Imogen Fish (1900833)
Critically Review Literature and Policy Relating to the Additional Learning Need Engaged with for Assessment One. 

The additional learning need (ALN) that will be covered in this review is Specific Learning Difficulty, which is also known as SpLD, together with a closer look at dyslexia. 

As we already know SpLD is an umbrella term which according to the Department for Education (2019) covers Dyslexia, Autism Spectrum Disorder (ASD), Attention Deficit Hyperactivity Disorder (ADHD), Dyscalculia, Developmental Language Disorder (DLD) and DCD/ Dyspraxia. 

Chisom (2016) defines dyslexia as being a “language-based learning disability,” which refers to a “cluster of symptoms, which result in people having difficulties with specific language skills,” specially reading, spelling, and writing. People can be diagnosed with dyslexia at any age. 
This review will be specifically looking at SpLD and dyslexia in children who are of primary school age. 

Unfortunately, people with disabilities and additional learning needs (ALN) often get discriminated against and treated differently. Research shows there are numerous policies, procedures, and legalisations in place to protect individuals and ensure that education is inclusive for all.  

The Equality Act 2010 was introduced as legalisation to protect those with disabilities and additional learning needs. 

The British Dyslexia Association (2021) states that the Equality Act 2010 defines a disability as “a physical or mental impairment which has a substantial and long-term adverse effect on their ability to carry our normal day-to-day activities.” 
This means that dyslexia and the other SpLDs can be classed as a lifelong condition as they will affect you for life. This means that an individual with dyslexia is protected under the Equality Act 2010. 

This means that children with SpLDs such as dyslexia are now protected against being discriminated and treated differently due to their disability. 
Children who have disabilities are often treated differently, sometimes in a positive way, such as with additional help to benefit the child, but this also may be seen in a negative discriminatory way. 

For example, Contact (2021) states that schools “must not discriminate against disabled pupils- not treat them worse than non-disabled pupils,” meaning that all children should be treated equally. 
For example, penalising a child with dyslexia on their spelling test, or making them read out loud in front of the class knowing this is an area they struggle in. 

Reasonable adjustments is one area that is put in place to support individuals who fall within the Equality Act 2010. Failing to make reasonable adjustments for a child with dyslexia or any disability could be deemed as discrimination.
Reasonable adjustments for a child with dyslexia according to Contact (2021) would be “allowing extra time, rest breaks or a scribe in tests or exams.”

All schools have to comply with the Equality Act 2010 with regards to working and supporting children with additional learning needs and disabilities, such as SpLD and dyslexia.

Within the local area of Neath Port Talbot, the guidance policy for Supporting Pupils with Additional Learning Needs (2013) states that they believe that “all pupils, including those with additional learning needs, should be encouraged to be fully involved in all aspects of school life” and receive an equal, well balanced education.
This means that all children are given the same opportunities within the school environment. This includes opportunities and experiences, with school trips and extracurricular activities. 

Bartlett (2016) says that David Cameron, Prime Minister (2010-2016) stated that “we will improve diagnostic assessment for school children.” (Cabinet Office, 2010) 
Furthermore, when it comes to the diagnosis of SpLD and Dyslexia there is a process that must be followed.

Unfortunately, the BBC (2019) states that schools are “failing to diagnose at least 80% of dyslexic pupils,” meaning that there are some downfalls with the system of recognising the signs and how to officially diagnose dyslexia, and the policies on how to do so. 

Diagnosing a child with dyslexia early on is key, as it allows early interventions to be put in place to support and help the child as soon as possible. 
NHS (2018), state that to diagnose a child with dyslexia there are a number of steps that must be taken. 
First of all, if a parent believes a child has trouble with reading and writing then talk to their teacher. 
However, if these issues are what the parent thinks are related to vison problems, then you must go to your GP.
Following this, if the parent is still concerned then an in-depth assessment would be undertaken by an Educational Psychology or a fully qualified dyslexia teacher. 

Anyone requesting an assessment, must meet with the schools SENCO (Special Educational Needs Co-Ordinator) and the child’s class teacher to discuss the concerns and worries of the child in regard to possible dyslexia. 

Before the official assessment, the school would be sent a questionnaire that asks about the child and any related issues, such as:
· General health 
· Performance levels on certain tasks
· Possible changes that could help
When it comes to the official assessment, the child may be observed in their learning environment. This would then be followed by a series of tests, which would include looking at a child’s:
· “Reading and writing abilities”
· “Language development and vocabulary”
· “Logical reasoning”
· Memory
· “The speed they can process visual and auditory information” 
· Their organisational skills
· “Approaches to learning”

After the assessment a report would “outlines their strengths and weaknesses, with recommendations of what could be done to improve areas they’re having difficulties with.” 
Dependant on the level of the child’s learning difficulties, they may be managed through SEN support, which would include an IEP (Individual Education Plan). 

Neath Port Talbot Council’s policy for supporting pupils with additional learning needs (2013), states that if a parent thinks that their child has learning difficulties they must speak to the appropriate people.
The school SENCO would gather information from the parent and from other relevant teachers within the school, who would then be able to draw up an IEP (Individual Development Plan) to provide the relevant help and support for the child.
An IEP would include:
· Areas the child is struggling in
· Their strengths and weaknesses
· Who will prove the help and how often
· Childs targets
· When will the progress of the child be reviewed
· What help can be provided at home for the child

After the IEP has been put in place and has been regularly monitored, if the school are still concerned about the child’s progress, then a School Action Plus will be put in place. When children are put at this stage, they generally start to make some progress in their learning. 
Even after this stage and if the child still isn’t making progress, then a Statutory Assessment would be considered and carried out by the authority. 
The final stage is when a child gets statemented if none of the above steps are recognised as being suitable support for the individual child.
The NPT Policy (2013) states that “this is a multi-disciplinary assessment, which is a detailed investigation to establish all the additional learning needs of your child.”

However, we must be aware that a school cannot diagnose dyslexia, and that is the job of an Educational Psychologist and other external parties, which would involve the SENCO and class teacher. Even though schools cannot officially diagnose dyslexia, the Welsh Government (2012) Current Literacy and Dyslexia Provision in Wales state that “when asked about identification of literacy difficulties, five of the 22 LAs responded that they have a centrally‐led policy requiring some type of annual screening in their schools.”
	
A Welsh Government (2009) Children and Additional Learning Needs document states that every governing body has a legal duty, under the 1996 Act to:
· “Make every effort to see that the necessary special arrangements are made for any pupil who has special educational needs”
·  Make sure that ‘responsible person’ (usually the head teacher) tells all the relevant staff of the pupils needs and requirements

This is to ensure that each individual with additional learning needs gets the relevant support to help them achieve and succeed to the best of their ability. 

Each child is individual and unique and will require different levels and means of support to the next pupil. 

Education for children with SpLDs and all other additional learning needs must be inclusive, meaning that all children are treated equally with an inclusive curriculum. 

However, Bartlett et al (2016) state that children who had additional learning needs, such as SpLD were “frequently found to work in separate workstations/places from their peers” and were then supported by teaching assistants for most the time, which meant they had less time with the class teacher, which meant that the children’s “pedagogical diet was impoverished compared to their peers.” 
This then contradicts the idea of a fully inclusive school, where no one is treated differently because of their disability because the children with SpLD or other additional learning needs were not given equal teaching opportunities as others. 

The fact the children with additional needs spend most their time with teaching assistants means that they are not getting the same level of teaching as those who are with the teacher. The levels of training and qualifications between a teacher and a teaching assistant are significantly different. 
Additionally, Bartlett et al (2016), states that it’s found that even though children with additional learning needs were in mainstream school, they are not necessarily “included or involved.” This has been shown in the example above where we mention about children with SpLD spending most their school teaching time with the teaching assistants and not in the classroom with the teacher and their peers. This could be an example of discrimination as the individual is being treated differently, even though it may be thought this approach was acting in the best interest of the child with SpLD. 

The Welsh Government (2015) Inclusion Support states that to ensure an inclusive education they aim to “meet the needs of all children and young people and to value their development in all areas of school life.” 
This document takes into account the United Nations Convention on the Rights of the Child (UNCRC) and states that they aim that all children will:
· Have a flying start in life
· Are treated with respect and listened to
· “Have a comprehensive range of education and learning opportunities”
This applies to all children no matter of their needs and disabilities. 

According to Dyslexia Action (2009) who states that schools should “ensure that the organisation and delivery of education supports the individual’s learning and development needs of pupils rather than constricting or limiting them.”
This demonstrates that schools do consider this in practice. This example is shown in a local school, Cwmtawe’s additional learning needs policy states that they are a “fully inclusive school” who aim to provide additional support to all pupils in need. 
Linking this specifically with dyslexia, Cwmtawe School in South Wales states that they have a specialist unit that those with dyslexia will go to for “individual specialised tuition” whilst being in mainstream classes. 
This is an example of good inclusivity within the school setting as it doesn’t single the child out by discriminating them from attending mainstream lessons, but it gives them the additional help and support that is required in order to ensure that they succeed and are able to achieve. 

However, The Dyslexia SpLD Trust states that “74% of classroom teachers do not feel satisfied that their initial teacher training provides them with the skills they need to identify and teach children with dyslexia.”
This suggests that more can be done to develop training needs for teachers and staff   to assist children that fall within the SpLD category.

To conclude, there are a number of policies and procedures that schools must follow to ensure inclusivity for all children with disabilities. However, sometimes what the policies state are not always viable to achieve.
The research suggests that sometimes teachers acting within the best interest of the child with dyslexia or SpLD by providing additional support, can exclude the child unintentionally. We have seen this with the example of a child spending most their time with the teaching assistant rather than the teacher. There is a fine balance of addressing the needs of the individual child and ensuring inclusivity, whilst safeguarding against discrimination. 
Within this review it has been identified there are numerous policies and procedures, as well as strict legalisation that is in place to help and support children with SpLD and dyslexia. 
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