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PART A 
Resources pack as hard copy & digital copy (5,000 words).
(a) Within the context of a 6-week Scheme of Work, plan and prepare a 60-minute micro-lesson based on research into the theme of Industry. The work should be designed to meet the needs of a Key Stage 3, mixed ability group who are following the National Curriculum for Art and Design / Design Technology in Wales. The lesson may be video-recorded and the UWTSD’s Lesson Assessment Form used for feedback purposes. You will receive detailed formative feedback from your tutor and your peers and you may be asked questions to justify your rationale.

(b) The lesson will be taught to your colleagues on the PGCE Art and Design programme. 

(c) The lesson will be observed by your Art and Design / Design Technology Curriculum Leader and a colleague from the S-PGCE group using the University’s lesson assessment form for formative feedback purposes.

(d) The lesson will be filmed to help you to critically reflect on your performance.

(e) To complete Part A successfully you will need to provide:
· A Scheme of Work.
· A Lesson Plan.
· Visual resources, e.g. artist, craftsperson or designer hand-outs, including Welsh examples.
· A PowerPoint presentation.
· A seating plan.
· A register.
· Worksheets, including a distributable homework task.
· Examples of student work produced during the lesson.
· Photographs of your lesson taking place in the context of the process undertaken and final creative outcomes.
· A short-term self-evaluation.

You will also need to:
· Prepare materials and equipment in advance of the lesson, e.g. cut paper, set out an appropriate number of paintbrushes, palettes, paint, water pots, etc.
· Consider the furniture layout to accommodate the group and your planned activity.
· Set up any ICT equipment which you may need to deliver aspects of your lesson. 

In your Assignment presentation file, creatively display a complete resource package for the lesson you delivered. You should include your Short-Term Self-Evaluation, feedback provided by your Curriculum Leader and peer assessor, examples of the practical work generated during your micro-teaching lesson as well as photographs which document its development.  




PART B 
Task 1 - 1,500 Words
Use selected literature and professional documents to explain the learning principles which underpin the scheme of work, teaching session and resources. Consider the sequence of your scheme of work, syllabus requirements, differentiation and learning, Y Cwricwlwm Cymreig, the Literacy and Numeracy Framework (LNF), the Digital Competence Framework, etc.
TASK 2 - 2,000 Words
In the light of your first Professional Teaching Experience, revisit your micro-teaching lesson and address the following:
· Critically evaluate your lesson in light of your first professional teaching experience.
· Discuss how you might approach this exercise in a different manner and how this might improve upon your practice. How might these changes impact upon the teaching and learning process?
· Critically evaluate the influence of these features on pupils’ thinking, learning and behaviour in the light of suggested changes.
· Evaluate the development of your own thinking as a teacher using QTS standards.
· Conclude with an appended QTS-referenced Action Plan.
GENERAL REQUIREMENTS
You are required to:
1. submit one copy of your assignment in professional presentation file format. The copy will be retained by the University following its assessment, although all written comments and the feedback form will be shared with you.
2. present a professional visual record of your micro-teaching lesson on two A1 black boards.
You are also required to present a copy of the two boards (of equal quality) for display purposes.
3. demonstrate your planning, preparation and outcomes in your visual diary. 










Critical Review on my planning and performance

Introduction
Within this essay I will critically review my planning and performance of my submission of the university assignment: Principles of Teaching, Learning, and Pedagogy in the Secondary Sector. Within this assignment brief a sixty-minute micro lesson incorporating the theme of Industry must be delivered and planned to meet the requirements of a key stage three mixed ability group.
I believe the theme of industry is a broad and engaging theme to introduce to the pupils. To depict examples of Industry within art I introduced Jan Senbergs (b. Latvia, 1939) and his piece Sugar Factory (1980) and Welsh artist William Selwyn (b. Wales, 1933) and his work Fishermen Hauling (2018) in lesson one. I did a quick “recap” of these artists when delivering lesson two to my colleagues. I introduced the artists: Kim Atkinson (b.UK, 1962) and her work Pen Y Cil (2018) and the Welsh artist June Forster (b. Wales) and her ink drawing Winter Hills After Rain in the second lesson of my scheme of work the lesson I delivered to include mark making artists. I chose these artists as they are contemporary female artists and I believe it is important to include more contemporary female artists into the classrooms. In addition, I included June Forsters work as she is a Welsh artist, so this includes the Y Cwricwlwm Cymreig requirement which states that Welsh culture and distinctive Welsh art practice should be recognised and projected in schools (Estyn, 2001). I believed that Atkinson and Forsters use of mark making and using their local environment was a great visual example to get the pupils inspired to think of their local environment and how they can depict it using mark making skills whether loose and gestural like Atkinson or more controlled like Forsters. 
I decided on the technique of mark making which is the process of creating art using patterns, dots, lines, and other forms of marks. I decided on this technique as even though the creation of marks may be easy and fun for the KS3 pupils the process of making these marks reflect industry and ideas is more challenging. The outcome for the scheme of work is to use the mark making drawings from previous lessons and build (in groups) a 3D structure representing an industrial building within the pupil’s area this incorporates the Education for Sustainable Development and Global Citizenship (ESDGC) as the pupils are reusing their drawings instead of using up more materials to create the 3D sculpture. 

Scheme of Work
To formulate a successful scheme of work I had to devise a way of incorporating all the National Curriculum’s requirements needed to efficiently teach a KS3 group. A scheme of work is defined as “A plan setting out how the programme of study (PoS), syllabus, or curriculum will be translated into teaching and learning activities…” (Wallace, 2009:264). A successful SoW needs to encourage pupils to develop their own knowledge, skills and interests. There should also be efficient use of assessment shown within the SoW to show that the pupils are learning. A scheme of work should include relevant and contemporary examples of practice and should encourage the pupils to use key subject specific vocabulary during class and individual reviews and critiques of their own work and of artists examples (Addison and Burgess, 2000). I believe my scheme of work is successful as it was well structured and within each lesson the pupils were to build and develop on what was introduced in previous lessons. In addition, each sequential lesson developed the pupils understanding, investigating, and making skills which is essential for learning (Welsh Assembly Government 2008).  I also included both relevant traditional and contemporary artists to use as examples and encouraged oral and written critique both independently and in groups using key subject specific vocabulary. 

Lesson Plan
For this module I decided to deliver lesson two from my Scheme of work. I decided to deliver this lesson as it was the one in which I introduced the technique of mark making and believed this would be a great way to show the range of evidence of my use of the National curriculum requirements. A lesson plan is defined as a plan that “…provides an outline of one lesson within a unit of work.” Capel et al., (2016:114). When planning a successful lesson, aspects such as the age and range of knowledge the pupils have and how they can develop on these skills and knowledge is essential. Lesson objectives are also important they must make sense and reflect the overall aim of the lesson. Subject specific vocabulary must also be used and developed within the lesson and the lesson must flow and be sequential and have a good pace (Addison and Burgess, 2000). I believe my lesson plan included the aspects mentioned above and was a successful example of a lesson plan. I ensured my lesson was age appropriate by reading the Key Stage 3 requirements for understanding, investigating and making which are outlined by the Welsh Government (2008). In addition, when composing my lesson plan I used a four-phase lesson plan structure developed by Hughes (2005) which states to break the lesson down into four sections including; Phase one – overview; Phase two – input; Phase three – process; and Phase four – review (Hughes and Vass, 2001). Phase one is the introduction to the lesson, in this section objectives and an overview should be outlined. In phase two visual examples should be provided to aid in the pupils learning. In phase three the pupils should be using this information in an activity. Then finally in phase four the lesson and the pupils learning should be evaluated. (Hughes and Vass, 2001). In reflection I should have included a stronger phase two demonstration as I only used a small starter activity to inspire the pupils and encourage them to experiment further with their making. 


The National Curriculum for Art and Design in Wales
The National Curriculum for Art and Design in Wales was set out in accordance to the requirements in Section 108 of the Education Act 2002 (Welsh Assembly Government 2008). The WAG (2008) states that a pupil at key stage 3 should be building on the skills learnt during key stage 2 by increasing their creative connections between their own work and the work of others, independently working with their choice of techniques and materials and explore and analyse art in a critical and receptive way. The National Curriculum for art and designs splits the learning of pupils in to three integrated activities: Understanding, Investigating and Making. Understanding is the use of evaluation, comparison and analyses to inform their current knowledge and cultivate their own work. Investigating is the process of using primary and secondary sources, imagination and information to inform their practice. Making is the concept of creating and presenting work both independently and collectively using a variety of process and materials and using their work to communicate ideas and feelings. I incorporated these three concepts throughout my scheme of work. Examples of where I used Understanding within my scheme of work units are when I asked students to recap on what was learnt in previous lessons (lesson 2) and whilst evaluating the lesson and their work (all lessons within the Plenary section). I integrated Investigating into my scheme of work lessons by including artists work to investigate in lessons 1,2 and 3. In addition I asked the pupils to think of their own local environment and the industries within it, this is shown in lessons 2 to 6. Making was also included within the lesson units within my scheme of work the pupils would have created drawings and structures from secondary sources such as artists work in lessons 1,2 and 5. 

Y Cwricwlwm Cymreig
Y Cwricwlwm Cymreig is a part of the National Curriculum for Wales further guidance was published in 1993 which detailed the five elements which explained Y Cwricwlwm Cymreig (Estyn, 2001).  The five elements of Y Cwricwlwm Cymreig set out to inform the pupils sense of belonging, heritage, importance of the language, literature and history of Wales, become aware of the creative and expressive arts, and inform the pupils of the different religions and practices within Wales (Estyn, 2001). I believe that I included aspects of Y Cwricwlwm Cymreig into my scheme of work units. I used Welsh artists examples so that the pupils could explore and be inspired by people who they can relate to who work and live in Wales. The pupils were also asked to investigate and explore Welsh industries and industries local to them. This encourages the pupils to look at their own environment and to investigate the impact industry has on the social, environmental, and economical aspects of Wales whether positive or negative. I incorporated the Welsh language by adding the Welsh translation to things such as the titles on documents. This encourages the pupils to use Welsh and familiarises them with words and phrases they often see in the classroom. In addition, I requested the register to be answered yn gymraeg (in Welsh).  In reflection of my micro teach, I would have included more key words and phrases in Welsh and encouraged the pupils to use more spoken Welsh within the classroom. 

The National Literacy and Numeracy Framework
The National Literacy and Numeracy Framework is a program that encourages higher standards in literacy and numeracy skills and was made a statutory requirement in schools in 2013 (Welsh Government, 2013). The literacy strand of the LNF consists of three sections: oracy, reading and writing. I have included oracy within my scheme of work units by encouraging the pupils to discuss their work with the class and their peers in turn the rest of the pupils in the class will have to listen and then add their input into the discussions. The task of reading can also be seen in my scheme of work in lessons one, two, and five when the pupils will be researching and reading about the artists. The pupils would have had active writing tasks within lessons one, two, four, five and six when writing about their work. They will also be annotating images and ideas and would evaluate their work at the end of the scheme. I believe I included literacy activities throughout my lessons but I could improve by presenting more active literacy tasks instead of just the subtle inclusion of literacy skills. The strand of numeracy within the NLF include the skills of using numerical reasoning, number skills, measuring skills and using data skills (Welsh Government, 2013). I believe that I did not include a range of numeracy skills within my frame of work. The most prominent example of numeracy being used within my scheme of work is within lesson four, five and six when the pupils need to use their measuring skills to design and construct a 3D structure. In future schemes of work, I would like to include more examples of numeracy skills within the lessons. 



The Skills Framework
The Skills Framework is a non-statutory program for three to nineteen-year olds to develop their skills in; thinking, literacy, digital competency and numeracy (Welsh Assembly Government, 2008). I included these aspects within my lesson through different activities. For example, literacy and numeracy are used as mentioned above. In reflection, I haven’t used the skills of digital competency within this scheme of work I feel like I could have incorporated it by asking the pupils to go online to research industries within Wales and artists who use industry and mark making. Within Art and Design developing the pupils thinking skills is essential in helping them with their planning, developing and reflecting skills (Welsh Assembly Government, 2008). During my scheme of work the pupils can encounter all these aspects. The examples of planning can be seen in the lessons two and four when the pupils are asked to think about what they need to do next for example their homework is a form of planning as they need to go and find resources ready so they can successfully complete the objectives set out in the next lesson. The aspect of developing is used within the plenary and introduction of the lessons as the class will actively discus on how they can develop their work and thinking for future lessons. Reflecting can be seen within both the aspects of planning and developing I have mentioned above. In conclusion I would have encouraged the pupils to think about the skills they have learnt in class and asked them to point out what skills they think they have used and what skills they think they should use more of. 

Teaching and Learning Theories
Within my scheme of work, I have incorporated different aspects of learning theories. I used aspects from the behaviourist Burrhus Skinners (b. USA, 1904-1990) Operant conditioning theory. This theory suggests behaviour would improve with consistent positive reinforcement so when a pupil does something well reward them accordingly and if they are behaving badly, discipline them accordingly (Bates, 2016). I believe that positive reinforcement encourages the pupils to do well and gives them confidence in their work. However, I only used the positive reinforcement aspect of Skinners work as a critique of the theory is that it is limited and does not look at other aspects of the person and why they are behaving the way they are (Brooks et al, 2007). I also used aspects of the cognitive theorist Lev Vygotsky (b. Belarus, 1896-1934) Zone of Proximal Development (ZPD) theory. Vygotsky believed that we learnt from the interaction with others and with the use of scaffolding pupils can develop their skills and knowledge and can start doing things on their own until they reach the next ZPD. I agree with aspects of this theory and believe they work well within the classroom. I believe scaffolding is important for some pupils to improve their work and develop their skills and knowledge. However, a criticism of Vygotsky’s theory is that it is vague and it does not look deeper into the persons natural learning development (Brooks et al, 2007). I believe that Vygotsky’s theory that interaction with others and using scaffolding to develop the child’s learning is an effective theory. However, I do believe that independent learning and thinking is also important and differentiation is also important as some pupils may need more scaffolding whilst others are much more independent learners.




Differentiation
Differentiation is defined as “the matching of work to the differing capabilities of individuals or groups in order to extend their learning” Capel et al, (2013:223). I have included differentiation within my scheme of work for example within lesson two where I used task-based differentiation by including three levels to one task. For example, for the task on writing about the artist’s work; I did the first task as describe the artist’s work, this would be a lower level activity; then I asked the pupils to analyse the pupils work, this increases the difficulty level of the task because the pupils need to think more deeply about what they see; then finally I asked the pupils to compare the artist’s work this further challenges the pupils to think about what they can see and what links they can see between the artists. I used   Bloom’s (1956) Taxonomy which outlines levels of complexity (Capel et al, 2013) to create these objectives. I believe my use of differentiation was effective as it was a subtle difference and did not segregate any pupils but it did challenge those at a lower level through to higher levels. 

Equality of Educational opportunity
The Welsh Assembly Government (2008) believes all children should have equal opportunities regardless of their background, gender, race, sexuality, and disability etc. To include these requirements, I included both male and female artists for inspiration so that they can relate to all genders. In addition, I included artists from Wales, Latvia, USA and England so that the pupils can research artists from multiple cultures. In future lessons I would like to include more prominent cultural diversity.
Health and Safety
Rules must be enforced and maintained to ensure everyone in that classroom is in a safe and controlled environment. The general rules of bags under the tables, no running or messing around, and cleaning up after yourselves were rules that the pupils had to abide to. 












Evaluation
In reflection of my micro lesson and with the development of my understanding of teaching from experience within my first placement I will critically evaluate my thinking as an Art and Design teacher using the Qualified Teaching Status standards.  
One aspect of feedback I received from my micro lesson was to engage more with the class and not read from the information presented within the PowerPoint. This observation would come under the QTS standard S1: Professional values and practices. Now that I have gained more experience within the classroom I feel much more comfortable and confident in delivering the lessons to the pupils. I gained this confidence by making sure I have a broad understanding of the topic I am teaching so I do not have to rely on the information on the board. Having thorough knowledge of the subject allows me to engage more with the class and challenge the pupils further. It allows me to set a higher standard within in the class and allows me to develop the pupils own understanding further so they can achieve this high standard. Another observation from my micro lesson was to interact more with the class and help the pupils direct their work. This would also come under the S1. I feel this critique would also be improved with what I have mention above. Having a greater understanding of the subject gives me more confidence to engage with the class and help them direct their work and improve it to reach a high standard. General experience within the classroom also helps develop this as I feel now I have had more time within the classroom environment I feel more assertive and directive in my approach. 
 In reflection of my micro lesson the issue that stood out to me most was that I did not provide a demonstration on mark making this was also a critique from my mentor and peer. This would come under the standard S3.1 Teaching: Planning, Expectations and Targets. I noticed the importance of a demonstration during my micro lesson and especially now that I have gained teaching experience. A visual demonstration allows the pupils to see first hand what is expected from them and what they need to do. Not doing a demonstration impacted the outcomes of the pupils work during my micro lesson as I found they did not experiment much with mark making and they did not try any other techniques. I now ensure when I am delivering a practical lesson to always provide a demonstration and I have seen first-hand the positive effects it has on the work the pupils produce. In addition to this I feel like doing demonstrations allows me to see the issues that may arise when doing a specific technique.  Another aspect of feedback from my micro lesson involving standard S3.1 was to consider the Fletcher-Wood (2016:46) checklist which states your lesson needs a hook, model, focus, access and challenge. I now incorporate these aspects within my lesson plans by asking myself; is the opening task engaging? (hook); do the pupils know the success criteria? (model); is the lesson engaging? (focus); is the lesson accessible? (access); and is the lesson differentiated accordingly? (challenge). Using these guides is an effective way of ensuring the lesson covers the required aspects. 
Another element of my feedback focused on the QTS standard S3.2: Teaching: Monitoring and Assessments. I was advised to reiterate targets throughout the lessons and give examples of high standards of work and encourage the pupils to make improvements. Now that I have more experience within the classroom I can see how important this aspect is and it was not something I considered at the time of my micro teach. I can now see how important it is to ensure the pupils understand the lesson objectives and what they are expected to do. It is also important and helpful to show high standard work because it gives the pupils a goal to achieve which is more visual than the learning objectives. In addition, I was also advised to consider the requirements of pupils with addition learning needs (ALN). I did not plan for a pupil with ALN for my micro lesson but now being within the classroom environment I understand how important it is to know who the ALN pupils are and ensure that my teaching style and objectives are appropriate for pupils with ALN and that all TAs and LSA have all the information and resources available for my lesson so they can also support the pupil as much as possible. 
Another QTS standard that I could improve is the S3.3: Teaching: Teaching and Class Management. My feedback for this standard was to develop my class management and teaching with regular transitions and explanations and emphasise the learning objectives. I could improve these aspects by making sure the lesson flows by using regular input and encouragement. For example, if some pupils have finished their task I would give them extension tasks that are more challenging. In my recent placement I have been using “how to...” slides within my PowerPoints that I leave up on the board so the pupils can refer to that before asking others. In reflection of my micro lesson I now clearly describe the learning objectives and encourage the pupils to think of them not only in the introduction and plenary but also during the lesson. 




Conclusion
In conclusion, I believe my micro lesson was a good first attempt at teaching. However, I do believe that I have learnt that there are so many aspects to teaching and I must ensure I cover as many of these aspects as possible when planning lessons. I have also learned that preparing for lessons is as important as planning lessons. The experience I have gained from my few weeks out on placement has increased my understanding of teaching considerably from the time I did my micro lesson. I now feel much more comfortable and confident in delivering my lessons and I also feel much more aware and knowledgeable of certain aspects of teaching and the possible situations that can occur during lesson. 
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Action plan

	    OBJECTIVES
(relate to QTS Standards
where appropriate).
	
ACTIONS TO BE TAKEN
	
SUCCESS
CRITERIA
	
TARGET
DATE

	S1: Professional Values and Practices




	
· Speak more directly to the class instead of reading from the board.

· Interact more with the class to encourage and direct.



	
· Gain a high level of understanding of the subject so that I can confidently and comfortable talk about the subject without relying on the information on the board. 
· Obtain a high level of information and understanding of the subject so that I can discuss the subject further when interacting with the pupils. In addition, have the confidence to encourage the pupils to challenge themselves and develop their work. 
	


	S3.1: Teaching: Planning, Expectations and Targets
	•	Provide a demonstration so the pupils have a better understanding of mark making techniques.
[bookmark: _Hlk530421930]•	Consider Fletcher-Wood (2016) Hook/Model/Focus/Access/Challenge


	
· Do the work myself first then I can see any issues or problems that might arise and I can have a better understanding on how to solve these issues or support the pupils when they happen. 
· Provide a visual demonstration so the pupils can see first-hand how to do the process or technique. This will give the pupils more confidence when using the techniques themselves. 
· Hook: Ensure the opening task is engaging and gets the pupils interested from the start.
· Model: Ensure the pupils know the success criteria and the high standards expected from them.
· Focus: Make the lesson engaging and thought provoking.
· Access: Ensure the lesson is accessible to all pupils. Provide information in both English and Welsh and make all the resources available so the pupils can access it at any time. 
· Challenge: Include an effective use of differentiation ensuring that all levels of pupils are challenged accordingly. 
	

	

S3.2: Teaching: Monitoring and Assessments

	
· Reiterate targets throughout the lessons
· Give examples of high standards of work and encourage the pupils to make improvements 
· Consider the needs of ALN pupils in school
	
· Continuously engage with the class and prompt them with the lesson objectives. Ensure they understand the targets by showing pupils work that are doing well. Ask them to question how they can further develop their ideas and work. 
· Show them pupils work that exemplify a high standard to reinforce the targets and standards that need to be met.   
· Always know the ALN pupils within your class and ensure that their learning requirements are met. If they have a TA or LSA make sure they understand the lesson plan and lesson objectives and ask the TA/LSA to support others (if possible) whilst you help the ALN pupil.  
	


	

S3.3: Teaching: Teaching and Class Management



	
· Develop class management and teaching with regular transitions and explanations.
· Emphasise the learning objectives 
	
· Ensure the lesson flows by using regular input and encouragement. If some pupils have finished give them extension tasks that are more challenging. Leave “how to...” slides up on the board so the pupils can refer to that before asking others. Also provide handouts that show examples that the pupils can use to aid them with their work.
· Clearly describe the learning objectives and encourage the pupils to think of them not only in the introduction and plenary but also during the lesson. The Learning Objectives slide could be left visible during the lesson as a reminder to the pupils of what needs to be done.  
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