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Task 1

The sessions outlined will be taught to a group of year three pupils within an English medium primary school setting. The class consists of twenty-eight pupils with three groups that are split according to ability. There are no children within the class that speak Welsh as their first language and all children within the class speak English as their first language. There is one additional adult within the classroom.

The chosen theme for the sessions is ‘Dillad’ as this is something that the pupils have little to no prior knowledge on. This theme was chosen as it allows for a range of new vocabulary to be introduced, as well as opportunities for the learners to activate their prior knowledge when practising sentence patterns that have been previously learned. For example, the children will be able to use new vocabulary on items of clothing that they will acquire, in a sentence such as ‘Dw i’n hoffi’ to extend their learning further. 

One benefit of using a theme such as ‘Dillad’ is that the children will learn new Welsh phrases that are relevant to their lives. These skills are more likely to be transferred into everyday use as the children are presented with opportunities to do so. One example of this is to use the ‘Beth wyt ti’n gwisgo?’ question during the slot drilio session each morning. Learners will also be encouraged to use the vocabulary in a real-life context, such as shopping in a clothes store with parents or guardians. By demonstrating the ways in which the language can be applied to everyday scenarios, the children are more likely to see the learning as relevant and use it more frequently. Professor Graham Donaldson identifies that ‘Our children and young people need to be rooted in their own cultures and to have a strong sense of identity as citizens of Wales’ (2015,p28). Therefore, it is important that the pupils are able to gain the skills necessary to be a part of their Welsh culture.

Furthermore, the theme allows for the planning of many practical activities and games which in turn, will increase motivation and encourage participation, as the children will enjoy the learning that is taking place. As the pupils are young and know very little Welsh language at this point in their school lives, the nature of the planned activities will benefit them as they will capture the excitement that they have for learning a new language. 

The aim of Activity 1 is to learn and practice using the ‘dillad’ vocabulary, using both speaking and writing skills. The aim of the Activity 2 is for the children to combine the new knowledge that they have attained with their existing knowledge on sentence patterns such as ‘Dw i’n hoffi’ and ‘Dw i’n ddim yn hoffi’ to extend both their spoken and written language.

Task 2

Youtube link to video: https://www.youtube.com/watch?v=HqOG9XBLTVc&feature=youtu.be 

Task 3

Overall, I am pleased with how the learning experience went. Due to the fact that the class do not have regular Welsh sessions, I believe that they responded well to the learning and made an effort to engage. Considering that I do not speak Welsh fluently, I am happy with the teaching ability that I presented within the session. The general elements such as behaviour management and time management were all successful within this session.

One element of the learning experience that I am especially pleased with, is my own ability to pronounce words. This is key when introducing a second language as the teacher models what the children believe Is the correct language. Therefore, if the teacher models the incorrect pronunciation, the children will learn these undesirable language habits. Modelling correctly is something that is important to me, therefore during the introduction in which I held up flash cards to introduce the new vocabulary, I made the children say the word aloud. If there were a number of children who pronounced the word incorrectly, then I asked them to repeat it using different volumes, such as whispering and shouting. This strategy is something that has proved to be very beneficial to this particular class as the general accuracy in pronunciation has improved. An introduction to the theme such as this worked well as the children became more alert and engaged as a result of it.

One other element of the teaching experience that I am pleased with is the planning of an extension task. Within the session, the learners who completed their work had the opportunity to engage in an extension task, using an iPad to scan a QR code which led to online Welsh games or Welsh e-books. The children responded well to these activities and were eager to complete them. I believe that it was important to introduce this ‘tasg hir’ as an opportunity for children to develop both their digital competence and Welsh reading skills, as they were unable to do so within the rest of the session.

[bookmark: _GoBack]Furthermore, I believe that my use of incidental Welsh has greatly improved throughout this Professional Teaching Experience (PTE). Whilst focusing on other areas of teaching and learning, I often find myself overlooking the use of incidental Welsh in all subject areas. However, through requesting to teach all of the Welsh sessions to this class, I believe that my own skills and knowledge have improved. In turn, this has made me feel more confident in praising and giving commands in Welsh. This was especially true within this particular session. The class teacher observed me teach this session and noted in the formative feedback that my use of Welsh is ‘Excellent’. Within the feedback, it was stated that ‘* takes every opportunity to introduce the Welsh language and to develop the class’ literacy skills in a correct and clear manner. She uses a range of Welsh incidentally and confidently as well as promoting other Welsh literacy skills where appropriate e.g. Welsh group reading.’ This is something that I am extremely pleased with as I thoroughly enjoy developing my personal skills in acquiring Welsh as a second language. 

The children were extremely responsive to all of the activities that they were required to complete during the session. It was enjoyable to watch the children enjoy the learning and there were minimal levels of disruption throughout the lesson. I believe that this is due to the level of enthusiasm that I displayed when introducing the theme. Learning a second language is difficult and I recognised that due to the young age of the learners within the class, it was especially important to model excitement and motivation as well as the correct language. This was beneficial, as the children were quick to respond to the learning in a similar way. 

The plenary for the session was effective in consolidating the learning that had taken place during the session. The children were once again shown the flashcards of items of clothing. However, the accompanying words were not displayed to the children. They had to speak aloud the correct word to match the image displayed. This activity was a good assessment for learning (AfL) tool as it allowed me to briefly note the children who were unable to recall the correct vocabulary that was introduced during the session. This aided future planning as I am aware of which children need further support to identify different items of clothing in Welsh. In addition to this AfL technique, the ‘bawd i fyny, gweddol, bawd i lawr’ strategy was used to encourage learners to articulate how they feel about the learning that was happening. I am pleased with the environment that I have created within the classroom, where the children are comfortable to inform me when they do not fully understand the learning. Therefore, this strategy proved to be very useful during this particular session.

One area for future development is the extent to which I differentiate the activities for the different groups of learners within the classroom. Although I had differentiated the activities three ways for the ability groups, I believe that it was only differentiated through resourcing rather than content. For example, the higher ability children were left to work independently with minimal resources, whilst the lower ability group were sat with an additional adult. In addition to this, the lower ability group were provided with word mats and sentence starters to aid their learning as additional resources are beneficial for these learners. However, I believe that I could have better differentiated the task for the higher ability groups. One example of this is to extend the vocabulary that was introduced to the learners. Furthermore, setting higher expectations for the more able and talented (MAT) children within the class. It was difficult to do this in this initial session due to the fact that it was an introductory session and I had only experienced teaching Welsh to this particular class once before. Moving forward, I will consider the ways in which I can extend learning for higher ability learners, rather than making the work less difficult for the lower ability learners.

One other area for improvement is the use of a range of media within the classroom. Apart from the ‘tasg hir’ in which the children were required to use the iPads, I feel that the children did not have an opportunity to fully engage with ICT to develop their digital competence skills in a meaningful way. In order to rectify this, I will plan more activities in which the children are required to use different types of ICT. One example of this is to ask the children to create PowerPoint presentations to demonstrate what they have learned during the session. Moreover, the children could create a roleplay using the sentence patterns that they have learned and film it using the iPads. These videos could then be used to create a movie on the iMovie application. ESTYN have identified some strategies of good practice. They state that ‘In many schools and settings, the learning environment is attractive and varied. These settings and schools provide activity areas to immerse children in language experiences and activities, both indoors and outdoors.’ Estyn (2013,p5). Therefore, I will further consider the ways in which I can take the learning of Welsh as a second language outside of the classroom with a wide range of resources.

Furthermore, there were no opportunities within the session for the children to learn Education for Sustainable Development and Global Citizenship (ESDGC) or YCC (Curriculum Cymraeg). I believe that the cause of this disappointing element is the fact that I am not as experienced in teaching Welsh as a second language as I am in other subject areas. Therefore, my ability to plan Welsh in a cross-curricular manner has not been fully developed. To aid future planning, I will consider the ways in which I can plan to teach Welsh as a second language using a cross-curricular approach towards digital competence, ESDGC and YCC.

Moving forward, I have identified ‘To plan Welsh in a cross-curricular manner where it is appropriate’ as one of my QTS training targets. I will continue to develop my own skills in order to motivate and inspire the learners within my classroom to enjoy learning the language. In addition to this, I will use incidental Welsh at every opportunity and conduct my own research on strategies to promote Welsh within the classroom. By doing so, my sessions will be working towards one of the goals of the Wellbeing of Future Generations Act (2015), which outlines that Wales should be ‘of vibrant culture and thriving Welsh language’.
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	Session Plan – Key Stage 2

	Name of trainee:
	XXX
	Session ref: 24/05/19
	

	Personal target(s) in relation to QTS: 
	Continue to use a range of techniques for classroom management

	Year group:
	3
	No. of learners:
	28
	ALN:
	N/A

	Additional Adults: 1
	

	Learning objective(s): 
To learn and practice using ‘dillad’ vocabulary.
To use ‘dillad’ vocabulary to explain what clothes I like and don’t like.
	Success criteria: 
I have spoken the Welsh words aloud.
I have used the sentence pattern “Beth wy ti’n gwisgo?’ with a partner
I have explained what clothes I like and don’t like to wear in Welsh.


	Links to previous learning: Learners will have previous knowledge on the colours in Welsh. These can be used to describe the clothes that they are wearing. The class have previously learned how to explain what they like and don’t like in Welsh and can provide basic reasoning.

	Curriculum coverage (range, skills)
- view and listen carefully responding orally, in writing and non-verbally
-reinforce Welsh syntax by the accurate use of a variety of:
• vocabulary
• phrases
• questions
• sentence patterns
-work independently, in pairs, in groups and as a member of a class
-choose and use appropriate vocabulary, and use language to create effects


	Literacy(LNF)

	Numeracy (LNF)


	DCF
Children will use ipads to scan QR codes to complete activities as an extension task
	Thinking

	ESDGC

	YCC

	Key vocabulary(Welsh):
-Dillad
-Gwisgo
-Colours in Welsh (e.g. coch, melyn, glas)
-Hoffi
-Ddim yn hoffi
-Casau
-Dwli
-Achos




	Time

	Session activities, organisation and management
	Key questions & Assessment for Learning opportunities  

	15
minutes
	Introduction

The topic of ‘Dillad’ will be introduced to the learners. Flashcards will be displayed, with the Welsh translations of different items of clothing on them. The children must repeat the vocabulary, following the teacher. A PowerPoint will then be displayed on the IWB with the question “Beth wyt ti’n gwisgo?” on it. The translation will be explained to the children.
	Assessment for Learning:
‘’Bawd I fyny, gweddol, bawd I lawr.’’
Observation throughout activities:
Are the children engaged? 
Are they answering questions?
Are they participating?
Can they demonstrate understanding?


	
	


	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	 60
minutes

	Main activities
	

	
	
Activity 1
The children must work in pairs to ask each other the question displayed on the IWB. They must roll a dice and answer the question using the vocabulary that is assigned to each number on the dice. For example, number 1 is assigned to ‘sgert’. Therefore, the learner must answer ‘Dw i’n gwisgo sgert’.

The children will be provided with a blank outline of a body. They must draw on clothes and colour them in. They must then label the clothes that the body is wearing.

LA – Label clothes (adult support and word mat)
MA – Label and colour (word mat)
HA – Full sentences

Activity 2 
The children must pretend to be fashion critics and review a fashion show. They must use sentence patterns such as ‘Dw I’n hoffi/ddim yn hoffi/casau/dwli ar’ to review the items of clothing and provide reasoning.

LA – Adult support and word mats for each element/sentence starters
MA – Word mats for reasoning and clothing
HA – Word mats for reasoning




Tasg hir
Learners must use the ‘Scan’ app on the iPad to scan a QR code to play a Welsh weather game or read a Babs a Benja book online.
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	15
minutes
	Plenary
	

	
	
Images will be shown to the children without the vocabulary to assess their knowledge.
Children who wish to read their fashion reviews aloud may do so at this point.
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	LEVEL 6 ASSESSMENT SPECIFICATION 




	Student name:
	     
	Student ID number:
	1601557

	Programme:
	BA(Ed) QTS 

	Module:
	Yr Iaith ar Daith 3 

	Module code:
	 ECAD6006C
	Contribution to Overall Module Assessment (%):
	60%

	Lecturers:
	Natalie Griffiths / Diane Thomas 
	Internal Verifier:
	

	Assignment Title:
	Present a series of portfolio tasks and professional reflection on the progress made in the development of personal language for speaking, reading and writing.

	Word count (or equivalent):
	Equivalent – 60%

	Submission deadline:
	31st May, 2019; 23.59
	Return date of provisional marks & written feedback:
	1st July, 2019 

	Submission method:
	All written assessments, where practical and possible, must be submitted via Turnitin unless otherwise instructed by the Lecturer. (Please DO NOT put this assessment specification into Turnitin or it will match many similarities with other students’ submissions.)
Alternative submission method (if applicable): 
Late submission of the assessment will result in a late penalty mark.  Penalties for late submission: Up to one week late, maximum mark of 40%.  Over one week late, 0%.  Only the Extenuating Circumstances Panel may approve a change to submission dates.

	Academic honesty / referencing:
	Academic honesty is required. In the main body of your submission you must give credit to authors on whose research and ideas your work is based. Append to your submission a reference list that indicates the books, articles, etc. that you have used, cited or quoted in order to complete this assessment.  
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