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	LEVEL 6 ASSESSMENT SPECIFICATION 



	Student name:
	Madeleine Barnes-Watson
	Student ID number:
	1807553

	Programme:
	Physical Education and Outdoor Adventure Education 

	Module:
	Curriculum Adventure

	Module code:
	BMOE6002 
	Contribution to Overall Module Assessment (%):
	50%

	Lecturer:
	Dr Nalda Wainwright
	Internal Verifier:
	

	Assignment Title:
	Problem Based learning assignment

	Word count (or equivalent):
	2500

	Submission deadline:
	
	Return date of provisional marks & written feedback:
	

	Submission method:
	All written assessments, where practical and possible, must be submitted via Turnitin unless otherwise instructed by the Lecturer. (Please DO NOT put this assessment specification into Turnitin or it will match many similarities with other students’ submissions.)
Alternative submission method (if applicable): 
Late submission of the assessment will result in a late penalty mark.  Penalties for late submission: Up to one week late, maximum mark of 40%.  Over one week late, 0%.  Only the Extenuating Circumstances Panel may approve a change to submission dates.

	Academic honesty / referencing:
	Academic honesty is required. In the main body of your submission you must give credit to authors on whose research and ideas your work is based. Append to your submission a reference list that indicates the books, articles, etc. that you have used, cited or quoted in order to complete this assessment.  











	Module Learning Outcomes 
(from module syllabus)

	
· critically evaluate the importance of adventure to individual learning, personal development, society and work;

· critically analyse a range of different teaching and learning strategies appropriate to adventurous learning;

· negotiate a range of learning opportunities to underpin adventure in the whole curriculum;      

· critically analyse the role of adventure and the outdoors in the development of children’s physical literacy







	
TASK DESCRIPTION



Working collaboratively research relevant information and develop questions to discuss that respond to the following problem. 

The following job has been advertised.
Temporary post, one year: Work with the physical education department of TSD secondary school. 
The Covid19 pandemic has emphasised the importance of physical activity for supporting a healthy immune system. Added to this the outdoors is deemed a safer space to reduce transmission of the virus. 
In light of this and changes in the Curriculum in Wales, the PE department of TSD secondary school are seeking support to develop the Health and Well-being AoLE in the school in a way that supports physical activity with an emphasis on use of the outdoors. Applicants need to demonstrate an understanding of Adventurous Activities and outdoor learning.
 Prepare a paper for the senior management team of the school outlining how the school grounds could be developed to support adventurous activities and outdoor learning. Your paper needs to demonstrate how the changes will contribute to the development of physical literacy, and health and well-being.

Your paper is an individual piece of work.  You will be working together throughout the module to support each other’s learning however the final paper needs to be your own work informed by the your group discussions and research.


















	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills
Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set; you should make use of scholarly reviews and primary sources, where appropriate (for example, refereed research articles and/or original materials appropriate to the discipline).    You should provide evidence that you have accessed a wide range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: 
Ensure that you have read recent journal articles in the field of physical education and outdoor education. Look at articles in the Journal of Adventure and Outdoor Learning, Physical Education and Sport Pedagogy, Journal of Teaching Physical Education. Make sure that you have read the Well Being of Future Generations Act, the New Curriculum For Wales Curriculum for Life. Check the websites on the moodle page for links to developments that are recent in schools. AT THE VERY LEAST YOU MUST HAVE READ ALL THE ARTICLES ON MOODLE

2. Knowledge and Understanding Skills
At level 6, you should be able to demonstrate coherent and detailed knowledge and a systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. You should be aware of the uncertainty, ambiguity and limits of knowledge. Your work must demonstrate the growing extent of your knowledge and systematic understanding of concepts and underlying principles associated with the subject area.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding; ideally each should be complete and detailed, with comprehensive coverage. 

Guidance specific to this assessment: 
Ensure that you show your awareness of the new pedagogical model for outdoor and adventure and models based practice in PE. Show you can link research that underpins the use of the outdoors for supporting health and wellbeing. Show you are aware of and have an understanding of physical literacy as a concept. Demonstrate that you are aware of including all pupils in learning experiences.

3. Cognitive and Intellectual Skills
You should be able to: critically evaluate evidence, arguments, assumptions, abstract concepts and data some of which are at the forefront of a discipline (and that may be incomplete) to devise and sustain arguments, to make judgements and/or solve problems; describe and comment upon particular aspects of current research, or equivalent advanced scholarship, in the discipline Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At all times, you must provide justification for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts.  Sound, valid conclusions are necessary and must be derived from the content of your work.   Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: 
You should show a coherent argument to justify the choice of developments that you are advocating in the grounds and be able to support your arguments with references from the literature.

4. Practical Skills
At level 6, you should be able to apply the methods and techniques that you have learned to review, consolidate, extend and apply your knowledge and understanding, and to initiate and carry out projects. You will deploy accurately established techniques of analysis and enquiry relevant to the discipline, and apply them in complex and unpredictable contexts, to devise and sustain arguments and/or to solve problems. You should be able to frame appropriate questions to achieve a solution - or identify a range of solutions. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context or circumstances, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be innovative and creative.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  You should show awareness of the limitations of concepts and theories when applied in particular contexts.

Guidance specific to this assessment: 
Demonstrate that you have thought of creative and interesting ways to develop the grounds. In particular addressing problems facing schools in relation to COVID 19 and also appropriate levels of challenge for secondary age pupils such as developing primary ideas for secondary ground developments.

5. Transferable Skills for Life and Professional Practice 
Your work must provide evidence of the qualities and transferable skills necessary for graduate-level employment requiring the exercise of initiative and personal responsibility and decision-making in complex and unpredictable circumstances.  This includes demonstrating: the learning ability for professional development to advance existing skills and acquire new competences of a professional nature that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.


Guidance specific to this assessment: 
Demonstrate that you are able to make decisions about developments that link to curriculum requirements and the needs of a secondary school. Use of images in the work or appendices to show what developments you will advocate. Map out the developments and show this clearly with timescales.





	
     STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	
	

	





	
	

	
	30
	

	2. Knowledge and Understanding Skills

	
	

	





	
	

	
	20
	

	3. Cognitive and Intellectual Skills

	
	

	





	
	

	
	20
	

	4. Practical Application Skills

	
	

	





	
	

	
	20
	

	5. Transferable Skills for Life and Professional Practice

	
	

	



	10
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
	
	





 
Introduction 

Due to the nature of Western society today, some children have poor physical development, they aren’t used to being outdoors, taking risks, have poor communication skills, and are risk averse (Gill, 2013). This issue has been exacerbated by Covid-19, which has increased the need of physical activity in order to support a healthy immune system. Additionally, the outdoors reduces virus transference. Therefore, developing the school's outdoor area will ensure that the children can access outdoor adventurous activities in a safe and appropriate way. There are three particularly convincing reasons for outdoor learning for students; the outdoor provides a means for bringing curricula alive, it helps students understand the environment and related issues on sustainable development, and it encourages physical activity (PA) during outdoor adventurous activities (OAA) (Beames, Higgins and Niccol, 2012). Furthermore, Hyndman and Mahony (2018) comment that creativity is an important cognitive process by which ideas are generated, developed and transformed. ‘Students’ creativity can be supported or hindered, by the type of equipment provisions made available for students' PA within school grounds’ (Hyndman and Mahony, 2018). 

To combat the issues faced by students today the Key Stage 3 (KS3) Physical Education (PE) curriculum and the new welsh curriculum aims to improve student's physical fitness, health and well-being by incorporating adventurous activities into the curriculum.  (Brown and Beames, 2017). There are numerous benefits of PA for children and young adults. The benefits include the development of healthy musculoskeletal tissues (i.e., bones, muscles and joints); developing a healthy cardiovascular system (i.e., heart and lungs); developing neuromuscular awareness (i.e., coordination and movement control); and maintain a healthy body weight. Also, the feeling of achievement can lead to increased confidence and the ‘feel good factor’ which improves and helps maintain emotional wellbeing. Therefore, ‘finding activities that are enjoyable and sustainable is important if the goals of a healthy and active lifestyle are to be realised’ (Welsh Assembly Government, 2008). 

Participation in OAA provides opportunities to increase awareness of the natural environment and understand the importance of issues such as conservation and sustainable development (Welsh Assembly Government, 2008). From my discussions with teaching staff at a local school, I can say that this can be seen when pupils contribute to discussions during PSE, Geography and Technology lessons where environmental and sustainability issues are taught and discussed. This knowledge gained during OAA can lead to more independent classroom-based learning. This gives the pupils greater control and ownership over their learning. 

The proposed ground developments in this essay aim to develop KS3 students physical literacy (PL). Whitehead (2010; Whitehead, 2013) describes physical literacy as the ‘motivation, confidence, physical competence, knowledge and understanding to value and take responsibility for engagement in physical activities for life’. The developments aim to increase the student's ability to move with confidence and competence using all the physical assets they have at their disposal at any given point in time across varying contexts (Whitehead, 2010).  Students with poor PL have been shown to progress poorly in school and life therefore it is imperative that PL is developed early in students’ life (Whitehead, 2010). Additionally, according to research done by Palmer (2006), a ‘lack of sleep’ was another reason for children’s lack of progress, due to reduction in physical activity and increased screen time. The proposed developments aim to combat the negative effects of sedentary behaviour and address the need for greater PL while developing healthy physical and mental behaviours for the future (Whitehead, 2013). 

Children of all ages and abilities are naturally curious. They have an appetite for experience, and an urge to explore and understand. They want to find out how the world around them works and what they can do, and to extend their abilities and build their sense of themselves as competent, capable people (Tim Gill, No date). By greening the school grounds and integrating bouldering walls, gym sets and tents on the grounds, the students’ curiosity and ability to explore escalate therefore extending their abilities as capable people in the future. This is backed by Beames, Higgins and Niccol (2012), who value outdoor learning above all.  

It is proven that if efforts are made to increase student motivation during physical education, greater progress can occur as the students will consistently participate in OAA (Fencl et al, 2011). Student motivation can develop by varying activities throughout the lesson or break by providing games to keep the atmosphere novel and exciting, students may show greater improvements in fitness, more growth in task-oriented achievement goals, and increased motivation for self-improvement (Fencl et al, 2011). Also, the ground developments will inhabit the social, cultural and environmental community of the school where the students are able to learn and grow within a controlled suitable environment allowing them to participate in more advanced OAA (Brown and Beames, 2017; Beames, Higgins and Niccol, 2012).  

OAA addresses the need for greater motivation by incorporating risky novel experiences for the students (Wainwright and Williams, 2012). OAA address students with low motivation for PA by keeping everyone active at a non-competitive level, it has proved a great success with children that are not keen on sport (Wainwright and Williams, 2012). Integrating authentic teaching during OAA using the ground development is essential towards fostering PL using the three philosophical underpinnings of PL (monism, existentialism and phenomenology) (Durden- Meyers, Green and Whitehead, 2018). Each proposed school development aims to support the development of the philosophy using creativity, the equipment in the proposed developments and OAA such as climbing, orienteering, camping and autonomy for the students. 

Bouldering Wall – Appendix 1 

There are many variations of bouldering walls available which are appropriate to use for secondary schools, see appendix 1. Bouldering walls support the welsh curriculums need for PA, by allowing frequent PA during breaks without the need for constant supervision by qualified teachers. Fencl et al (2011) proves that bouldering walls during breaks have the same learning outcomes and benefits to health as structured supervised lessons during PE.  

The PL concept of monism- (the individual as a holistic being who physical and cognitive are as one— cohesive and combined unit) can be addressed by relating to each learner, rather than as composed of a body and a mind (Durden- Meyers, Green and Whitehead, 2018). The bouldering wall supports development of children, while allowing the students to still focus on specific physical development such as balance, it also allows gross and fine motor skills development such as coordination, reaching and grasping (Whitehead, 2013). 

The bouldering wall is inclusive to all students bar those with severe physical impairments, since the learning outcomes of increasing physical literacy and developing risk management are achievable with extra supervision by qualified staff if needed with pupil tutorials. Having a bouldering wall on the school grounds would greatly impact and improve the students adventure capability and prepare them for more advanced climbing during residentials and in their personal time (Wainwright and Williams 2016a). Balance of risk and gain from the bouldering allows students to self-manage risk and acknowledge the impact perceived risk. 

Tents- (appendix 2) 

To develop the school grounds to have a designated area for permanent tents on site allows the student multiple opportunities for growth. Development ideas can be seen in appendix 2. The tents have a high affordance for both KS3 students and teachers alike. The tents allow the teachers to use a multitude of teaching strategies and incorporating a diverse range of subjects. 

The tents allow for the students and teachers to have outdoor learning in most weather during the school term. The private area tents allow the students to develop and communicate a variety of imaginative ideas and information together without direct influence of the teacher. It is essential to develop authentic teaching aimed at fostering PL by understanding the three philosophical underpinnings of the concept which each school development proposed in this essay aim to support (Durden- Meyers, Green and Whitehead, 2018). The tents link to the new curriculum well. The tents afford the students to practice mental health strategies while being in the outdoors, practice wilderness skills and learn about the environment and sustainability, allows for creative thought and teaching processes. However, the initial costs of the tents might be a barrier, the benefits far outweigh the costs. To follow Covid-19 government guidelines, all staff and students must wear face coverings while inside the tents.  
 
Physical Literacy gym set (appendix 3) 

"The students should develop their gross and fine motor skills, physical control, mobility and an awareness of space, using large and small equipment, across all areas of learning, indoors and outdoors." Physical education in the National Curriculum for Wales. The large play set allows diversity of movement using large loose parts on site to develop creativity as well as PL. The large loose parts of this development will allow students to plan, design, construct, observe/learn from each other, negotiate and recruit team members for imaginative and constructive activities. (Hyndman and Mahony, 2018). However, it must be made sure that the students are equipped to self-regulate their own risk assessments, giving them ownership over their own safety and performance. KS3 Adventure – wants KS3 curriculum students to listen carefully to the contribution of others, make individual and group decisions to identify problems and suggest alternative approaches for success (Welsh Assembly Government, 2008). The development allows autonomy and self-reliance to develop in students. Pupils can organise courses for themselves, challenge themselves to think of new way to use the equipment. Teachers will be able to incorporate other subjects like STEM, and creative projects while using the equipment resulting in developing creativity, and diversity of learning outcomes. 

The curriculum emphasises health and well- being while taking part in a multitude of OAA, therefore this school development is excellent for break times and used during lessons to decrease sedentary behaviour (Wainwright and Williams, 2016b). Inclusivity for all students including those with physical or mental impairments is capable with the gym set. The gym set can be adapted to meet the needs of the students and teachers, e.g., extra support of for teachers if needed and appropriate qualifications in order to develop the skills further, as seen in appendix 3, a play area can be designed for older students with impairments while incorporating environmental learning. 

To ensure that all the equipment is used safely, it is important that it is demonstrated prior to students first usage ad recapped throughout term. At this point, teachers should introduce methods of using the equipment to the students safely. Each development shown above would allow students to take some responsibility for themselves, others and the learning environment of the school grounds (Welsh Assembly Government, 2008). To minimise risk, pupils should wear appropriate footwear and clothing for taking part in the activity safely and remove jewellery to reduce the risk of injury. They should take care to handle equipment and apparatus safely (Welsh Assembly Government, 2008). The potential barriers to this development include priority of budget elsewhere, the initial cost of building would be large however the learning and well-being outcome far exceed the cost.  The Health and Safety Executive (2012) promotes a balanced approach to risk will result in the greatest learning outcome for the students, which this development allows.  

Natural grounds development (appendix 4). 
One of the most significant changes to students has been the decline of childrens playful and self-led exploration of the natural world (Learning through Landscape, No date). This is because today, parents want to know where their children are at all time for safety and an increased reliance on technological devices (Gill, 2014).  

The phenomenological roots of PL need to be accommodated in the understanding that perception of any situation will be particular to each individual learner, resulting in different perspectives and motivations to participate (Durden- Meyers, Green and Whitehead, 2018). Therefore, diversifying the school grounds will allow the individual students to see, appreciate, and understand a situation or environment from a unique perspective while taking part in OAA. Therefore, fostering self-confidence, self-belief, and a positive attitude to PA (Durden- Meyers, Green and Whitehead, 2018). 

Dyment and Bell (2008) advocate that a substantial diversity of landscaping and design features affect the quantity and quality of PA. A factor of greening school grounds is the potential to encourage significant moderate and light levels of PA by increasing the range of enjoyable, non-competitive, open-ended forms of play at school, through increased motivation (Dyment and Bell, 2008). Green exercise has been proven to be excellent for people (Pretty et al, 2005). By greening the school grounds, anxiety and fear towards the outdoors can be reduced by familiarising the students with the natural environment and by increasing environmental learning (Palmer, 2006; Gill, 2014). Suggested ideas for greening school grounds can be found in appendix 4. 

To promote PA for life teachers should use PL as a guided approach in lessons instead of a ‘thing’ that the students get taught, aligning lesson plans to PA and health and well-being, while incorporating OAA will result in healthy educated students (Durden- Meyers, Green and Whitehead, 2018). When used in accordance with the new curriculum needs, OAA grant students to ‘exercise autonomy, responsibility, ownership, self-direction and reflection’. This also leads to the students learning to adapt to the kinds of diverse circumstances that they will (and do) ‘encounter in a dynamic real world’ (Brown and Beames, 2017). 

It is important that the teachers be encouraging and supportive, to engender a positive ‘can do’ attitude within the students. Effort must be acknowledged as well as achievement to accurately develop students growth and well-being (Whitehead, 2013). Regardless of which teaching strategy or ground development is used, it is important to have a relationship with the learner and accept the learner as a holistic being with unique potential (Whitehead, 2013). 

Conclusion 

The four developments have been chosen as they have high affordance for teachers and students alike. The developments allow the students valuable and diverse learning outcomes, therefore increasing their progress in school while increasing their PA. According to research done by Palmer (2006), ‘lack of sleep’ was one of the main reasons for childrens lack of progress in school, due to reduction in PA and increased screen time. The developments aim to combat the negative effects of sedentary behaviour. Furthermore, the proposed developments develop the KS3 students' knowledge, movement potential, and learn how to participate fully in their community and wider society (UNESCO, 2004, cited in Wainwright, 2020 p.7).  

Well-being of future generations act (2015) supports the need for PL, by developing tools for life, the students can grow and improve the generations down the line while using sustainable techniques or the future. Have individual sessions focusing on separate issues regarding PA, PL and having session to focus on well-being and mental health, would allow the students to autonomously identify the importance of each of these things have on their mental and physical well-being in the long and short term and allow for independent self-regulated activities in the future. 

Due to the global issues faced today, Covid-19 Government safety guidelines must always be adhered too when the school is open, suitable risk assessments must be completed (Department of Education, 2020). It is important that all apparatus used be cleaned daily and that if any symptoms arise in staff or students that they inform the authorities and self-isolate for the requisite number of days. 
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	GENERIC ASSESSMENT CRITERIA



	Level 6

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 6 students should have coherent and detailed knowledge and a systematic understanding of their subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. They will be able to accurately deploy established techniques of analysis and enquiry within a discipline, using their conceptual understanding to devise and sustain arguments and/or to solve problems. They should be aware of the uncertainty, ambiguity and limits of knowledge. They should be able to critically evaluate evidence, arguments, assumptions, abstract concepts and data (that may be incomplete), to make judgements, and to frame appropriate questions to achieve a solution - or identify a range of solutions. They will apply the methods and techniques that they have learned to review, consolidate, extend and apply their knowledge and understanding, and to initiate and carry out projects. They will have the ability to manage their own learning, and to make use of scholarly reviews and primary sources (for example, refereed research articles and/or original materials appropriate to the discipline). They will demonstrate the qualities and transferable skills necessary for employment requiring: the exercise of initiative and personal responsibility; decision-making in complex and unpredictable contexts; the learning ability needed to undertake appropriate further training of a professional or equivalent nature.



	Level 6
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of research-informed literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of research-informed literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature, informed by the latest research. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature, informed by the latest research. High-level referencing skills consistently and professionally applied.

	Knowledge and understanding (Coherent and detailed knowledge and systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline.)

	Major gaps in knowledge and systematic understanding of the subject matter. Substantial inaccuracies. No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.

	Gaps in knowledge, with only superficial systematic understanding. Some significant inaccuracies and/or irrelevant material.  No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.
	Limited knowledge and systematic understanding of the relevant concepts and principles within the subject area which to some limited extent, is informed by current research and scholarship. 
	Knowledge is reasonably detailed, accurate with a good systematic understanding of the field of study and to some extent, current research and scholarship.
	Knowledge is reasonably extensive coherent and detailed.  Exhibits very good understanding of the breadth and depth of established views, and the work is, at least in part, well-informed by current research and scholarship. 
	Excellent coherent and detailed knowledge and systematic understanding of the principles and theories of current research and scholarship. Clear awareness of challenges to established views and the limitations of the knowledge base.
	Exceptionally coherent and detailed knowledge and systematic understanding of the principles and theories of the subject, well-informed by current research and scholarship. A critical, sophisticated and nuanced awareness of the ambiguities and limitations of knowledge.

	Cognitive and intellectual skills 
(Conceptual and critical thinking, analysis, synthesis and evaluation of research, assumptions, abstract concepts and data (that may be incomplete); logic, argument and judgement.) 
	Wholly or almost wholly descriptive work. Little or no analysis, synthesis or evaluation.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical thinking, analysis, synthesis and evaluation, tending towards description.
Some evidence to support emerging arguments and judgements but these may be underdeveloped or with a little inconsistency / mis-interpretation.
Asserts rather than argues a case.

	Some critical thinking, analysis, synthesis and evaluation. Can analyse new and/or abstract concepts and data without guidance.
An emerging awareness of different stances and ability to use evidence (that may be incomplete) to support the argument.
Mostly valid arguments and logical judgements. Some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
	Sound critical thinking, analysis, synthesis and evaluation demonstrating critical thinking. Ability to devise and sustain persuasive arguments, and to review the reliability, validity and significance of evidence (that may be incomplete) to make mostly appropriate and valid judgements. 

	Excellent critical thinking, analysis, synthesis and evaluation. Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated judgements. Some evidence of independent thought and ability to ‘see beyond the question’, suggesting a grasp of the broader field and wider concepts.

	Exceptional critical thinking, analysis, synthesis and evaluation based on judiciously selected evidence. 
Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated, nuanced, judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting an outstanding grasp of the broader field and wider concepts.

	Practical skills
(Apply/deploy accurately established tools and techniques; initiate and carry out projects; formulate solutions to solve problems in complex and unpredictable contexts.)
	Limited or no use of methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills in complex and unpredictable contexts. 
	Rudimentary application of methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills in complex and unpredictable contexts. 


	An adequate awareness and mostly appropriate application of well-established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions in complex and unpredictable contexts without fully appreciating the complexity. 
	A good and appropriate application of standard methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two
Can identify problems and propose mostly appropriate solutions in complex and unpredictable contexts.
	A very good application of a range of methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Can identify problems and propose appropriate solutions in complex and unpredictable contexts.
Evidence of some innovation and creativity. 
	An advanced application of a range of methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Application and deployment extend beyond established conventions.  Can identify complex problems and propose excellent solutions. Innovation and creativity evident.
	Exceptional levels of application and deployment skills in unpredictable, practical contexts, drawing skilfully on the latest research within the discipline. Can identify complex problems and propose sophisticated solutions. Assimilation and development of cutting edge processes and techniques.

	Transferable skills for life and professional practice
(Exercise of initiative and personal responsibility; professional development; initiate and complete tasks and procedures: individually and/or collaboratively; use appropriate media to communicate effectively; fluency of expression; clarity and effectiveness in presentation and organisation.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Little or no evidence of autonomy (or collaboration, where relevant) in the completion of tasks. Little or no evidence of the skills required in graduate employment.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Weak independent initiative (or collaboration, if relevant). Limited evidence of the skills required in graduate employment.
	Can communicate in a suitable medium but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a team, but with limited involvement in group activities. 
Demonstrates the basic skills required in graduate employment, with some areas of minor weakness.
	Can communicate effectively in a suitable format, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills required in graduate employment, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable format.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good graduate employment skills, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable format.
Work is coherent, very fluent and is presented professionally. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, managing conflict and meeting obligations. Demonstrates excellent graduate employment skills and an appetite for further development.
	Can communicate with an exceptionally high level of professionalism. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well and professionally within a team, showing advanced leadership skills. Demonstrates exceptional graduate employment skills and an appetite for further development.
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