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AI Acknowledgement
I acknowledge the use of ChatGPT on the 14.03.2025 to structure my conclusion. I used the prompt:
1) Provide me with the key points to draw my discussion to a close.
I confirm that I have not presented any AI generated text as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used before and after the use of AI tools which I may be asked to provide in evidence.

Targets
	Target
	How I addressed this in my work

	Read even more relevant and peer reviewed books and journals as well as websites when researching.
	I have strived to use a variety of different sources throughout my work and have read journals, books, blogs and websites to support my writing.

	Continue to develop a critical approach throughout, offering the opposing view wherever possible.
	Where possible, I have attempted to adopt a critical approach through offering opposing views and conclusions.



Choose an intervention that supports the learning and development of a pupil/group of pupils. Reflect critically on its potential and the possible challenges that may arise. 
This essay will provide recommendations for interventional support for child X, who will be referred to as Idris for anonymity and confidentiality purposes, in relation to BERA’s (2024) guidelines. The benefits and limitations of the chosen intervention will be outlined, with recommendations made on how Idris’s emotional development can be supported effectively. One could argue that the use of interventions can be highly beneficial in supporting the learning and development of children (Hawthorne, 2021). Interventions can be described as “any support outside of your core classroom practice” and it is suggested that they do not always have to focus on academic attainment and can additionally support behavioural, social and emotional issues (Goby, 2024).  
Idris is a 9-year-old boy, and he is in a year 4 class. Idris’ one-page profile (see appendix 1) has provided suggestion that it may be beneficial for him to receive additional support to help him make progress in his learning and development. His characteristics describing his emotional development imply that the support of an intervention might be useful in aiding his progression in this area. Idris appears to show disappointment if he gets an answer wrong or cannot perform a task, is quite keen to please adults and often prefers to play alone (see appendix 1).
In regard to this, the intervention chosen to support Idris’ emotional development is the implementation of an Emotional Learning Support Assistant (ELSA). The ELSA intervention is designed to train staff to develop “individualised support programmes” to help support the emotional needs of children and young people within schools (ELSA, 2017). ELSA aims to help learners develop skills in various areas of their emotional development, such as self-esteem, social skills, communication and resilience and emotional awareness, amongst many others (Rogers and Kelly, 2024).  After considering what the ELSA intervention aims to target, it was evident that this could possibly support Idris through aiding him in understanding his feelings of disappointment when he does not achieve as well as he has hoped, developing social skills to feel more comfortable playing with others and to define his eagerness to please adults (see appendix 1).
The importance of emotional development for learners could be implied by the Welsh Government’s (2020) Curriculum for Wales, within the Health And Well-being Area of Learning and Experience (AOLE), through outlining the necessity of healthy relationships, processing and responding to experiences and the impact that decision making has on our own and others' lives. In support of this, Hyson (2004) explains how many early childhood professionals argue that children’s emotions are central within their lives and should also hold the same importance within school curriculums. One could argue from these perspectives that emotional development is essential for children’s learning and development. 
Denham (1998) suggests that children develop emotionally through socializing and through this, develop skills such as understanding the appropriate expression of emotions, how to cope with certain emotions and how to react to emotions, whether positive or negative. In relation to Idris, it could be suggested that his emotional development could be behind due to his tendency to spend time completing work or playing alone (see appendix 1), demonstrating a possible lack of socialization. 
[bookmark: _Int_JJRYPWwp]It has also been suggested by Enoch and Lewis (as cited in Ryder, 2018) that the developing child's emotions can have an immediate effect on the other areas of development, therefore suggesting that emotional development could be considered central to a child's learning. In light of this, their conclusions go on to explain that practitioners working with children should have a clear awareness and understanding of the implementations necessary to support a child's emotional wellbeing. For example, the challenges that children face within the society around them as well as interventions that can be implemented to support the child if needed. It could be possible that Idris’ emotional wellbeing may have an impact on his other aspects of development, therefore outlining the potential need for extra support or intervention to aid his emotional development.
Piaget (as cited in Hesse, 1987) however, could be seen to adopt a fairly different approach to how children develop emotionally. Piaget's ideas imply that emotional development coincides closely with cognitive development. It appears that Piaget claimed that as children go through stages of cognitive development, they also go through stages of emotional development. These stages could be considered to present as different or new “emotional expressions” and experiences. 
Despite this, an aspect of Piaget’s theory can relate to the ideas of Enoch and Lewis (as cited in Ryder, 2018) as he explains that although emotional development appears to have a direct link to cognitive development, when a child ages out of infancy and into childhood, emotional development may relate more to their social and moral development. This could link to Enoch and Lewis’ ideas as it is suggested that emotional development is not a stand-alone aspect and can to other areas of a child's progression. When considering Idris in this instance, likewise to previous conclusions, his emotional development could have connections to other aspects of his development, implying that it is of utmost importance to ensure that his emotional development progresses effectively.
Similarly to Piaget’s views, Erikson (as cited in Cherry, 2024) suggests that people develop and learn socially and emotionally in stages. Erikson outlines that there are several stages that are split up and relevant to different ages and stages of life. In Idris’s case, he would fall under the “Industry vs. Inferiority” stage, which covers ages 6-11. It is suggested that success or failure within this stage will determine a child's confidence to complete tasks, and that success can promote competence whereas failure can promote inferiority. This could imply that children’s emotional development can be impacted simply by their successes and failures, and this could potentially dictate the way they manage successes and failures for the remainder of their lives. When considering Idris’ one-page-profile it is stated that he experiences disappointment and upset when he fails to perform tasks or gets answers wrong, suggesting that Idris perhaps would relate more to the feelings of inferiority rather than competence in relation to Erikson’s theory. This could be acknowledged during an ELSA session by practicing mistake making and allowing Idris to understand the emotions that he experiences when finding tasks difficult or getting answers wrong.
I have chosen the ELSA intervention to further support Idris’ emotional development in line with the key theories outlined above. To further elaborate on what ELSA aims to develop and support, Palphreyman (2024) explains that it should provide a “nurturing environment” designed to develop emotional literacy skills in children and suggests that by building these skills, children might be less likely to experience mental health problems later in life. In addition to this, ELSA has also been designed to build capacity within the school itself to support learners' wellbeing needs, enabling them to use the resources they have already to aid emotional and social development (Purcell, Kelly and Woods, 2023). 
[bookmark: _Int_AQkpQs9H][bookmark: _Int_7oyYaU9p]ELSA interventions are usually conducted by a trained teaching assistant or relevant member of staff. The training to become a certified Emotional Learning Support Assistant (ELSA) could be described as “rigorous” and the framework is said to be “robust”, with a lot of care and consideration being put into the organization of training. 5 days of training with an educational psychologist are necessary to qualify as an ELSA, and ELSA’s are trained on various different aspects of emotional literacy to ensure a well-rounded approach to aiding children’s emotional development (Burton, 2018). In Idris’ case, a well-rounded approach could be beneficial as the spectrum of emotional needs presented by him could be considered to be quite broad, potentially implying that he may need intervention implemented in a variety of different aspects of emotional literacy.
This intervention could be implemented at any time throughout the school day; however, evidence suggests that children's moods are at their lowest in the morning, at around 8:30am (Diaz-Morales, Escribano and Jankowski, 2014). This could imply that implementing the intervention in the morning could be beneficial for children to set them up effectively for the day and to ensure that their emotions are regulated as soon as possible. However, Lehman and Repetti (2007) suggest that negative events that may take place during the school day can then have a negative impact on a child's mood later in the day, implying that a difference in mood at different times of the day could be considered individual to each child. In this instance, implementing the ELSA intervention in the morning may be more beneficial for Idris by helping to regulate his emotions earlier on in the day, particularly if he is unable to complete his work that day on a laptop or computer, as this is one of the main drivers for emotional dysregulation for Idris (see appendix 1). 
It could be possible to suggest that ELSA has many strengths in aiding emotional development, some of which could directly support the development of Idris. Silver, Emanuel and Jones (2024) explain that over the last decade, there has been a significant increase in the need to support the wellbeing of children and young people. A study conducted by these researchers including a series of tests demonstrated that after 6 weeks of ELSA sessions, a significant improvement was seen in the participants emotional literacy, and that these levels of emotional literacy were maintained for 10 weeks after the interventions ended. This could convey that ELSA sessions have a long-lasting effect on emotional development in children and that the impact on emotional development is strong, therefore implying that this intervention could support Idris’ emotional development long-term. 
In agreement with Silver, Emanuel and Jones (2024), the Education Endowment Foundation (EEF, 2021) suggest that social and emotional learning through intervention can be extremely beneficial to learners. They imply that emotional and social learning approaches usually provide a positive outcome to learners regarding their development, with an additional four months of academic progress being attained across the academic year on average when a social and emotional intervention is implemented. This could benefit Idris not only in terms of his emotional development, but in his academic development too with research from the EEF claiming that the effects of social and emotional interventions such as ELSA can support mathematics and literacy skills, which Idris also is aiming to develop.
Despite this, The Education Endowment Foundation (2021) also state that this evidence is not completely secure, and that schools should monitor the progress of these approaches and interventions themselves to ensure that they are progressing the participants learning and development effectively. 
As previously stated, the ELSA intervention has been chosen to be implemented for Idris as there appear to be deficits within his emotional development, these being that he finds failure of tasks and getting answers incorrect quite upsetting, he is keen to please adults and that he will often isolate himself from social situations if he is emotionally dysregulated. Within an ELSA session, Idris may benefit from activities such as mistake-making, role playing social situations, and relationship building, which were a few of the activities discussed and observed during PTE2. It is suggested that ELSA was specifically designed to help children and young people to “express, understand and manage their emotions” (Wong et al., 2020). Although it appears that Idris can regulate fairly well and understands what he needs to do to cope, for example, take time out of the classroom (see appendix 1), learning to express his emotions out loud may help him develop further as supported by Ashdown and Bernard (2011). They explain that research demonstrates that one of the key social-emotional that children need to develop is their ability to communicate their emotions effectively which can possibly in turn help them to develop confidence, relationship building skills and persistence when faced with challenges, all of which could be considered beneficial skills for Idris to develop. 
When considering the strengths and limitations of interventions in general, it could be argued that ELSA demonstrates a strength through its cost effectiveness compared to other interventions. Upon research, it can be concluded that it costs around £600 to train an Emotional Learning Support Assistant, and this includes supervision from the trainer until the end of the academic year as well as the relevant materials needed to complete the intervention. It then costs £250 a year to maintain and update training (Shropshire Educational Psychology Service, 2017). It could be argued that training an ELSA appears expensive, however this training qualifies the member of staff to lead this intervention indefinitely, and training would only need to be paid for again if the designated ELSA chose to resign from the school, where therefore another member of staff would require training. The affordability of ELSA training could possibly mean that this intervention would be more accessible to Idris, fostering the idea of supporting his emotional development. 
One possible limitation to ELSA however, could potentially be that learners would be removed from the classroom to complete the intervention, therefore taking them away from valuable learning experiences likely once or twice a week. Bruner’s spiral curriculum could support the disadvantage of taking children out of the classroom as he explains that for learners to develop their knowledge, they must build on and revisit prior knowledge (Gibbs, 2014). It could then be argued that if a learner is being removed from the classroom to partake in an intervention, they may then be missing out on vital experiences of revisiting prior knowledge which could in turn have an impact on their other areas of development besides emotional.
[bookmark: _Int_pWYxKFE2]However, during PTE2, it was observed that some learners appeared to benefit more from learning to regulate their emotions during the ELSA intervention than they would have being in the classroom dysregulated and unable to work efficiently. It was possible to catch learners up on what they had missed in the approximately 20 minutes that they were outside of the classroom, however helping them to regulate their emotions when they did not understand the strategies needed to aid them in this process was far more challenging. This can be supported by Estyn’s (2024) case study of school X where they concluded that through the use of ELSA intervention for those who need it, nearly all learners were ready to learn at the very beginning of the lesson, possibly demonstrating that through focusing on emotional development, learners can be aided in having better learning experiences, therefore likely retaining or gaining knowledge more effectively.
Ultimately, it could be concluded that the ELSA intervention is an effective intervention for Idris’ emotional development. It could be implemented to support his difficulties in emotional regulation, his sensitivity to making mistakes and upset over the inability to complete tasks and his preference to play alone. Through the use of ELSA, these areas can be developed and targeted to provide the best outcomes for Idris and to support his overall emotional development. In line with the research gathered, the use of ELSA could also support Idris’ development in other areas, such as his cognitive and social development through educating him on strategies and coping mechanisms that he may be able to transfer to these areas of development.
In respect of the recent emphasis on emotional development and well-being (Silver, Emanuel and Jones, 2024), it could be important to consider whether ELSA could be rolled out as a whole school approach. The limitations to this would include the inability and cost of training enough staff as ELSA is usually conducted one-to-one or in small groups, however if perhaps all class teachers were ELSA trained, whole class lessons could be taught on emotional regulation and development to support all learners development, not just individuals who are deemed to be needing intervention. Additionally, parents could also potentially be included in the ELSA process through the distribution of resources and activities to conduct at home with their children. This could, therefore, allow not only for their children to continue developing emotionally, but for parents to gain a better understanding of the emotional development of their child and how they can help them to progress.
Within future practice, it could be beneficial to engage in ELSA training, or to work closely with an Emotional Literacy Support Assistant to observe valuable practices and activities that could be implemented to support the emotional development of learners in my potential future classroom. 
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Pupil Profile

This is Idris. Idris is 9 years old and is a year 4 pupil. He has one sister called
Ella who is in Reception class at the same school.

Idris doesn't enjoy class work, apart from the physical and sports lessons. He
hates reading, writing and maths, but is happy to complete activities on a
tablet or a computer. If he isn't allowed to do this, Idris sometimes sulks and

is in a bad mood. Then, he asks Mrs James, the class teacher, for
permission to go out of the classroom to have some quiet time for himself.

Mrs James is concerned that Idris's academic work is not of the same
standard as that of his peers. However, he clearly enjoys practical activities,
especially if there is an opportunity to go outside. He loves helping Mrs
James with tasks such as tidying up the classroom, photocopying work or
watering the flowers in the school garden. He is used to helping his mother look
after the garden at home.

When Idris refuses to complete his work, he doesn't interrupt the class, he just sits
quietly dreaming of his favourite football team. He likes watching football
matches on TV at weekends, but prefers kicking a ball alone on the yard
rather than playing with someone else or as a member of a team.

While reflecting on how she can support Idris to develop further, Mrs James
considers some of his main characteristics which include:

Physical Development

+ Well developed gross motor skills e.g. jump, turn, perform tasks in physical lessons

+ Prints when writing rather than using joined-up handwriting
+ Dresses himself after swimming and sports lessons

Cognitive Development

+ Recognizes time on the hour, quarter past and half past on an analogue clock
«+ Finds it hard to concentrate for long periods of time

Emotional Development
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Emotional Development

+ Shows disappointment if he fails to perform tasks or gets wrong answers

+ Is keen to please adults

Language Development

+ Has a wide spoken vocabulary but has difficulty concentrating when reading and writing
+ Begins to understand and use humour orally

« Expresses opinions on likes and dislikes

Social Development

« Is respectful towards other adults and children

+ Enjoys working alone rather than with others




