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Section 1: 
1.1 Infographic to explore Maslow’s Model 
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Section 02: 
2.1 Holistic Child Development with Links to Maslow’s Hierarchy of Needs
The holistic child development is the concept that children are developing in various, interdependent areas: physical, cognitive, social, emotional, and moral and that development in one area is highly dependent on another (Bee and Boyd, 2013; Berk, 2019). In this approach, children are considered as complete individuals influenced by biological, relationships, cultural, environmental and experiences (Anning, Fleer and Cullen, 2008). This view is supported by Maslow’s Hierarchy of Needs (1943), which demonstrates that, depending on the healthy development of children, there are various layers of needs that must be satisfied (Sowmya and Anokha, 2025).
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Figure 01: Maslow’s Hierarchy of Needs (Kurt, 2020).



2.1.1 Physiological Needs
The model by Maslow is based on physiological needs, including food, sleep, hydration and warmth, and health. These are some of the fundamental needs without which there can be no physical development or cognitive operation. Lack of proper nutrition and sleep can also indicate inability to concentrate, control emotions, and social interaction as the body will focus on survival, not learning (Shonkoff and Meisels, 2000). Studies on early brain maturation have emphasised the role of the biological well-being in supporting neural development in affecting memory, attention and learning abilities (Smith, 2002). Teachers should therefore make sure that the fundamental physical needs of children are met in holistic development to allow them to be fully developed.
2.1.2 Safety Needs
Safety is about not only physical but also emotional protection. Children need routines, safe places and adults who are emotionally near to be able to explore without fear (Hughes and Read, 2012). When Maslow failed to emphasise the necessity of children to have safety, the children end up feeling anxious and incapable of concentrating on other, more important developmental processes. This is supported by the attachment theory developed by Bowlby, which indicates that children form secure relationships where they are free to discover and learn better (Bowlby, 2005). The holistic approach acknowledges that environmental safety, safeguarding policies, and developing relationships are all important to the stability, confidence, and robustness of children.
2.1.3. Love and Belonging Needs
Maslow’s third level, love and belonging, directly connects to the emotional and social dimensions of holistic development. Positive relationships with caregivers promote strong attachment and emotional stability (Gerhardt, 2014). Opportunities for social interaction and play help children develop empathy, cooperation, communication, and confidence (Moyles, 2010). Feeling accepted and valued in family, school, and community settings is essential for children’s sense of identity and wellbeing (Maynard et al., 2021). Without belonging, children may withdraw, show behavioural challenges, or struggle academically.
2.1.4. Esteem Needs
Esteem needs are confidence, self-worth, competence, and recognition. Children feel self-esteem when they are allowed to feel successful, encouraged and the right amount of challenge (Roberts, 2006). The frameworks of holistic development focus on the possibilities of autonomy, problem-solving, and creativity because of their ability to induce intrinsic motivation and resilience (Bee and Boyd, 2013). Examples of outdoor learning include providing children with risk-taking opportunities, challenging skills and developing confidence (Bilton, 2010). The esteem needs are met, which leads to cognitive perseverance, social competence, and emotional regulation, which help in a lifelong learning process.
2.1.5 Self-Actualisation Needs
At the apex of the Maslow hierarchy is self-actualisation or the fulfilment of potential. In the case of children, it is creativity, curiosity, moral knowledge, independence, and the desire to learn (Berk, 2019). Holistic education promotes exploration, creative play, problem solving and choice making. As it is pointed out by play theorists like Else (2014), open-ended play enables children to share their ideas, explore the roles, and combine the learning in various fields. Varied learning experiences, both inside and outside, cultural experiences, and socialisation, help the children to explore their strengths and desires.
Generally, the model by Maslow supports the fact that child development is multidimensional and that every stage of need should be fostered to facilitate ideal development. Children are in a better position of learning, connect, explore and achieve their full potential when their physical, emotional, social, and cognitive needs are taken care of.
2.3 Holistic Child Development with Links to Other Developmental Theories
The various developmental theories that support holistic child development explain jointly how children develop in terms of physical, cognitive, social, emotive, and cultural development. Whereas Maslow emphasises the role of fulfilling needs in layers, other theorists provide more detailed information on the way children learn, socialise, and derive meaning in their worlds. 
2.3.1 Piaget’s Cognitive Development Theory
The stage-based theory by Jean Piaget demonstrates that children actively develop knowledge by means of interaction processes with their physical and social surroundings. His levels of sensorimotor through formal operational levels demonstrate how the thoughts of children get more complicated when they grow older (Oogarah-Pratap et al., 2025). The focus of Piaget on practical education, problem-solving and exploration is quite consistent with holistic approaches, which acknowledge the connection between physical activity, mental development, and social interaction (Berk, 2019). Play-based learning, as advocated by Bruce (2012), enables the child to experiment, create schemas and bring together the learning among the developmental fields and proving how cognitive development cannot be torn apart as an emotional experience or as an experience of the environment.
2.3.2 Vygotsky’s Sociocultural Theory
Lev Vygotsky contributed to the development of the knowledge of the stages in development by underlining the importance of social interaction and cultural tools. His theory of the Zone of Proximal Development (ZPD) is the way children develop to higher levels of learning, with the help of instructions in the form of scaffolding (Kashani, 2025). Also taking a significant part in forming thought and communication is language, which Vygotsky considered a psychological tool (Lefevre, 2010). These concepts are reflected in a holistic approach that respects collaborative learning, cultural responsiveness, and effective adult-child relationships that lead to cognitive, emotional, and social development. Children gain an aspect of confidence, belonging and higher-level thinking through meaningful interaction.
2.3.3 Bronfenbrenner’s Ecological Systems Theory
The ecological model by Bronfenbrenner provides one of the most powerful theoretical models of development in its holistic approach. It places the child into a network of systems of environments, starting with immediate family and schools (microsystem) to larger societal systems (macrosystem). The systems are dynamically interacting to affect development (Bronfenbrenner, 2013). To illustrate, children are influenced in terms of opportunities, well-being and learning through parental occupations, community security, cultural demands and governmental policy. This theory confirms that development is not an individual process, as it is a relational process, which is context specific, relation specific and institution specific (Anning, Fleer and Cullen, 2008).
2.3.4 Erikson’s Psychosocial Theory
The psychosocial theory of Erik Erikson consists of eight stages, where Erik Erikson emphasises the emotional and identity-based levels of development. In every stage, there is a struggle, autonomy versus shame or industry versus inferiority, and success results in the development of psychological strengths (Orenstein and Lewis, 2022). The stages indicate that emotional stability, self-esteem and social competence are critical towards healthy development. Roberts (2006) points out that positive self-esteem in early learning enhances motivation and resilience, which is very similar to what Erikson concentrated on: confidence and identity. Holistic development involves a combination of these concepts in that special attention is given to emotional well-being, secure relationships, and supportive learning environments.


Section 3
3.1 Examples from Early Years Practice Demonstrating Maslow’s Significance in Understanding Child Development
To illustrate how the Maslow theory can be used to develop a holistic perspective of development in children, this section will unveil three specific practice-based examples, with one of them aimed at supporting transitions. The examples rely on some of the most important literature in early childhood, provided in the reference list, and include attachment theory, communication strategies, play pedagogy, and research on wellbeing.
3.1. Example 1: Supporting Emotional Security and Belonging Through Key Person Relationships
One of the main areas where Maslow’s model is applied in early childhood is focusing on the belongingness and love needs of children, especially the close emotional bonds. This is, in practical terms, represented in the key person approach, which provides all the children with a stable adult who develops a secure and trusting relationship with them. It is generally accepted that creating a relationship of this type is the key to emotional well-being and the development of children (Dowling, 2014).
This is endorsed by the attachment theory, which states that sensitive and supportive caregiving results in safe attachment, which consequently leads to subsequent learning and social adequacy (Bowlby and Bowlby, 2012; Atkinson and Goldberg, 2003). To illustrate the point, a child in an early year’s environment might be anxious, withdrawn, and clingy. The child starts to get the feeling of safety and belonging through the warmth, responsive nature, and emotional containment of the key person. The child, over a period, gains the confidence to venture into the environment, interact with peers, and undergo learning experiences, which enable him/her to progress up Maslow’s hierarchy to esteem and cognitive development levels.
There is no creation of this secure base without communication. Lefevre (2010) also stresses that a practitioner should adopt the developmentally sound methods of communication, like non-verbal cues, active listening, and gentle reassurance, as a means of allowing children to feel heard and appreciated. Similarly, Dunhill et al. (2009) note that emotionally responsive communication leads to strong practitioner-to-child relationships, which minimise the anxiety levels of children, thereby assisting their engagement.
3.2. Example 2: Promoting Self-Esteem and Competence Through Play-Based Learning
Maslow also lists such esteem needs as self-confidence, independence, and competence as essential in growth and learning. One of the most influential ways of aiding these needs in early childhood is play. According to Bruce (2012) and Moyles (2014), play does not just develop cognitive skills but also increases the autonomy of the children, their problem-solving capability, and emotional strength (Moyles, 2014).
A practitioner can create open-ended opportunities in the early years’ setting, which can be outdoor exploration, sensory, or construction activity. According to Bilton (2010), outdoor settings can also provide children with the opportunity to challenge themselves, take carefully calculable risks, and learn their physical potential, all of which help to foster a sense of competence. Archer and Siraj (2015) also indicate that movement-based play boosts motor level and fosters a mastery feeling, which adds to the self-esteem of children.
Self-esteem is also built when the practitioners reward effort, give credit to the ideas of children, and scaffold learning accordingly. Negative reactions to children often lead them to internalise a negative view of themselves and their ability to cope with life, as Roberts (2006) points out that positive feedback is strength-based and positivity-related. As an illustration, the confidence in personal competence is enhanced when a practitioner compliments a child who continues to construct an elaborate tower or negotiates with others in a shared play. This is consistent with the perspectives of Berk (2019), who believes that children develop strong images about themselves by means of feedback and effective participation in meaningful activities.
Play is also known to fulfil the cognitive needs of children, later incorporated by Maslow in his hierarchy. According to Smith (2004), brain development is achieved through diverse sensory and exploration experiences, which activate neural pathways of learning and memory. Therefore, through the design of play-rich environments, practitioners can facilitate cognitive development and the upper level of self-actualisation, such as creativity, imagination and problem-solving.
3.3. Example 3: Supporting Transitions Using Maslow’s Hierarchy (Link to Belonging and Safety Needs
Transitions: The beginning of nursery, changing rooms or going to school can be an emotionally difficult time of the year. This illustration specifically dwells on the way the Maslow model transition practice can be used to facilitate effective transition practice. It is a natural process, as it jeopardises the feeling of security and belonging of children and exposes them to the lower tiers of the Maslow hierarchy. Transitions, as argued by Clark and Tucker (2010). may be destabilising, especially to the children who live in a complex or disadvantaged situation and thus they should be given sensitive and structured assistance. As an illustration, upon transferring a child out of the toddler room to the preschool room, the setting's environment may apply the following strategies:
a) Gradual Familiarisation: Supported visits with brief periods of stay in the new room would enable the child to get used to the environment, adults, and routines. This helps in anxiety reduction and enhances a feeling of safety among the children. According to Atkinson and Goldberg (2003), foreseeable environments and stable relationships aid children in being emotionally stable even when there are changes in their lives.
b) Continuity of Attachment: In cases where possible, the key person of the child accompanies him during the first visits or works closely with a new key person. The relevance of establishing secure relational continuity during transitions, as pointed out by Bowlby and Bowlby (2012) in their writing on attachment, is essential in averting emotional distress.
c) Family Collaboration: As Hughes and Read (2012) and Petrie (2011) state, open communication with parents helps children to be emotionally secure when they are going through transitions. Children feel less uncertain and better placed to settle when informed, involved and reassured.
d) Play-Based Adjustment: According to Moyles (2014) and Else (2014), play is a low-pressure, known setting where children have an opportunity to interact with new environments at their own speed. Playing with peers and practitioners also aids in restoring a sense of belonging and confidence, which agrees with the levels of belonging and esteem of Maslow.
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