In this assignment, I will be reflecting critically on an intervention designed to support the learning and development of a pupil, focusing specifically on a year 3 pupil named Charlie. Charlie is a 7-year-old boy working at a progression step 2 level and is currently on track for his age according to (Welsh Government, 2025). For context as stated in Appendix 1, Charlie is currently struggling vastly with regulating his emotions, along with uncontrollable outbursts. It is important to mention Charlie's parents have recently gone through a distressing divorce which may indicate the behavior change. Due to protection reasons, I have named this child Charlie under the act of (British Educational Research Association), expressing how any changes to a child's anonymity should be carefully assessed to protect the confidentiality of others involved. When planning and implementing any intervention, it is crucial to ensure that children's development and needs are consistently addressed.  The Social Services and Well-Being (Wales) Act 2014 emphasizes the importance of prioritizing children's emotional and physical well-being as a central focus of all interventions. Further supporting this is (Welsh Government, 2014), who express how Children are entitled to feel happy, healthy, and safe, with appropriate services in place to support their needs.   
To support Charlie, I have chosen ELSA (Emotional Literacy Support Assistance) intervention. ELSAs are trained staff members who work within their schools to assist children in identifying, understanding, and managing their emotions to improve their overall success. They design and implement personalized support programs for individual students or small groups. ELSAs undergo training and receive ongoing supervision from educational psychologists to ensure the effectiveness of their support (Educational Endowment Foundation, no date) (Educational Psychology Service,2021). I selected the ELSA intervention because it provides a focused approach to addressing a child's emotional needs and explores how these emotions can influence children's overall development. For pupils like Charlie, this intervention can target their resilience and increase self-awareness. According to (Estyn,2020) Schools that excel at fostering resilience in their students are those that prioritize emotional well-being and provide strong mental health support for all learners. This supports why ELSA could be beneficial to Charlie. This viewpoint is reinforced by (Elsa Network, 2017) clarifying that children perform better and feel more content in school when their emotional needs are met. As part of my critical reflection, I will also explore the challenges associated with the ELSA intervention, such as limited funding, time constraints, and insufficient resources, all of which can hinder its effectiveness. Additionally, I will discuss the issue of “receiving limited research attention” (Nicholson-Roberts, p.n., 55, no date), which can contribute to a lack of robust evidence supporting the intervention’s long-term impact. These barriers may affect the scalability of the ELSA program, making it difficult to fully assess its potential and implement it consistently across various settings.  
Child development and well-being play a central role within the Welsh curriculum, emphasizing the importance of nurturing both academic and emotional growth to support holistic learning. (Welsh Government,2025.) The primary objective of the curriculum is to support and enhance the learning experience of its students. (Welsh Government,2022). Graham Donaldson, a Welsh educational specialist, changed the way the Welsh curriculum is run by preparing students for the future, creating a more personalized, skills-based curriculum. A more flexible curriculum will include more critical thinking and emotional well-being embedded in learners and teachers. (Donaldson, G. 2015). Building on this point, the four purposes outlined in the Welsh Framework emphasize that these objectives should serve as the foundation for a school’s curriculum design, underlining their essential role in fostering children's development. Learners will be supported in building the confidence, motivation, physical skills, knowledge, and understanding necessary to adopt healthy and active lifestyles that foster good physical health and overall well-being (Welsh Government, 2022). This evidence from the curriculum may align with the 2023 Estyn Annual Report that highlights how the Curriculum for Wales supports primary students by nurturing the skills and attributes defined in its four purposes. Estyn notes that many schools are starting to focus on developing these skills in their pupils moving forward which could lead to positive outcomes overall (Estyn,2023).  
Children's emotional and social development is crucial for their overall growth, influencing their ability to interact with peers, regulate their emotions, and navigate various social situations. Emotional development begins at an early age and is shaped by interactions with caregivers, teachers, and peers this is mentioned in the Social Services and Well-being (Wales) Act 2014 encourages children to have positive relationships with peers and family, recognizing that strong social connections are essential for a child’s emotional development (Welsh Government, 2014) Positive relationships foster a sense of security, which in turn helps children learn to express their emotions appropriately and manage difficult feelings like frustration or sadness (Child Development Institute, 2020). John Bowlby's attachment theory further reinforces this, emphasizing the significance of secure attachments for emotional regulation and future emotional stability (Bowlby, 1988). Bowlby (1969) argues that the quality of early bonds forms the foundation of a child's emotional well-being. This was then reinforced by development psychologist Mary Ainsworth who concluded that when children experience positive relationships with their parents or caregivers, they are more likely to develop confidence, self-regulation, and the ability to cope with stress. In contrast, children who lack these secure attachments may develop negative attachment patterns, such as avoidant attachment, which can lead to difficulties in forming relationships and coping with challenges later in life (Ainsworth, 1978orming relationships and coping with challenges later in life (Ainsworth, 1978) (The Attachment Project,2024).   
Estyn emphasizes the crucial role of emotional and social support in the development and well-being of Key Stage 2 pupils. A 2022 Estyn report on mental health in schools indicates that 60% of Key Stage 2 pupils demonstrate a positive self-regard as learners, underscoring the importance of fostering self-esteem and emotional well-being through targeted support strategies (Estyn, 2022). According to Erik Erikson's psychosocial stages of development, emotional well-being develops through key stages in early childhood, with children facing challenges that foster resilience and confidence throughout their lives (Erikson, 1963). By successfully overcoming challenges at each stage, children build resilience, which is essential for handling future obstacles. Erikson’s theory emphasizes that emotional well-being is not static; rather, it evolves as children face age-appropriate challenges that shape their self-esteem and social competence, setting the stage for positive emotional health throughout their lives. Through this, children can “explore new roles and identities: Engage in pretend play to try out different roles and develop a sense of purpose and initiative” (Erikson, 1950). Maslow’s Hierarchy of Needs suggests that emotional and social development is linked to fulfilling basic needs, starting from survival to self-fulfillment. As each lower-level need is met, children can build self-esteem, form relationships, and develop emotional resilience. For Charlie, this progression would help him build confidence, social connections, and emotional well-being, supporting his growth in a positive environment (Maslow & Borgeaud, 2013). 
Directing to Charlie's profile (as seen in Appendix 1), Charlie is on track with his cognitive and physical development but struggles with social and emotional skills. An ELSA intervention could help address these needs and improve his social interactions in the classroom. In agreement with this opinion is (Harris, 2010a; Harris, 2010b) who states that The ELSA program was consistently recognized as a valuable resource in schools, contributing to numerous positive outcomes at the whole-school level, such as improving emotional literacy awareness, attendance, behavior, emotional well-being, relationships, and academic performance. This viewpoint is further supported by Portsmouth City Council (2025), which highlights how the ELSA programme can help children develop crucial skills such as managing anxiety, improving self-esteem, regulating emotions, and enhancing social skills, among other key areas of social and emotional development. This correlates with ELSA’s aim to enhance emotional well-being by helping children develop emotional awareness and self-regulation, improving behavior and engagement in learning through personalized support. This approach may support children’s overall well-being by fostering emotional intelligence and resilience (Educational Endowment Foundation, 2019). However, on the other hand, Fairall (2020) identified several barriers to the successful implementation of the ELSA program, including a lack of overall school understanding and support for its main goals, confusion between ELSA and other social, emotional, and mental health (SEMH) services, as well as challenges in defining role boundaries and managing pupils' excessive reliance on the program.  
  
Charlie excels in cognitive and physical tasks but struggles emotionally and socially. He has difficulty connecting with peers, often feeling isolated and frustrated during group activities. His anxiety impacts his participation in discussions and school events, affecting his self-esteem and sense of belonging. These emotional and social challenges highlight the need for interventions to help him develop essential skills for emotional well-being and academic success. The ELSA intervention would be conducted by a member of staff who is a trained ELSA within the school. The intervention would begin with background research on the child and completion of the relevant ELSA form to ensure it is the most suitable option. Parental consent would be obtained before proceeding. The intervention would take place in a designated room in school which is key to the intervention. Supporting this point, Jane Smith (2021) emphasizes the importance of having a safe, sensory space with privacy to prevent interruptions. She further states, "A dedicated ELSA room is sure to be a valuable resource for your school" (Smith, J., 2021).  
The benefits of ELSA intervention can be highlighted as a positive and valuable tool as suggested by Sayer (2,011), who explained the impact of ELSA. The study on the ELSA program in schools found that children who took part in ELSA interventions showed progress in emotional literacy and social interactions. It highlighted that the success of the program relied on continuous support and a well-defined structure, which helped children improve emotional regulation and build better peer relationships. Similarly, the 2023 Estyn Annual Report highlights the positive impact of interventions like ELSA on children's emotional and social development. It states that such interventions improve emotional well-being and foster healthier relationships, which in turn enhance learning outcomes. For instance, children who receive emotional support are more likely to engage positively in class, leading to better academic performance and social growth (Estyn, 2023). Furthermore, in an investigation created by Dodds J and Blake e R. 2015), two teaching assistants asked ELSA workers around Plymouth what they thought of the method and if it was genuinely helping students develop. As seen in Appendix 2, 68% of ELSA workers agreed there was a positive impact from the intervention, suggesting it may conclusively impact children's development. Supporting this point further is the Education Endowment Foundation, which discussed how social and emotional interventions can provide better academic outcomes. It gives an emotional intervention to provide better academic outcomes. They report that when children have strong emotional and social skills, they are more likely to engage in the lessons while managing to stay on task and focus effectively.   
  
However, we may have reason to be cautious of the ELSA intervention, (Laquea, K.2025) explained the overall negative side to interventions in primary school stating Inconsistent implementation such as variations in resources, training, and expertise can lead to students receiving unequal levels of quality intervention. ELSA has faced criticism regarding the amount of time children spend outside the classroom. Alston (2022) explains that this separation from their teachers and peers can lead to a sense of disconnection, reducing both their social engagement and understanding of classroom learning. Their educational experience can become fragmented and disrupted as they shift between different groups. Another barrier affecting interventions like ELSA is insufficient resources. Effective programs often require financial investment, particularly for trained professionals and appropriate materials. When schools struggle to provide these resources adequately, the impact of the intervention may be limited, resulting in outcomes that fall short of expectations. This can also have negative consequences for staff, who may feel responsible for the intervention's reduced effectiveness (March et al., 2022). Estyn advocates a similar point when it comes to funding interventions in the report on how Early   Years Pupil Development Grant (EYPDG) is unevenly distributed across Wales. Local authorities with higher levels of deprivation often receive insufficient funding, which reduces the effectiveness of the interventions. This may limit schools to address the needs of the children. This point can be further expanded upon when Estyn highlights the issue of inaccurate data, which makes it challenging for schools to assess students effectively. As a result, some children may miss out on the necessary support they require, potentially affecting their progress and development (Estyn, 2024). Complementing support is put forward by the Education Endowment Foundation, who show that efficient evidencing recommended authorities with higher levels of deprivation often receive insufficient funding, which reduces the effectiveness of the interventions. This may limit schools to address the needs of the children. This point may be extended further when Estyn continue by discussing the lack of accurate data, which makes it difficult for schools to create resources. As a result, some children may not receive the support they need.  (Estyn, 2024). Complementing support is put forward by the Education Endowment Foundation, who show there is a lack of efficient evidence regarding emotional support and resilience. The main aim of the ELSA program is to help students build the skills needed to regulate their emotions and interact positively with others. However, if students become too dependent on the support, they may find it difficult to manage on their own, which can undermine the long-term effectiveness of the intervention. (Fairall, H.2020).  
For a childlike Charlie who struggles to work with others or express emotions, having the appropriate training and effective resources could be crucial to the intervention having a positive impact. Reflecting on my own experience observing ELSA sessions in my PTE2, the ELSA session began with the question, “What has been your favorite part of your day?” Through my research, this was a key part of the intervention as it allowed children to open in a space, they felt to be safe. It was explained that there was no right or wrong answer, and the child did not have to share feelings if they did not want to. Meanwhile, the main sections of the intervention did require resources such as Lego, paper, which required funding from the school. Another point I observed was the school did not have a designated ELSA/intervention room, therefore, there were inaccuracies about where the intervention was held. As mentioned prior the importance of having a specific ELSA intervention room, this could have negatively impacted the session as music and singing lessons were taking place in the next room. As a result, the session became interrupted and Charlie along with other children, would get frustrated or distracted, taking away vital time from the intervention. This could contradict a view made earlier by Smith J (2025) who stressed the importance of a private designated space that will not be disturbed. Reflecting on Charlie's home and family situation, which is less than ideal, may provide insight into why his social and emotional skills are underdeveloped compared to other areas. Research suggests that family involvement plays a crucial role in the success of interventions. However, challenges such as scheduling conflicts or low participation levels can hinder this involvement, potentially limiting the effectiveness of the program. When families are actively engaged, the chances of achieving desired outcomes for the child's development increase significantly (Betts et al., 2009). My recommendation     if I were to provide Charlie with an ELSA session, would be to ask him to create his own ‘emotional toolbox’ filled with strategies and activities to self-regulate or use when Charlie is feeling overwhelmed. The toolbox may include calming activities, visual charts or personal comfort items. This research was supported by (Child Mind Institute 2022) which expresses that the emotional toolbox can allow children to enhance their coping skills while building resilience outside of the ELSA intervention.   
To draw this critical evaluation together, it is evident that the ELSA intervention has significant potential to support children while addressing challenges they may face in their everyday lives. However, to reach that end goal, there are serval steps that must be put in place and considered for everyone involved in the intervention process. In my opinion, it is vital to regularly assess the outcome of the situation and how to properly draw the intervention to a close. Children's emotional and social skills should be regularly monitored to provide a clear outcome. As stated earlier, there is not enough tracked research to understand how effective ELSA is in the long term. However, I believe that with more studying and focus, ELSA interventions could be a stepping-stone for children. When it comes to providing support to staff who are training to be ELSA support workers, I think there should be regular continuous training to discover new techniques, methods and activities to provide children with the best outcome possible. I believe that parental involvement could be key to also improving this intervention with regularly open workshops where the parents can learn more about what they could do to assist: for example, techniques to develop further at home. A suggestion I would provide to schools undergoing ELSA intervention would be to create fundraisers to raise money for the intervention to overcome the barrier of resources and training. I believe this could make a vast improvement to how the intervention is run. This can be reinforced by a report in 2024 that discussed the importance of stronger support when it comes to interventions such as ELSA. It suggests that sufficient funding is crucial to addressing the impact of poverty on children, particularly focusing on their language development, social skills and emotional well-being. This implies that interventions to support children can be improved with a bigger budget (Estyn,2024).   
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Charlie is in a year 3 class and is 7 years old. Charlie is an energetic child who excels in physical activities but struggles with
emotional regulation in class. When faced with challenging tasks, they may have outbursts, becoming frustrated or withdrawn,
which can affect their focus and disrupt others. Charlie enjoys hands-on activities but may refuse to complete academic work
when upset. Their frustration often leads to a lack of engagement, leaving the classroom or upset. Making it difficult for them to
keep up with tasks.|
Cognitive Development:
Understands basic math concepts such as multiplication and division.
Demonstrates ability to read and comprehend age-appropriate texts.
Can focus and complete tasks effectively when emotionally calm.
Struggles to maintain focus when emotionally distressed, affecting task completion.
Shows curiosity and enjoys hands-on learning, particularly in science and physical education.
Emotional Development:
Struggles with emotional regulation, especially during stressful or frustrating situations.
May exhibit outbursts or withdrawal when facing challenges (e.g., group work, changes in routine).
Difficulty expressing emotions verbally, often resorting to physical signs of distress like fidgeting or tears.
Needs support in recognizing and articulating emotions.

Social Development:

Emotional struggles can sometimes hinder effective social interactions.

Finds it challenging to navigate conflicts or disagreements with classmates, may become withdrawn or overly
reactive.

Able to collaborate well with peers when feeling secure.

Occasionally misinterprets social cues due to emotional responses, affecting peer relationships.
Physical Development:

Strong and coordinated with excellent motor skills for their age.

Excels in physical activities, particularly in sports and outdoor play.
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7. The ELSAs have had a positive impact on the school environment
in general. To what extent do you agree with this statement?
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Figure 6: the percentage of those rating the extent to which ELSAs have
had a positive impact on the school environment in general.




