										
Intro

Many education psychologists have highly influenced and shaped the way children learn and are taught through education in schools. Some of these well-known educational theorists consist of Lev Vygotsky, Jean Piaget, Edward Thorndike, Jerome Bruner and Ivan Pavlov. These theorists have then lead to the development of researching into different factors such as behaviour management, the importance of communication and classroom environment which can also enrich children’s learning. Within wales the primary school is separated with 3-7 year olds within the foundation phase and key stage 2 for children from 7-11 years old. However in wales, a new curriculum will be developed by Graham Donaldson called ‘Successful Futures’ will be implemented and delivered within all schools in wales by 2021. According to (Donaldson, 2015) “The curriculum should have four purposes that mean all children and young people will be:
· Ambitious, capable learners - ready to learn throughout their lives
· Enterprising, creative contributors - ready to play a full part in life and work
· Healthy, confident individuals – ready to lead fulfilling lives as valued members of society
· Ethical informed citizens – ready to be citizens of Wales and the world.”

Successful futures will have six areas of learning and experience that will contribute to the four purposes in different ways. Donaldson suggests that these involve of expressive arts, health and wellbeing, humanities, languages literacy and communication, mathematics and numeracy and science and technology. The primary school in which the observation was taken place is a pioneer school for ‘Successful Futures’. In relation to the Bera Guidelines REFERENCE THIS…. The primary school, which was attended by the author, will be refered to as School X. ethical issues were also considered as the school signed a confirmation of photograph form. The author also familiarised themselves with the safeguarding policy. 

School X is a English medium primary school located in a small town in West Wales. It is a modern and a well-resourced school inside and outside foe learning and teaching. There are 598 pupils in between the ages of 3 to 11 years old with 23 classes in total. Many of the pupils are from the immediate area. Within the school there are two classes which cater for pupils between the ages of 3 to 11 years old who have a diagnosis of autistic spectrum conditions. Approximately there are 33% of pupils who are eligible for free school meals, which is above the national average. According to The Department for Education (2018) in January 13.6% pupils from all school types were eligible for claiming free school meals. They suggest that this is the lowest figure and proportion between 2001, from when the department began to collect pupil level information. The entitlement for free school meals is based on whether the parents receive income-related benefits. However as the number of parents who claim benefits decreases, the proportion of pupils who are eligible to free school meals also reduces. Within school X, the majority of the pupils are of white British ethnicity and use English as their first language. Although, a small number of pupils speak welsh as well as English at home. Around 25% of pupils have additional learning needs that involve 10 pupils who have special educational needs. Currently, School X is a pioneer school as they are working with the Welsh Government and other pioneer schools in order to develop a national model of professional learning and to develop have their own input within the new curriculum for wales. Their focus of Donaldson’s successful futures is incorporating health and well-being into their everyday planning and teaching. From estyns last visit to this school their current performance is ‘Good’, with the school prospecting for improvement to an ‘Excellent’. 


Observation 

Within my placement experience I was firstly placed into Key Stage 2 into a year 3 classroom. This class was mixed ability with an average of 30 children within the class. From a day in this classroom, I observed the pupils undertaking a high intense interval training workout in the afternoon inspired by a man named Joe Wicks. Joe Wicks who is also known as “The Body Coach” is a british fitness coach who specialises in fitness and cooking books and uses high intensity interval training. According to (Joe Wicks, 2018) in a personal blog he expressed that he would be hosting a 30 minute workout everyday. He suggests,  “I’m on mission to get more kids active and feeling the benefits of exercise and I want young people to see that fitness can be fun… The workouts will suitable for all ages from Primary School through to High School, meaning pupils of all ages can take part.” 
INCLUDE STUDIES HERE  However, from my second visit to the school I was then placed into the Foundation Phase into a year 2 classrooms. Within this class it is a mixed ability of 28 pupils. The class teacher informed me that around 9 of these children suffer with an additional learning need however some of them have not been diagnosed. In the morning, after the children have registration the whole school has to take part in running, jogging or walking 1 kilometre a day. According to the Yorkshire Sport Foundation (2018) the 1K-A-Day programme enables children to have a more accessible and less competitive way of undertaking physical activities in school without having to take part in the traditional team sports. They suggest that either walking, jogging or running one kilometre a day can increase the amount of exercise pupils take part in by over an hour a week. They suggest that the activity only takes up to ten minutes per day. Within this particular day, the children in year 2 ran, jogged or walked around the schools AstroTurf approximately five times. The class teacher also informed me that there are different routes that the children have found around the school grounds that adds up to 1k which they also use as a variety for the children. The class teacher also said how the children take part in the 1k a day whatever the weather to ensure they are getting their daily exercise. Towards the end of the day I also witnessed the children taking part in ‘Squish the Fish’ and Mine craft Yoga and Meditation use through the interactive whiteboard. This involved three classes of year 5 that was around 90 children in total taking part within the school hall. Another observation linked to this was the children’s wellbeing. The author observed a ‘check in, check out’ system where the children would come into the reception class and place a picture of themselves upon the mood board on which emotion they felt that morning. See figure 1. This was also witnessed within a year 5 class as a checklist was completed and the children had to answer if they were feeling 1- happy, 2- okay, 3- sad. If any of the children answered number 3 they would be asked why they were feeling like that and there are also restorative practise leaders which is two members of the class that also help the situation and intend to make the child feel better. These checklists and boards are used in order to notice any patterns of sadness or hunger when arriving and leaving school. See figure 2. This checklist links to Ferre Laevers emotional well-being scale. According to Allen & Gordon DO DATE The Leuven Scale for Well-being is separted into 5 sections which involve extremely low when the child shows signs of discomfort such as crying or screaming, withdrawn and aggressive behaviour. Low is the second section where the childs posture, facial expression and actions indicate that the child does not feel at ease. The third section is moderate where the child has a neutral posture and do not show much emotion. The fourth section is high where the child shows obvious signs of satisation. The final section is extremely high where the child looks happy and cheerful and smiles. Their actions can involve being spontaneous and expressive. They suggest that high levels of well-being and involvement can lead to high levels of child development and a deep level of learning. 


The author chose the topic area of mindfulness as they believed that many of these factors contribute towards children’s well-being within school and is an important aspect of school life. The author was interested to research on the effects into yoga and mindfulness effects on young learners within primary schools. The approach the author went for in recording their data was qualitative data through written records. This is due to the fact that the author was able to note down primary information as soon as it happened. This was a useful tool in collecting rich data at the time it occurred. (Atieno, 2009) suggest that collecting qualitative data involves a detailed observation and explanation which validity is important as it defines what is being observed by using the whole situation. However they also suggest that the qualititative approach of collecting information can involve some limitations as it can be time consuming and also the author can miss out on relevant information by writing the information. 

Learning Theories 

“Mindfulness is about focusing about the magic of the present moment… the aim is to experience life as it unfolds moment by moment. This simple practice is immensely powerful. As we rush through our lives, mindfulness enourages us to stop constantly striving for something new or better and to embrace acceptance and gratitude. This allows us to tap into the joy and wonder in our lives, and to listen to the wisdom of our hearts”. – (Barnes, 2016).  
	
	According to the (NHS, 2016) Professor Mark Williams, the former director for the Oxford Mindfulness Centre suggests that mindfulness is knowing directly what is happening inside and outside of ourselves, moment by moment. They suggest that it many people stop noticing the world around us and beginning to live in our heads by being caught up in our own thoughts without noticing how these thoughts drive emotions and behaviour. The main aspect of mindfulness is appreciating the sights, sounds, smells and tastes of the present moment. It has also shown to help mental wellbeing by being more aware of the present moment which can lead to people enjoying the world around them and understanding themselves better. They also suggest that mindfulness is recommended by the National Insitiute for Health and Care Excellence (NICE) as a way to prevent depression. According to (The Mental Health Foundation, 2018) mindfulness is a way of being within the present moment by taking part in meditation, breathing and yoga. They suggest it enables people to become more aware of their thoughts and feelings rather than being overwhelmed by them as it teaches people how to manage them. They claim that there is evidence that has suggested the benefits of mindfulness to health and well-being as it shows positive effects of health including the mind, brain, body, behaviour and relationships with others. This is a main aspect into the reason why schools have now adopted children taking part in mindfulness. According to (Cook-Cottone, 2017) there is a growing amount of research which are associated with many positive outcomes such as the increased ability to self-regulate in effective, active engagement. (Kuyken et al, 2013) undertook a study which involved 522 young people aged between 12-16 who participated in the Mindfulness Schools Programme and the usual school curriculum. The aim of the study was to assess the acceptability and efficacy of a school based mindfulness intervention to enhance mental health and well-being. The study resulted that the rates of acceptability were high. The children who participated within the intervention compared to the children who carried with the normal school curriculum found that they received fewer depressive symptoms, lower stress levels and greater well-being. A three-month follow up also showed that the mindfulness skills were associated with a better well-being. This is also supported by a study conducted by (Zenner et al, 2014) as a systematic review was undertaken to review the effects of school based mindfulness interventions on psychological outcomes. A total of 1348 students were instructed in mindfulness and found that their cognitive performance and resilience to stress improved through using mindfulness in schools. However, measuring the effect of mindfulness within schools can be challenging. 

(Beauchemin et al, 2008) showed that mindfulness can also have a positive impact within schools on children who suffer with a learning disability as well. They believe that students with learning disabilities often have higher levels of anxiety, school related stress and less social skills compared to their socially able developing peers. This pilot study looked at previous health research that indicated that meditation and relaxation training in schools could be an effective way of reducing anxiety and promoting social skills in young people. This 5-week mindfulness meditation intervention involved 34 adolescents diagnosed with learning disabilities. The results to the study found a significant improvement with anxiety, enhanced social skills and improved academic performance. 

There are many educational theorists that look at different areas of a child in order to inspect which way they learn the most. According to (Daniels, 2012)
Lev Vygotsky was the founder of Social Development Theory. Vygotsky stressed the importance of social interaction in the development of cognition. Vygotksy also claimed a child needs a more knowledgeable other which is linked to his Zone of Proximal Development. This involves the difference between what a child can achieve independently and what a child can achieve with encouragement by a skilful partner. However, an educational theorist named Maria Montessori contradicts this argument as she believed that children’s well-being plays an active part in childrens development. According to (Goldstein, 2012) Montessori’s the childhood stage (6-12 years) relates the most to children’s well-being as children in primary schools have acquired nearly all of the basic skills that they will need. This is the stage where children grow out of their absorbent mind and begin to learn through cognitive reasoning and using their imagination. They are curious about the world around them, how things work and why. This age group centers on social acceptance, and the development of a value system. (Tregenza, 2008) highlights that Montessori’s ideas and principles about the spiritual wellbeing of children as innante in young children, as she believes it is the primary force in driving their development and it is central to their capacity for joyful, fun and deep engagement within the environment around them. They claim that Montessori saw childrens capacity and ability in order to concentrate fully as a spiritual pathway of individual consciousness and to connect within the environment. They suggest that the spirituality of children’s development can inform their thinking and understanding. According to (Lillard, 2013) a Montessori classroom would encourage childrens active listening skills by giving them the opportunity to share their thoughts and feelings, they also involve circle time which gives the children an opportunity to indentify different feelings. They also suggest that the Montessori method of education is consistent with the idea of mindfulness. This is due to the fact that the child and adult are focused on the immediate present, as the Montessori materials and acitivities bring the child’s focus to the present. The Montessori sensorial lessons and acitivities enable each sense to be isolated in order for a deeper understanding and internalization of the child. Many Montessori classrooms involve yoga or Tai Chi into their daily routines. This is due to the fact that the simple movements incorporate the ideas of self-monitoring. 

One of the main theorist in relation to mindfulness with children is an American psychologist named Urie Bronfenbrenner. According to (Harkonen, 2005) Bronfenbrenner invented the Ecological Systems Theory that define how the inherent qualities of a child and the environment interact to influence how children develop and grow. They suggest that he stressed the importance of studying a child in a multiple of different environments as he believes this is the best way to understand the child’s development. A child normally finds themselves within different ecosystems from the most intimate home ecological system and then moving to the larger school system and the most expansive system such as society and culture. All of these systems interact and influence each other within every aspect of a child’s life. His theory is organised into contexts of development into five strands. These involve firstly the Microsystem. This is the smallest and the immediate environment in which the child lives. This can involve home, school, or a daycare. The interactions within this stage normally involve personal relationships with family members, peers, caregivers and teachers. The development and growth of the child is how these indiviudals interact with the child, this is also the same for how the child reacts to people in their microsystem.RELATIIONSHIPS AND ATTACHMENT???? 


(Darling, 2007) highlight that Bronfenbrenner’s most significant finding was that two children can experience the same microsystem but they can however experience very different environments. This is due to the fact that each child’s particular personality traits such as temperament is influenced by genetic and biological factors. 
(Harkonen, 2005) claim the second aspect of the model which is Mesosystem. The mesosystem ecompasses the interaction of the different microsystems in which the child is in. it involves a system of microsystems which involves the links between home and school, friendship groups and family. This involves for example if a child’s parents are actively involved within their child’s friendships and invites friends to their house and spends time with them, the child is affected positively. However, if the parents dislike their child’s peers it can cause conflicting emotions normally effecting a childs development in a negative way. 
The third aspect of the model is the Exosystem. This aspect looks at the links between two or more settings, this may not involve the developing child but can affect him without them knowing. This can involve other people and places which the child may not actively be involved with but it can still have an effect on the child. These can involve people and places such as parents work places, larger neighbourhood and extended family members. 
The Macrosystem is the largest and most distant of people and places to the child which can still have a significant influence upon a child. This is the aspect that links to the child’s cultural patterns and values in life. Such as their dominant beliefs and ideas as well as political and economic systems. The final aspect of his system is the Chronosystem. This system adds to the useful dimension of time which shows the influence of both chance and constancy in the child’s environment. This can involve a change in family structure, address, parents employment and society changes. They suggest that these different systems demonstrates the diversity of interralated influences that effect a child’s development. This is supported by (Ryan, 2001) as he suggests that modern child development theories accept a child’s biology and the environment that they live play an important role in change and growth of the child. They suggest that Bronfenbrenner states that as a child develops, the interaction they have with the different environments becomes more complex which can arise as the child begins to grow physically and cognitively. Bronfenbrenner notices the instability and unpredictability of children’s home lives can be the most destructive force to a child’s development. In regard to ecological theory, if the relationships between children and adults break down, the child does not receive the right tools to explore parts of their environment which leads to children not reaching their full potential with their learning and these children begin to look for attention in other places. 

Using mindfulness within the classroom is to children’s social skills, well-being and resilience. According to (Peacock, 2015) introducing children to the practices of mindfulness can prepare children for challenges by taking a proactive approach by providing the children with the skills they need in order to handle problems which may arise. They suggest that mindfulness practices within schools can improve children’s emotional, social, mental and physical health and well-being. 

[bookmark: more]However, a recent study conducted by (Maynard et al, 2018) reviewed the effects of school based mindfulness on cognitive, behavioural, socio-emotional and achedemic achievement with primary and secondary school children. The mindfulness aspects they researched was yoga, cognitive behavioural strategies and relaxation skills training. The findings to this study conveyed that mindfulness has a small but significant positive effect on cognitive and socio-emotional outcomes of the children. They then found that there was not a significant effect upon behaviour and academic outcomes of the children. They believe that children and young people may not benefit from mindfulness as much as adults would. However, there is more research needed within this area of children and young people to research the effectiveness of this type of intervention within schools. 

The importance of mindfulness in schools also links to Carl Rogers & Abraham Maslow’s Humanistic approach as according to (Ellsworth 1987) they highlight the importance of responsibility for individuals actions and present moment, worth of every individual and happiness through self-achievement. They suggest that humanism is not always seen as a learning paradigm as it focuses on personal development that can be fostered by learning, knowledge acquisition or underlying physical and mental processes. Mindfulness also links to Maslow’s Hierarchy of Needs. See figure 3. The theory involves five levels of needs which involve:
· Physiological needs
· Security needs
· Recognition needs
· Esteem needs
· Accomplishment needs 

According to (Poston, 2009) the five stage pyramid can be divided into separate needs and every person is able and capable of having the desire to move up the hierarchy. They suggest that instead of focusing on the psychopathology of what is wrong with people, Maslow formulated a more positive account on human behaviour as he was interested in human potential. In regard to mindfulness, Maslow’s theory links as meditation can be used for physiological wellbeing and physical survival, safety and security, social needs and self esteem. 

Learning Environment

I have designed a stimulating Foundation Phase classroom with many areas for education, personal, social and emotional development to take place indoors and out. The theme of the classroom is neutral and natural. This was inspired by the Reggio Emilia classroom as (Wien, 2015) suggests that the classroom environment should be considered as the third teacher including a home-like environment for children to feel at ease when coming to school. They suggest that the natural light is more important than overloading the classroom with bright colours. They claim that Reggio Emilia inspired classrooms do not have a theme for particular topics as there are themed areas to replace them. (Fisher et al, 2014) undertook a study which looked at the decoration of classrooms. They suggest that there is a large body of evidence that supports the importance of task performance. The aim of the study was to investigate whether classroom displays can affect children’s ability to stay focused and on task while learning in a lesson context. The children within this study were in a labatory classroom for six science lessons. The authors experimentally manipulation the visual environment iwthin the classroom. The results to the study found that the children were more distracted by the visual environment which resulted in spending more time off task. They demonstated smaller learning gains when the walls were highly decorated compared to when the decorations were removed. 
 
Non-gender toilets are also provided within the classroom. This is due to the fact that within the transgender community in wales, many people suffer from the persistent harassment, bullying and violence which has refrained people from speaking about their true gender identities. According to the (Welsh Government (2016) many people are coming out at a yoynger age. This increases the fact that schools and organisations with encounter trans young people. They suggest that GIRES says that a school of 1,000 pupils should expect around 10 children to be gender variant. Childrens experiences within school can have a profound impact upon their lives as a whole, mental health, school attandence and their learning. They suggest that research indiciates that 91% of trans boys and 66% of trans girls experience harassment and bullying at school. This is the reason why I chose to have non-gender toilets within my ideal classroom. This will educate non trans pupils within the class and also make any trans children feel comfortable in coming to coming to school to learn. 

The classroom consists of an interactive white board, a carpet area and three round tables. The round tables were chosen to promote group working, problem solving and team working skills. This is due to the fact that if the children were in rows they would not be able to hear every child’s opinion and not get the best from their learning. The large carpet area will be for whole class discussions and linking to my observation it will be where the children could take part in mindfulness such as yoga and meditation. 

The ICT area of the classroom is an important aspect especially within Donaldson’s developing curriculum. According to the (Welsh Government, 2016) The Digital Competence Framework is designed for all children in Wales including children with additional learning needs. Digital competence is knowledge and skills that enable children to be confident, creative and critically be able to use technologies within the digital world around them. Digital competence is cross curricular which can be used within nearly every lesson. This was chosen as an area within the classroom as it prepares children to use technology daily and for real life events. This is due to the fact that the digital world is changing at a rapid pace which the children need to be involved in. 

Another aspect of the classroom is the ‘Positive Place’ this is where children can go when they are feeling low or sad in order to help to make them feel better. This will be a small area of the classroom will involve inspiring quotes, music and chosen pupils to become ‘buddies’ this will prevent bullying and to invent a small area within the classroom for children to go to when they are feeling sad. 

Within this classroom the teachers desk has been replaced to the help desk. This is where children will go when they need help if the teacher or teaching assistant has not already been to them. This area will provide resources which are related to their studies in which they can use to help them. The teacher will also be based here for the children to ask questions. Other areas of the classroom involve the role play area where children are able to expand their imagination which will consist of different themes each week such as a shop, a house, car garage, kitchen and an emergency service area such as police station etc. Next to this will be the culture area, this will involve information and rescources about different cultures around the world that the children can look at as a continuous provision. This will educate children about different countries and how different their lives are. 

The outdoor learning environment is one of the main aspects of the classroom I had developed. This is due to the fact that I believe outdoor learning is an essential aspect for children to develop there learning. According to the (Welsh Government, 2009) “The outdoors is the ideal environment for experiential learning, because it offers unique opportunities to be creative, to move around, to be noisy and to take risks. The outdoors is full of special stimuli such as weather, sounds, smells and textures which can enrich and enhance a child’s learning environment. Being outdoors enhances all aspects of children’s development: social, physical, creative, cultural and personal.” The outdoor area includes a beach and water sports, this is for children who have never been to the beach before and can access the sea, sand and wildlife within minutes from their classroom. This is an area for the children to develop all of their senses. The water sports also enables children to take part in different physical activities and to engage them through different areas. The classroom also provides an aquarium. This is for children to learn the responsibility of having to look after a pet. It also enables the children to learn about the animals under the water as well as on land and how they breathe, eat and sleep. It also enables children to be able to see this from first hand. They can also learn about different species and the features of each underwater animal. 

In the outdoor area a gardening patch will also be developed for the children to use. This gives children the responsibility to grow their own vegetables. This enables them to learn first hand and to see with their own eyes how food can grow from the ground. This is supported by (White, 2014) as she suggests that children need a multi-sensory environment to learn, and that plants can improve all the senses. She suggests that growing vegetables and fruit is a powerful theme for young children with a strong emotional element which relates to every aspect of the curriculum. She suggests that digging, planting, nurturing, enjoying and eating impacts every aspect of a child’s health and well-being. A farm will also be within the school grounds, this is due to the fact that it has many positive impacts upon childrens learning. Children can learn where food comes from, how to care for animals, responsibility, problem solving, life and safety skills and the weather. It also links to children using it as a therapeutic approach. A study conducted by (Mallon, 1994) found that the children who utilized the farm animals were more likely to utilize the service of a therapist. This is due to the fact that they spoke to the animals without fear that what they were saying wpuld not be repeated. The children also visited the farm animals when they felt sad or angry which resulted in them feeling better. They also learned about nurturing and caring for other living things that developed their relationships. The farm will also involve a farm shop. This will be called ‘Siop Fferm’ where children can promote the welsh language as well as selling their home grown produce from the animals and the gardening patch. This will be run by the older KS2 children and the Foundation phase children will help the older children by shadowing. This is a way of developing relationships with pupils throughout the older years of the school. The produce will be for sale for the children to buy to take home or use in school. This will also link to social development, real life skills and mathematical skills. 

The final aspect of the outdoor area will be Forest School. This is an important aspect of the Foundation Phase as According to the (Welsh Government 2009) The outdoors experience of young children involves an effective partnership between parents/carers, practitioners and the whole community. Forest school involves hands on learning experiences which enable children to explore their natural environment and be able to challenge themselves. This can enhance children’s self esteem as well as appreciating their natural environment. Forest school also enables children to be able to take sensible risks within the outdoor area. This enables them to be able to explore and discover by themselves and to use their thinking skills in order to make decisions on how to deal with unfamiliar situations and challenges. Forest school is an important aspect of this design as it also enables children to learn about the wildlife in their natural habitats, the forest around them and how plants and animals live within this environment by using natural resources to enhance their learning. 

Conclusion 

Overall, the author fully enjoyed the bridging placement within school X and found observing different areas of the school interesting in order to help with professional development. The author enjoyed learning about the school and the surrounding environment. It was very interesting to see how much physical exercise and mindfulness education the children were involved in. this was a different area for the researcher to study as they aimed to find whether mindfulness has an impact upon children’s development and the reasons behind this. The author did not have much prior knowledge on the subject before they began to research into it. They found that Montessori believed that mindfulness and spirituality had an important impact upon children’s development as it enables them to concentrate fully into the present in order to connect to their immediate environment to then enable them to learn. Other research such as Bronfrenner and Maslow’s theory also influenced mindfulness within schools by looking at children’s well-being. Another interesting aspect was Beauchemin & Patterson 2008 finding that mindfulness can have a positive impact within schools with children who have a learning disability. 

ADD TO THIS….
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