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There is much evidence to show that storytelling is beneficial in promoting creative thinking, imagination and early language development.  Storytelling supports and promotes an awareness of different cultural and language backgrounds and contributes to relationship building, promoting social interaction and peer collaboration. This is alongside supporting receptive and expressive language and the development of speech. Supporting children to develop a love of books from an early age will help them develop a lifelong joy of literacy. Evidence proves that the earlier in life a child is exposed to language, the sooner the brain will develop their speech.  In the following paragraphs we will look at the research on how storytelling supports their language, literacy and develops competency in digital literacy.
In the traditional and digital storytelling session, the reader was observed to give regular eye contact and engagement with the children. There was regular audience participation in both which was welcomed and encouraged by the storyteller. The audience was asked several times to predict what the next animal in the picture could be, and there were sufficient pauses to build suspense in revealing what the animals were. In the digital story there were opportunities to listen to each animal sound, giving the participant clues to what the animal may be.  According to Pavio’s (1996) when stories are read and are accompanied by drawings, music or sound, the information in the story will be understood and retained than if there were just words. Adding animated pictures, and those with added sounds that match the text can help to promote verbal and non-verbal language and promote memory. (Bus, Takacs and Kegel, 2015) 
In the traditional story the children were encouraged to turn the pages and lift the flaps, there was not an option for this participation within the digital story. However, the storyteller provides puppets within the digital story to encourage audience participation and sustain engagement. Using props when reading a story is a way to make reading fun and brings the story alive and enable children to gain a better understanding of language. However, an investigation by Stadler and Ward (2010) showed that ‘the presence of props had no effect, either positive or negative, on the length or complexity of stories retold by the children’. The reader has read the traditional story engaging with the book, then adding a further layer by bringing in props to the digital one. Children will enjoy the story by being drawn in by the puppets, they will support their understanding of the story and identify with the text. Props/puppets are a beneficial resource to use when storytelling as children react positively to them. 
Today’s young children are digital natives, meaning that electronic technology is a normative part of their daily lives (Prensky, 2001). However, a study by National Institutes of Health that began in 2018, showed that children who spent more than 2 hours a day on screen time scored lower on language and thinking tests.  If young children spend most of their time engaging with an iPad, smartphone, or the television, all of which are highly entertaining, it can be hard to get them engaged in non-electronic activities, such as playing with toys to foster imagination and creativity, exploring outdoors, and playing with other children to develop appropriate social skills. (Cross, n.d.).
Throughout the reading of the traditional and digital story reading, the reader points to and highlights the printed words, bringing attention to letters and showing words and sounds. Bruner believes that during shared reading, if both participants are visually focused, this affords the reader opportunities to point and match words to sounds and pictures (Bruner, 1985). He also believed that we celebrate diverse cultures throughout the global community by reading stories (Bruner,1990) A report in 2015 found that over half of preschool teachers use digital screens as part of their learning platform.  (Blackwell, Wartella, Lauricella, & Robb, 2015). Therefore, if children are expected to learn on a digital platform, the earlier they are introduced to them the better prepared they will be when they start school.  
The storyteller used animated facial expression however, this did not flow as well in the digital story. A study by Bowcott (2013), also showed that if adults were not comfortable or familiar with reading from an electronic device, the experience for the reader would be a negative one. The website ‘Birth to 5 matters’ states that from an early age communication and language can be developed. Babies will turn to familiar sounds, distinguish different sounds and intonation and will quieten to the sound of speech. The storyteller in both the traditional and digital used good intonation.  There is clear change of the voice, using rhythm, pitch, speed and change according to the difference in characters. A study by Lwin (2016) has shown that voice modulations and/or well-coordinated gestures aptly used by the storyteller can also help to keep children interested throughout the storytelling process. By hearing language from an early age allows children’s language to develop.  Many researchers have found that the duration of time infants or children spend in joint attention with their caregivers predicts concurrent and future language abilities (Karass & Braungart-Reiker 2005). The study by Karass & Branungart-Reiker also indicates that over half of parents read aloud to their children during their infant years, however there are few studies on shared reading within the first 18 months of a child’s life. The storyteller builds excitement by getting louder and stopping to build suspense, and there is clear pronunciation of the words when reading both the traditional and digital story.  Stories that are read with different voice intonations, facial gestures and with onomatopoetic rhyme and sounds will increase a child’s enjoyment. Children will remember words through memorable sounds, gestures or rhythms that feature in the telling of the story and this will support their vocabulary. (Cameron, 2001). 
There is much evidence to suggest that many pre-school children have low communication development or have a delay or disorder in speech and language.  A review by Saracho and Spodek (2007) looked at how language is developed and how the written and spoken language connect.  The review results showed that having efficient language experiences should include expressive and receptive activities, however, the oral language experiences should be emphasised in pre-school children, ‘This is in congruence with Vygotsy’. (Brodin and Renbald, 2019). This is supported in a report by Donaldson (2015) who states literacy and numeracy are universally acknowledged to be the essential foundations of education. In the traditional and digital storytelling, the reader used age-appropriate intonation, and Crystal (2010), looks at the importance of baby talk and how it sets the foundation for language. “By repeating the sentences, and making them noticeable, we are kickstarting the process of language learning” (David Crystal, 2010).  Mooney (2015) looks at Skinner’s theory and that he believed that positive or negative reinforcement would encourage children to develop and learn, his theory was if you praise a child for making a babbling sound, they will repeat it.  However, Chomsky disagreed with this theory as he believed that humans are born with a basic knowledge of language, and they don’t need to learn it from scratch. He believes that language is biologically inherited and not learnt from adults who speak the language fluently.
Sharing story time with a child is important for early oral language skills. A study by Debaryshe (1993) showed that picture book reading is strongly supportive of receptive language and that regular shared reading supports the learning of language in many ways.  Many parents favour traditional storytelling over electronic reading and state that children benefit more from adult interaction. However, a study by (Bowcott, 2013) shows that responses from babies during the traditional and electronic book reading were very similar. Similarly, a study conducted by Raheim (2021) states that storytelling by simple digital technology is more entertaining, captivating, engaging, communicative and theatrical.  In addition to this, the participating adults felt there were no additional benefits reading the traditional or electronic version.  There are many negative opinions around children having screen time from an early age, and this is supported in a review by Gavin (2021). Within her review experts recommend that the amount of screentime children have at an early age should be limited, with The American Academy of Pediatrics stating that children should receive no screen time if they are under the age of 18 months. However, they suggest chatting via screens to family and friends is acceptable as this is communicating with others. Donaldson (2015) recommends in his report that digital competence is as important as literacy and numeracy in the twenty first century. So, reading to children from birth is an important source of linguistic input for children (Montag, Jones, and Smith, 2015.) This also supports Welsh Government (2015) and the Four Purposes of the Curriculum for Wales, where they state that children will need to understand and use digital technology, to enable them search for and analyse information. Practising literacy will support brain and language development and promote logical and critical thinking (Metcalfe et al, 2013).
There has been much focus on the research in comparing the reading of print and digital stories, with evidence of positive and negative outcomes on vocabulary and comprehension. In past studies, the medium differences have impacted, the design of digital books (Christ, Wang, Chiu, & Strekalova-Hughes, 2019), and the support that adults give. Research completed by Ferenes, et al, (2021), findings showed that comprehension scores for the digital books scored lower, it also showed that adults engaged more when reading print books with the children. Bowring, states that to promote healthy development of social interaction and the development of literacy through language, it is important to read aloud to children, even whilst in the womb. Building a solid foundation for books with pictures through continued enjoyment, will build a foundation for adults to become literate and continue an enjoyment of books. A study by Schwartz and Sparks, (2019) of children three - five years showed that early development of linguistic and cognitive development predicted later achievements. A report by the National Institute for Literacy 2008, showed that measures implemented at preschool were closely linked to achievements at primary level, and that reading and writing skills that are developed between birth and 5 years will have a positive relationship in literacy skills later. Children develop speech through by exposure to language opportunities and picking up pattern in conversations.  During the first 2 years of a child’s life their brain will focus on common sounds within their spoken language, and they will then start to connect meaning to the sounds. National Literacy Framework (2013), report that promoting oracy across the curriculum is vital to children getting their needs met. “Children will communicate their needs, feelings, thoughts; retell experiences with others; and express their ideas through the power of the spoken word”. Languages and literacy are fundamental to human communication. They enable us to make sense of what is heard, read and seen, and thus to develop our understanding, empathy and our ability to respond and to mediate effectively (Welsh Government, 2021). The New Curriculum for Wales 2021, state that children should be exposed to effective language learning and enabled to try new structures of pattern and sounds. This will give them confidence to try new opportunities which in turn can contribute to them becoming creative contributors to life.
 
Conclusion
The research lends itself to the importance of language in the early years, even before the child is born.  It highlights how relevant that learning language form birth will impact the child at school and further into adult life.  In my opinion both sides of Skinner’s and Chomsky’s theories are relevant as from personal experience, repeating patterns and sounds will help develop a child language. I also believe that babies are born with the capacity to understand language as research suggests this is learned before they born.  It has shown me that there are positives and negatives to digital learning, and that any language heard to a child is beneficial.
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