy Museum, Smithsonian National Museum of Natural History, or the historic Bethel AME Church, among others. Virtual tours and creations made on software like ThingLink enable people anywhere in the world to access unique places, serving a broad distribution and educational purpose (Beetham & Sharpe, 2020).  
For learners worldwide and educational purposes, software like ThingLink proves invaluable. However, the decreasing number of physical visitors may have financial implications for institutions. This could lead to closures, job losses, and the need for long-term maintenance of online resources to keep pace with evolving technology. Additionally, each institution interested in creating an interactive online exhibition requires staff, resources, time, and technical expertise. Nevertheless, institutions that have firsthand experience with the software have noted that ThingLink simplifies the complex technological aspects, making it more inclusive even for those less technologically savvy (Norton, 2019).Top of Form
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Lytovchenko et al. (2021) analyzed the utilization of ThingLink with an undergraduate group of sustainable development students. This is particularly relevant, considering the imperative for our world to become more sustainable, as traditional teaching methods such as books and handouts have not been very eco-friendly. Ali et al. (2023) stated that the adoption of the Sustainable Development Goals (2015) marked a new era of commitment within educational institutions to promote sustainable development. By integrating sustainability and environmental considerations, environmental learning can enrich teaching pedagogy (Beetham & Sharpe, 2020)
Lytovchenko et al. (2021, p.13) observed that the ThingLink software "stimulated students' discussion of the problem, made learning more active and interesting, and engaged them in further research activities." Lytovchenko et al. approached the tool differently, employing the Likert scale to engage participants. ThingLink also provides users with the option to add questions to the interactive learning environment, allowing users to gather data and findings from the activity. Lytovchenko et al. collected data on sustainability attitudes and environmental knowledge/behaviour. ThingLink enabled the teacher to design an organic and logical resource that students explored and utilized in their studies. They noted that the software enhanced the session's interest and participation. Students were also stimulated by active inquiry into sustainability issues. After analysis, Lytovchenko et al. found disparities in learning outcomes. While the lecture had planned for three main topics for the students that day, learning was more pronounced in one area compared to others. The lecturer did not notice this discrepancy during the lesson; it was only upon completion of the data analysis that they realized the inconsistencies in learning. Although students were actively engaging with the activity, their participation in the classroom, answering questions, and discussing topics seemed less pronounced, which the lecturer may have overlooked in detecting unequal learning outcomes (University of Edinburgh, 2023).
Achieving successful integration of technology into teaching pedagogy remains a work in progress, necessitating ongoing responsiveness to technological advancements.  Yet, challenges persist, such as resistance to change among educators and the time and effort required for resource creation (Jeffery et al., 2021). However, the benefits of digital resources, such as up-to-date content and accessibility features, underscore their value in modern education (Quinn, 2014).  Norton et al. (2019) demonstrate the transformative potential of digital platforms like ThingLink, enabling immersive learning experiences and broadening access to educational resources. Lytovchenko et al. (2021) further highlight the benefits of interactive tools in stimulating student engagement and facilitating active learning.  As we navigate the evolving landscape of education, it's essential to remain attentive to socio-political factors and the perspectives of both teachers and learners. By leveraging innovative technologies and evidence-based practices, educators can create inclusive, dynamic learning environments that meet the needs of diverse learners (Beetham & Sharpe, 2020).
Top of Form





TIM and pedagogy &  example of the transformative lesson                           . 
The Technology Integration Matrix (TIM) outlines how technology can enhance learning by incorporating five key aspects: active participation, collaboration, constructive learning, authenticity, and goal orientation. It categorizes technology integration into five levels: entry, adoption, adaptation, infusion, and transformation. This matrix comprises 25 cells, combining effective learning environment characteristics with varying degrees of technology integration (TIM, 2023).
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Description automatically generated]During my Therapeutic Spaces lesson, where I utilized the digital tool ThingLink in an interactive environment, I applied the TIM framework. Specifically, I operated at the 'Adaptation level' within the levels of technology integration. In terms of the learning environment characteristics, I focused on 'Collaborative learning' and 'Constructive learning', resulting in two squares on the TIM framework. I believe I successfully achieved this level of technology utilization during the session (TIM, 2023).
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Description automatically generated]TPACK in another framework which is probably the most well-known, it includes Technological Knowledge (TK), Content Knowledge (CK) and Pedagogical Knowledge (PK).  It was formed at the same time as TIM (around 2005) and the TIM framework fits into the TIM model very well. The TIM framework hosts two parts Technological Knowledge and Pedagogical Knowledge, were as TPACK includes all three.  It is Possible for a more in-depth framework to use TIM as the PK and TK within the TPACK framework, as shown in diagram. Even though the TIM framework is expansive, it does feel as if it is missing something; this probably being the Content Knowledge.TIM framework

While the TIM framework does not explicitly designate one level as superior to another, as it merely serves as a guiding framework, it's hard not to aspire to reach the 'Transformation' level someday. A review examined by Kirkwood & Price (2014) indicated that less than a third of digital teaching and learning outcomes aimed to be transformative.
Ruhl (2018) delivers a TEDx Talk titled 'Teaching Methods for Inspiring the Students of the Future,' where he blends PK and TK to discuss transformative and inspiring technology-focused teaching pedagogy. He emphasizes employing a research-based flexible method that aligns closely with his students' talents and interests. Drawing from his 37 years of teaching experience, Ruhl employs the five C's: Choice, Collaboration, Critical Thinking, Creativity, and Communication. He grounds his teaching approach in constructivist learning theory (Avis et al., 2019, p.91-92), which posits that each student brings a unique perspective to the class, and the teacher's ability to perceive through the students' eyes enhances learning facilitation.
In each term/module, Ruhl (2018) initiates the class with an 'Activity Menu,' from which each student selects an activity (with the requirement to complete 5 out of 7 activities per module). The classroom is equipped with the latest technology, materials, and tools. On a typical day, students work in groups of 2-3, choosing activities such as accessing online learning, watching videos, conducting laboratory experiments, playing educational games, and completing reflection sheets. They also engage in a home project delivered at the module's end. The teacher actively participates in the class, moving between tables, answering questions, asking questions, and evaluating learning. Pratikno (2018) emphasizes the importance of teachers being active, analyzing student characteristics, and providing feedback within the learning process.
Additionally, there is a supplementary 'Art and Entertainment Module' menu for each module. Ruhl's overarching philosophy is that learning does not occur through rote memorization but through engaging in thinking exercises. He believes that active involvement in the learning process is crucial for effective learning. Pratikno et al. (2018) provide further insights into Ruhl's classroom practices. In terms of technology integration, it appears that every class with Ruhl is transformative on the TIM scale. However, some aspects, such as financing high-tech technology for every classroom, may not be feasible in today's UK classrooms. Nevertheless, every country has the option to invest more in its teaching and educational systems, as transformation is needed in the UK (Dorling, 2015), comparing today's educational system to that of a caveman's era.
Hollinshead & Pope (2023) reveal that student feedback during the early stages of the pandemic revealed substantial challenges associated with remote learning, affecting mental health, well-being, sense of belonging, peer connections, and academic performance reflections. Heightened anxiety levels were observed, with students expressing concerns about effective online study, sustaining motivation, and keeping up with coursework. These difficulties resulted in some students considering retaking the academic year, while others faced mental health challenges they may not have encountered otherwise. This suggests the need for caution despite the technological advancements of the age.
Ashton & Stone (2018, p.129) examine the teaching-learning space and draw connections between the use of space and Maslow’s Hierarchy of Needs, much like I have in my digital teaching on therapeutic spaces. When analyzing the physical aspects of learning spaces, such as lecture halls or classrooms, it is crucial to acknowledge that they contribute more than just to student achievement. The design and layout of these spaces play a pivotal role in power dynamics, cultural identities, shaping social interactions, and ideologies surrounding education (Avis et al, 2018). It is observed that these spaces can exert control over individuals without the need for physical constraints, subtly conveying messages of socialization that often go unnoticed. To transition into a digital pedagogy, classrooms may need to adapt to help students feel as if they are in a collaborative environment rather than isolated.Top of Form
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Explanation of the digital tool ‘ThingLink’ and evidence of the appropriate use of it in teaching pedagogy
ThingLink serves as an immersive online digital platform where users craft interactive spaces using images or videos, augmented with 'tags'. These tags can encompass multiple media formats, including images, videos, audio clips, 3D objects, 360-degree media, surveys, questionnaires, or hyperlinks, fostering an engaging and experiential learning environment. I established a 'ThingLink' educator account and utilized their complimentary space for my instructional purposes.
According to Edwards (2023), ThingLink stands out as a dynamic digital platform that empowers educators to seamlessly integrate diverse rich media formats into their instructional materials. Whether incorporating images, videos, or immersive 360-degree VR shots, this adaptable tool facilitates the creation of captivating resources that can be readily shared and updated as needed. [image: A room with chairs and a rug

Description automatically generated]Firstly, I had to create a single picture as my ‘Main’ or ‘Homepage’.           The Therapy Room.  PowerPoint of Lesson in Appendix 1.Main ‘Home Page’ circular spots over the picture are ‘tags ’to explore.

ThingLink's tagging system adds the addition of text, audio notes, videos or external links to enhance media depth and make content inclusive and engaging.  
Use link or QR to engage with digital tool: 
https://www.thinglink.com/card/1810764656000631652 
Picture Below: Including horizontal Mobile accessed by learners.
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The homepage can consist of any material; I took student on an adventure around the therapy room.  I included all the different therapeutic ‘tools’ they may like to use.  (ThingLink, 2024). The different Tags are pictured below. 
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           Above picture; use by clicking arrows across, to show more photos                                                                                       Student worked through the many photos of therapeutic tool ‘Fidget Toy’ and description of use in therapy.
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     This  Embedded ‘tag’ sent student to a Video of fidget toys
University Edinburgh (2023) looks at its functioning and said it had seamless images, videos, and could be viewed in VR headsets (oculus quest) or GoogleTM goggles (Jeffery et al, 2021). 
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Description automatically generated]
        Tag for Meditation, hypnosis, sight and calm,                                                                                                       description of use in therapy plus audio and pictures
Both meditation and hypnosis can be integrated into therapy sessions to help individuals manage stress, anxiety, and other mental health issues. Descriptions of the tool are given on each ‘tag’ of the digital tool. 
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      Embedded video tag of sensory light to use for                                                                                                                                       mindfulness/mediation/relaxation etc in therapy 
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Embedded tag ‘Nature’ and its place in the therapeutic room
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Embedded tag ‘Use of ART in therapy’
Art supplies, audio-visual aids, play therapy toys, or sensory comfort objects. These tools can aid in various forms of therapy like Art Therapy, Play Therapy, or Cognitive-Behavioural Therapy etc (Tabatabaeifar et al, 2023)
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Embedded tag ‘Therapeutic Resources’
Edwards (2023) says ThingLink's integration with Microsoft platforms enables seamless incorporation into educational workflows, including Teams meetings and OneNote documents. ThingLink is commonly used by staff to visualize complex concepts and create interactive resources that foster deeper learning experiences for students. It's also ideal for designing projects that encourage students to incorporate diverse sources of information into their work, such as adding text to images, including audio annotations, crafting multilayered resources, or creating informative roadmaps, questionnaires and walkthroughs (University Edinburgh, 2023).  Its language tools, such as the Immersive Reader, support multilingual accessibility and offer valuable linguistic guidance. 
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Embedded tag Questionnaire ‘therapy room ambiance’,                                                                results concluded on the platform for creator when needed
While the free version caters to basic classroom needs as the screenshot above demonstrate, paid options offer enhanced features such as collaborative editing and increased viewer engagement statistics, for around £43 (or 60 dollars). Using the free vison of ThingLink there are some draw backs; there are restrictions to the free vision and only a certain number of people can view the link once sent. Alternatively, if a university or College were to purchase ThingLink they would only need to purchase it once for the entire establishment, and not per person/class/subject (Jeffery et al, 2021).
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Embedded tag ‘Safety in the therapy room’
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Embedded tag ‘materials and textures’ 
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Tag when clicked, the embedded "sound" tag plays music. 
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Embedded tag Questionnaire of important aspects of room.
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Embedded tag video with Michael Sealey ‘Sleep Hypnosis’ 
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Embedded tag ‘Smells’
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Embedded tag ‘Importance of therapeutic spaces’
Standard Plan and deliver effective learning, teaching and assessment.
Digital Pedagogical integration                                                                                    .
The rationale for adapting educational pedagogy to align with the digital age lies in the potential to provide abundant resources, networks, and opportunities (Beetham & Sharpe, 2020, p.3). According to Beetham and Sharpe, it is imperative not to simply integrate the digital age into existing pedagogical frameworks; rather, an entirely new pedagogy should be formulated within the context of this transformative era.
Vaataja & Ruokama (2021) assert that integrating technology into teaching necessitates educators to first examine their pedagogical orientation, which shapes their beliefs about how learning occurs. Personally, I align with a constructivist pedagogical orientation, emphasizing active learner involvement and the social construction of knowledge through reflection and interaction. In contrast, traditional pedagogical orientation leans towards teacher-led instruction, with students mainly completing tasks and activities guided by the teacher (Looi et al., 2014).
When technology is incorporated into traditional teaching pedagogy, there is a noticeable transformation, according to Vaataja & Ruokama (2021). However, given the rapid pace of technological change, future teachers must embrace flexibility. This adaptability mirrors the importance of psychological flexibility in therapy and underscores its relevance in modern teaching pedagogy. The dynamic nature of technology suggests that educators need to cultivate a mindset open to uncertainty and change to foster successful learners (Fawn, 2022).
To develop digital pedagogical competencies, teachers must effectively integrate digital technologies into their teaching practices. Apelgren and Giertz (2010) argue that pedagogical competency encompasses various aspects, including attitude, ability, knowledge, adaptability, perseverance, and continuous development. This parallels the ongoing personal development required in counselling, such as participation in personal development groups and meeting continuous professional development requirements (Beetham & Sharpe, 2020).
Criticism of the TPACK framework lies in its perceived teacher-centred approach and failure to emphasize the learner's role (Vaataja & Ruokama, 2021). However, the DigCompEdu framework offers a more comprehensive perspective, encompassing educators' pedagogical competencies across teaching and learning, assessment, digital resources, and empowering learners. Redecker (2017) suggests that educators can effectively utilize digital technology by tailoring their teaching to individual learner needs.
While there is a plethora of technologies available, educators need not master them all. Vaataja & Ruokama (2021) liken the process to adding a new spice to a spice rack, emphasizing that teachers should focus on learning a select few technologies that can make a meaningful difference in their teaching. Despite potential challenges like teacher-centered attitudes or past negative experiences with technology, educators must be willing to challenge their beliefs about teaching and embrace the potential benefits of digital tools. Mobile phones, often viewed negatively in the classroom, present an opportunity for inclusive teaching if leveraged effectively (Mhlongo et al, 2023).
Integrating technology into teaching requires educators to reflect on their pedagogical orientation, develop digital competencies, and challenge traditional beliefs about teaching. By adopting a flexible mindset and focusing on a select few technologies, educators can create inclusive and effective digital learning environments (Fan et al, 2023).
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Lesson Plan

	Topic: integrative Counselling Foundation Degree
	Class: Undergraduate 


	Date:
02/02/2024
	Length of lesson: 1.30hours – 2hrs
	Number of students: 15-20

	Resources required: PowerPoint Presentation. Set up of ‘ThingLink’. Students have mobile phone or other technology devises (devises can he shared as student swill be put into groups). QR code or Link. 




	Aim of Lesson: 

Learn about the physical environment in which therapy takes place
Look at how it plays a crucial role in shaping the therapeutic experience for clients. 
From the layout of the room to its ambiance and furnishings, every aspect contributes to the client's sense of comfort, safety, and engagement. Students are to explore why the design and setup of therapy rooms make a difference to clients and discuss key points that help optimize the therapeutic process.





	Learning Outcomes – The Learners Should Be Able To:
Understanding Therapeutic Environment: Trainees will comprehend the significance of creating a conducive and safe therapeutic environment within therapy rooms to facilitate client comfort and trust.

Utilizing Therapeutic Tools: Trainees will be able to identify and utilize various therapeutic tools and resources available within therapy rooms to enhance the therapeutic process, such as art materials, sensory items, or relaxation aids.

Sensory Awareness: Trainees will develop awareness of the sensory aspects of therapy rooms, including lighting, temperature, and ambiance, and understand how these factors can influence the therapeutic experience for clients.

Self-Reflection and Feedback: Trainees will engage in self-reflection and seek feedback peers regarding their utilization of therapy rooms, aiming to continuously improve their therapeutic practice and environment.

Safety Protocols: Trainees will understand and implement safety protocols within therapy rooms to ensure the physical and emotional well-being of both clients and therapists.

Ethical Considerations: Trainees will explore ethical considerations related to therapy room dynamics, including dual relationships, informed consent, and professional conduct, to uphold ethical integrity in their therapeutic practice.


	Previous student knowledge required for the session:	
Have an understanding of what therapy/counselling is.
Have a general idea of the diversity of the human race.
Understand why people may come to counselling. 


	Anticipated difficulties (if applicable):
QR code not working of ThingLink does not work. Without this the lesson will not go ahead as the entire lesson is to be focused around this. 

Plan B: no plan B 


	Professional Standards (where are these being met within the session)

Safety for the therapist in the Counselling room: Demonstrate commitment to learners, their learning, safety and well-being.

Throughout learning: Value and promote diversity, equality of opportunity and inclusion.

Throughout this process: Plan and deliver effective learning, teaching and assessment.

Learners will create their own interactive environment including research/knowledge/learning from session.  Feedback on each other’s work: Enable learners to share responsibility for their own learning and assessment.

Written reflection after class in digital pedagogy assignment: Critically reflect on own values, knowledge and skills to improve learning.





Lesson Detail:

	
Stage 
	
Focus
	
Strategy 
	
Time 


	Introduction








Development 







































































Plenary/conclusion


	Introduce myself.
The topic I will cover.
The interactive tool the students will be using. Aims of the lesson and learning outcomes. 


Learning Outcomes and Aims

Start students thinking about a question.
Why think about your therapeutic space?




Next Maslow’s Hierarchy of needs. 





Talk details, laws, codes of conduct BACP, rent, cost, therapeutic aids and logistics



Detail Part 1 






Detail Part 2




Questions 



Activity Start:
Explore Digitalized Therapy room











Using ThinkLink, break up room into four groups, randomly tapping students 1,2,3,4 (so not working with same people all the time, it’s a good chance to see what others have as ideas)


Unique places and Specialist Practice  



Ask again if anyone has any questions. Read Conclusion
	Tell them a little about me, who I am, qualification, what I am doing now (PGCE), other. 
Start with the Powerpoint up on the screen with the picture of a therapists room. Please leave questions until I ask is there any questions which I will do just before we start the activity. 

Read out the Learning Outcomes and Aims of the lesson.

I am with a year one class, many who have never set foot in a therapy room (unless having therapy themselves).  But soon this space will be something that they control and I want them to realise the significance in the difference it makes to clients.


What do clients need that a therapist can provide in a room before even saying a word. Safety, warmth, security, comfort. Get them thinking about promoting well-being of clients in the room.


What details can a therapist add to a room to aid the therapeutic environment. Start thinking about layout, privacy, health and safety requirements, cost, waiting rooms, mail, Aromatherapy, and the use of sound. 


Sense of Safety and Security, Facilitation of Relaxation, Enhanced Trust and Rapport, Minimization of Distractions, Promotion of Emotional Expression, Customization for Individual Needs, Validation of Client Experience.


Bright, Natural Lighting, Comfortable, Inviting Design Features, Controlled Sensory Elements, Effective Use of Colour, Clutter-Free Work Space
Are there any questions?



Get out mobile devices, laptop, or share with your neighbor. Scan QR code.  Time to ask questions, show students how the link works, interact with me and peers.  What you like/dislike, exploring new ideas, watching videos, looking at pictures, gaining lots of new information at your own pace and in your own style. What would students change? Chatting and class interaction.   





Break up into four groups. You can build one room per group or if you would like to create multiple rooms that would be great.  Each group is given a client condition/difficult; ADHD, depression, Anxiety and Autism.  This is not for the students to stereotype but to facilitate options.  


Discussing specialist practice and places.  Therapy outdoors, in nature, a sensory room. Discussing therapy pets and other forms of therapeutic practice. 

Conclude by reading Learning outcomes. 

Quick class discussion on the use of the digital interactive tool.  Email address given for feedback and paper feedback forms (highlighting the use of the digital tool) 
	5 mins 





5 mins




5 mins




5 mins



5
mins




5 mins


2-4 mins 

15-20 mins








20-30 mins 





5 mins


10-20 mins 





	Assessment Strategies: when and how are they included within the lesson?

Assessment will take place during the exploration of the ThingLink digital environment.  Assessment will also take place when students are given the opportunity to create their own interactive environment for therapy (with the instruction of no finical limitations).  Share what they have created to the class and myself, include knowledge, presentation skills and group work skills. Also look out for inclusivity and diversity knowledge, include throughout lesson at every stage. 




	Informal reflection (to be completed after the session)

I think it went well.  I was not as ill as I was during the Mirco teach, so I was able to stand and address the class at the beginning.  Yet I see myself as a ‘sitting down’ teacher, so to see all in the class I would rather sit on a table (my voice will carry better and I can see the whole class better) maybe I shall do a little more research on this, as I am not sure of the appropriateness etc. But it is were I will be most comfortable, I do not think I could stand for an hour or walk around like some do. 

The digital tool worked really well.  Everyone managed to get it on the laptops and mobile phones.  Everyone was talking and discussing the room, which is what I hoped for, I was scared of having a silent room but they were great.  

I felt the lesson flowed well even if the lesson was more about the use of the digital tool than the actually curriculum.  When in placement my plan is to use the tool when it fits into the lesson, rather than fitting the lesson to facilitate the tool; which was OK for this situation as I achieved my goal of using the digital tool.

Feedback from the class was really positive, which I was rather worried about as there was not loads of information in the ‘discussion of the digital tool’ part.  But I also received extra written feedback and a few emails, so I did actually gather more by using 3 different ways of getting feedback (I noticed that some of the quieter students sent email or written feedback, so it was nice to hear from the entire group and not just the ones who regularly speak).  The lectures also spoke to be before and afterwards, to receive both feedback on my teach, the digital tool and the PowerPoint. 

I was nervous and it did show.  I did not go through the learning outcomes or the aims of the lesson.  The slides with this information were at the start of the PowerPoint and I chickened out at last minute and moved them to the back of the PowerPoint to be after the Reference list. So far on this course I have found that creating and using learning outcomes and aims is not my strong point and this is something I am really going to have to work on to start getting SMART. 
It might be that I will feel better when I am following an awarding body guidance, in which they will design syllabuses, develop curriculum content, create assessment materials, and set grading criteria.  As it is set criteria the student must achieve for the award.   Currently I am just making them up for myself, for no real reason but to fit my own goals. 



Standard Plan and deliver effective learning, teaching and assessment.


Evaluation and Reflection                                                                                              .
Rather like Ruhl (2018) I want to be a transformative teacher, a student-centered teacher.  It does not have to be all the time, but I want to inspire, and share my love of learning, to change a life, to be worthy of someone’s trust, their mental health and well-being.  I am saying this only because I do not feel like I am at this point yet.  I was still very nervous in my abilities presenting the digital tool to the class, often second guessing myself and saying, ‘if that’s ok?’
I did create the teach around the digital tool, in that I created the digital tool to ‘do to’ a class, rather than something that was on their syllabus. I was very pleased with what I created, given my technological abilities (allergies).  Not only did I get feedback from the class but also three different lectures.  Overall, it was positive feedback and its seems that most of the class had never seen or done anything like what I had presented before.  Counselling students are usually more mature (25-60) than the ‘normal’ fresh out of college, not that I am stereotyping older people with not being able to use technology, but they were not ‘born’ with it like Generation Z.  I had fun creating it and the students had fun creating their own digital rooms. Some feedback was that although the students worked in groups, a few of the students were going to go home to use the same app to create their own therapeutic rooms for fun.  Which I want to incorporate into a teaching pedagogy, for learning I teach to be something my student want to do, not have to do. Yet I feel I have good Content knowledge, I think technology in my subject area and the way the classroom functions and the way the BACP (British Association of Counsellor and Psychotherapists) expect Counsellors to be taught, there will not be a massive amount of technology used but that does not mean it cannot be extremely educational and fun when the students do use it. I want to uphold the standard of maintaining up to date knowledge of my subject and how best to teach and assess them.
Despite feeling accomplished with what I achieved and taught to the class using a digital approach, a few hitches arose. In the therapy room, specifically under the 'sound' category in ThingLink, I encountered an issue. The platform allowed for the uploading of sounds to different elements, but unfortunately, despite attempting both at home and during the lesson, I could not get this function to work. I even invested in some music from another website, but to no avail. Not being able to make this feature function properly left me dissatisfied. Additionally, ThingLink offered an option to immerse the room in virtual reality (VR). My children own a state-of-the-art VR headset they received for Christmas, so I brought it to the lesson with the hope of integrating it into the activity. However, much to my disappointment again, none of the students were able to work it and I had no idea. Despite these setbacks, the activity proceeded smoothly, yet I could not help but feel that incorporating sound or VR would have elevated the immersion to another level.
I conducted three different forms of feedback: discussion at the end, written paper forms, and email. Some feedback suggested that I could have explained the tool better at the beginning, but I ‘made up’ for that by being attentive and working my way around the classroom, whereby I re-explained the tool to two of the different groups much better individually. By the point I had put them into groups, I had started to calm down, and my speech felt less practiced. Upon reflection, I realized that I did not conduct clear formal assessment to gauge whether the students had achieved the learning outcomes I intended. While I did engage by listening, observing, and assisting students during the activity, I believe it would be beneficial to include a brief question and answer session at the lesson's conclusion. Rather than being focused on seeking in-depth feedback solely on the digital interactive activity, this addition would help ensure comprehension of the lesson objectives. There does seem to be a common argument amongst literature teaching pedagogy should drive technology and not the other way around, which is what I felt I did in this case (Fawns, 2022).
This activity would not have a true equal if this software were unavailable. The next best thing would probably be to go personally to a therapist’s room or many different therapist’s rooms. Instead, the ThingLink software created an unlimited space where trainees had, for example, expensive furniture, choose the color of the walls, had a room in an apartment overlooking the beach, in an inclusive eco-friendly neighbourhood. They had all the state-of-the-art facilities, books, and therapeutic aids they needed. They could tailor each room to be a client-centred space and be the optimal therapeutic environment (ThingLink, 2024). The task came without a budget, although this is not realistic for ‘real life’; also, in ‘real life’, some therapists are very limited in the space they can use, they may rent a room whereby the colour of the walls, furniture, or resources available are out of their control.
Conclusion                                                                                                                  .
The literature review delves into digital pedagogy and the integration of interactive learning environments into teaching, highlighting the significance of evidence-based practice. It reflects on the latest theories and research to enhance teaching methods. While older texts categorized learners into different 'styles', newer perspectives recognize the complexity of individual learning approaches. Interactive programs like ThingLink offer adaptable, user-friendly platforms that cater to diverse learning needs (Jeffery, 2021). This assignment examined the benefits and challenges encountered when using ThingLink, but overall, its technological capabilities and integration into teaching pedagogy are highly recommended.
The Technology Integration Matrix (TIM) provides insights into how technology can enhance learning, emphasizing aspects like active participation and collaboration. While aiming for the 'Transformation' level is ideal, current data suggests a gap in achieving transformative outcomes. Ruhl's teaching methods, highlighted in his TEDx Talk, blend Pedagogical Knowledge (PK) and Technological Knowledge (TK) to foster student engagement and critical thinking. These methods address contemporary challenges in education, such as student isolation and mental health issues. Explorations of teaching-learning spaces, like Ashton & Stone's work, underscore the importance of creating supportive environments that contribute to student well-being. As we transition to digital pedagogy, it's crucial to prioritize student engagement and holistic development.
(5142 words (Minus Lesson Plan))
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Why think about your therapeutic space?

The physical environment in which therapy takes place plays a crucial role in
shaping the therapeutic experience for clients. From the layout of the room to its
ambiance and furnishings, every aspect contributes to the client's sense of
comfort, safety, and engagement. In this article, we explore why the design and
setup of therapy rooms make a difference to clients and discuss key points that
help optimize the therapeutic process (Backhaus, 2008).
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Thinking of therapy room
requirements?
Then the clients? (Rogers, 2016)
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Sense of Safety and Security:
A comfortable and inviting therapy room helps clients feel safe and secure, encouraging them to opgf:(p:and explore their
thoughts and emotions.
Privacy and confidentiality are paramount, as clients need assurance that their discussions will remain confidential within
the therapy space.

Facilitation of Relaxation:

Comfortable seating, soothing decor, and soft lighting create a relaxing atmosphere that promotes relaxation and reduces
anxiety.

When clients feel relaxed, they are more receptive to therapy interventions and better able to engage in the therapeutic
process.

Enhanced Trust and Rapport:

A well-designed therapy room fosters trust and rapport between the client and therapist, facilitating a strong therapeutic
alliance.

Clients are more likely to trust their therapist and feel connected to them when the therapy environment is welcoming and
comfortable.

Minimization of Distractions:

Soundproofing and minimal distractions in the therapy room ensure that clients can focus on their thoughts and feelings
without external interruptions.

Distractions such as noise from outside or uncomfortable seating can disrupt the therapy process and hinder progress.

Promotion of Emotional Expression:

A warm and inviting therapy room encourages clients to express their emotions freely, knowing that they are in a
supportive and non-judgmental environment.

Clients may feel more comfortable sharing vulnerable thoughts and feelings when they feel at ease in the therapy space.

Customization for Individual Needs:

Flexible room setups allow therapists to tailor the environment to meet the unique needs of each client and therapy
session.

Adjustments such as seating arrangements or lighting preferences can accommodate different therapeutic modalities and
client preferences.

Validation of Client Experience:

The design and setup of the therapy room reflect the therapist's commitment to understanding and validating the client's
experience.

Clients feel valued and respected when their comfort and needs are prioritized in the therapy environment.

Sinclair, T. (2021): (Chaikin et al, 1976)
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Bright, Natural Lighting (Backhaus, 2008).

Not only has bright light proven to promote productivity, but light can also substantially
impact our mental health. Reduced periods of exposure to natural light is one of the
factors which contributes to seasonal depression. Bright light can also help to increase
alertness. Incorporate natural light as much as possible by eliminating heavy drapes and
window coverings that may block out the sun's natural rays. You might also choose office
lighting that emulates the sun's natural light. This can be especially helpful for patients that
may be affected by Seasonal Affective Disorder (SAD).

Comfortable, Inviting Design Features

|

When considering the interior design of your room, be sure to include comfortable seating,
an open layout that encourages communication, and nature-inspired features. Research
dicates that natural settings can reduce anger, fear, stress and increase pleasant feelings.
S0, try to use nature to your advantage when choosing design elements for your office.
Wood and bamboo are good options when choosing office furniture. You might also use

plants, a soothing aquarium, and natural prints to hang on the wall. However, be sure that

you don't overcrowd wall or shelf space, as this can result in an overwhelming and
cluttered appearance.

Controlled Sensory Elements

Therapists must be mindful of details that others may ignore. Although these elements
may not have consequences in other types of office environments, they could potentially
reduce your effectiveness. You should attempt to maintain a pleasant and neutral scent
" throughout your office. Also, be sure that the environment is free from disruptive noise,
e which may be annoying or distracting to patients. It's also important that you keep the
temperature at a comfortable setting. An overly warm environment can stir feelings of
agitation and disease.

Effective Use of Colour

Pay attention to the colours you choose. Red, for example, has been associated with
feelings of anger and rage. While blue, on the other hand, is known for its' calming effect.
Stay away from bold, harsh patterns and busy artwork, which may invoke adverse patient

responses. Instead, stick to light, simple hues and peaceful nature scenes.

Clutter-Free Work Space

For some, a disorganised, cluttered environment can contribute to distress and anxiety.

Make sure that patient areas are free of unnecessary junk, and that you maintain clean

restrooms, waiting areas, and space where therapy sessions take place. Also, perform a

quick check of floors, walls, tables, and wastebaskets periodically throughout the day.
These can quickly ruin a room's otherwise neat appearance.
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please create a fantasy ro¢
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In conclusion, the design and setup of therapy rooms
significantly impact the therapeutic experience for clients. By
creating comfortable, safe, and welcoming environments,
therapists can enhance trust, facilitate emotional expression,
and optimize the therapeutic process. It is essential for
therapists to consider the needs and preferences of their
clients when designing therapy spaces, ensuring that the
environment promotes healing, growth, and positive outcomes.
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Learning Outcomes

Understanding Therapeutic Environment: Trainees will comprehend the significance of creating a conducive and safe
therapeutic environment within therapy rooms to facilitate client comfort and trust.

Utilizing Therapeutic Tools: Trainees will be able to identify and utilize various therapeutic tools and resources available
within therapy rooms to enhance the therapeutic process, such as art materials, sensory items, or relaxation aids.

Sensory Awareness: Trainees will develop awareness of the sensory aspects of therapy rooms, including lighting,
temperature, and ambiance, and understand how these factors can influence the therapeutic experience for clients.

Self-Reflection and Feedback: Trainees will engage in self-reflection and seek feedback peers regarding their utilization
of therapy rooms, aiming to continuously improve their therapeutic practice and environment.

Safety Protocols: Trainees will understand and implement safety protocols within therapy rooms to ensure the physical
and emotional well-being of both clients and therapists.

Ethical Considerations: Trainees will explore ethical considerations related to therapy room dynamics, including dual
relationships, informed consent, and professional conduct, to uphold ethical integrity in their therapeutic practice.
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Aims

To introduce trainee therapists to the fundamental principles of creating and maintaining a therapeutic environment within therapy
rooms.

To familiarize trainees with the practical aspects of utilizing therapy room space effectively to optimize therapeutic interactions and
client outcomes.

To explore the diverse range of therapeutic tools and resources available within therapy rooms and their potential applications in the
therapeutic process.

T¢I:) cultivate trainees' awareness of the sensory elements within therapy rooms and their impact on the therapeutic experience for
clients.

To emphasize the importance of confidentiality, ethical boundaries, and safety protocols within therapy room settings.

To facilitate opportunities for trainees to engage in self-reflection, seek feedback, and enhance their therapeutic practice within
therapy room contexts.

To inspire trainees to approach therapy room dynamics with creativity, compassion, and a commitment to ongoing growth and
learning in their role as future therapists.
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This assignment will undertake a critical analysis of digital innovation, focusing 


on the digital tool 'ThingLink'. It will delve into relevant literature concerning 


the application of ThingLink and educational immersive rooms as effective 


teaching resources. The exploration will encompass the integration of 


ThingLink within the TPACK framework, which emphasizes Content knowledge. 


Additionally, the assignment will examine the tool through the lens of the TIM 


module. It aims to demonstrate ho


w knowledge can be effectively 


implemented into a teaching session, manifested in a lesson plan and 


PowerPoint presentation. Subsequently, an evaluation and reflective 


assessment of the teaching session will be conducted to glean insights from the 


experien


ces. Throughout the process, careful consideration will be given to 


teaching pedagogy and the role of digital tools within digital pedagogy. 


Emphasis will also be placed on adherence to teaching standards, as well as 


principles of equality, diversity, and 


ethics.


  


The standards framework used in 


this assignment are ‘Professional standards for further education teachers and 


work


-


based learning practitioners in Wales’. 


 


In the era of 2024, our daily digital activities seamlessly include phone calls, 


messaging, music, video games, social media, and instant online access to news 


and weather. Technology, now a multifaceted component of our lives, has 


transcended beyond perso


nal use and found its way into education. This digital 


age is generating a 


re


-


evaluation


 


of teaching pedagogy. A holistic approach to 


students and teaching is contingent upon the incorporation of technology; 


without it, education remains incomplete. The no


tion of an 'all


-


knowing' 


teacher is challenged by the vast expanse of knowledge generated by 


humanity, as the sheer volume of information available exceeds any 


individual's capacity for total comprehension in a specific field. Technology has 


given humanity


 


the power to find and evaluate large quantities of literature, 


research, and findings with the click of a button


 


(


Beetham & Sharpe


, 


2020)


.


 


Literature review


                                                                                                            


 


.


 


This literature review with be evaluating from a socio


-


political and 


teacher/learner perspective.  It will focus on 


‘


ThingLink


’


 


the use of the 


programme and the use of other interactive learning environment.  ThingLink is 


digital, flexible and asynchronous platform where teacher


s


 


of online or blended 


learning environments can create student


-


centred 


materials,


 


in an exploratory 


and experiential way. With the aim to provide inclusive and accessible teaching 
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