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Self-Evaluation Assignment

The focus of the micro-teach was to create an introduction to image enhancements, fabrications and negation in current day and historical photography. The main aim of the lesson was to get the learners to recognise the use of photo manipulation and fabrication that is used in media, specifically photography, which could in fact changes the viewers perception of an image. The learning objectives were to get the class to be able to critically and creatively discuss the concept of image enhancements and consider their own ideas relating to memory and photographs. While doing so also creating an open discussion about whether or not photography can impact our own memory perception.

In preparation for the lesson I began by researching and referencing critical thinkers such as Berger (2018) and Sontag (1979) to support the focuses on key ideas relating to human memory and the concepts surrounding photo manipulation with visual aids in the form of a PowerPoint Presentation and images to use as introduction to the subject. In addition, as suggested by Petty (2014) I researched ways to incorporate technical advances into the classroom in order to create an interaction and open discussion with the learner. 

In order to be able to provide a visual representation for the learners, PowerPoint was used as visual aid to not only accompany my teaching notes, but to also give the opportunity for the learners to take notes from keywords included or add images to encourage visual engagement and questioning. Reece and Walker (2008) suggest that interaction of learners is key in enabling them to understand the content of the lesson.  Reece and Walker (2008) and Petty (2014) also state that quizzes and games enable deeper understanding to develop.   To assist I created a quiz on Kahoot! to evaluate what knowledge the learners may have gained during the session.  This would lead to further discussions on the subject matter itself. I wanted to be able to have a constructivist lesson through a the combination of questioning the learners to help build upon concepts while also setting a quiz as an activity to provide a fun and communal environment.

Using Gibbs Reflective Cycle (1988) for reference of my analysis. I believe this process of preparation for my micro-teach went well as I felt confident whilst speaking on the subject matter of photography and memory, as this particular subject is what my personal practice and work is based upon. Although, I did feel slightly nervous that I may stutter or mispronounce words as I struggle to control my speech when uncomfortable.

Firstly, I introduced the learners to a PowerPoint presentation in order to slowly initiate them and encourage them to visualise the concepts of memory relating to the photograph that were being discussed. A visual aid I feel helped to assist in making connections that would not necessarily transfer without the help of a PowerPoint presentation or similar presentation package. Although, I feel I need to rely less on my presentation and notes to aid me and make sure to identify whether or not learners the learners are engaged and understand the content.

Through the assistance of the presentation I began by introducing the aims and objectives that we would be covering that lesson. This would start by starting an open discussion on memory and our own connection to photography. In addition, how to recognize the use of photo manipulation and fabrications to change a viewer’s perception of an image.

I then referenced the use of mobile phones and how easily accessible it is to capture images quickly due to the rise of technology. Where as previously the public would use images as an artefact of remembering past events or family members that may no longer be present. This lead on to a discussion about how much information is surveying the internet in this current day due to the use of smart phones and image taking.

I provided the learners with a variety of questions to begin some thought experiments and challenge their current knowledge or ideas of the subject connecting to photography and memory. I felt that the learners were able to interpret these questions and able to answer quickly without hesitation to put their thoughts forward. 

Questions including:
*	If images are being produced so rapidly and easily does this mean they lose their purpose? 
*	A photograph in the 1950’s would be used as a document of the time. So what is its purpose now?
*	Does it still in fact regenerate memories? 
*	Does this change our ideas around the photograph holding memory. (Barthes 1993)

Their responses were varied and most explained that they felt a photograph helps to keep a memory in account. This then gave me an idea of where to continue the lecture in order to generate new ideas on this concept and their opinions from the development of their knowledge of the subject at that point. 

The question and answer period of the lesson I believe worked well as I was able to create an engagement from the learners by receiving various answers. I was quite nervous at asking questions, as my initial thought was I would receive silence or that I may have worded the questions poorly. Although, I do feel I should allocate an efficient amount of time for the learners to process and answer the question before trying to fill the silence. This process of interaction has given insight on how to create a dialogue between not only the learner and lecturer but this could also lead to bigger group discussions. 

The slides of the presentation were a continuation of my research discussing accumulated memory which what information we retain from what we’re told and what we gain from it.
I presented an image of my great grandmother as a visual aid to back up my ideas connecting to adopting characteristics and creating a story for a person I’ve never met. This would provide a connection for the learners to visualise who I am in fact speaking about. This stage was followed by another questioning period on whether or not we can actually trust images to follow my upcoming ideas in the Presentation. 

I included the use of quotes by Berger (2018) and Sontag (1979) to support my ideas on photography and its relation to memory. I wanted to encourage recommended reading material to the learners in order to broaden their initial ideas on art and photography and their own ways of seeing.

After some reflection I considered that in my next teaching opportunity I would try putting the learners into groups to do a task. This would have helped to incorporate different learning styles and help any learners that may feel overwhelmed or unable to answer questions to gain ideas from other learners. I also believe I could have asked them more questions in order for the group to interact with not only what I am teaching but with each other.

My initial feelings were that I felt nervous and that the lesson was less successful than anticipated. This is due to feeling slightly overwhelming with my delivery of facts which could have perceived as rambling. I identified that it could have flowed greater if I incorporated a slower teaching pace style to emphasise my explanations. This would then make the lesson less of a lecture environment and more of a discussion and interaction.

Continuing with the presentation I added statistics and stats to back up ideas put forward. 1.2 trillion digital photos are taken a year thanks to the help of smartphones (Cakebread, 2017). I explained how many images are taken a year on mobile phones just to create an understanding of the scale that photography takes over our lives. Whilst also questioning whether or not this makes our images less significant and memorable if we are able to take snap shots so easily and quickly. 

I began the next slide by introducing an image from the Starlin era (1922) of the (Polish Revolutionary Committee) posted as a commemorative postcard. The finished image that would have been seen and then the following slide being the original image, which has since been doctored to exclude many of the original members. This was to introduce the learners to the ideas of historical negation, which creates deliberate historical misrecognitions of time periods, and things that have happened that replace our own logic of these events.  (King, 1997)

This was followed by an introduction to a discussion of social media and apps such as Facetune (2016) in order to bring in current day technology to back up that fabrications are still a big issue with photography and everyday life. The ideas that followed and were backed up in the presentation were that through technology you are visualising your mirror self. The distortions seem to mimic how you look but different components of your face are not accurate. Facetune (2016) provides this ability to change all aspects of your appearance.

I had also intended to introduce the use of a quiz on Kahoot.com in order to engage the learners and add an interactive activity.


Unfortunately, there were complications with linking to the online quiz using Kahoot! My initial idea was to be able to interact with the students through digital communication to not only enhance engagement to make the activity fun and interactive with the use of mobile phones but to also bring forward the use of emergent technology. The quiz involved images that the learners would then decide whether or not they believe them individually to be doctored or a ‘real’ unedited image. 

With this I wanted to be able to have the opportunity during the quiz to ask the learners questions on why they would have chosen specific images and what made them believe they were doctored or not. Incorporating a student lead teaching style and keeping a discussion going even whilst undertaking an activity. I thought that the images used within the quiz might have been saved on a pen drive although, this was not the case. 

My initial feelings after this inconvenience was incredibly anxious as I felt like I could have been better prepared for the situation by having the images within the PowerPoint presentation or saved at convenience to still get engagement from an interactive quiz. This technical difficulty has given me the chance to recognise how these occurrences can be resolved with a plan B for the next teaching opportunity to avoid this issue and a weakness in my planning. 

Although, by this happening I am now aware of how to appropriately set up a quiz if I choose to use one again in the future. In addition, how to avoid being caught out by possibly storing back up work or images on a pen drive or other device. The technical issues gave me a chance to think on my feet but unfortunately I feel that due to this inconvenience I cut my time shorter than I anticipated. With this reflected I can make sure to correctly initiate my equipment or use different material in order to ensure that there is still an engaging activity for the learners and I am able to manage my time efficiently.


Reflection and conclusion to lesson and evaluation

Continuing with aid from the PowerPoint I then discussed how images have a reduction in proportion, change in colour, and perspective compared to everyday occurrences. There is a significant difference between the object or person and their own reality to an image. However, although photographs do not serve the purpose that they were initially intended to, which is to hold a memory, they still document a single moment; they satisfy our longing to hold a single moment of time as a physical memory, suspending this specific second forever.

I finally questioned the class to follow up with what we had discussed at the beginning on the lesson. Can we use photography as a form of remembrance? This was received well and I also was able to engage in some back and fore questions from the learners who were interested in the topics discussed. This informed me that the questioning and theories relating to memory and photography had been recognised by the class and was successful. 

In conclusion, by using Gibbs (1988) learning model I incorporated abstract conceptualisation and have overall concluded that the lesson and interaction of the class was successful as I was able to engage with the learners and get them to interact with questions and theories discussed. The learners were also able to ask their own questions in return. I felt confident in talking after the first 5 minutes which I believe was down to nerves. A few obstacles that I found throughout the lesson I have identified and taken into consideration for my further teaching knowledge to develop my skills in the next lesson I teach.

Although, I do feel that I did not cater to my time management well which could either lead to the learners not understanding or able to keep up. I was unable to fill my thirty minute time slot that was allocated with content due to either speaking too fast or not in depth. Another issue I identified was my Kahoot.com quiz link did not work which also affected my time organisation issue by not being able to continue the activity. I felt this made my emergent technologies lack, as I was only able to connect via PowerPoint presentation rather than a variety of options.

However, I can take these issues into consideration and practice for my next teaching opportunity to ensure I am prepared for any inconveniences. In consideration I could possibly over prepare for the time period to provide enough time to fill my allocated slot and give myself the opportunity to think about my speaking pace. 

The action plan for my next lesson is to prepare extra content in order to cover all bases and make sure I am able to fill time periods given. I am also going to test run any emergent technologies in advance to the lecture to make sure I am fully prepared and there are no difficulties that can arise. If I were to try this teaching style again I would possibly put examples on a whiteboard or use technology such as a camera to support my key points and to enhance the learning environment.
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