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What is the difference between the native and non-native speaker of English? Discuss the difference in light of the literature on the position of the non-native teacher of English.

1. The Position of Non-native Teachers of English 
The position of non-native teacher of English has gone through winds and rains and reached a certain high status now.
1.1 The Development Journey of Non-native English Teachers’ Position 

The history of non-native teacher of English can be dated back to the 15th century when a Frenchman, Gabriel Meurier taught English in Antwerp (Cook, 2008). With the development of science and technology, the international trade and communication, every country is closely linked with others. The English language has long been the communication tool for the people around the world. Until now according to the estimation of the British Council, there are 375 million ESL (English as second language) speakers and 750 million EFL (English as foreign language) speakers (Braine, 2018). It is easy to know that non-native speakers (NNS) of English have been always covering the vast majority of English teachers for the urgent and great demand for a long period of time worldwide. But the fact is the importance of NNS English teachers has been ignored by the linguistic research field and the English teacher community until three decades ago. 

In the year 1992, Robert Phillipson published his book Linguistic Imperialism in which he proposed the view of “native speaker fallacy” and held that NNS English teachers could achieve NS’s abilities through teacher training and that NNS English teachers might be better as they have experience of second language learning. 

In 1994, in Britain Peter Medgyes shared three hypotheses; one of them was that both NS and NNS English teachers could be equally good teachers on their own terms. 

In 1996, in US in an annual TESOL Convention, the idea of TESOL Caucus for NNSs came into being suggested by many NNS scholars. And in 1998, TESOL Caucus was established with the aim of strengthening effective teaching and learning of English respecting individuals’ language rights. 

In 2008 the Caucus changed into an Interest Section of the TESOL organizations focusing on professional things, which was a milestone of its emergence as a full-fledged area of research. 

The events in the thirty years marked the struggle of non-native English teachers for an equal deserved status and they succeed.
1.2 Position Changes of NNS English Teachers

People’s attitude toward NNS English teachers experienced three stages till now. Time saw the position surge of non-native English teachers. They have got more self-esteem, confidence, respect and more job opportunities in the process.
The first silent stage 
Around three decades ago, few scholars mentioned the status and position of NNS teachers in public due to the fixed, widely accepted view that NNS English teachers are less proficient than NS ones and lack of research in this field. It is commonly believed that native English teachers have substantial advantages over NNS English teachers. These advantages can not be outweighed or even taken place by other factors such as aptitude, intelligence, education, motivation or anything else. NNSs can never achieve a NSs’ competence (Medgyes, 1992). 

The second rising stage
In 1992, NNS English teachers’ position in the society was re-recognized and has a surge in the applied linguistic field because in that year Peter Medgyes’ publications broke the ice in which he put forward the opinion that both the NESTs ( native-English-speaking teachers) and non-NESTs can be equally effective as in the final analysis their respective strengths and weakness balance each other out. He further suggested the advantages of non-NESTs as only non-NESTs can serve as imitable learner models of the successful learner of English, teach learning strategies more effectively, provide learners with more information about the English languages, benefit from sharing the learners’ mother tongue, be more able to anticipate language difficulties and more empathetic to the needs and problems of their learners (Medgyes, 1992).
The third peak stage 
Due to the globalization and the intense communication of different cultures in the postmodern world, multiple varieties of English are used throughout the world every day. Some famous linguists including McArthur (2001) suggested that English has become a world language which belongs to the whole world, not native English speakers any more, and so the standard of English is subject to people who use it not English natives. Some even radically holds that the native speaker is dead (Paikeday, 1985) and L2 learners can become native speakers of the target language and master the quality of born natives (Davies, 2003). Moussu (2008) suggested that due to the English changes, it is important not to teach students a single English model; students can choose to learn English varieties they need.
My point of view 
In conclusion, both the native English teachers and non-native English teachers should be treated equally without discrimination as they have respective advantages and weaknesses. Non-native teachers should get enough attention and the respected position as they deserve, but it is not so rational for scholars to over exaggeratethe advantages and position of non-NESTs because it is a truth that the difference and distinction between natives and non-natives exist, and the distinction plays an important role in determining the teaching practice of all teachers (Medgyes, 1992). The over exaggeration of the position of non-native-English-speaking teachers and English varieties will gradually weaken the position of standard English, which may lead to a even worse result that people around the world still don’t understand each other although all of them they communicate in English. The Englishes they speak actually are varieties with different accents; some varieties even have differences in vocabulary and grammar. So it is crucial and urgent for the scholars to encourage people to learn standard, native English in order to achieve more smooth communication although the varieties are permitted as well.  
2. The Difference Between the Native and Non-native Speaker of English

Before we start the comparison, it is necessary to get a distinct idea of the definition of native English speaker. According to Bloomfield (1933), the first language a human being learns to speak is his native language, so a native English speaker is a person who has spoken English since she or he is a baby. 

However, the English language has a variety of class and regional accents which are regarded as varieties of English although vocabulary varies little. English varieies could be classified into three circles, as is shown in Figure 1 (Kachru, 1992).The yellow circle is the core Inner Circle which includes two standard Englishes, British English and American English. Among them, Australian and Kiwi Englishes give priority to British English while Canadian English gives priority to American English. For residents in Inner Circle, English is their native language (ENL). The blue circle closer to the core is Outer Circle; Englishes in this circle are official language of these countries mostly because of their colonized history. Residents in the blue Inner Circle learn English as second language (ESL). And the light blue part is called the Expanding Circle. With the development of the world economy and globalization, the countries in Expanding Circle pay great attention to and promote English as an important foreign language, the Englishes in this circle ring much of their mother tongue. People in the light blue expanding circle learn English as a foreign language (EFL).
[image: image1.png]China

France
India Japan
Germany
South Africa Korea
Spain
Singapore

Philippine
Hong Kong




                       Figure 1 English varieties

2.1 The Difference of Language Proficiency Between NSs and NNSs
Native English speakers and non-native English speakers used to be regarded as two different and clearly distinguishable categories (Medgyes, 2018). Native English speakers are bound to have distinct advantages over those non-natives who have been finding the fact it is hard to compete with native English speakers under the same conditions because of the language handicap. Language proficiency difference could be observed from three aspects, pronunciation, vocabulary and grammar. 
Pronunciation  
Each language uses a certain number of sounds called phonemes that distinguish words and morphemes from one another (Cook, 2008). Any language only uses a small proportion of the whole phonemes so some phonemes exist in one language but not in another which is a factor of pronunciation problems in L2 learning. As a L2 learner they may experience three stages in phoneme learning, presystematic, transfer and approximative. At the first stage beginners learn phonemes in individual words; at the second stage, they look for equivalent L1 morphemes in L2 phoneme learning; and in the stage of approximative, L2 learner realize the phonemes in L2 that they regard as equivalent to L1 are not a real thing. Besides phonemes, intonation and tone difference also affects L2 learning. Human languages have two categories, one is intonation languages and the other is tone language. English is an intonation language while Chinese tone. Tones are stored in the left side of the brain with vocabulary and the intonation in the right side with emotional aspects (Cook, 2008). Tone language needs different tones to distinguish words or characters. Because of the complex distinction, L2 learners always pronounce strange sounds and tones when going from different languages.  
In L2 pronunciation teaching, both learners and teachers need to focus on the diversity of the pronunciation of the language, variables such as phonemes, syllables, intonation, VOT (voice onset time), tones, intonation, and so on. In doing so the transfer influence of L1 may be reduced in a certain degree.

Anyway it is possible for the NNSs both old or young to learn English well but their pronunciation is always carrying the ring of their L1. A native speaker catches and acquires the English language picking up accurate and appropriate pronunciation quickly and naturally. 
Vocabulary 
Vocabulary is related to all aspects of language learning and is not just learning sets of words and their meanings, including the acquiring of the actual forms connecting to phonology and orthography, the ways it is used in grammatical structures and word combinations and diverse aspects of meaning (Cook, 2008). 
Effective learning of vocabulary is never isolated meaning of a single word. The complexity of vocabulary is a major factor confusing L2 learners in vocabulary acquiring. There is no doubt meaning distinction between L1 and L2 although some aspects of the meaning are in common. Since meanings of words are not universal, it is quite often that there are no equivalents between L1 and L2, which makes vocabulary learning difficult.
  Another factor affecting L2 vocabulary learning is the vocabulary storage of the first and second languages. Research shows the vocabulary store of the first language is closely related with that of the second language in L2 learner’s mind in kinds of ways varying from isolation to complete integration. This means the vocabulary of L1 is not totally deactivated when learners speak L2, and vice versa. This phenomenon by nature makes the second language learner find the equivalence in L1 involuntarily in vocabulary learning, but unfortunately there is always no complete equivalence between the two languages. As a result it leads to inaccurate L2 vocabulary learning. 
Therefore in L2 teaching, teachers need to emphasize the complexity of words, the actual use practice of words remembering that L2 learners transfer the meaning in the first language as well as the word itself.
Grammar
Native speakers possess grammatical competence -- the grammar knowledge as something stored in their brains. All speakers know the grammar of their language in this Lang sense of “language” as a mental state without having to study it. In other words, NSs actually master their language system that has become their implicit knowledge unconsciously by nature even though they cannot tell it clearly.   
Different from native speakers’ grammatical competence, non-native English learners go through six stages to learn English grammar from individual content word, typical word order, moving elements to the front of the sentence, separating propositions from the phrases, working within the structure of the sentence, to the order of subordinate clauses (ibid).  
In English grammar teaching, there is a problem hard to resolve. L2 learners’ interlanguage – the knowledge of L2 in the learner’s mind, has rules different from the NS’s competence. This might be a main reason for L2 learner’s producing ungrammatical sentences. It is suggested to make use of the known facts in the six stages, to follow the order of second language learning in English grammar teaching. 
2.2 The Difference of Thinking Modes Between English Natives and Non-natives

Human being’s thinking and language are closely related. On the one hand, a person’s thinking can be transmitted and received by other people through the media of language; on the other hand, language, as the external manifestation and expression of thinking, is able to enhance the action and development of language. So the relationship between thinking and language is a dynamic, continuous two-way process during which both of them achieve improvement. 

  The difference of thinking modes will without no doubt lead to language difference. Firstly, because English natives’ thinking mode is linear with strong senses of logicality, analysis and inferentiality, these characteristics are also embodied in the English language. From the aspect of texts, in designing an essay or a passage, native English speakers will tell their views at the very beginning and give supporting contents in a logical order later. From the aspect of syntax, English is canonical and standard with a large amount of long and complex sentences in order, like a big tree with branches and leaves. From the aspect of vocabulary and semantics, the meaning of words depends enormously on the context. Secondly, non-natives of English have varieties of thinking modes due to different cultures. Let’s take Chinese for example. Chinese thinking mode is characterized by intuitiveness, holisticness and comprehensiveness. As a result the Chinese text seems spiral and a little bit illogical to native English speakers. And Chinese sentences are often short with independent semantic vocabulary. 

2.3 The Difference Between NESTs and Non-NESTs

It is commonly accepted by the majority of people and scholars that native-English-speaking teachers (NESTs) and non-native-English-speaking teachers (non-NESTs) belong to two different species or categories. They are born with difference in terms of language proficiency (with bilinguals as an exception ) but both of them can be good English teachers on their own terms.
2.3.1 Language Proficiency Difference Between NESTs and Non-NESTs

As there is hardly any doubt that NSs have an advantage over NNSs, NESTs are superior to non-NESTs in the English language competence. On the basis of previous interlanguage continnum model, Medgyes (1992) gave a modified version as follows in Figure 2. 
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Figure 2 interlanguage continum

According to Figure 2, all English learners are at any point in the learning process. The progress they make is affected by many factors such as the birth place, growth environment, intelligence, motivation, aptitude, education, etc. But the point is that although NNSs are always on the way to native competence, they seldom could arrive at the destination there. The main reason why NNSs can not change into NSs is due to the fact that NNSs are norm-dependent by nature in learning a foreign language whereas NSs catch and acquire the language as naturally as they run and jump. 
Not surprisingly, the primary advantage attributed to NESTs lies in their superior English language competence (Medgyes, 2018). The superiority was found and embodied in their abilities to use English spontaneously and in most diverse communicative situatuions.
On the side of non-NESTs, they know very clearly that they are handicapped in English deficiency. Survey also shows that they consider themselves as poorer listeners, speakers, readers and writers. Non-NESTs inferiority complex consist of less vocabulary, pronunciation with accent, poor fluency, nonstandard and sometimes strange expressions in natives’ eyes together with unsmooth communication with natives. Although hard work and learning, long-stay in English-speaking countries may do good to make up for the handicap, very few of them surpass their native colleagues under the same terms.  
2.3.2 Teaching Practice Difference Between NESTs and Non-NESTs

According to Medgyes’ survey in 2018, about 82% of the participants suggested that NESTs and non-NESTs perceive obvious differences in teaching practice. 
2.3.2.1 NESTs’ Teaching Practice

NESTs get used to communicative language activities and pay great attention to oral English expression. Students enjoyed NESTs’ accurate native pronunciation, relaxed feeling in classroom, kinds of teaching materials, the enormous large amount of preparation beforehand and the chances given to the students to show themselves.
As far as the general attitude concerned, NESTs adopt a more flexible approach with more innovation. Their teaching styles are more casual and less committed but they have far-fetched expectations.
From the perspective of attitude to teaching English in classroom, NESTs show importance to fluency, meaning, oral skills, colloquial registers and language in use. They prefer free activities, pair work, group work, teach items in contexts and use a lot of materials. They are often more tolerant on errors, use less or no L1 and don’t resort to translation. Their less textbook-bound teaching style and their idea of learning through playing is contrasted with rote-learning approach that is often used by non-NESTs (Ma, 2012).
  As a whole the advantages of an NEST include their better, native English proficiency benefiting from their mother tongue, their teaching styles characterized by relaxed and fun atmosphere, the use of abundant teaching materials, active participation of students and opportunities and freedom for the students to express themselves. The disadvantages of NEST’s teaching may be: students’ anxiety with NESTs because of barriers resulting from distinctions in expressions and thinking modes, problems of achieving mutual understanding and effective communication. 
2.3.2.2 Non-NESTs’ Teaching Practice

Non-NESTs play much importance on grammar teaching, error correction and examination preparation in classroom so they use a more structured approach mostly. And of course more and more non-NESTs after TESOL training adopt communicative activities in classroom. A large number of non-NESTs’ teaching is textbook-oriented; all the activities are around the content of the chosen textbook. According to the  survey, participants point out non-NESTs focus on accuracy, nuts and bolts of grammar and formal registers lack of fluency, limited comprehension of word meanings and listening. Their teaching practice can be concluded as following:
  Listening comprehension activities are always a part of the classroom teaching as one of the learning units in textbooks. Almost all the listening materials are standard English coming from the inner circle. In teaching, non-NESTs play the listening material, and then students are asked to finish some according exercises such as comprehension questions, fill-in exercises, and adjustment of correct order, etc.  
In reading teaching, on one hand, they often adopt the method of reading aloud activities to check students’ pronunciation, and in this way they make a correction each time they find out one. On the other hand, there are also enough silent intensive and extensive reading comprehension activities, after reading students are required to accomplish reading comprehension questions, paraphrasing, choice quiz, pre-reading and post-reading tasks, etc. 

The most frequently used activities in teaching speaking include conversations and class discussions. The topics are usually related to a text or suggested by teachers. The speaking activities might be asking and answering questions in pairs, doing re-telling, describing something, debating in groups, etc.
In teaching writing non-NESTs often spend some time introducing English writing conventions with the exercise of fill-in-the-gap, complete-the-sentence activities. Most writing activities are assigned for homework because of the time limitation and students’ dissent from writing in class. 
Although it is commonly believed that all language skills are important and should be covered in classroom teaching, grammar teaching costs most of the time in classroom and writing the least. In non-NESTs’ mind listening and speaking are two other skills that students must acquire for international communication. 

Non-NESTs are told in teaching training that the use of English should cover a prevailing majority of time in classroom because English exposure is essential for L2 learning. Most teachers use L1 to establish rapport with their students or to explain grammar points and difficult concepts. However in fact the L1 use differed among classes ranging from predominantly L1 to predominantly English (Dimova, 2009). 
In conclusion, the advantages of a non-NEST’s teaching include understanding of students’ difficulties or needs thanks to their own experience of English learning, proper pedagogy targeting at students due to their common cultural background, easy understanding of teachers because of the same thinking mode and expression ways, the use of L1 that is so useful to overcome communication barriers. Besides above advantages Medgyes (2018) put forward six assumptions to support the bright side of non-NESTs. He first held that a non-NEST can provide a better learner model for the students, arguing that a good English teacher is by definition a good English learner. Also in his opinion non-NESTs teach language-learning strategies more effectively. Langauge learning strategies refer to specific actions employed to facilitate the learning and recall of one or several components of proficiency (Wenden & Rubin, 1987). Successful use of language learning strategies may make English learning process easier, faster, more enjoyable and effective. Non-NESTs must be good strategy users on the basis of their own successful English learning experience. And at the same time, Medgyes suggested that non-NESTs could provide more information about the English language. This is due to the different acquisition process of L2 between a NEST and a non-NEST. NESTs catches English unconsciously by nature and are unaware of the inner mechanism of English, but on the contrary non-NESTs make every effort to understand the system of English, so they have deeper insights into the English language.  
The disadvantages might still come from their less competent proficiency of the English language and comparatively dull and depressing classroom atmosphere most probably resulting from traditional teaching styles.
2.3.3 The Position Difference 

NESTs and non-NESTs’ position difference can be observed through the lenses of their employers, the students and the ELT profession. 

First, the position difference is shown from their employers’ attitude. EFL recruiters all over the world almost prefer to NESTs, or at least give first priority to them. Real, actual job advertisements often only call for native English teachers especially in English speaking countries, such as UK and US. The reasons for only natives are often that NESTs are better for public relations and business promotion or that their clients claim for NESTs. Non-NESTs have less opportunities to get an ideal language teaching job and they are paid less than NESTs.

In spite of the arguments, the employment practices is now in a state transit. It is because that non-NESTs’ language proficiency is in great growth and the number of  NESTs is in short, and that English varieties are gradually accepted by the society.

From the aspect of the ELT profession, Peter Medgyes did two surveys in 1991 in London. The first survey was on about 60 ELT specialists and they were asked by the question “If you were the principal of a commercial ELT school in Britain. Who would you employ?” The given choices consisted of a. only native speakers, even if not qualified EFL teachers, b. native-speaking EFL teachers, or under pressure a qualified non-native rather than a non-qualified native, c. native or non-native is not the criterion if non-natives are proficient. The second survey was on about 40 EFL teachers most of whom were French natives a month later and they were asked by the same choice question. The first survey results showed that two thirds of the respondents chose b and one third c. The second survey results revealed that one third voted to b and two thirds c. As the assumption was that the interviewees were principles from commercial organizations, there might be interest factors affecting their choice. And in the second survey the interviewees themselves were non-native English-speaking teachers, their attitude might slant toward non-NESTs. 

But anyway from the overall results it is still obvious that native-English-speaking teachers with qualifications are more welcome, recognized and accepted by not only the organizations and schools, but also peers. The English language teaching profession (ELT) acknowledges the language proficiency difference between NESTs and non-NESTs. And of course the survey shows the position of non-NSETs has seen an enormous rise. 

From the aspect of students, many scholars after survey found out that students like the friendly and hard-working attitudes of their NESTs and the relaxed atmosphere created by them (Ma, 2012). Luk (2001) found out that 43.7% students hold positive attitude towards NESTs and 21.7% negative. Because only students as customers have any chance to observe both two categories of teachers at work in classrooms, their feedback and comments on teachers’ performance are of great value. The results are for NESTs.

In consideration of the great demand for ESL teachers and actual situation of NESTs and non-NESTs, some scholars put forward the suggestion that it might be easier for non-NESTs to find jobs in non-English-speaking countries and teach those students English as a foreign language.   
3. Conclusion
As native English speakers and non-native speakers belong to different species, NESTs and non-NESTs are two categories. The differences between NESTs and non-NESTs need to be known by the related authorities and organizations so that their repective strengths could be made full play and the respective weaknesses could be made up for. On the basis of Medgyes’ views (1992), I give a modified version of desirable NESTs and non-NESTs. Besides the teacher qualifications, a desirable NEST is the teacher who gets enough language proficiency and culture knowledge of the target students and a desirable non-NEST is the one who has competent English proficiency and abundant English culture. The blueprint is that they go from different directions but eventually stand close to each other and understand each other’s job most.   
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