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Additional Learning Needs and Inclusive Practice


Many factors contribute to defining each person's individuality and identity. This is made up of varied backgrounds. 'Differing schools, countries, cultures, family expectations, and past life experiences. All this and more will have shaped how their brains, emotions, character, personality and spirit will respond in higher education' (Barden and Caleb, P44, 2019). Equality in the classroom relies on acknowledging and embracing a mixture of identities, which is associated with the principles of intersectional pedagogy, that emphasises the significance of recognising how overlapping aspects of students' identity, such as race, gender, class, ability, and cultural background, shape their individual experiences (Kwak, 2021).

Intersectionality also allows educators to dialogue around questions that will help them better understand their students' whole selves, challenges, the grace and beauty needed to juggle multiple identities seamlessly, and how schools perpetuate injustice. When teachers shy away from intersectionality, they shy away from fully knowing their students' humanity and the richness of their identities (Gill, P40, 2021).

In education, the concept of inclusion is often still approached from a deficit perspective. This view shaped by perceptions of “disability” creates significant obstacles to achieving genuine inclusivity and is frequently reinforced by training programs in higher education. (Braunsteiner and Mariano-Lapidus, 2013). However, legislation such as the Equality Act 2010 (UK) provides a framework for addressing these challenges so that educational institutions eliminate discrimination, advance equal opportunity, and encourage good relations among diverse groups (Equality Act 2010). The UWTSD's Equality and Diversity Policy (UWTSD, 2020) reinforces the University's commitment to promoting inclusive practices, ensuring all students have equitable access to education and support.
‘Inclusive learning is about recognising that each of your students is different and that this is the starting point for developing and planning their learning program’ (Gravells and Simpson, P74, 2012). UWTSD’s Inclusive Learning and Teaching Framework express the importance of creating accessible learning environments by embedding inclusivity into the curriculum, which involves addressing various elements of the design process, such as learning outcomes, course content, and the selection of teaching and assessment methods. Additionally, as mentioned by Thomas and May, the curriculum should be designed to actively engage all students while considering their rights, past experiences, current interests, and future goals (Thomas and May, 2010). UWTSD’s (2020) policy echoes this approach by highlighting the need for ongoing staff training, reasonable adjustments for students with additional learning needs, and fostering a culture of inclusivity across all campuses.
UWTSD emphasises inclusivity and diversity as part of its core mission of “transforming education, transforming lives.” UWTSD has multiple campuses committed to building supportive and inclusive learning environments where students and staff from all backgrounds can thrive. The University actively removes barriers to encourage participation and foster equity in educational opportunities.

Key values from its strategic plan include:

1. Excellent teaching, supported by research.
2. Inclusivity.
3. Employment and creativity.
4. Collaboration through partnerships.
5. Sustainable development.
6. The concept of global citizenship.
7. Wales's unique identity and heritage.
(UWTSD, 2020)


The plan aligns with national frameworks like the Well-being of Future Generations Act (2015), which focuses on improving equality, promoting diversity, and embedding inclusive practices throughout the University. It involves setting clear objectives, tracking outcomes, and integrating data-driven approaches to ensure progress in implementing inclusivity goals (UWTSD, 2020).
The Strategic Equality Plan at UWTSD (2020) emphasises the institution's commitment to meeting its legal obligations, covered by the 2010 Equality Act and the Public Sector Equality Duty. These responsibilities ensure that UWTSD actively promotes good relations among individuals of diverse backgrounds, ends discrimination, encourages equality of opportunity, and Protects characteristics such as age, disability, race, gender reassignment, and others central to the University's policies.
According to Gravell and Simpson (2019), to foster equality and diversity in the classroom and ensure all students feel included in the learning processes, creating an inclusive environment promotes open communication, fairness, and motivation while meeting individual needs and advancing equality. Inclusive practices such as welcoming students by name, assigning diverse group activities, and addressing discrimination ensure that no student is excluded based on legitimate circumstances. These efforts lead to better teamwork, positive working experiences and the achievement of learning goals. (Gravells and Simpson, P11, 2019).

As mentioned by Gravells and Simpson (2019), When planning sessions, it is important to identify and organise specialist support that students may need, including access to facilities like parking, refreshment areas, and restrooms. Scheduling should avoid conflicts with other commitments, such as weekly events or support services while considering the broader community context. Different teaching strategies and approaches should accommodate diverse learning preferences with resources and activities adapted to meet students' needs. That would encourage social, cultural, and recreational participation, enriching the learning experience. Group activities should be inclusive and mindful of dynamics that may unintentionally exclude individuals and individual arrangements for exams or assessments. Providing opportunities for feedback and fostering a proactive approach to creating a flexible learning environment that ensures equality and inclusion throughout the educational experience. (Gravells and Simpson, P75, 2019).

UWTSD fully recognises these considerations by implementing measures that align with the Public Sector Equality Duty, including:

· Setting equality objectives and publishing a Strategic Equality Plan.
· Ensuring engagement with stakeholders who may be affected by the policies.
· Promoting knowledge and understanding of equality requirements through training.
· Removing disadvantages and meeting the needs of individuals with protected characteristics.
(UWTSD, 2020)

According to Barnard and Henn (2023), neglecting diverse and learning challenges in educational environments can result in discrimination, obstruct academic achievement, and limit access to opportunities. Understanding learners' challenges and implementing tailored strategies is essential to address their diverse needs effectively. 

[bookmark: _Int_xoEiFSF5]Addressing learning challenges in education systems and regular schools can improve learning effectiveness for all students. Educators can create an environment where different types of learners can be successful by incorporating interventions and strategies that support students with learning challenges.

(Barnard and Henn, 2023)




Scenario 1 (Megan)

Megan has declared mental health support needs, mainly related to anxiety, which affects her ability to speak in class and engage fully with new people. She has struggled with these issues since childhood and finds it challenging to concentrate and process information during lessons, which may be linked to dyslexia. ‘Dyslexia is a learning disability affecting reading, spelling, and writing skills due to difficulties with processing phonological information.’ (Barnard and Henn, 2.1, 2023). According to the British Dyslexia Association (1972), to support Megan, tailored learning strategies should be implemented, including one-to-one sessions to help with understanding class content, access to assistive technology, such as text-to-speech tools, with regular pastoral check-ins, and access to counselling services can help address her anxiety and build confidence. They conclude that inclusive teaching practices, such as providing lesson materials in advance and encouraging smaller, consistent group work, will ease her social interaction challenges and improve classroom participation.
Additionally, creating a calm space where she can retreat during moments of heightened anxiety and involving her in developing a personalised study plan could help her and provide the support she needs to succeed academically. (British Dyslexia Association, 1972). These strategies align with UWTSD's Strategic Equality Plan 2020-2024, which upholds its commitment to inclusivity, equality, and the Public Sector Equality Duty. Specifically, the strategies align with UWTSD’s goals as follows:

1. Reasonable Adjustments and Inclusive Teaching Practices
2. Fostering Good Relations and Promoting Understanding
3. Supporting Mental Health and Well-being
4. Empowering Students and Encouraging Independence
5. Legal Compliance and the Equality Act 2010
(UWTSD, 2024)


As Megan’s tutor at UWTSD, we should offer comprehensive support for students such as herself, whether they are physical, cognitive, sensory, or related to mental health. This support includes assistance with applications for Disabled Students’ Allowance (DSA) and access to assessments and diagnoses for specific Learning Differences (SpLD), such as dyslexia, where specialist support tutors are dedicated to work with students to enhance their learning experience and help them reach their full potential (UWTSD 2024).
Reflecting on the British Dyslexia Association with UWTSD's goals in mind, 
1. creating a safe and supportive environment and establishing open communication with Megan to ensure she feels comfortable discussing her concerns and needs would be beneficial, including regular one-on-one check-ins to monitor her progress and adjust strategies as necessary (British Dyslexia Association, 1972).
2. Develop an individual learning plan (ILP): Work with Megan to create an ILP that outlines her specific needs, preferred accommodations, and reasonable adjustments, such as extra time for assessments or alternative assignment formats (Knowles, P100, 2017).
3. [bookmark: _Int_3a9J7Qy2]Implement flexible teaching strategies: To accommodate different learning preferences, use diverse teaching methods, such as visual aids, colour to highlight keywords, different colours for different purposes, label diagrams and charts, and interactive activities (Reid, P181, 2016).
4. Encourage peer support and mentoring: Pair Megan with a peer mentor or buddy to help her navigate the social and academic environment. Minor group activities and consistent groupings can also boost confidence, reduce anxiety and motivation, and alleviate academic stress (Le, P9, 2024).
5. Raise awareness among faculty: With Megan's approval, collaborate with colleagues to increase awareness of inclusive teaching practices and encourage a culture of empathy and understanding throughout Megan’s learning environment. (Reid, P264, 2016).

In summary, supporting Megan involves a combination of tailored academic strategies, mental health support, and fostering a safe, inclusive environment. By creating an individual learning plan, utilising flexible teaching methods, encouraging peer support, and raising faculty awareness, we can help Megan overcome challenges and achieve her full academic potential while promoting her confidence and well-being whilst aligning with the UK professional standards by demonstrating a commitment to learners, their learning, safety, and well-being—value and support diversity, equality of opportunity ad inclusion (Bond, 2000).




Scenario 2 (Dafydd) 

Dafydd has cerebral palsy and is partially sighted, though he is not registered as blind. He uses crutches to walk independently but tires quickly and finds typing and note-taking challenging due to his typing speed and occasional struggles with his left arm. Despite these challenges, Dafydd has always managed his education proactively and is keen to maintain his independence as he transitions to university life. 
[bookmark: _Int_MTuMGrV3]Disabled students are entitled to an education free from discrimination, as the Equality Act 2010 outlines. Schools must make reasonable adjustments to prevent disability discrimination, with steps determined by individual circumstances, as specified in the Equality Act Codes of Practice (Gov.Wales, P39, 2016). As Dafydd’s tutor, the primary focus should be on providing tailored support to meet his academic and accessibility needs while fostering his independence. UWTSD offers extensive disability support, including assistance through their Support Needs Enquiry Forms (SNEF) (UWTSD, 2024). According to the UWTSD Student Union (2024), Dafydd can access accessible learning materials, such as lecture notes and resources, in advance, alongside assistive technology like voice-to-text software such as Claroread, which can help address his challenges with note-taking and typing (Student Union, 2024). Ensuring physical accessibility in classrooms and timetables will help reduce physical strain, aligning with UWTSD’s goals:

1. Reasonable Adjustments and Inclusive Teaching Practices
2. Fostering Good Relations and Promoting Understanding
3. Supporting Mental Health and Well-being
4. Empowering Students and Encouraging Independence
5. Legal Compliance and the Equality Act 2010
(UWTSD, 2024)
Supporting Dafydd through the Disabled Students Allowance (DSA) application process (UWTSD 2024) will provide him with funding and tailored resources to support his studies. This may include specialist equipment, such as a computer or adaptive tools designed to meet his needs. He may also benefit from non-medical helpers like a mentor or specialist note-taker. DSA can cover extra travel costs incurred due to his disability and other study-related adjustments like printing additional materials or proofreading.
Regular pastoral and academic check-ins will allow Dafydd to discuss his progress and identify necessary adjustments. A personalised study plan can help him take ownership of his learning and inspire collaboration through more minor, consistent group work, which could help reduce social barriers and encourage peer support (Student Union, 2024). 
In summary, these combined measures will ensure that Dafydd has the resources and confidence to succeed academically while maintaining his independence and maintaining appropriate teaching practices, aligning with UK professional standards; they will enable learners to share responsibility for their own learning and assessment, demonstrate dignity, courtesy, and respect towards others, value and support diversity, equality of opportunity, and inclusion, and demonstrate commitment to learners, their learning, safety, and well-being (Bond, 2000).



[image: ]
(Figure 1, SNEF form example, UWTSD, 2024).


Scenario 3 (Alys)


Alys is in her second year at University and recently discovered that she is pregnant. She has requested information on how to continue with her studies during her pregnancy and asked for guidance on options available to support her in balancing university life and becoming a parent.

[bookmark: _Int_UagYQQoW]The University believes that becoming pregnant or caring for a child should not prevent any student from succeeding in their studies. The University is committed to showing as much flexibility as possible to facilitate students' success and ensure no student is disadvantaged
.
(Academic Quality Handbook, UWTSD, 2024)

As Alys’s tutor, the primary focus should be to provide her with tailored academic and personal support to ensure she can successfully continue her studies during her pregnancy and after the birth, as guided by UWTSD’s (Academic Quality Handbook, chapter 8, 2024), This support should prioritise her health, well-being, and academic progress while remaining flexible to accommodate her changing needs. A meeting should be arranged with a supervisor or program manager to discuss specific concerns and preferences to create a student pregnancy support plan (Pugh, 2010). This plan submitted by form, could help meet her needs during pregnancy and after birth. This may include reasonable adjustments such as flexible deadlines, alternative assessments, or remote access to lectures and resources if needed, including offering access to the University's student support services. (Academic Quality Handbook, chapter 8, 2024)
It would be important to make Alys aware of her rights under the Equality Act 2010, which protects pregnant students from discrimination, and ensure she feels supported in raising any concerns.
Furthermore, she should be provided with information on local authority services, how to access them and what funding is available. (Academic Quality Handbook, “Inclusion and Pupil Support,” P52) Providing her with single-point contacts, such as a personal tutor (usually the program manager), can help ensure continuity and that her needs are regularly reviewed and met by working collaboratively to develop a plan after the birth (Pugh, 2020), such as arranging maternity-related leave or reduced workload options.



[image: ]
(Figure 2, Student pregnancy: support form example, UWTSD) 



Her pregnancy should not hinder Alys's academic journey, and the University is committed to providing the necessary to ensure she can continue her studies. Aligning with the UK Professional Standards. Demonstrate commitment to learners, their learning, safety and well-being; value and promote diversity, equality of opportunity and inclusion; demonstrate dignity, courtesy, and respect towards others (Bond, 2000). Alys can effectively balance her education and parenting responsibilities by developing a personalised support plan, offering academic adjustments, and providing access to student services and local resources. 
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Support Needs Enquiry Form

Why share vith us?

ALUWTSD, we know that one of our sirengths is the diversity of our student population. Every student has ther own sklls and
xperience 1o bring o the learming community. We understand that fo al sorts of reasons, students may require some.
additional support or adjustments {0 enable them {0 get the most fom thel studies. That might b righ tht the beginning of
their course, or a any tme througha their studies.

Letting us know that you have a isabilty o health condion(s) wil notimpact your offe of a pace. I s a positve step that
allows us to work with you to put the right support and adjustments in place, enabling you to get the most out of your uiversity
experience.

Information you share ith us is confidential. We wil agree with you on whor to communicate relevant information to about
your support needs. The purpose of sharing information s o ensure your studies and universly experience are accessible to
you

‘Student Services supportincudes Money Support, Careers and Employabilly, Leaming Support and Welbeing Support. Our
front of house and frst point of contact for allservicesis the Student Hu, f you are not sure, give them a shout and they wil
help!

1fyou would ike to have a discussion about what support is available and find out how you might work with Student Services,
please complete the form below.

We look forward to meeting you
* Required

Your Details

1. First Name *

Enter your answer

2. Last Name *

Enter your answer

3. Student or Applicant Number *

Enter your answer
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APPENDIX SC17

Student Pregnancy, Maternity, Paternity and Adoption Leave Policy: Support Form

This form aims to guide discussions with students during pregnancy and matemity. It should be
completed and agreed with the student. It is not intended that the form should be completed at a
first meeting as initially a student will be unable — and should not be expected — to respond to all
the issues raised. The form should be completed by the Programme Manager (or nominee) and

agreed with the student.

The form should be reviewed at key stages (e.g. 16 weeks pregnant, 24 weeks pregnant, and
prior to return to study); or at key points of the academic year (e.g. prior to examinations and
field trips). If the student’s circumstances change, the plan will also need to be reviewed.

This form is intended for use between the Programme Manager (or nominee) and the student
and does not need to be forwarded to Student Services or the Academic Office.

Contact details

1 | Student’s details

Name

Address

Telephone

Email address

Student number

2 | Emergency contact’s details

Name

Relationship to student

Telephone

3 | Course details

Programme of study

School





