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Introduction/ Overview
This portfolio of evidence will involve critically exploring a specific literacy Intervention programme that has been implemented to support learning to a Secondary school pupil who has low literacy skills. 
The chosen learner has a diagnosis of autism, high anxiety levels, language disorders and auditory memory difficulties and a diagnosis of PICA, which is a psychological disorder characterized by an appetite for substances that are non-nutritive. Pupil X is noticeably young for his age and as a result is very vulnerable. He has been seen by the Speech and Language therapist, Educational Psychologist, and an Outreach support worker. He is unable to speak in full sentences. Due to his frustration he can become very angry and needs to be able to have time out on his own in a quiet area. His previous Primary school has indicated that he is well below average in all core subjects. He needs extra time to process information to be able to understand instructions. Teachers and support staff need to avoid literal language and keep instructions short and simple and use frequent repetition. His self-esteem and confidence are extremely low. He has a sensory issue to loud noises which can cause considerable distress to him. He needs plenty of praise and encouragement when in lessons to help him with his anxiety.
Pupil X has access to support in the Learning Resource Centre with ELSA (emotional and social support assistant) to help him cope better with his emotional needs and make school a more positive experience. Another intervention available is SULP (social use of language programme) to assist in developing his communication skills enabling him to gain the skills to cope in school and life more effectively.



Activity/Programme
The chosen programme is an intervention literacy programme known as Read Write Inc (see appendix A). This programme was introduced by Ruth Miskin as an intervention for learners to enhance their literacy skills- reading, writing, and speaking. It is currently being implemented in numerous primary and secondary schools in the UK which presents a systematic and organised approach to teaching literacy (Oxford University Press, 2019).
The Read Write Inc programmes are available in activities and workbooks (see appendix A) which cater for all ages and levels of learners to enhance their skills. The programme meets the higher intentions of the National Curriculum and adopts efficient assessment to further record each learner's progress preparing them for National Curriculum tests (Oxford University Press, 2019).
Pupil X was introduced to this literacy programme in year 7 to enhance his literacy skills. This is due to him being identified in the national reading test standardised scores as not achieving (see appendix B). In year 7 his standardised score descended from a score of eighty compared to year six to seventy-two. Then in year eight his score went up to 103 ( see appendix C- Report is from 2019. Due to Covid-19 no testing was carried out in 2020). 
According to the National Literacy Framework (2013) pupil X should be achieving at his age. Due to pupil X having additional learning needs and poor literacy skills, the RWI programme can be differentiated and is focused on his ability rather than his age. The National and Literacy Framework in Wales became statutory with the Welsh Government implementing it in all schools.  The literacy framework is intended to be inclusive for all learners by this they have devised a  set of expectations and will ensure that in each element ALN will be included. This was introduced to improve pupils learning and improve their grades. The key aims of the Framework  are to assist teachers in all subjects to recognise and produce opportunities to pupils and interventions if required in each year group with literacy and numeracy through the curriculum whist giving feedback through reports. . 
The Literacy Framework is split into three strands. These are reading across the curriculum, oracy across the curriculum and writing across the curriculum. The three strands are then split into elements. These are what the learner is expected to achieve in their year group and key stage by the Welsh Government. There is also National testing  for every year group that are carried out every year so that the Government can assess these levels to evaluate if the schools in Wales are chieving or under achieving ( NLF, 2013).












Observation
The activity took place in the centre one in the LRC. The centre head was working alongside another pupil carrying out RWI. I explained to the pupil that this activity would not take long and once we finished, we could play a game of his choice. I had two booklets one each for us. I chose to have a booklet too to make it more fun. Because the pupil was used to carrying out RWI activities, I asked him if he could explain what we had to do as my memory is poor and I had forgot. The pupil explained that we had to read what was on the page. This made the pupil feel valued by having to explain what we had to do. When we started the activity, I noticed that he was becoming quite fidgety and restless. I asked him was he alright and could I do anything to make him more settled. He said that he had left his stress ball in his locker so I asked the centre head if she had a stress ball he could use. This helped him to relax and become less fidgety. I then asked him to read the passage that I pointed out, then I would do it after he had finished. He read really well, got confused with a few words. I asked the pupil to sound out letters of word phonetically then with a bit of support was able to build the word up.  I then read the passage particularly slower to enable him to feel that he had read it quicker than I had. The words he had got confused with, got confused to enable the  pupil to sound and build words independently which worked really well. He also felt that he had achieved the task which gave him a confidence boost. He was then given plenty of praise and house points for his excellent effort. I also thanked him for helping me when I got a little confused. He said thank you miss I really enjoyed it and went and got a game from the resource cupboard where we both sat at the table. The other pupil had also completed his task so I asked pupil X if he would like the other pupil to join in the game with him, They then played the game together until end of lesson.





Reflective Placement Diary

What happened? 

	What went well?

	The activity went well as pupil X was familiar with the RWI programme and the task was achievable for his level.

	What were the main challenges / problems/ difficulties you faced? 

	The issues I faced were that due to not knowing this pupil very well. I was not too sure how he would deal with a different LSA. The pupil did get restless and fidgety.

	How did you react to the challenges?



	I explained to the pupil who I was and where I worked to familiarise myself with him. I also asked him what his interests were. I also said if he found it difficult in any way, we could have a break from the activity. 

	How did you feel?


	I did not feel confident due to being anxious about this pupil and his behaviour. I wanted the activity to be a success so it would show that I coped and that he was comfortable with me. 

	What surprised you?


	How well the pupil intervened in the session and only had to talk to him to him on one occasion once regarding his  negative behaviour.


	What were you familiar with?


	I was familiar with the RWI programme which did help me explain the activity. I was familiar with strategies on how to deal with behaviour if any were to arise.

	Have your beliefs and expectations changed or been challenged?

	I think expectations with this pupil has changed, as his behaviour has been an issue in mainstream lessons. I truly believe that mainstream for some pupils with ASD is not always the right way for them to access learning. This pupil had no distractions in the LRC due to noise and negative behaviour shown by his peers.


 


Critiquing your experience

 
	How well did you think you managed the challenging situation? 

	I think I handled this situation in a professional manner using the correct consistent strategies.

	Has this experience changed your mind or opinion in any way?

	Yes, it has as I feel if you make yourself familiar with a pupil and explain that you are here to help them it has a positive impact on them.

	Were you given any feedback (formal or informal)? Can you seek further advice from anyone to give you another perspective? 

	Yes, the centre head observed me working with this pupil for my CPD. I had very positive feedback. She said that I was calm and very helpful towards the pupil and gave plenty of support and praise.

	Is there any other reading or research you could follow up regarding the subject matter? 

	Read all strategies to gain positive behaviour to enable me to be confident on how to handle it if the problem arises. 

	What skills do you need to develop to address this incident more effectively in the future?

	The skills needed are to become more confident in myself and not be so anxious.

	What conclusions have you drawn?

	That RWI is a great resource for pupils with ALN and that work has to be differentiated to enable pupils with poor literacy skills to achieve their full potential. Mainstream is not always a suitable environment for some pupils with ASD.


 




What next?
 
	Given the same event; would you do anything different next time? 

	I would ask the pupil/s if they need anything to help them with their lesson i.e.. Stress ball. 

	What are the key lessons learned for future use?


	Be more confident in myself. 

	How might your learning feed into your assignment/s? 

	 Be more confident in myself.




Critical Evaluation
The RWI programme is a great resource for learners with additional Learning Needs. Due to learners using this programme in Primary School they are already aware of how to implement it. The more they use it the more confident they become. The resource can be differentiated for the individual which is important so that learners can achieve their full potential. Through working alongside pupils with ALN for many years, I have accessed numerous skills lessons where RWI has been used. I have to say the pupils never get bored with this programme. It is nice to see these pupils enjoying these lessons whilst achieving too. 
My personal view regarding pupils accessing mainstream that have autism, especially this pupil in particular who has many other difficulties that he has to deal with is not the correct environment for him. I have been in this pupils lessons prior to carrying out my observation, and he is clearly not managing. A research article by (Goodall, 2018) where twelve autistic young people aged between eleven and seventeen were able to voice their perspectives on educational experiences in mainstream. These are just a few of the difficulties that some of the  learners had to deal with on a daily basis,  ‘I felt closed in and like I couldn’t breathe’: ‘Too crowded, too noisy, the corridors were too small, the classrooms were too noisy.’ ‘They [mainstream teachers] are not understanding of certain individuals and their needs.’ All of the learners said that their needs are just not being met in mainstream education and who were regarded as mainstream able. There is an extensive disparity between inclusion rhetoric and their existence in the real world in mainstream classroom ( Goodall, 2018).
There is an LSA with this pupil and another pupil with ALN. Due to the class being very low ability the LSA is stretched to capacity tyring to support all learners. The class teacher tends to sit with a group of pupils to assist and support them with their task. What then happens is that you will have one pupil that starts to show negative behaviour because he cannot do the work which then disrupts the rest of the group which causes the noise level to rise and pupil X becoming very anxious and storms out of the room.
 I have worked in the LRC now for five years and have supported numerous pupils with ASD in mainstream also. Many of them achieved their full potential while in mainstream and successfully went on to College and University. But there are some that cannot and should not be expected to. I am all for inclusive education as I also have a son with Asperger’s Syndrome, and for me it was important that he did not feel like he was being left out or treated any differently to others. 
Specialist Provision provided by Pembrokeshire County Council, (2019) state on their website “ All about LRCs”:
· A Learning Resource Centre (LRC) is a classroom based within a mainstream school providing education for pupils with complex needs.
· LRCs have been set up to provide pupils with a broad and balanced curriculum that is highly differentiated in order to support them in achieving their full potential.
· LRCs are attached to mainstream schools giving pupils the opportunity to be part of mainstream activities and lessons and to socialise with their peers whilst their individual needs are supported and met.

In the LRC pupil X was able to concentrate with no distraction or high noise levels. The LRC as stated by (PPC) is a specialist provision for pupils with ASD and complex needs and has an Alternative Curriculum and Hidden Curriculum that they can follow. The Alternative Curriculum is Agored Cymru which is a Welsh awarding body which specialises in meeting the needs of learners in any setting in schools. The Hidden Curriculum enables learners in the LRC to learn life skills and prepare them for the future. There is also a QTS who delivers the core subjects to pupils. This pupil would benefit accessing all his lessons in there. He is very vulnerable which makes him a target for being bullied especially at break and lunch times.












Appendix A

About Read Write Inc.

Read Write Inc. programmes work because we get children’s brain ‘COGS’ working:
Everything CONNECTS: children connect sounds with mnemonic pictures; words with their meanings; and stories with the sounds they know. They connect their own experiences to the stories they read and learn to lift the words off the page.
Children learn ONE thing at a time and practise it until it becomes second nature. Interactive practice keeps children focused, and their capacity to learn develops exponentially.
They learn at their GOLDILOCKS spot (not too easy, not too hard) with others at a similar challenge level. No time is wasted.
Children remember what they learn by SAYING it out loud to a partner. If they cannot explain it, the teacher repeats it until they can.


Appendix B

National Reading Test 2019
Age-standardised scores provide a measure of relative performance only. A score above 115 indicates test results that are higher than those for most children of the same age. A score between 85 and 115 indicates test results that are in line with most children of the same age with 100 being the national average. A score below 85 indicates test results that are lower than those for most children of the same age.
Results overview:
As a cohort, results showed mostly consistent progress with many students attaining a standardised score in line with their previous year’s results. 
Year 7
In year 7 standardised scores remained the same as the average from 2018 and were in line with the national average at 100. 
FSM pupils performed less well than non-fsm with an average SS of 92. They also generally made less progress from year 6 scores- although all pupils who received literacy intervention support made better progress than those who did not. 
Read Write Ink saw the greatest gains in improvement with an average of 3 SS points progress and fsm pupils making the most significant gains. Guided Reading was also successful with an average of 2 points improvement.
 
Year 8
In year 8 standardised scores remained above the National Average at 101 with a slight drop from last year at 102.
Fsm pupils were, on average, 10 SS points behind non-fsm pupils but made similar gains in terms of year-on-year progress with an average SS of 93.
Pupils receiving no intervention support dropped, on average, by 2 SS points while those receiving intervention improved by an average of 4 SS with our greatest gains in Guided reading.
FSM pupils receiving intervention support made the greatest gains moving from an average score of 89 in 2018 to an average of 94 in 2019.
 
Year 9
In year 9 pupils-maintained outcomes in their standardised scores just below the national average at an average of 99 equal to 2018. 
FSM pupils also maintained their SS levels and were just 5 points behind non-fsm pupils.
 Pupils not receiving intervention dropped by an average of 2 SS points while those receiving support improved by an average of 5 points closing the gap significantly. 
eFSM pupils receiving intervention support were among those pupils making the biggest gains in terms of year-on-year progression.
 
Progress scores
The vast majority of pupils made consistent progress compared to 2018 results.
 
· In year 7, 10 pupils made excellent progress, well beyond the expected measures and 15 made lower than expected progress.
· In Year 8, 10 pupils made excellent progress mostly above SS of 115, well beyond the expected measures and 15 made lower than expected progress across the attainment range.
· In year 9, 10 pupils made excellent progress across the attainment range, and 14 made lower than expected progress.
 
Gender difference in age-standardised score
The difference in the mean age-standardised score for boys and girls shows that:
· In year 7 the performance of girls was higher than boys 8 points with girls at an average of 103 and boys at 95.
· In year 8 the performance of girls was higher than boys 5 points with girls at an average of 102 and boys at 97.
· In year 9 the performance of girls was higher than boys 4 points with girls at an average of 101 and boys at 97.
eFSM difference in age-standardised score
· In year 7 the performance of pupils eligible for free school meals (eFSM) is lower than their non-eligible counterparts (nFSM) by 8 points at an average SS of 92.
· In year 8 the performance of pupils eligible for free school meals (eFSM) is lower than their non-eligible counterparts (nFSM) by 10 points at an average SS of 93.
· In year 9 the performance of pupils eligible for free school meals (eFSM) is lower than their non-eligible counterparts (nFSM) by 5 points at an average SS of 94.
Intervention analysis
Students who had intervention to support their reading progress made significantly higher gains than those who did not.
· In year 7 intervention students made average gains of 3 SS points while non-intervention students on average remained the same.
· In year 8 these students made average gains of 4 SS points while non-intervention students saw a decrease of 2 points on average.
· In year 9 these students made average gains of 5 SS points while non-intervention pupils on average saw a decrease of 2 points










Appendix C 

	Result Date:
	
	
	
	
	
	
	
	

	Literacy Progress : 8O/Sk 19/20
	Export Date : 22/10/2019
	
	
	
	
	
	
	

	Surname Forename
	FSM
	SEN Status
	Y6 Reading SAS Score NRT
	Y7 Reading SAS Score NRT
	Y7 Intervention
	Y7 Spelling SAS
	Y8 Spelling SAS
	Y8 Reading SAS Score NRT

	
	Y
	A
	
	
	RWI
	
	73
	74

	Pupil X
	Y
	N
	80
	72
	RWI
	78
	80
	103

	
	Y
	A
	77
	77
	RWI
	
	
	

	
	N
	A
	
	78
	RWI
	
	69
	78

	
	N
	N
	76
	91
	RWI
	
	79
	98

	
	N
	N
	73
	76
	RWI
	
	71
	79

	
	Y
	A
	75
	83
	RWI
	
	79
	90

	
	Y
	P
	78
	78
	RWI
	74
	
	

	
	Y
	S
	
	78
	RWI
	
	69
	82

	
	N
	P
	
	
	RWI
	
	69
	70
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