Supporting the learner – SJIE4002
We are looking at the role of the teaching assistant and the pastoral care they provide to students. We will start by looking at, what is Pastoral care in the education setting? 
Pastoral care is the holistic development of each student. Within each of our students we need to develop the whole person.  This development happens through five aspects which are: physical, emotional, social, spiritual and intellectual health. (Majethiya, et al. 2015. p.134-145)
[bookmark: _Hlk29034550] I completed my CACHE Level 3 Diploma in 2007 throughout we were taught about the holistic development of babies and children comparing their age/stage development up to secondary school entry age. (Pearson, 2014, p.2-6).  However, that is where it stops………what about children in KS3 and 4.
While working in a secondary school, why and how are we able to fully support children of statutory school age if we were not given any guidance on these key areas and are, we legally/legitimately trained enough to guide in these areas? 
(Skinner, B.F, 1937, P.116 - 117) believe that we get conditioned by what we experience through our lives. This is demonstrated in their research on behaviourism. Skinner developed an experiment with rats and pigeons through what is known as the “skinner box”.  Skinner tested the theory that our outcomes are developed from the experiences we go through. He trained the rats cause and effect, they learnt to press on a lever to release their food this is known as the reinforcer. During the school day we constantly try and find the reinforcer for each student. This is how to make a connection so that they know that there is light at the end of the tunnel or that we know and understand them. Another theorist Seligman (Seligman, M. 1972. p401 - 417) electrocuted dogs who were restrained in cages and unable to escape. This made the dogs become helpless and accept their situation. Once they were let out of the boxes after many electrifications, the dogs continued to accept that they were to be electrocuted. This had become their ‘normal’ and the acceptance is the same with humans. So how does this relate to Students in the education system?
 As teaching assistants, we come across Students who have had and/or live in different backgrounds with each child’s normal being different from one another. Some children are from broken homes, in the care system, single parent families as well as stable family life. The students in my care demonstrate the acceptance of ‘their norm’ therefore each child needs a different approach to the intervention and relationship they require and receive. Like the rats who learn how to access their food, each child uses different ways, the ways they were taught as infants to get their needs met. One of the children in my care feels he does not need any intervention or help with his literacy because he has witnessed his parent succeed in business without achieving any GCSEs after dropping out of school. Therefore, he feels that he does not need to worry about school either or the education he receives as he will ‘just do what his Dad does’. This is a difficult one to challenge, yes, his father has achieved success in life without qualifications but trying to get him to understand that just because someone was lucky enough to have that success does not mean that the same applies to him. He has accepted that he will just fall into the family business and not have to worry. On the other hand, I have another student in my class who does not feel encouraged or have the stability at home and is often told she cannot achieve. This emotional attack has been happening for so long that she really believes this. It has become a self-professing prophecy. I use CBT skills that I learnt to facilitate her to question what is being said and find the evidence that proves that she cannot achieve. If there is no evidence, how can it be true. She has been told it for so long that she now believes it, just like the dogs accepted being electrocuted even after being released. During lessons you must be mindful of the choice of language used. Making sure it is always positive to rewire the negative thoughts of her capability into positivity whilst also referring to the evidence of her achievements. 
(Rogers, C, 1967) developed person-centred counselling that creates the opportunity to overcome blocks in their growth. This type of counselling gives them the skills to be able to evaluate everything and question what they’re told by looking for the evidence. This is relevant in the education setting because Students need to take ownership of themselves. They’re young adults, trying to transition through their lives. (Schlossberg et al, 1989, p.1-2) described that there were four different stages that occur throughout lives. They are known as anticipated transitions, unanticipated transitions, non-event transitions and lastly chronic hassle transitions. These apply for all humans, however depending on the timings these can be interpreted differently. For example, a Student comes to me for Literacy Support from the travelling community. He does not always come to school as he is looking after their livestock. This is a typical and expected life course in their culture however, he knows that at the age of 13 he will be taken out of school. Just as his siblings had been, to work. This is his anticipated transition; this is a planned event. However, trying to get this Student to complete any work that he knows will not be of any use in his culture once he hits the age of 13 is difficult. Would we go into work everyday if we were not paid? So how is it any different with the Students we work with. There is no drive to waste energy or time on something they do not believe to be important.  
   Emotional development and care are one of the most difficult of the five areas of holistic development. It is difficult because it cannot always be seen. (Bowlby, 2004, p.28-30) observed the lasting effects of separation on adolescents. He noted that 40% of the children who were referred to his clinic had been separated from their mother for at least six months before the time they were five. Many of the Students are looked after children. They show key signs of crisis issues. They usually find it hard to bond with adults in the education sector because of the lack of consistency in the care sector. This makes my relationship with the children more important. I always make sure I refrain from any promises to the Student due to the fact if I do not keep to it then I have lost their trust. It takes patience to connect with these children because they have been hurt, let down and ultimately find building any relationships difficult. Consistency with these students is key. I am always accessible when they need to talk but at the same time, they understand that I have the legal responsibility of reporting anything that concerns me to the designated child protection officer or Senco. These kinds of disclosures are important. We are required to retell the conversation/events exactly as they have unfolded. We must make the decision if it comes under the child protection officer or the Senco.  
On reflection to the beginning of my career as a teaching assistant I did not realise how much pastoral care we provide to the students. My role as a teacher’s assistant does not demonstrate everything we have to deal with. We are not only there to support the teachers in their practises and teaching but there for the Students in a holistic way. Teaching staff do not have the same time and relationship with the students as teaching assistants do. This is to do with time restraints and the fact they are teaching a high number of students during each lesson. Meanwhile myself as a literacy teaching assistant I only have a maximum of six students at a time during my lessons, therefore we can really work on changing the thought processes that students have come so consistently used to. I look at all these theorists work that I researched during my training and discussed above, knowing that we can help sculpt and develop most of the adolescent’s lives for the better when reaching adulthood through not just teaching them but guiding and facilitating their growth through the use of pastoral care.    
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