Part 1

In Iceland and similar countries, it is considered very important that children are given the opportunity to play outdoors. Several authors have examined government policies that place high levels of importance on the value of exposure to the outdoors to children. Government issued curriculum guidelines place such importance on this outdoor exposure due to the potential held by the natural world as a learning environment. Positive associations with nature, exercise, and an understanding of healthy living are all examples of such potentials as pointed out by Norodahl and Johannesson (2013).

This emphasis on the outdoors has long been in place in Iceland’s education system. Children aged one to six are given the opportunity to ‘play’ outside every day, as well as being provided with learning opportunities that are held outside of the traditional classroom environment. From the ages of six to sixteen this emphasis is slightly reduced with children only venturing outside during scheduled breaks. Great variation is found from school to school in regard to what teachers actually do when facilitating learning outdoors. With some focussing the learning on the actual outdoor environment, and others simply using the outdoors as a refreshing change of scenery for what is otherwise a standard taught lesson. 
There is much evidence to suggest that the use of the outdoors in teaching is on the rise in Iceland. According to Oladottir (2008) the capital Reykjavik, has been observed to have seventy percent of its schools utilising outside education substantially.








Part 2a
The focus of this essay shall be the phenomenon of Forest Schools. The Forest School Network defines a Forest School as:
	an inspirational process that offers children, young people and adults regular
            opportunities to achieve and develop confidence and self-esteem through hands on                 
            learning experiences in a woodland environment 												Forest School Network 	
According to Murray and O’Brien (2006) there is a rising concern that children in schools today are not receiving enough exposure to nature and woodlands like their parents did before them. Reasons for this include the fact that health and safety concerns have risen in recent years and that there are now far more activities available  for children to take part in that can be undertaken in the conceived safety of indoors. 
Research by Thomson et all  (2004) suggests that a lack of exposure to nature in a individuals early years will lead to a reluctance to explore the outdoor environment in later life. This, in turn could lead to the loss of the physical and emotional benefits for wellbeing that we can gain from exposure to the natural world of nature. 
Outdoor learning differs vastly from the standard classroom experience. The benefits on offer have attracted the attention of the Welsh Government who have produced an Outdoor Learning Handbook (2009). They are encouraging schools to implement the Forest Schools method in their own teaching, particularly in the Foundation Phase.
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Part 2b

If you fail to acknowledge the source of your information in academic writing, you could be accused of plagiarism. 
It is important to avoid plagiarism to ensure that all work submitted for assessment is that of the student and not that of other students or other academics. Failure to do so could result in the nullification of assessed work and possible expulsion. 

You only have to reference when you use a direct quotation. False
It is important to reference the source material at any point than an idea out forward in said source is used in ones own text. Any source that is not the authors own ‘has’ to be referenced. Indirect quotes that are not referenced fully count as plagiarism

Wikipedia can be a good starting point for students to build up a general background level of knowledge on a given subject. That said, due to the open nature of Wikipedia, use as an actual academic source for an assessed piece of work is highly irresponsible. Anyone can change information on Wikipedia so it cannot be trusted as a source of reliable information. 

*A very long quotation would be one that had more than 30 words or 2 lines.
*The quotation should be entered into text as a separate paragraph.
*The whole paragraph should be indented. 
*There is no need to use quotation marks for a long quotation. 
*beneath the quotation and to the right of the page it must be referenced. 
* In brackets you would need the authors name, date of publication, and page number.  


Before beginning an academic assignment it is important to familiarise ones self with the arguments present in the field of study in question. This can be achieved by reading several key texts. From here one must establish a thesis based on what the individual believes to be the best argument. Further reading must be conducted to examine what other authors have stated regarding your thesis. It is up to the individual then to find sources which oppose his/her thesis and counter them with sources which support the chosen thesis, thus providing a balanced unbiased view. Sources could include books, journals, articles, newspapers, documentaries or qualitative reports. 



















In Suzanne Mackenzie’s article Teaching Assistants’ Experiences of Inclusive Education the author contends that teaching assistants often have negative perceptions of their status within schools.  It is implied that TAs feel undervalued and that their input is often dismissed or not asked for. Furthermore, the author explores relationships of teaching assistants with other staff that they work with, particularly teachers. It is stated that “respondents were almost wholly negative about their relationships with teachers” (Mackenzie, 2011, p. 69). Mackenzie also claims that growing tensions amongst staff in schools and a lack of meaningful communication from teachers to TAs contributes to TAs feeling resentful and undervalued. The purpose of this critical analysis is to take the aforementioned points and attempt to provide sufficient contrary evidence that will provide a more balanced argument that will place a more positive spotlight on the role of the TAs in today's education system.

Before moving on to analyse the mentioned points, the particularly biased nature of the article should be noted. The article appears to have an unbalanced bias towards negativity, this could be as a result of the small-scale sample group used. The text states that “the respondents were all known to the researcher as current or former students” (Mackenzie, 2011, p. 66). This could imply that they in turn were bias in their responses to assure the author met their objective of showing how TAs felt tension and negativity about their role. The study was small, interviewing only 13 TAs and representatives were all from the same area, East London.  The narrow sample area and choice of participants all indicate that the author could have been more subjective by providing a wider scale study that was more impartial.

To address the first point of TAs feeling undervalued, a counter-point could be that TAs are often seen as positive, much valued members of the whole school community. They regularly gain the trust of those parents who find the authoritative figure of the teacher unapproachable. Howes (2003) reports that TAs are “often seen by parents as being more approachable than teachers as they may have similar values and perspectives, live in the local community and have detailed knowledge about pupils’ lives” (Howes, 2003, p. 147-153). The role of the TA is often to act as a go between for parents as they are perceived to be less threatening than teaching staff. It is imperative for children (especially those with additional needs) that they have parents whom can fully engage with their schooling and education with open and honest communication lines. As Logan and Feiler (2006) point out in their article Forging links between parents and schools: a new role for Teaching Assistants a recent Ofsted report;
emphasised the considerable range of difficulties that many schools experience in involving parents in their children’s learning, and the role of Teaching Assistants (TAs) was highlighted as being significant when working with ‘some of the most challenging groups and individual pupils 
                              (Ofsted, 2004: 26)
TAs are in the privileged position of being able to build and sustain positive, engaging relationships with hard to reach families. This is particularly relevant with those parents who might not have had positive experiences of education themselves and as adults have a mistrust of teachers. It has been reported that “the parent may have had poor academic performance...these difficulties resulted in the parent possessing a less than favourable view of education” (Jaksec, 2013, p. 22). These deep-rooted, negative emotions towards the education system are often resurrected when parents once again face having to communicate with schools. This is where the TA can mediate, being able to communicate without the jargon that parents often associate with teacher talk as claimed by Logan and Feiler (2006).
Utilisation of TA’s skills in this way could only be successful if the relationship between themselves and teaching staff is a positive one, this is contrary to Mackenzie’s claim of the relationships between TA’s and teachers being strained.  Many teachers rely on the support of TAs that they work with as they “‘were being accorded status as partners in the education of the children” (Sharpe, 2005, P.3). The working relationship of both parties need to have open lines of communication, planning needs to be effective and the management of support staff should be paramount to the smooth running of a classroom. 
In a study completed by Bedford, Jackson and Wilson (2008) findings showed that a large proportion of teachers felt that a “two-way dialogue is needed to ensure sharing of ideas and trusting each other to say what does and does not work well” (Bedford, Jackson and Wilson, 2008, p. 18). Schools that foster positive working relationships with all members of staff including TA’s reap the rewards of a collaborated approach of working with the children. Children benefit from such relationships as they have clear, consistent expectations that are followed by whatever member of staff they are working with.  
Mackenzies notes that in general, collaboration between TAs and teachers appears to be difficult, this is in total contrast to what Devecchi and Rouse (2010) found in their study of Effective Collaboration Between Teachers and Teaching Assistants, where findings were particularly positive. They found that there could indeed be positive communication that benefited all stakeholders, claiming that “teachers and TAs can work effectively together, and that collaboration can be of beneﬁt not only for the students, but also for the quality of life and professional learning of the adults involved” (Devecchi and Rouse 2010 p. 98).
The role of the TA has grown into a far more complex position of the ‘classroom helper’ and with the ever-increasing numbers of TAs in schools today, there is now, more than ever before the need for definition of standards that TAs should adhere to in what has become a diverse professional role. There is clearly evidence that supports a body of TAs who feel undervalued and unappreciated in their everyday role, as Mackenzie pointed out and was backed up by Hammet and Burton (2005) who claimed that the status of TAs in schools was poor. 
[bookmark: _GoBack]However, there are obvious demonstrations of work that are contradictory to these thoughts and show how there are many TAs who find their work fulfilling and rewarding. Indeed, there is also evidence that indicates that there are strong professional relationships between TAs and the teachers that they work with, resulting in all parties communicating openly and effectively, which in turn impacts positively on children’s learning. According to the Blatchford study “adult support led to increased attention by pupils, effective support for pupils’ learning, increased teacher effectiveness and increased learning outcomes for children” all of which confirm the value of the TA in today’s classrooms.
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