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Part B

 (i) Use selected literature and professional documents to explain the learning principles which underpin the scheme of work, teaching session and resources. Consider the sequence of your scheme of work or syllabus requirements, differentiation and learning, Y Cwricwlwm Cymreig, Literacy and Numeracy framework, Digital Competence Framework, etc. (Approx. 1,500 words) 

When comprising the Scheme Of Work (SOW) for my microteaching, I took into account many theories and ideas to make the SOW accessible for all learners. This essay will seek to identify elements that underpin the SOW. I will firstly evaluate various theories of learning, in particular; behaviourism and constructivism, and how they relate to my teaching approach and the dynamic of the classroom. I will then make a link between Vygotsky’s theory and the use of differentiation and the need to make learning accessible to all as my main aim is to include all learners in order to show progression in my lessons. I will also include an analysis of Hattie’s theory that a teacher should use the most effective tasks as possible and finally, will then evaluate the use and importance of the Literacy Numeracy Framework and the Digital Competency Framework in my SOW. 

It is important the identify the teaching approach when assembling a SOW, and the first approach I analysed was that of behaviourism. According to Watson (1913) the ultimate goal of behaviourism is to predict and control different behaviours. In the Modern Foreign Languages (MFL) classroom this translates as a teacher led approach as it is the teacher that is in control of giving positive and negative reinforcement, Pritchard (2006). This theory is important throughout my scheme of work as providing positive reinforcement would create positive patterns within the learners, Skinner (1963). As the main linguistic resource in the MFL classroom, Pachler et al. (2014), many aspects of the SOW reflect this style, in particular the beginning of lessons where it is necessary to deliver subject content and have provisions ready to deal with behaviour (see part (ii)). 

The other teaching approach considered when formulating the SOW was that of constructivism. According to Vygotsky (1978), children process concepts twice, once in a social setting and once in an individual one. He identified several key theories, in particular the Zone of Proximal Development (ZPD) which is a concept that distinguishes what a child can do by themself and with a More Knowledgeable Other (MKO), McLeod (2018). The concept is that what a child can do with help from an MKO, they will go on to be able to do on their own Kozulin (2003). Vygotsky (1978) implies that an MKO does not always have to be a teacher, simply a person with better understanding to act as a scaffold. A key element of my SOW is derived from Vygotsky’s theory of scaffolding, where I used placemats to scaffold students during tasks and, in lesson four once they have a grasp of subject specific vocabulary, we generate a placemat as a class. 

Vygotsky’s theory of scaffolding heavily influenced the seating plan for the class. Less able children were placed with a child who had similar but slightly better grades in order to challenge all learners so that they are in the struggle zone according to Senniger (2000). This was one form of differentiation I used. Senniger (2010) also mentions the idea that a child can only learn when they are put into situations where they are challenged so they stay with in the familiarity of the comfort zone where tasks are too easy. The idea of scaffolding was explored within my class resources. In the first lesson students are supplied with a placemat and by the fourth lesson we generate one as a class based on the knowledge learnt during the SOW. 

An extension of this is the idea that the learning zone is different for every learner should be in the struggle zone (ThemPra Social Pedagogy, 2018). The struggle zone is where a student is forced to think about a subject and this is the optimum learning zone. There is also the comfort zone and the panic zone; it was important to avoid these as a student would find the work either too easy or too difficult, neither of which are conducive to the learning process. The difficulty here is that the zone is different for every learner and it is essential that the teacher understands their pupils and how they work best, and also anything that would impair a child’s ability to learn whether it be circumstances at home or a disability.  Schweiter (2010) develops on Vygotsky’s ideas by conducting a study to show that learners who were scaffolded during the learning process greatly improved their second language writing skills, and, as the assessment at the end of my SOW was written, it was logical that I used methods of scaffolding throughout my SOW. 

There are presumptions about differentiation and that it is mainly focussed on students with additional learning needs (ALN). Students with ALN, such as ADHD or ASD (autism spectrum disorder) or with physical impairments will need extra support and need to be scaffolded as their learning zone is different to a student without these needs. However, on the other end of the spectrum there are more able and talented (MAT) students. They need more of a challenge to get into the learning zone and need extension tasks for when they complete work early (Welsh government, 2016). 

As well as the aforementioned strategies of a seating plan and scaffolding, I also used other methods of differentiation. Tomlinson, (2014) explains that a differentiated classroom is a flexible one, being able to adapt to the needs of its learners. I provided a seperate copy of my resources to a child that had visual impairment and took extra care to ensure that students with learning difficulties were on task and understood the expectations of my classroom and the work that they were undertaking. According to Petty (2014) differentiation is the act of creating the conditions most conducive to learning for all learners which means making sure all students can access the lesson. This is why I made sure to create different resources and provisions for students who I knew would struggle but also had extension tasks for my MAT learners.

There are also other theories that take into account to cognitive processes that occur during learning. One could argue that the idea that information must pass from short term memory into long term memory in order to be retained is fundamental to the learning and teaching process. If a student is given information too quickly it cannot be retained longer than the lesson; in order to avoid this happening students must fully comprehend what they must know before it can be moved to the long term memory (Petty, 2014).

Another aspect that I took into account when designing my SOW was John Hattie and the idea of visible learning. His key message is the idea that teachers should “know thy impact” (Hattie 2014). As such he collected large amounts of data in order to determine the impact a teacher and a task has on the learner and has identified the tasks most conducive to learning. Time in the classroom is limited especially for MFL where they may only be exposed to the language for one hour a week, so it is important to use the time effectively and choose tasks that will be most beneficial to the learning process. Hattie (2014) identifies tasks where students are required to be creative amongst those with the highest impact which Is why I chose my final activity where students had to draw a weather map and create their own sentences based on what they have drawn. 

A vital aspect of my SOW is the Literacy Numeracy Framework (LNF) but also the Digital Competency Framework (DCF). The LNF set out to include literacy and numeracy in all aspects of the curriculum,Welsh government (2013) and according to Donaldson (2015) these skills are essential to living and working independently. As a result, many of the starter activities in my SOW would have included tasks that included either literacy of numeracy. Although not evident in my microteaching lesson, digital competency is a skill that underpins my SOW. Online games such as Kahoot! are a useful tool for teaching as they can act as plenaries, a revision tool or simply a way of practising new vocabulary. As a result, students can participate in the lesson through their phones or devices and are developing this vital skill for lining in the 21st century. Since being on placement and having more experience I have learned more ways to include the LNF in my teaching (which I will explore in part (ii)) but have not had a significant opportunity to develop DCF skills as the school has a blanket ban on mobile phones and they are not allowed in school. I plan to develop these skills further in my next placement and in the meantime make use of the iPads and computer suites available at the moment

To conclude, the main aim of the lessons in the SOW was to include all learners in the learning process and the importance of differentiation. I did this using a variety of methods according to Vygotsky (1978), such as scaffolding. It is then important to consider the tasks that are most effective for learning and retaining information and the impact they have on the classroom. Finally I considered the importance of the LNF and DCF in my SOW and how I used them. With this in mind, there are many positive aspects of my microteaching but there are many other aspects, theories and strategies that I could have considered or expanded upon which I will explore in part (ii).

ii) Since being in a classroom on placement, I have gained further experience with teaching and have identified a number of aspects that I could have done differently or improved upon. I am now going to evaluate my microteaching based on this new experience. Most notably, I have experienced issues with behaviour management and will explore the techniques I am currently using and how these issues affected my microteaching. In addition I will evaluate the importance of further refining my seating plan and how the idea of being split boy/girl is beneficial for students. I will then assess the importance of assessment for learning, not just compared to assessment of learning but also how knowing what the students know and how you can improve the learning process for them. I will then consider the new specification for WJEC GCSE exams. This will affect my teaching because I need to appropriately prepare students for the exams. I will go on to explain the importance of subject knowledge and finally growth mindset.


In terms of behaviour management, I did not experience many issues during my microteaching, especially compared to being on placement and it is in these instances I refer back to Watson’s theories of behaviourism, Watson (1913). I have found that making sure that I have a reward or a punishment depending on the behaviour is enough, more often than not, in order to encourage students to misbehave. In practise I have seen myself adopt a behaviourist approach, where I lead students and reward or punish behaviours. One aspect of behaviour management that I had not considered thoroughly enough was the link between classroom management and pupil disengagement. Creating a positive environment, through strategies like praise and avoiding confrontation with students, is vital to aiding the learning process as the focus can be on learning the topic and not have a negative tone with students not wanting to participate (Haydn, 2009). In light of my experience so far, my approach to teaching will aim to provide more rewards than punishments but still be focussed on the idea that 


One aspect that was not fully explored in my microteaching is the importance of seating plans arranged in a boy/girl style. Due to the fact that there was not an equal balance in the class with which I conducted my microteaching, I have since been learning of the benefits of a boy/girl seating plan and the impact of learners in that environment. According to Stephen and Gurian (2013), each gender has a natural, in built skill superiority. As such it would have been optimal to have a boy/girl seating arrangement as this reverts back to Vygotsky’s ideas of the more knowledgeable other, Vygotsky (1978), ensuring that students can play on each other’s strengths and encourage the learning process. 

Since being on placement I have been exposed to the new specification for the WJEC which is something I could have been more aware of. The new specification includes more aspects of grammar and translation (WJEC.co.uk, 2018). Even though I chose to teach a year 8 class for my microteaching, I could still have included more aspects of this in order to prepare them for the future and develop their translation skills and their knowledge of grammar as even if they do not choose languages for GCSE, they are still developing their literacy skills.

Returning to the LNF, I have found during my experience that I can include it in different ways. I thought initially, based on the definition (Oxford Dictionaries | English, 2018) that literacy based simply the ability to read and write but using the LNF document (Welsh government, 2015) and my experience I have been able to develop my resources and my skills of implementing the framework since my microteaching. An example of this is using starter activities that use unjumbling of letters, numbers and sequences in French in order for students to manipulate language and improve spelling. As a result, I could have included more aspects of the LNF and examples of it in my SOW. 

Some of the other theories and strategies that I could have included more of if I had to do this again are those surrounding Assessment for Learning (AfL) and Assessment of Learning (AoL) and in particular AfL. One of the key theorists for this concept is Dylan Wiliam who explains that AfL acts as an important and dynamic way of helping teachers and learners to optimise the learning process (Wiliam 2011). During my microteaching, I could have used more techniques of including formative assessment into the lesson as I have been on placement. Since being in classes I have learnt, both from my school tutor and researching theories surrounding AfL and how to use them practically. He outlines 5 key strategies for AfL which include assessment from the teacher, peer and self assessment (Education.gov.scot, 2015) and I have found these incredibly useful during my placement as it allows the teacher to accurately assess a pupil’s understanding as well as giving them a chance to grow and improve. The first principle of AfL according to Wiliam (2011) is questioning, which is something I could have also included more in thw SOW. Using questioning as a way of revising certain aspects and making sure that everyone in the class can access all materials eg. I was surprised how many younger students did not know the word plural and as such it is important to make sure that everyone in the class knows this. Chistodoulou (2015) expands on Wiliam’s findings and explains that AfL is sometimes more important the AoL as exams only provide results for a two-three hour window whereas AfL provides more of a true reflection of where a child is and their level of understanding of a topic. An aspect of my teaching that I am improving is being able to react effectively to my students; I often have very intricate lesson plans with little scope to adapt if students do not understand or need to revise a topic.

Another aspect that I could improve on is making errors and subject knowledge. During my microteaching I made a spelling error on the board and it could have been avoided if I have checked before the lesson. The subject knowledge of the teacher according to Hattie (2014) is does not have that great of an effect on the learning process. However, according to Shulman (1987) knowledge of pedagogy is just as important as subject knowledge. With this in mind, I am aware that, although my mistake is not ideal, my teaching strategies are just as important. In school have been ensuring that I have been prepared for student questions without panicking if I cannot answer one; instead helping a student find the answer for themselves as it would help them convert the information from their short term to their long term memory as they understand it for themselves without having the answer given to them and then forgotten.  

A key theory that I could have explored further during my microteaching was that of growth and fixed mindset. First theorised by Dweck, it is the idea that praise should come mainly for effort and not results otherwise it could result in a fixed mindset. According to Dweck (2006) a fixed mindset is never a good thing as learners are not interested in progress and only interested in tasks that they already know that they can complete. On the other hand she found that students that were praised for effort had a growth mindset. This is where students are not driven by results and instead what they can gain from the task. In the classroom this means that it is important to encourage students to try tasks and praise them for their effort therefore this is something I would like to incorporate into my teaching in order to get the best out of my pupils. 

To conclude, I included many positive and well thought out aspects of my microteaching which I explored in the first part of this essay. I considered the importance of differentiation using the theories of Vygotsky (1978) and also explored the range of learners in the classroom and the best strategies to ensure every student is in the learning zone and not the panic or the comfort zone. I then assessed Hattie’s theories of teacher impact on student learning; the most effective tasks for maximum learning potential. I then evaluated the importance of the various frameworks eg LNF in my SOW. In part (ii) I critically evaluated the microteaching experience in light of my first few weeks of placement and therefore the experience I have of teaching in a school. I shared issues that I have had both on placement and during my teaching in school but also comparing them to the issues I faced during the microteaching experience. In particular I noted issues with behaviour management and strategies on how to tackle them, especially seating plans and their effect on the dynamic of the class. Since being on placement, a substantial difference noted by teachers is the new WJEC specification which includes a different approach to exams for eg using more translation and grammar skills. 
I then explained how I have developed on my knowledge of the frameworks from part(i) through my experience. I explored techniques and the importance of AfL and different principles and strategies that I could implement in a classroom environment to ensure pupil understanding. Finally I assessed the impact of learner mindset on teaching, in particular the best way to create a growth mindset amongst my students which enables them to be interested in language without fear of failure, which is a common aspect of language learning. Having explored and identified these strategies, found either through experience or research, I am not armed with the tools to implement them and get the most out of all learners in my classroom.
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