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Student Number - 1700416

‘Supporting pupil progress: a detailed analysis of one child’s holistic
development, with justification for the next steps in learning.’

Introduction

The target pupil is a year 6 pupil within a year 5/6 split class, in a rural school in Wales. The
school has approximately 228 pupils that attend, ranging from ages 3-11 (Estyn, 2017). The
school is located in a Communities First area, with an adjacent Flying Start facility.
Approximately 44% of pupils are entitled to free school meals, which is well above the
national average of 19% (Estyn, 2017). The school identifies approximately 42% of pupils with
additional learning needs, which is again well above the national average of 21% (Estyn,
2017). The target pupil is not within the free school meals category and is not identified as
having any additional learning needs. The attendance of this pupil is good at 93.2%, which is
below the school target of 95%, however, there is room for improvement. Within the class
setting the pupils are grouped into ability for English, maths and Welsh. The target pupil is in
the top group for all these subjects. Overall this pupil has a positive attitude towards school

and learning.

Data collection methodology

The data collection method being used in this study is the Mosaic approach. The Mosaic
approach is a multi-method technique for collecting data about a child and it gives the child
a voice through verbal communication and visual communication i.e. observing the child and
looking at samples of work (Clark and Moss, 2005, 2011). The research tools used in this
approach are: observation, child conferencing, the use of cameras, learning walk/tours, pupil
tracking and interviews with relevant adults (Clarke and Moss, 2005, 2011). The strength of
the Mosaic approach is that by collecting a wide range of data and using a variety of different
data collection methods, the data gained from using this approach will give a more holistic
view of the whole child and places the child’s views at the centre of the research (Clark and
Moss, 2005). The types of data gathered are qualitative in nature as it is collected using words
from informal interviews with the teacher and pupil, a learning walk, photographs,
observations, tracking and samples of the pupil’s work (Baumfield et al., 2013; Denscombe,

2010; Blaxter et al., 2006). The strength of qualitative data is that it provides a holistic view
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of the child, including the child’s views and opinions about learning and the school
environment that could not be gained by analysing quantitive data, which is purely based on
numerical evidence (Mack et al., 2005). A limitation of the Mosaic approach is that the
research study was carried out on a small group of young children who were mainly under
five years old (Clarke and Moss, 2005, 2011). However, Clarke and Moss (2011) argue that
the Mosaic approach has the potential to be used with older children, but this has not yet

been specifically researched.

Observation was chosen as a data collection method because it can provide the observer with
valuable information about a child. For example, how that child approaches their learning,
the attitude of the child towards learning, the focus, concentration and resilience of the child
(Clarke and Moss, 2005, 2011). This information could not be gathered by looking at examples
of the child’s work or tracking their progress. Clark and Moss (2005, 2011) believe that
observation is an important element in the mosaic approach because it enables the
researcher to listen to a child’s views and experiences. However, they also point out that it is
important to use observation in conjunction with other data for example, child interview,

because observation on its own is an adults view of a child (Clarke and Moss, 2011).

For this reason, child interview was also used as a way of collecting data. The child interview
was kept as an informal chat and combined with a learning walk/tour. It is important to get
the child’s view, especially during research about themselves. Giving the child a voice is
essential because the researcher will gain insights into that child, such as their thoughts,
feelings and opinions, which is vital when collecting data on the whole child. This data can
only be gained through observation and speaking to the child (Clark and Moss, 2011). The
interview was kept informal so that the child did not feel anxious or under pressure to give
answers that they thought the adult wanted to know. The researcher hoped that by having
an informal chat and asking open ended questions the child would give open, honest answers
about their thoughts, feelings and opinions about their own learning. Clark and Moss (2011)
contend that when using this method, it is important to choose the setting carefully, be

flexible and be sensitive.
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For the learning walk the target pupil was given a camera to take photos of things that helped
them to learn and things that they liked or didn’t like about the school environment. Clark
and Moss (2011) point out that the use of cameras is a fun way for children to communicate
and express themselves non-verbally. The pupil may record something in a photo that they
may not have expressed in a pupil interview. Learning walks/tours are a useful part of the
Mosaic approach and Clark and Moss (2011, 2005) contend that this is because it reverses the
power balance. A child is now in charge, taking the tour, which can empower children. It is
also another method for adults to listen to a child’s views about their learning environment

and could help them to express their feelings and opinions (Clark and Moss, 2011, 2005).

Interviews with practitioners is considered a useful part of the Mosaic approach because it
provides valuable insights and detailed understanding of the whole child (Clarke and Moss,
2011, 2005). The class teacher had valuable insights and important information about the
target child, that could not have been gained from another source. For example, the class
teacher’s observations over the last eight months, and pupil tracking and attainment data.
Clark and Moss (2011, 2005) argue that when using the Mosaic approach, only by using the
data collectively will you gain a holistic view of the child. Using only one data collection
method, for example observation, will not give you all the information about the whole child,

which is why this method is a multi-method approach.

During this study the ethical considerations of working with children were taken into
consideration. In line with BERA Ethical Guidelines for Educational Research (2011) and
UWTSD Research Ethics & Integrity Code of Practice (2017), written consent was gained from
the participating school (see Appendix 1) and verbal assent was gained from the target pupil.
It was explained to the target pupil the purpose of their participation and what participation
would involve if they choose to be involved with this project. It was also explained that they
did not have to take part if they not wish to, and that they could choose to withdraw from the
process at any time without any negative consequences. It was made clear to the target pupil
that the pupil’s name would not be used within the project and that all data would be
anonymised. Due to the target pupil being given all the relevant information before they
participated, the pupil was able to give informed assent, which is considered essential by both

BERA and UWTSD. David et al. (2001) point out that consent from children (in terms of this
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project we are using the word assent, in line with UWTSD guidelines) is an ongoing process

with children.

Analysis of the learner

A range of data has been collected on the target child, observation notes, samples of work,
teacher interview and child interview with learning walk and photographs. As stated above
written consent was gained by the participating school and verbal assent was gained from the

target pupil to collect the information.

Data from the teacher interview showed that at the beginning of the academic year
(September 2017) the target child was predicted to attain Level 4+ for English, maths and
science and Level 3 for Welsh. In the Spring Term teacher assessments for this pupil showed
that the pupil had achieved these levels and so the teacher is providing additional support to
help the target pupil attain Level 5 in English, maths and science, and Level 4 in Welsh. The
English writing assessments and oracy assessment data support this. In October 2017 the
pupil’s reading age was assessed as 10 years and 9 months, which was 7 months ahead of the
pupils actual age. This data suggests that the target pupil is a capable learner and is
progressing faster than the class teacher anticipated at the start of the year. It also implies
that the pupil is being stretched and challenged with their learning because they are
progressing faster than previously anticipated. This data is useful because it demonstrates
that that the pupil is progressing and therefore helps the class teacher re-evaluate predictions
formed at the beginning of the academic year, allowing new and more challenging targets to
be set so that the pupil can reach their full potential. The limitations of this data is that it only
provides limited information on the academic achievement of the child and not the holistic

development of the whole child.

The pupil interview was conducted informally during the learning walk, and the target pupil
took photographs throughout the learning walk (see Appendix 2) of things that helped them
to learn, for example, the Welsh display. The display for Welsh the pupil found the most

helpful because it helped the pupil to remember sentence starters and give vocabulary ideas.
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The target pupil liked using ICT and suggested that it helped them to learn. For example,
during morning rotation the multiplication game on the ipad helped them to learn the times
tables. It was indicated by the target pupil that they would like to use more ICT in their
learning and have access to more ICT equipment. They also like ‘Big Maths’ for the same
reason, and enjoyed the challenge and applying the knowledge they had learnt. The target
pupil said during the interview that they liked to work in groups, especially when they were
not sure of the topic. They believed that collaborative group work helped them to learn
because they can collaborate with others to get the answer. Current research suggests that
collaborative learning is very effective in helping pupils to learn and teaches pupils a variety
of essential skills, such as helping pupils have a deeper understanding of the subject, oracy
skills, personal and social skills, and critical thinking, as well as problem solving skills (Cornell
University, 2018; Stewart, 2014; WAG, 2010; DfES, 2004). The target pupil intimated that
they enjoyed learning outside and being able to see the physical thing they were discussing
rather than pictures of it. In Key Stage 2 there is often limited time for outdoor learning,
partly due to the pressures of the current curriculum. However, it has been documented by
many (for example, Rousseau and Dewey) to have many positive benefits on children’s
learning and development (Grigg and Lewis, 2016). In the school the target pupil attends,
there is a whole school approach that when work is completed, a child will go to the ‘choose
your challenge board’ and pick a challenge. These challenges have been chosen by the pupils,
to give pupils a voice and decisions in their own learning. The target pupil likes this system
and really likes that the pupils have a voice in choosing the challenges. Another useful piece
of information that came from the pupil interview was that the target child stated that they
preferred an adult to sit on their table rather than working independently because they liked
to have an adult there in case they needed help with the task they were doing. The class
sometimes uses the learning pit for the top group of pupils, which means that they have to
work independently and problem solve without the assistance of an adult. The class teacher
suggested that pupils in the class find this a challenge, which is useful because it implies

possible next steps for the target pupil’s learning and development.

During the learning walk and pupil interview it was obvious that the pupil was proud of the
school and enjoyed learning because they were very enthusiastic when they were talking

about both their own learning and the school. This information is particularly valuable as it
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informs the class teacher how the pupil learns best and how to engage the child as a learner.
It also gives that pupil a voice, which can help to give a child ownership of their own learning
as well as motivation to learn (Clarke and Moss, 2005, 2011). The limitation of this data is
that it is only one viewpoint, that of the child. Although it is an important one, it still does not
convey the holistic nature of the child’s learning. A child’s view of their own learning is very
important, however there will be many facets of their own learning and development that
they may not be aware of. Therefore, this data is just one piece of the ‘Mosaic Approach’

picture to inform about the holistic development of the child (Clarke and Moss, 2005, 2011).

The observation notes that have been gathered on the target child illustrate that this pupil is
popular, with many friends. Overall the pupil has a positive attitude to learning and works
hard most of the time. The target pupil has sometimes been observed to be distracted by
others at their table. This sometimes has a negative effect on learning and attitude because
the pupil likes to chat with friends to the detriment of the learning and task that is being
undertaken. The target pupil has also been observed to lack resilience, especially in maths
when it is challenging. The pupil has been observed to ask for help from an adult instead of
trying to solve the problem. The pupil has also been observed in some instances to have a
closed mindset and say, ‘l can’t doit, | don’t understand’ and is worried about attempting the
guestion and getting the answer incorrect. The observation notes are beneficial because they
provide invaluable data about the holistic learning and development of the target child
(Clarke and Moss, 2005, 2011). For example, how the target child approaches problem solving
in maths. However, the limitations of this data, as Clarke and Moss (2011) contend, is that
the child’s learning and development is being viewed through an adult’s perspective, which

is different to that of the child.

Samples of the target child’s work demonstrates that the pupil has elements of both Levels 4
and 5, which supports data from the interview with the class teacher (see appendices 3-5).
The target child’s work in English, maths, science and geography, clearly illustrates that they
have achieved a level 4 and are working towards Level 5 and in some cases achieving a low
level 5 (5- or 5C). For example, the recent writing assessment that was carried out and the
pupil achieved a best fit level 5C or 5- (see Appendix 6). Current national expectation for a

pupil leaving year 6 is level 4, however national expectations are slowly moving towards the
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attainment of a level 5. This data shows that the pupil will gain the national expectation or
higher than the national expectation on leaving year 6 in July 2018. This type of data is
important because it provides evidence about the level of the pupil’s work and helps to
identify the next steps in helping to progress the child’s learning and development. However,
it is only one aspect of the pupils learning and development, and does not take into

consideration for example the pupils personal, social and emotional development.

The Mosaic approach advocates each piece of data that been collected about the target pupil
come together to create a holistic view of the whole child. Each piece isimportant, but when
they are brought together they are invaluable and can help inform the next steps a pupil

should take in their learning.

Next Steps

From examining the data that has been collected on this target child the next identified steps
for this pupil are to work on various skills in each subject in order for the pupil to achieve a

level 5- or 5C.

From looking at the observation notes, the next steps in personal, social and emotional
development and maths is for the target child to gain more independence and resilience when
a task is challenging. The ‘Growth Mindset’ would be a useful strategy to possibly help the
target pupil. The Growth Mindset was developed by Carol Dweck to change children’s
mindset from a closed mindset of, ‘l can’t do it’ to a more open mindset, ‘l can’t do it yet!
The Growth Mindset allows pupils to have a more open viewpoint that encourages pupils to
have a desire to learn, embrace challenges and be more resilient in the face of setbacks, which
could also result in higher attainment levels (mindset works, no date). This could potentially
enable the target child to achieve the next steps of becoming more resilient and embracing
challenges, thus helping the child to achieve a level 5-/5C. Dweck (2015) points out that one
of the common misconceptions about this approach is that some believe that it is about
children putting more effort into their learning. Although effort is important, Dweck (2015)

highlights that the Growth Mindset is about pupils trying a range of strategies to solve a

7|Page



Student Number - 1700416

problem and to ask for input when stuck. This is very similar to the learning pit advocated by
Nottingham (2013). Dweck (2015) believes that pupils should not be praised for their effort
when no learning has occurred; teachers need to help children to thrive through their setback
so that learning can occur. Another possibility for helping the target pupil to gain more
independence and resilience in their learning is the ‘learning pit’ that is already used in the
target child’s school, but could possibly be promoted and utilised more. The ‘learning pit’ was
developed by James Nottingham (no date, 2013) and is used internationally to promote
learning as a challenge, dialogue and a growth mindset. When learners are in ‘the pit’ they
are said to be in a state of ‘cognitive conflict’, because learners have two or more ideas that
cause conflict and confusion. The learning pit helps pupils find their own way out of the pit
and into clarity (Nottingham, no date, 2013). This approach could also help the target child

to gain more independence in their work and possibly become more resilient to challenges.

After examining samples of work of the target pupil and teacher assessments, the next steps
for the target pupil in the writing strand of English is to use more adventurous vocabulary
appropriate to the chosen style, and to use apostrophes accurately within writing (see
Appendix 6). To help the pupil achieve this, they possibly need further practise through
carrying out activities within the classroom. The target child suggested that they like to learn
outdoors and by using ICT, and so perhaps this could be incorporated into a series of lessons
that encourage the use of adventurous vocabulary and using apostrophes. Within the oracy
strand of English the pupils next steps are to use more varied tone and expression, and to
respond to questioning appropriately using a variety of phrases and sentence patterns, with
increasing confidence. To help the pupil achieve these next steps, a series of oracy lessons
focusing on questions and answers that also required varied tone and expression would be
useful. For example, a news reporting series of lessons, where one pupil is the interviewer
and one pupil is being interviewed about a particular topic. The pupil who is being
interviewed will need to listen to the questions asked and respond appropriately. Another
strategy that may help the pupil with responding to questions with appropriate answers is
‘philosophy for children” (P4C), which encourages children to create their own open
philosophical questions and then discuss them. Whilst it teaches pupils to think, it also

encourages children to improve their oracy skills, which has followed a Vygotsky school of
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thought that language skills are essential for thinking and for pupils to develop intellectually

in group situation (Fisher, 2008).

In maths, from looking at samples of the pupil’s work and observation notes, the next steps
are for the pupil to have a more in depth knowledge of multiplication tables, as well as
increased resilience to problem solving. A greater knowledge of multiplication will help the
pupil with other skills in maths such as division, simplifying ratio and fractions, as well as
problem solving. One possible approach to help the pupil to achieve this next step is the
‘mastery approach’. The mastery approach is used in many countries around the world,
including those countries that have high performing pupils in mathematics (National Centre
for Excellence in the Teaching of Mathematics, 2014). This approach reinforces that all pupils

are capable of achieving high standards and pupils go through the content at the same pace.

Differentiation is attained by emphasising deeper knowledge that includes both conceptual
and procedural knowledge (National Centre for Excellence in the Teaching of Mathematics,
2014). In additional to using this approach the target pupil possibly needs time to apply the
multiplication knowledge so that the information can be stored and easily accessed in the
pupil’s memory. The target pupil already has some time to practise multiplication during big
maths and once a week during morning rotations (playing multiplication games on the ipad).
However, perhaps this could be expanded into choose your challenge and have a
multiplication challenge every week, with time during lessons to practise multiplication tables
through fun activities, for example as a mental warm up in the introduction. Vignoles et al.
(2015) support the mastery approach and contend that it raises the attainment of pupils by
deepening their understanding of key mathematical concepts. They suggest that this is
achieved through covering fewer topics, but covering them in more depth with a larger
emphasis on problem solving and mathematical thinking (Vignoles et al.,2015). This will
benefit the target child because the notes indicate that they find problem solving challenging
and can have a closed mindset when problem solving becomes difficult. The mastery
approach will provide more opportunities for the target child to practise and build upon their
problem solving skills. As stated above the growth mindset, or the learning pit, or the ASK

model explained below would potentially help the pupil develop resilience skills.

9|Page



Student Number - 1700416

From looking at samples of work and from the teacher interview, the next steps in science are
for the pupil to be more independent in explanations and to use more scientific terminology,
scientific knowledge and understanding when explaining findings. The target pupil has
started to do this and elements of it can be seen in their work, however, this could be
developed further. In geography, the target pupil’s possible next steps are very similar to that
in science and so | have combined the two subjects here. The target child needs to ask
relevant questions, collect accurate and relevant data and using this evidence, draw plausible
conclusions. One possible strategy to help the target pupil could be the ‘ASK’ strategy, which
stands for Attitudes, Skills and Knowledge. This strategy encourages children to learn how to
learn and gives them the skills and strategies to do this more independently (Nottingham,
2013). One comment the class teacher made about the target pupil in science was that they
needed to be able to use more independent explanations instead of repeating facts. The
intellectual skills that Nottingham (2013) recommends would be particularly relevant to this
target pupil and possibly help them to achieve their next steps. Nottingham (2013) contends

that the important intellectual skills that will aid pupils to learn are:

e identify, describe and alter connections between ideas;
e understand the relevance of an idea;

e draw conclusions;

e compare and contrast;

e askrelevant questions;

e generate theories.

These are the skills that the target pupil needs to build upon to reach the next steps.
Nottingham (2013) proposes a number of activities that would help the target pupil possibly
develop and build upon these skills. For example, ‘The Three Whys Men’ activity which is
designed to encourage a pupil to give reasons and opinions, instead of repeating facts, could

be adapted to be relevant to science.

The possible limitations of the ‘Growth Mindset’, ‘Learning Pit’, mastery and ‘ASK’ strategies

are that they need to be initiated as a whole school approach to be effective. They cannot
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be used as a one off in lessons, it has to be consistently implemented throughout the school

day in every lesson.

Conclusions

The information collected about the target child has shown me the importance of gathering
a variety of information to provide a holistic view of the child. The data separately is
important but brought together it gives the whole picture of a child’s development, which is
important when deciding on a child’s next steps in their learning and development. | felt that
the teacher interview, teacher assessments, predicted and current levels as well as sample of
work collectively were very useful in illuminating a child’s next steps. The pupil interview and
learning walk using photographs were useful in highlighting how that child felt they learnt the
best. However, | felt that by examining all the pieces of evidence | established a better
understanding of the target’s children strengths and weaknesses, which helped me to identify
possible strategies that will help the pupil achieve their next steps. | think the most important
next steps for the target child are for them to become a more independent learner and
thinker, as well as to become more resilient in their learning. These skills are overarching
skills, important to every subject. If the target pupil can develop these skills it will help them
to increase their overall attainment and hopefully help this child to leave year 6 with a level
5-. It will also provide this child with important skills that can transfer into secondary school
and throughout their life. | think that tracking a pupil has shown me the importance of this

data and how to focus lessons to aid pupils to reach their next steps.
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Appendix 1 — Signed consent letter
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Appendix 2 — Photo’s from the learning walk
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Appendix 3 — Samples of pupil’s maths work
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Spartacus
Here is part of a train timetable
Ramsgate 1005 | 1040 11.15 1155 | 1205 | 1220 12.30
Canterbury West 10.40 11.15 11.50 12.30 - 12.55 -
Ashford Int 11.05 11.40 12.15 12.55 13.05 13.20 13.30
St Pancras Int 11.40 - 1255 13.35 - 14.00
Waterloo 12.10 12.55 13.10 1350 14.00 14.15 1425 |
L. How long does the first train from Ramsgate take to travel to Waterloo?
2. How much later does the second train from Ramsgate leave than the first?
3. If I catch the 10.40 train from Ramsgate, how many stops are there until I reach Waterloo?
4. How many trains pass through Ashford Int between 11.30 and 13.00?
5. T arrive at Ashford Int at 12.00. I want to travel to Waterloo. I catch the next train. What time will T

arrive at Waterloo?

I want to be in Waterloo by twenty past two. What is the time of the latest train I can take from

Canterbury West? Y

7. I want to go to Waterloo. I it faster to catch the 10.40 train from Canterbury West or the 11.15 train
from Canterbury West?

o
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Appendix 4 — Examples of English work
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Appendix 5 — Samples of science work
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Appendix 6 — February 2018 and May 2018 writing assessment

February 2018

Main phiective: Newspaper Article

AN FEmenT trilera.

Purpese & Crgonistion

Festures of chosen farm of nerruties sre delepang (4]
Weifing ergoesed ond clese (30)

Writing well srgamied, ciper ped emagei o [18)

Vorary of santence structures bendled ollFully + acbeses e
qured effect [#4]

Wrted cormistently withe the genre (28]
fryleToan - Fiction

Shuieed swcireraes of reooes (24

Ui comnectiers T2 jmn fam seetpeces (30
Lves chorarteriatics of writing foem [25)
L5ES wirier cowrectnes ged dertenoe @FTuCS e (3

Wir hag nrpansed aiisrding fo wroher s erEntend cinar ang
fragnaie [14)

S SERMIpeaTE T aUdMmR ERD BuPBets Sodtoegs L]
ConnecT reed wel| used te Deweles ideni lagaiy (34)

| Wncatuiery hanag 10 b adeeeturoos (40]

1w argenssed legieaty (40

| Wocabbiry chowen to ST sutesex erdd purpose (48]
lomm parrames and deerioped iogeoliy [4F]

Varery of serience sfrusturer kasdles ity T poteee
raguired effese, (44}

Cvgerian prrographs bagseslly 1o form o cohets tans (44

Hﬁmhrﬂ.uuu-fm-,-m *a chowen gryle
(=)

Al rglevas?t mformetios inclades (B}
Vesabufory incleges techeical and mibpect specde verm. (58]
[dmay effectencly orgormed iefn porsorapia (a)

Purctustion 4 Grosmar

At et half of Pha sentences have terrect ooprtal les
fers aned Full ateps (FASSC)

gy of comesas [35)

Uties gommas corresthy [34)

Commes used o separcte cheses [46)
Usa of apestrophes meithy ocourare (44)

Lzis & ronge of punctuntien correctly mcluding rachets

Seallirg

Commen mords gpelt carrectiy (20]
Phongficolly ploesiBig ettempis Tio sheow g owing
nowledge (28)

Usis phonic | wisuol end amalogy fhroteges (30)
Spelleg mestly scourate (38)

Spafing of common palysylinte words = Loy scpyrpte
[ELY

Cammen snd reguior pebyFyliabec words spelied corractly
| (&g

w e fpell povenf urses wecabylory (44
Speflng of odvenfuress vecabulary mastly correct. [58)

Level:'4A
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May 2018
Main objecthee: Geographical Report
Assesgment criters: Punctugtion 4 Grommer
Furpase & Orgasisafion AT lemy half of The senrences ke zorrect caprbal les-

Festuren aff chosen form of nerrafiee ore Seselepeg (28]
Wririr] orjesises om ces (30
Wirting well srgeneied, cieor pad wmegemotee (30}

Wity ol ge=tere Firactares honded sdtull 1 achees re-
prred gffecs (44

Wirited commiptantly within the gence [S&)

Syl an-Ficten

St dmareress of recer [T4)

Lied cormactived ®p (o Swm dectensed (0]

L charocterart <y of wrrheg form (58]

L vamies cornicT et and se=Tesoe Firechores (38}

Writing argunieed dcoording 5o i wlenfions cleor oedd
g et e (3A)

Stvie spproprate 13 aslerce ond purposs saetaeed (1)
Connechves well psed T develeg ey ngenally (1A}
Worsblory baginming b b adarturn | 47)

e ergreued apcatly (40

Wecabolorr croset "o Sul Gudednis o Surpose (48]
Inem natone o aradcped gt (48]

Wty of sesvence strucrures hosdied suiffclly 10 st
requred effect (44}

O mmhites parmgrnshs lagically bz larm o cobaien feat (4d)

Adeeriurses use of vacotelary spproprarte fo choses Thyle
(5c)

All et infarmation welused (3C)

P ] [

Toemy f tectoe by orgorse irte parogrophs (4]

e TP el S B e e

ters ot full wtaps [24430]

dmare of comesas [38)

Uses commad correctly (34}

o wkad o Sepornfe i (48]
Use of opostrophes mastly accurate [44)

Used = rergpe of punctuntion correctly inchuding brockety
arsd serm colong (S )

Spationg
Comiman merds spal cerrectly (20)

Prnonefioally plouscble affempis fo show growng
lenomlesdge (28)

s phone | omus! ond arsiogy sirotegies (3]
Spelling mestiy sccurate [AB)

Spallng of comman palryllabc words i usally acouro®e
{3a)

Cammen and reguisr pebyiylisks werds el corraerly
48]}

Bty T2 fpell ewen turoul wor ek iary [4A]
Speiling of odverturews vocobulory mesthy correct. [SB)

Level: 48 = (
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