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	Student Self Evaluation Form



This section repeats in brief the common assessment criteria detailed on previous pages. The extent to which these are demonstrated by you determines your mark. Using these criteria, tick the box that best indicates the level of achievement you feel you have achieved with regard to each of them. 

	Common Assessment Criteria Applied
	Level of Achievement

	
	
REFER
	
3rd
	
2:2
	
2:1
	
1st
	
1st

	
	OUTRIGHT FAIL
	UNSATISFACTORY
	SATISFACTORY
	GOOD
	VERY GOOD
	EXCELLENT
	EXCEPTIONAL

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	
	X
	

	2. Intellectual Skills (Analysis)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	
	X
	

	3. Pedagogic and Professional Applications
(Practical Application and Deployment)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	
	X
	

	4. Key Transferable Skills
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	X
	
	


	PLEASE COMMENT ON AREAS IN WHICH YOU FEEL THAT YOU HAVE PERFORMED WELL 
	PLEASE COMMENT ON AREAS YOU FEEL THAT YOU NEED TO DEVELOP

	· I feel like I have provided the appropriate evidence to back up my ides. 
· This assignment has allowed me to meet all of the required learning objectives. 

	· I feel like I need to develop my ability to write to a higher academic and professional standard. 
· To use multiple sources to identify a range of criteria that can be used to assess creativity and enterprise dispositions. 



	Student’s Name
	Liam Hale 
	Date
	15/12/17

	Student’s Signature
	L. Hale


		1500756
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Introduction

This assignment aims to present a critical evaluation of the writer’s creativity and enterprise dispositions. This will be done by using the Entrecomp Framework as a base to identify the areas of competence that relate to teaching in the twenty-first century. The writer will then draw upon research that has been conducted by professionals to display the links between how obtaining a high level of competence in selected areas from the Entrecomp Framework could enhance the teaching and learning in the Primary School. Following this, this assignment will also reflect on the writer’s personal level of competence in each of the chosen areas to form an overall judgement of the writer’s personal strengths and weaknesses. This will be done by drawing upon evidence from a recent Professional Teaching Experience (PTE) to support the writer’s opinions and to demonstrate how the Entrecomp Framework and other criteria can be used to identify personal ‘levels’ of competence. 
Lastly, this assignment will then demonstrate progression by displaying the ways in which the writer intents to develop and address each of the identified competencies, and how it is intended to move from one level to the next. 


Dispositions, Creativity and Enterprise

Dispositions are a set of personal qualities that a person displays. However, within education, there are certain dispositions that are displayed by the successful practitioner who promotes outstanding teaching and learning. For example, Donaldson (2015) states that upon leaving school, children should be enterprising and creative contributors who have been provided with opportunities to engage in activities that promote the development of enterprise skills and dispositions. However, it is clear that to allow for this, teachers themselves must acquire and display their own creativity and enterprise dispositions. 
This is supported by Grigg (2015) as he states that creative teachers create activities that encourage children to make connections in their learning. This suggests that teachers are required to be creative themselves before they are able to provide their learners with the opportunities that allow them to be creative and regularly develop their creative dispositions. Albeit, Grigg (2015) also states that creative teaching is usually time-consuming and that it is difficult to measure and control. 
However, the ability to be creative is beneficial to teachers as according to Philip Johnson-Laird (1988), creativity is a mental process that leads to unique and novel solutions. This is supported by Robinson, as he states that creativity is the imaginative activity that produces original and valuable outcomes (NACCCE, 1999). Therefore, the ability to be creative allows teachers to be imaginative in their approach to teaching and the way they educate their learners. This links to Estyn’s findings and research conducted by the NACCCE (1999) as they discovered that creative teachers use imaginative approaches to provide opportunities for their pupils to use and apply their skills in their own imaginative ways (Estyn, 2015). This suggests that by being creative themselves, teachers are able to think unconventionally to look at their teaching from a variety of perspectives to provide an education that is exciting to all learners.
Furthermore, Desailly (2012) states that being creative is one of the many roles of a Primary School teacher. This also links to the work of Ken Robinson (2011) as he states that teaching is a creative profession and that the reason schools fail is because their teachers lack confidence in their creative abilities. However, he then states that this can be changed through developing and re-energizing creativity among teachers (Robinson, 2011). For that reason, one can suggest that teachers should identify their level of creativity and then continue to develop their creative dispositions in order to meet the needs of the twenty-first century and to continue to support their teaching.
However, teachers must first demonstrate enterprise dispositions in order to apply their creative ideas. This is because enterprise is defined as the ‘application of creative ideas and innovations to practical situations’ (QAA, 2012: 8). Therefore, obtaining enterprise dispositions benefits teachers as they allow them to combine their ideas to produce a valuable outcome that supports children’s development. 
Albeit, to ensure progression, teachers must first recognise their current level of competence in each of the skills and then use this the base to develop different ways to progress. 


The Entrecomp Framework

The Entrecomp Framework (EF) is a reference framework that contains learning outcome descriptors which are used to level an individuals’ entrepreneurship competence. However, during the study that was used to produce the EF, entrepreneurship as a competence was seen as a ‘transferal’ competence (Bacigalupo et al., 2016). Therefore, the EF can be a useful tool within education as it allows teachers and children to identify their competence in fifteen different creativity and enterprising competencies.
In addition to this, the EF’s detailed level descriptors demonstrate the ways individuals can progress. However, the Entrecomp Framework does have its limitations as it has been acknowledged that not all of the fifteen competencies are applicable to education and are therefore not as relevant as others. This is because some of the competencies and levelled outcomes have been specifically produced for businesses and the assessment of entrepreneurship within the business sector, and not for the enterprising teacher.

The following Sections will now demonstrate examples how the Entrecomp Framework could can be used to reflect on ones’ competence in three of the competencies that are listed within the Framework:

Creativity

In the Entrecomp Framework (Bacigalupo et al., 2016), it states that acquiring creativity as an enterprise skill allows people to use their imagination to explore and experiment with different approaches to develop creative and purposeful ideas. Due to this, it is clear that it is important that teachers display a high level of creativity to be able to trial and experiment with a range of teaching approaches to meet their learners’ needs. Jeffery and Craft (2004) further this as they state that teachers who utilise their creative abilities in their teaching make the learning more interesting and relevant for their learners. Barnes (2015) and Alexander (2010) develop this idea as they suggest that one way of doing this is through using a cross-curricular approach. This is because when teachers successfully use a cross-curricular approach, they display a high level of creativity by creating purposeful connections between subjects. However, Grigg (2015) suggests that teachers must be divergent in their thinking to enhance their ability to be creative in their teaching. 
Based on the EF, I feel like my current level of creativity as a competence is a level 3. However, the EF breaks down creativity into five separate threads and my personal level of competence in each of the threads differ. For example, I feel like I am currently performing best in aspects from the ‘be curious and open’ thread as I feel like the levelled descriptors in this thread rate my creative skills as a level 6. This is because in my teaching, I am able to transfer knowledge and ideas to learners by drawing upon, and combining my understanding of different contexts. This is evident in the way I am able to confidently draw upon my knowledge in multiple subject areas to creatively use a cross-curricular approach to integrate two or more subjects together (see appendix 1). 
However, I feel like I am only working at a level 1 within the ‘define problems’ thread because even though I approach open-ended problems with curiosity, I do not explore them in many ways to generate multiple solutions. I feel like this is because I am convergent in my thinking and do not give myself the time or opportunities to think divergently to explore different ideas. Therefore, I feel like by thinking in a linear manner, I am suppressing my creative abilities. 
For example, during a recent observation, my PTE tutor identified that I should trial different classroom management strategies (see appendix 2). However, until recently I have only been using the classroom management strategies the class teachers have been using as I know that that these already work with the classes I have been teaching in. However, this became an issue on times as the children were not responding as well to the strategies when I was using them.
 Looking back, this issue could have been resolved if I explored different classroom management strategies to generate my own strategy that suited both myself and the children. Therefore, to develop my creativity I feel like I need to provide myself with frequent opportunities to think divergently to look for quantity and the flow of ideas instead of looking for the perfect or easiest solution. This links to Guilford’s model of measuring creativity as his theory suggests that there are four measures of creative output and one of the measures is the fluency of ideas (Nilsson, 2012). 
To improve my ability to think divergently, I will create a divergent thinking book which I will use whenever I am faced with any problem or situation that requires a level of thinking to provide a solution. This strategy was chosen to develop my divergent thinking because I have I previously used this strategy with Professor Andy Penaluna and in one of Tom Cox’s ECAD6004 lectures (see appendix 3) and have identified that this strategy works well for myself. 
However, to support this strategy I will allocate fifteen minutes per day to walking and will dedicate this time to use my divergent thinking book to explore new educational ideas. 
I have decided that I will do this because research shows that walking increases creative inspiration as Oppezzo and Schwartz (2014) found that the benefits of walking apply to the divergent element of creative thinking and when walking, the results of creative output increase by around 60%. 

Working with others

The Entrecomp Framework (Bacigalupo et al., 2016) describes working with others as having the ability to team up with others to develop new and existing ideas. For this reason, one suggests that the ability to work with others is a key skill for teachers as this is supported by The Quality Improvement Agency for Lifelong Learning (2008) who state that the ability to work with others is central to being an effective team member when working as part of a team.
Moreover, it is clear that the ability to work with others is essential for Primary School teachers in Wales as Donaldson (2015) recommends for teachers to work in collaboration with each other to overcome subject boundaries in the context of the four curriculum purposes. This suggests that if teachers struggle to work with others, they would not be able to successfully fulfil the purposes of the National Curriculum for Wales. Due to this, it can be suggested that to become an outstanding teacher, you must be able to work effectively with other practitioners to share ideas.
However, it is also understood that working with others is not limited to other practitioners as teachers are required to work in collaboration with stakeholders, outside agencies, and other professionals to ensure that they are providing the best possible education for all of their learners. 
Based on the EF, I feel like my ability to work with others is at the ‘daring’ level of proficiency. This is because I can independently create a team of people who can work together to enhance children’s learning. This is evident in my teaching as I am able to plan for the successful deployment of additional adults (see appendix 4 & 5).
In addition to this, I feel confident in my ability to work with a range of individuals, however, I feel like my ability to actively listen to others’ ideas is sometimes limited because instead of valuing and listening to others’ ideas, I often find myself persuading others to think that my idea is the most appropriate. Due to this, I feel like I am currently working at a level two in the ‘listen actively’ thread within the working with others competence because although I am able to discuss the benefits of listening to others and valuing their ideas, I occasionally show prejudice towards the ideas I do not agree with. Due to this, it is recommended that I develop a strategy to identify the opportunities of others’ ideas instead of focusing on the challenges. 
To do this, I will use my ‘valuing others’ ideas’ document (see appendix 6) to encourage myself to look beyond the challenges of other people’s ideas to identify the benefits and opportunities they present. 
This strategy would be particularly useful when I participate in team-teaching activities as it would allow me to work in collaboration with other practitioners to generate a range of teaching ideas that I could to enhance children’s learning.     


Planning and Management 

In the Entrecomp Framework (Bacigalupo et al., 2016) it states that competence in planning is having the ability to set goals and define priorities. However, with regards to education, Grigg (2015) suggests that planning occurs when teachers decide what and how they aim to teach. Grigg (2015) then expands on this view as he states that planning for educational purposes involves setting goals, developing strategies, and outlining the purposed activities that can be used to achieve the identified goals. This links to the Qualified Teacher Status (QTS) standards (Welsh Government, 2009) as standard S3.1.1 states that teachers should be able to set challenging teaching and learning objectives to plan for individual and sequences of lessons. Therefore, planning is an essential skill that should be continuously developed and demonstrated by all teachers as it is a skill that is required to achieve QTS. 
Personally, I feel like I demonstrate a high level of competence in my ability to plan both in my professional role as a teacher and also during aspects of my continuous professional development. 
Based on the EF, I feel like I am currently working at a level four. This is because I am able to set personal short-term and long-term goals and then create an action plan to identify the necessary steps I need to take to achieve my goals (see appendix 7 & 8).
Furthermore, my ability to plan effectively is evident in my teaching as I am able to organise value creating activities into a range of planning formats, such as individual lesson plans and mid-term plans (see appendix 9 & 10). However, I do not always adhere exactly to my planning because I feel like I am a flexible and adaptable teacher as I sometimes adapt my teaching and embrace the changes that bring new opportunities for learning during lessons. This has occurred quite often during my PTE placements where I diverted from my original plans to follow the route of enquiring and value creating activities as they arose (see appendix 11 & 12).
However, to improve my level of proficiency in planning and management, I need to stay focused on the priorities I set, despite any change in circumstances. This is because I feel like I often create a ‘to do’ list but as I add more things to my list, I complete the activities that are either the easiest to complete or the less time consuming, instead of finishing the things that are the most important.   
Due to this, I have created a personal ‘to do’ list template (see appendix 13) which I will use to develop my personal ability to prioritise. Additionally, I could use Wunderlist which is an electronic ‘to do’ list that can be used on a smartphone, tablet, computer or smart watch. However, this method of prioritising would not be as accessible as my paper template as I would need to have access to the internet and one of the compatible devices.


Conclusion

This assignment has demonstrated the importance of teachers having the ability to display competence in creativity and enterprise dispositions. This has been done by drawing upon a range of research to display the benefits and challenges of creativity and enterprise skills for a teacher. This assignment then displayed how the Entrecomp Framework could be a used to measure enterprise skills and my personal competence in three selected competencies. Following this, this assignment displayed ideas for strategies that could be used to develop ones’ competence in each of the identified competencies.
In closing, it can be concluded that the ability to be creative and enterprising as a teacher is essential in the twenty-first century. However, teachers must understand that they are required to develop their skills in each of the different areas as a combination of these skills are required in order to successfully enhance the teaching and learning process. 
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Appendix 3


The different purposes of a shoe:
· Door stop 
· To wear on your feet
· Blocks to station a plane
· Cup to drink from 
· Measure capacity 
· Fuel for a fire 
· Object to throw at someone 
· Wear on your hands when doing hand stands
· Party invitation 
· Note pad 
· Eraser 
· Ear defenders 


Appendix 4 
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Appendix 5
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Appendix 6 - Valuing others’ ideas


Idea:
______________________________________________________________________________________________________________________________________________________

Opportunities: 
1. _____________________________________________________________________
2. _____________________________________________________________________
3. _____________________________________________________________________
4. _____________________________________________________________________
5. _____________________________________________________________________ 

Challenges:
1. _____________________________________________________________________

Why do I like this idea? 
______________________________________________________________________________________________________________________________________________________
______________________________________________________________________________________________________________________________________________________

Additional comments: 
______________________________________________________________________________________________________________________________________________________________
_______________________________________________________________________________


Appendix 7 – Welsh reflection 
Looking ahead:

1. What are your targets for this year?

The targets that have been identified by both myself and my tutor are:
· To become more accurate in regards to my pronunciation of Welsh words. 
· To continue to extend my sentences and express my opinion. 
· To include past, present and future tense when speaking and writing in Welsh. 


2. How do you intend to work on these targets?

· The first target that has been identify by both myself and my tutor, is to improve my personal pronunciation of Welsh words. This target has come from completing the ‘blog’ tasks in Year 2, and although I feel like my pronunciation is getting better, it is clear that there are certain words/phrases that I need to practise in order to improve.
To work towards this target, I will spend more of my free time listening to Welsh being correctly spoke through a variety of media that include: listening to S4C, the radio, and participating in ITIA lectures. Through doing this, I should be able to identify some of the different sounds that are used to pronounce Welsh words. Additionally, I will also revisit the feedback I received from my reading and oracy tasks to practise the Welsh words I previously mispronounced. 
It is obvious that my pronunciation of Welsh words would need to be at a high standard when speaking or reading to children in Welsh. To ensure this, I will further develop my pronunciation of Welsh words by listening to audio versions of Welsh books and practise reading them to my PTE tutor/teacher prior to when I am due to read the books to the children. This would then ensure that I have a clear understanding of what I am reading, and that I am pronouncing each word correctly. 
Additionally, to familiarise myself with the day-to-day Welsh that is to be used within the primary school, I will learn the basic Welsh commands, questions, etc. that are found on the ‘incidental Welsh’ document that I was given during ITPT in Year 1. In addition to this, I will create a separate document that will contain additional Welsh words, phrases, commands etc. that I feel I need to use when in the primary school. Then, to familiarise myself and to become confident in using day-to-day Welsh within the classroom, I will start implementing the words, phrases, commands and questions into my teaching/lessons during my final teaching placement and throughout the rest of my professional teaching career. I feel that by implementing this strategy, I would develop my personal confidence in my ability to speak Welsh. 
Again, to further develop my pronunciation of words within the Welsh language, I will reflect on what I have learned during Years 1 and 2, and will reinforce this knowledge and understanding by using the Welsh more frequently by practising it with friends, peers, colleagues and lecturers. I feel like this would be more beneficial to myself as I would be immersing myself in the language on a daily basis. 
· To learn how to extend my sentences and express my opinion, I will research a variety of sentence structures that can be used to extend my writing. I will also use the notes from my ITIA lectures to revise the range of sentence structures that I used during my ITIA lectures in year 2. I will then continue to address this target throughout my professional teaching career as I feel like it is important to continue to develop my personal Welsh in order to effectively teach the language to children. 
In addition to this target, I feel like I should familiarise myself with the spellings of commonly used Welsh words (especially those that are frequently used within the classroom). I will also practice spelling each of the words that I spelt incorrectly, and which had been identified in my feedback at the end of Year 2.  Additionally, I will use a Welsh dictionary when completing any form of writing to ensure that I am using the correct spellings of Welsh words at all times. This will ensure that I do not get into a habit of spelling words incorrectly and that I take the time to learn how to spell each of the Welsh words correctly. 
Another way of achieving this target would be by recapping and gather work sheets on basic Welsh sentence structures. This can be done by going onto the ‘Y Porth’ and ‘Central South Consortium’ websites where I will be able to gain access to a range of resources to help with my understanding of Welsh sentence structures. In addition to this, I can request additional information and resources regarding sentence patterns and structures from my lecturer, Dianne Thomas. Then, once I have the necessary resources/information, I will practice using the different sentence structures in a range of contexts to reinforce my understanding of using them. 
· After speaking with my tutor and reading through my feedback, I understand that I should be including past, present and future tense in my speaking and writing in order for my learning and understanding of the Welsh language to progress. To do this, I will link this target to the previous target by learning a range of sentence structures and patterns for past, present and future tense. I will then practise these sentence patters by correctly writing them multiple times whilst ensuring that I spell each of the words correct. I will then practise the pronunciation of each of the words from within the sentences before I begin teaching them to children. I also know that if I am unsure of anything in regards to sentence structures, spelling and pronunciation of words, I am able to consult in my tutor, Diane Thomas, for additional support. 



3. Is there anything further you can do to improve?

Yes, to ensure further improvements, I can:
· Use the ‘Y Porth’ and ‘Central South Consortium’ websites to research the Welsh that I will be expected to teach in the primary school. This information would then give me the foundations that will be useful when developing my personal subject knowledge of Welsh. 
· Continue to listen to Welsh being spoke and revisit my ITIA notes and the resources that are on Moodle, to reinforce my knowledge and understanding of the Welsh I have previously been taught during Years 1 and 2. 
· Download and use the ‘Duolingo’ and ‘Say Something in Welsh’ apps to further develop my understanding of Welsh and to increase my vocabulary. 






Appendix 8 – English action plan
       Action Plan

	
Name: Liam

	
Module: Year Three



	
Use this Action Plan to reflect on your achievements. You need to identify your strengths and areas for development, then outline the actions you will undertake to further your knowledge and understanding. 

	
Identification of Strengths

· Over the past three years I have developed an understanding of grammar through participating in both the practice and ‘marked’ audits. By doing this, I was able to identify which areas, in regards to grammar, I needed to revise. I then used multiple sources to do this and as a result, I now feel confident in my personal knowledge and understanding of English grammar. This was reflected in my latest audit (end of Year 2) as I passed the ‘Grammar’ section of the test. However, I will continue to revise this area in order to deepen my understanding in preparation for the Year 3 audit.  

· Through reading and attempting previous example audits, I now feel confident in my ability to complete comprehension tasks. Again, I will continue to practise this skill in preparation for the Year 3 audit.


	
Areas for Development (AfD)

· To gain an in-depth understanding of poetry and figurative language. 
· To think about the different pedagogical methods that can be used deepen children’s understanding of language. 
· To develop my personal ability to write in a persuasive manner. 
· To continue to revise my personal subject knowledge of language in order to prepare for my final year 3 audit.



Student:  L. Hale		Tutor: Sarah Elsey    		Date: 12/10/17
	Areas for Development (AfD)
identified from previous page
(Target)
	What activities will you undertake to move your learning forward?
	How will you know if you have 
achieved your target?
(Success Criteria)
	Time Scale
 for Completion
	AfD Achieved?

	
	
	
	
	Yes/No
	Date

	
· To gain an in-depth understanding of poetry and figurative language. 
 












	
· To meet this target, I will use multiple resources to revise a range of poetry and figurative language.
· To do this, I will look through previous lecture notes, conduct online research, work with university lecturers, work through sample audits, and revise the information from within the English revision pack. 
	
· I would know if I have achieved this target by correctly completing a practice audit without answering any of the questions incorrectly. 
· Following this, I will also continue to complete additional audits and online tests to ensure that my understanding of poetry and figurative language remains at a high standard.
	

Winter       2017
	     
 
     Yes
	

12/12/17









	

· To think about the different pedagogical methods that can be used deepen children’s understanding of language. 

	

· After completing the final Year 2 audit, it came to my attention that one of the questions within the audit was about how I, as a teacher, would teach different areas of the English language to children. 
· To meet this target, I will revise the teaching methods and pedagogical strategies that I was told to use during my ITLM lectures in Year 1 and 2. 
· I will then implement these strategies into my teaching during my final Professional Teaching Placement.


	

· Through doing this, I will be able to confidently answer any question regarding teaching methods/pedagogy when completing my final English audit.  

	



Spring      2018
	



   Yes
	



18/03/18

	

· To develop my personal ability to write in a persuasive manner. 










	

· I will look online to identify different ways of writing persuasively e.g. letter, leaflet etc.
· I will also practice writing persuasively by using a range of sentence structures and scenarios to write a persuasive letter to a parent/head teacher/governor etc.  


	

· Through undertaking these activities, I will be able to confidently write persuasively in both a precise and persuasive manner. 

	


      Spring 
       2018 
	


   Yes
	


30/03/18



Appendix 9 – individual lesson plan
Session Plan – Key Stage 2
	Name of trainee: Liam Hale                                                                        Session ref: 03
                          

	Personal target(s) in relation to QTS: S2.5 They know how to use ICT effectively, both to teach their subject and to support their wider professional role.

	Year group: 5/6
	No. of learners: 32
	ALN: 

	Additional adults: 

	Learning objective(s):
· To write my bullying poem.
LNF objective: 
· To adapt my writing style for a specific purpose. 
	Success criteria:  
· My poem has a title.
· I have included a simile. 
· I have included a metaphor.
· I have included alliteration. 
· I have included powerful vocabulary. 
· I have included emotive language. 
· I have included a 3_ed sentence. 
· I have used suitable punctuation. 


	Links to previous learning:  Reading and analysing ‘The Boy Without a Name’ & planning a bullying poem. 


	Curriculum coverage (range, skills) 
English: 
· To adapt their writing style to suit the reader and purpose.

	Literacy(LNF)
Writing:
· To adapt their writing style to suit the reader and purpose.
	Numeracy (LNF)


	ICT: 
To teach – PowerPoint & IWB
To learn – using iPads and QR codes to support the children’s writing. 
	Thinking:  
The pupils will be thinking about how they can convert the information from their plans, into their poems. 
	ESDGC: 

	YCC: 
Incidental Welsh. 

	Key vocabulary(English/Welsh): Poem, poetry, title, simile, metaphor, alliteration, powerful vocabulary, emotive language, 3_ed sentence, punctuation, Stopiwch, bant a chi, dim siarad, siaradwch gyda partner, edrychwch ar y bwrdd gwyn, pwy sy’n barod, da iawn, diolch yn fawr.




	Time

	Session activities, organisation and management
	Key questions & Assessment for Learning opportunities  

	










15
Mins
	Introduction: 
· Display the learning objective and the LNF objective on the IWB. Give the children 2 minutes to copy both objectives into their exercise books.  Ask the children to discuss the both objectives to allow them to identify what they will be doing in today’s lesson. 
· APK – “What have we learnt about poetry?” open a class discussion to allow the pupils to discuss what they have done in English over the past two lessons. 
· Explain what the children will be doing in today’s lesson (using iPads to scan the QR codes that are inside the children’s English books. The QR codes will then open the children’s individual plans for their poems.  The pupils must use these plans to support their writing when they write their own 1st person bullying poem). 
· Siaradwch gyda partner – children to discuss the success criteria with a partner and then discuss it as a class. 
· Read through poem to model an example of how the children could write their own poems. 

Note: provide the pupils with the original copies of their plans if necessary. 

	Key questions: 

· What are today’s objectives? 
· What did we do last lesson? 
· What have we learnt about poetry? 
· Who can tell me what we need to do today? 
· Does everybody understand the success criteria? 
· Can you identify any elements of the success criteria in my poem? 
· What has… done well in his/her poem?
· What is this an example of? 
· How could you improve this?
· What is a positive comment and a way forward for this poem?
· Can somebody give a positive comment and a way forward for this poem? 
· Looking back at today’s learning objectives, do we all feel like we have met them?

AFL: 

· Think, pair, share – siaradwch gyda partner. 
· Self-assessing. 
· Peer-assessing.
· Mini-plenaries.  
· 2 stars and a wish. 
· Thumbs up/down. 

	













30
Mins

	Main activity:
· The children must use their personal plans as a form of support to write their own poems. 
· Explain that the children’s poems must be wrote in 1st person as a response to ‘The Boy Without a Name’. In addition to this, explain that the children should refer back to ‘The Boy Without a Name’, my example that would be on the IBW, and the children’s individual plans if they become stuck or find something particularly challenging when they write their poems.
· Mini plenaries 1&2 = Move around each table and read through the children’s work. If any of the children write/do something particularly well, gain the attention of the class and ask the selected pupil to read their poem to their peers. This will be done to allow the children to gain an understanding of what their peers have written and how they have met certain aspects from the lessons success criteria. 
· When the pupils feel like they have finished their poem, they must use a green pen to self-edit their work. To do this, they must read through their poems to identify any mistakes.  If the pupils identify any, they must use the green pen to correct the errors. In addition to this, the children must use a dictionary to ensure that all of their spellings are accurate. Then the pupils must use a thesaurus to find any additional words which they think they could use to make their poems more interesting. 
· Whilst the pupils are self-editing their work, ensure that they are referring to the lesson’s success criteria and that they have met all of the elements from within it. 

Extension activity: the children must use a laptop to start redrafting their poems. 

	

	


15
Mins
	Plenary:
· Swap books with a partner and write an ‘annwyl partner’ on post it notes to tell their partner what they liked about their work and the areas for improvement. Encourage MAT pupils to try to include a ‘feed forward’ comment in their marking. 
· Following this, select pupils at random to stand up and read their poems to the rest of the class. During this, the pupils must give a positive comment and a way forward. Once the pupils do this, the pupil who read their poem must share the positive comment and the way forward that was given to them by their partner.
· Revert back to the lesson’s objectives to allow the pupils to identify what they have done in today’s lesson and if they have or have not met the lesson’s objectives. 

	


















Appendix 10 – Mid-term planning 


	Key Stage 2 Mid-Term Plan/Unit of Work (optional until final PTE)
	[image: ]

	Name of Trainee
	                       Liam Hale 
	Period/term
	               15/11/16 – 22/11/16
	
	1A

	Theme/subject(s)
	        English – Narrative Writing 
	Class
	                        Year 5/6
	
	



	Cwetiynau Allweddol: Does anybody know what a connective is? What connectives does my right hand represent? Who can find the missing connectives? Can you use another connective? Who knows what narrative writing it? What do we need to include within our piece of narrative writing? What incidents occur on the school yard? What can we do to make this better? Two stars and a wish? Does your story meet all of the success criteria? What can you tell me about this poem? Who do you think wrote this poem? What are the features of this poem? What are you going to include within your own bullying poems? 
  



	Session
	Learning objectives (linked to LNF)
	Progression (outline of activities)             
	National Curriculum References
	Learning Across the Curriculum 
	Assessment of/for learning

	1
	LO - To understand and use connectives to join two clauses. 

LNF – (Reading) Read closely, annotating for specific purposes.

	· ‘Hands’ connective activity – introducing the concept of connectives to the children. 
· Identify and fill in missing connectives. 
· Read passage and use connectives to make sentences longer and more interesting. 
	· (English) - Read closely, annotating for specific purposes.
	
	· Peer marking.
· Post it.

	2
	
LO - To plan my own narrative story. 

LNF – (Writing) Use a range of strategies to plan writing.
	· Introduce ‘hook’ (image of school yard incident). 
· Show me activity to identify prior knowledge. 
· Use template to plan story.

	· (English) - Use a range of strategies to plan writing e.g. notes, diagrams, flowcharts.
	
	· Thumbs up/down.
· ‘Show me what I know’ to assess prior knowledge. 


	3
	LO - To write the beginning section of my story. 

LNF- (Writing) To write an effective introduction that establishes context and purpose.

	· Display different story starters that begin with directed speech. 
· Use IWB to ‘Think Aloud’.  
· Write opening/beginning section of story.
· Follow success criteria and use individual plans to support writing. 
· Self edit with green pen. 
	· (English) - Write an effective introduction that establishes context and purpose.
	· PSE: Expressing feelings through writing about events that occur/have occurred on the playground. 






	· Pupils making corrections when ‘Thinking Aloud’.
· Self-assessment (green pen). 
· Two stars and a wish. 

	4
	LO - To write the middle section of my story. 

LNF – (Writing) To write a comprehensive account of a topic or theme.



	· Go through examples of how pupils can introduce middle section of their stories. 
· Use IWB to ‘Think Aloud’.  
· Write middle section of story.
· Follow success criteria and use individual plans to support writing. 
· Self edit with green pen.
	· (English) - Use paragraphs making links between them.
	· PSE: Expressing feelings through writing about events that occur/have occurred on the playground. 







	· Pupils making corrections when ‘Thinking Aloud’.
· Self-assessment (green pen).
· Two stars and a wish. 

	5
	LO - To write the end section of my story. 

LNF – (Writing) Use paragraphs making links between them.







	· Go through examples of how pupils can introduce the end section of their stories. 
· Use IWB to ‘Think Aloud’.  
· Write end section of story.
· Follow success criteria and use individual plans to support writing. 
· Self edit with green pen and identify where semi-colons can be used instead of some connectives. 
	· (English) - Use paragraphs making links between them.
	· PSE: Expressing feelings through writing about events that occur/have occurred on the playground.










	· Think, pair, share.  
· Peer marking. 
· Thumbs up/down. 

	6
	
LO - To create the final draft of my story. 

LNF – (Writing) Reflect on, edit and redraft to improve their writing.


	· Re-draft full story onto paper, ensuring that it includes all elements from within the success criteria. 





	· (English) - Proofread their own work and that of others, assess and evaluate it and make clear recommendations for improvement; edit/redraft work to show progression.
	· ICT: Extension – type up final draft.  




	· Class basketball. 
· Two stars and a wish.
· Traffic lights to self-assess understanding. 

	7
	

LO - To read and analyse a bullying poem.

LNF – (Writing) To show an understanding of the main ideas in a text.


	· Read and analyse the poem ‘A boy without a name’.
· Answer comprehension questions on the poem and identify its features. 
	· (English) -Confidently recognise and understand the characteristics of a range of different texts (continuous and non-continuous) in terms of language, theme, structure and presentation.
	· PSE: Bullying and the affect it has on everyone. 
	· Comprehension questions to assess understanding. 
· Peer marking. 
· AFL questions.

	8
	

LO - To plan my bullying poem.

LNF - To use a range of strategies to plan my writing.

	· Read through further examples of poems that have been wrote in the 1st person and identify the features. 
· Use a mind map to plan a bullying poem (1st hand). 
	· (English) - Use features and layout which are constructed to present data and ideas clearly.
	· PSE: Bullying and the affect it has on everyone.
· ICT: QR codes. 
	· AFL questions.
· Thumbs up/down.
· Group presentations.

	9 
	
LO – To write my bullying poem. 

LNF - 
	· 
	· 
	· ICT: using QR codes to access the children’s plans which they created in the previous lesson. 
	· 

	10
	

LO - To redraft my poem.  

LNF – (Writing) Reflect on, edit and redraft to improve their writing.

	· Re-draft poem onto paper, ensuring that it includes all elements from within the success criteria. 

	· (English) - Proofread their own work and that of others, assess and evaluate it and make clear recommendations for improvement; edit/redraft work to show progression.
	· ICT: Extension – type up final draft.  


	

· Two stars and a wish.
· Traffic lights to self-assess understanding



	Key notes on other significant factors (e.g. resources, out-of-class learning, split year groups)
Resources:
· Connectives worksheet
· Diagram of connective hands
· Stories that begin with speech. 
· Image of school yard incident
· Planning template
· IWB 
· Print out of children’s success criteria
· Green pens 
· Paper for re-draft. 
· Traffic lights for books
· Bean bag/ball
· iPads 
· QR code creator 
· Examples of bulling poems. 





Appendix 11

Date:  
Critical incident (focus): Teaching quarter past and quarter to on a digital clock. 

	Experience


	Feelings

“What are your feelings regarding the experience?”
	Although not all of the children met the lesson’s learning objective, I feel like the teaching and learning experience in today’s lesson was extremely positive. I also feel like I was flexible in my teaching as it was evident that this was needed during today’s mathematics lesson.

	Remember and Understand

“Can you list the aspects of the learning experience that went well?”

“What were the elements of the learning experience that were disappointing?”

	Positives
· I planned for enhanced provision for the MAT children who completed their work before others. This worked well in today’s lesson as all of the children in the classroom knew what they needed to do if they completed the main activity. This was a positive aspect towards the lesson as I feel like this ensured that there were no disruptions throughout the duration of the lesson. Therefore, this improved my classroom management. 
· I was flexible in today’s teaching. This was needed as it became evident that some of the children were unable to identify quarter past and quarter to on a digital clock. By being flexible in my teaching, I was able to meet the needs of all of the children in the class. 
Points for improvement

· If I was to teach this lesson again, I would ensure that I teach quarter past and quarter to over two lessons as I feel like this is needed. This is because, most of the children were able to identify quarter past on a digital clock but when quarter to was introduced, the children become confused. For example, the children were unable to see how quarter to 12 is 11:45 instead of 12:45. 

	Evaluate and analyse

“What will you keep the same to ensure effective teaching and learning in the future?”

“What was the cause of the most important disappointing element?”

	 
 I will ensure that I continue to develop an understanding of the needs of the learners in the lesson. This would then allow me to make a concise judgment of what provision is needed for the MAT and the LA children during each lesson. 
In addition to this, I will ensure that I am flexible in my teaching of all subjects to meet the needs of all learners and to ensure that each individual understands what is being taught before introducing a new topic/subject/theme. 

	Conclusions and actions

“What are your possible solutions to the disappointing issues identified?”

“What will you do next?”

	
In future teaching of time, I will teach quarter past and quarter to over two separate lessons instead of teaching them both together during a single lesson. I feel like this would be more beneficial to the children as it would allow them to focus on (and understand) quarter past before quarter to is introduced.   

	Transformed experience
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Appendix 13 – extended ‘to do’ list

	Priority
	Can wait

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	



	Description 
	Due date
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$3.3: Teachin,

eaching and Class Management

Excellent

« Comments and Evidence
« Targets for improvement and suggested ways forward

You will quickly manage to get this area excellent in all aspects as today you are managing the entire class independently and without any input from the additional
adults that are observing you. Also today you had a new child in your class and it was the first morning that you were teaching them after half term. Not an easy
morning but you did a very good job here. The children are responding well towards you. You are firm and friendly. You need to develop your confidence here by
developing an effective strategy that enables you to get all the children quiet. This could be a quiet hand, an action to copy, counting down, or repeating some words?

You can then praise the children who are giving you their attention. Later, you included this during your plenary and it was really effective - try to increase this Liam as
it will really help you. Try to avoid asking whole class questions, lie ‘everybody got a partner’, and ‘does everybody agree? - this encourages the children to shout out.
Think about 'show me who is ready, or ‘put a quiet hand up if you agree.’ You could also use lolly sticks to choose the children to answer? Amser Tacluso used - could

you play some music here to grab the attention of the class? (as previously mentioned) Lining up - aim for quality here Liam - get one group to line up and praise how
quiet they were etc. If they are not, call them back and see if another group can do it better. Have the confidence to aim for quality Liam, you have a very well behaved

class and they will respond positively to praise and whispering techniques - as discussed.
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$3.1- Planning, expectations and targets

Mr Hale planned a series of challenging Numeracy lessons and considered how to support learners and how their needs vary, as a result all pupils made good progress.
Objectives focused on what the children were learning and he displayed a good understanding of the LNF. Mr Hale works extremely well as a team and can effectively
plan for the deployment of additional adults who support learning in children. Expectations for pupil behaviour was consistent and strategies were well embedded to

maintain good behaviour.
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